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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Jayne Elizabeth Morgan


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Yr Athrofa: Institute of Education
Initial Teacher Training 


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Lecturer

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:  1               MONTHS: 5 + 2




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

In my role as a lecturer in the ITE Department, my main duties are to teach primary English on the BA (QTS) and on the PGCE course. In addition to teaching, I contribute to the planning and preparation of most of the English modules.

When planning lectures, I aim for comprehensive coverage of the material while providing a range of learning activities. (K1, K2, K3) In our department, it is important that lecturers model good practice because we are teaching tomorrow’s teachers. (K1, K2) Therefore, I write an overview of the module so that I can plan lectures that build on each other and enable students’ knowledge and skills to progress over a series of lectures. (K1, K2, K3) This overview forms part of the module handbook to which I contribute. (V2)

I include the learning outcomes (LOs) as they provide a useful focus for students and allows them to judge whether they have achieved those objectives at the end of the lecture. D’Andrea[footnoteRef:1] points out the efficacy of using LOs. It also provides me with feedback, which, according to Hounsell[footnoteRef:2], is a key component of the evaluation cycle. (K5, K6) I also link the LOs to the Qualified Teacher Status Standards (QTS)[footnoteRef:3] so everything students do is another step towards achieving their professional qualification. (K1, K2, K3) [1:  D’Andrea, V. “Organizing Teaching and Learning: Outcomes-based Planning” in    Fry, H., Ketteridge, S. & Marshall, S. (eds) (1999) A Handbook for Teaching and Learning in Higher Education London: Kogan]  [2:  Hounsell, D. “The Evaluation of Teaching” in Fry, H., Ketteridge, S. & Marshall, S. (eds) (1999) A Handbook for Teaching and Learning in Higher Education London: Kogan]  [3:  Welsh Government (2009) Qualified Teacher Status Standards Cardiff: Welsh Government] 

I endeavour to strike a balance between the amount of theoretical knowledge that students will acquire and practical activities because our students are increasingly required to have a very good knowledge of educational theories and pedagogy, but they also need to develop classroom skills and build up a knowledge of effective teaching activities[footnoteRef:4]. (K1, K3) I often ask them to read a key article or prepare some ideas before lectures, so I can support students’ understanding of key ideas and clarify any misconceptions through discussions and activity during lectures. (K1, K2) [4:  Furlong, J. (2015) Teaching Tomorrow’s Teachers Welsh Government: Cardiff P.8] 


In line with the Welsh Government’s aim[footnoteRef:5] for a more reflective workforce, I have recently introduced “The Key Idea” in my lectures; I write one question/statement that is directly related to the topic of the lecture and will ask students to reflect upon this idea. I do this because I feel that students are too accepting of what they are told. (K2, K3, V4) [5:  Welsh Government (2015) Reflective practice Cardiff: Welsh Assembly Government] 

In light of Donaldson’s recommendations[footnoteRef:6], another skill I develop is that of teaching subjects in a more integrated way. Therefore, I take every opportunity to get the students to consider and plan for more cross-curricular learning. (K1, K3) It is crucial that I show them how language and literacy skills can be very effectively taught using this approach. (K1, K2) [6:  Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Crown copyright Available at: http://gov.wales/docs/dcells/publications/150225-successful-futures-en.pdf [Accessed: 11.06.18]] 


Similarly, in line with the Welsh Government’s Digital Competence Framework[footnoteRef:7] students need to be encouraged to use technology effectively in the classroom. Whenever possible, I mention Apps and other technologies that they can use in schools. (K1, K2, K4) However, I am mindful of the fact that some students have a knowledge of technology that is far greater than my own. (V1) I sometimes ask those students to lead a part of the lecture or demonstrate what they are using to their peers. (K3) [7:  Welsh Government (2015) Digital Competence Framework guidance Cardiff: Welsh Government] 


At the end of a lectures, I ask students to complete a review of their learning and/or the lecture. I find this  not only enables students to review their own learning, but crucially for students who are training to be teachers, it allows them time to think about what kind of activities enabled them to learn most effectively which will impact on the way they plan and teach in the future.[footnoteRef:8] (K2, K3) I find the information gathered at the end of lectures invaluable feedback to help me evaluate my teaching and to inform my future plans[footnoteRef:9][footnoteRef:10]. (K5, K6)  [8:  Education Endowment Foundation (2018) Metacognition and self-regulation Teaching & Learning Toolkit  Available at: https://educationendowmentfoundation.org.uk/pdf/generate/?u=https://educationendowmentfoundation.org.uk/pdf/toolkit/?id=138&t=Teaching%20and%20Learning%20Toolkit&e=138&s= [Accessed: 11.06.18]]  [9:  Hounsell, D. “The Evaluation of Teaching” in Fry, H., Ketteridge, S. & Marshall, S. (eds) (1999) A Handbook for Teaching and Learning in Higher Education London: Kogan]  [10:  Morgan, J. (2017) Feedback from Students LTPS Autumn 2017 [Personal photographic evidence]

] 



























	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

I aim to make my lectures as stimulating and varied as possible, so I include a range of activities in order to accommodate students’ differing learning styles and their different prior knowledge and life experiences. (V1, V2, V3)[footnoteRef:11]  In light of Alexander’s work[footnoteRef:12], my favoured approach is group work because this gives the student opportunities to think, talk and reflect on what they are doing which enhances their understanding of a subject. (K1, K2, K3, V1, V2, V3) Although I do prepare a PowerPoint presentation for almost all my lectures, I try to minimise my use of it and only use it to present certain information.[footnoteRef:13] (K3, K4, V3) I have received positive feedback from students about this approach[footnoteRef:14]. [11:  Brown, M., Fry, H. & Marshall, S. “Reflective Practice” in Fry, H., Ketteridge, S. & Marshall, S. (eds) (1999) A Handbook for Teaching and Learning in Higher Education London: Kogan]  [12:  Alexander, R.J. (2017) Towards Dialogic Teaching: rethinking classroom talk (4th edition), York: Dialogos. P.53]  [13: Multiprofessional Faculty Development - Improve Your Lecturing available at https://faculty.londondeanery.ac.uk/e-learning/improve-your-lecturing/html2pdf [Accessed 11.06.18] ]  [14:  Morgan, J. (2018) Emails to and from students [Scan] ] 


I have found that it is important to “know” each student (K3, V1, V2, V3), so I find setting up group work tasks is effective because it enables me to engage with individuals. (K2, V1, V2) In such situations, I can check for understanding and meet individual learning needs so that more students will leave that lecture with a greater understanding of the topic. (K3, K5, K6) Getting to know students also enables me to tailor the learning and make students more inclined to approach me and ask me questions, thereby enabling me to better meet their needs. (V1, V2) 

I have also discovered that mini-plenaries are extremely valuable in lectures. Horgan[footnoteRef:15] lists “pauses to allow clarification” as one of the things students identified as being particularly helpful during lectures. (K1, K2, K3, K5, K6, V3) [15:  Horgan, J. “Lecturing for Learning” in Fry, H., Ketteridge, S. & Marshall, S. (eds) (1999) A Handbook for Teaching and Learning in Higher Education London: Kogan P.92] 


Following the guidance given to staff, I make the “reasonable adjustments / compensatory measures required” for students who have identified specific needs[footnoteRef:16]. (V1, V2) However, because the teaching of literacy is a key aspect of my work, I am mindful of students who have poor literacy skills. (K1, V1, V2) In addition to the students who are identified by Student Support Services (SSS), I also look at each student’s written work to assess his/her literacy skills. (K5, K6) Depending on a student’s level of literacy, I am careful about the questions I ask individuals (K2, K3, V1, V2), but I also offer support to those students I identify as having particular needs. This usually takes the form of simply meeting after a lecture with a student to go over some specific topic. (K3, V1, V2) [16:  University of Wales Trinity Saint David (2016) Academic Quality Handbook 2016/17 P.240] 


[bookmark: _Hlk517172741]In the ITE department, we have a significant number of mature students some of whom already have considerable experience of working in schools. (V1, V2) It can be quite a challenge to develop this group’s depth of knowledge, understanding and skills needed for their new role without patronizing and/or boring them. One strategy I use a lot with this group is to ask them to share their experiences, which engages them and values the contribution they can make …. and indeed, often these are very valuable additions to the lecture. This illustrates Knowles’ idea[footnoteRef:17] that adult experiences can be a rich source of learning. (K2, K3, V1, V2) Similarly, I sometimes ask graduates of different disciplines to make contributions during post-graduate sessions. I am also mindful of the differing needs and perspectives of undergraduates and post-graduates. [17:  Knowles, M. cited in Brown, M., Fry, H. & Marshall, S. “Reflective Practice” in Fry, H., Ketteridge, S. & Marshall, S. (eds) (1999) A Handbook for Teaching and Learning in Higher Education London: Kogan P.25] 


The sharpest learning curve for ITE students occurs when they are on their Professional Teaching Experience (PTE). As a PTE tutor, I meet with each of my students before they go out to school. Before that meeting, I find out as much as I can about the individual students. By reading the students’ formative and summative reports from previous placements, I can build up a picture of how best to support them. (K3, V1, V2, V4) While students are on PTE, along with the visits I make to observe them, I am always available via skype or email (K4, V1) to answer their questions, give advice and guidance, or provide more practical support such as ideas and resources[footnoteRef:18].  [18:  Morgan, J. (2018) Emails to and from students [Scan] 
] 
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	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

I assess several modules (K1) and the nature of the assessment varies from module to module: it can take the form of marking a written assignment on Turnitin and providing comments and feed-back, or it can be assessing a written presentation and providing feedback, or it can be marking and assessing students’ Welsh-language skills via a Blog and providing feed-back and guidance monthly.

As part of a marking team working on written assignments, I meet with my colleagues to standardize our marking before we start marking scripts. I have learnt how to use more of the facilities Turnitin has to offer. At the start of this year, the Department was given feedback from students that they like to have each of a marker’s comments referenced against the assessment matrix (Grademark), so I now do this routinely. (K4, V3) I try to balance the number of positive comments against the number of critical comments on each page. (K2) I provide an overall comment and target for each of the sections of the marking rubric. This practice provides more detailed feedback to students which will help them with future assignments. (K2, K4), In addition, I believe my thoroughness shows students that I value their efforts and that their work is more than just a means to an end: it is a worthwhile intellectual activity from which they can learn. (K2, V4) I then work with colleagues to moderate samples of our marking. I find this invaluable because it makes me reflect on my own marking and I often learn from the process too. (V3)

I teach on a Year 1 Welsh as a second language module. Part of the assessment for this module is a monthly Blog. The task students are set varies: for example, it could be a video of the student reading a children’s story. (K4) (V4) I mark this work as soon after it has been submitted as I can because it is important that any language errors are corrected as soon as possible. (K1, K2) Furthermore, many students feel very self-conscious on film (V1, V2), so they like to know that you have viewed the work and what you think. In addition to responding to the Blogs, I sometimes send a short email to a student and mention something I liked about the Blog. (K3, K4, V1, V2)

I have become increasingly aware through marking assignments and interactions with students (K5, V3) of the need to share with the students the details of the assignment and the marking criteria as early as possible.  It is our practice in the ITE department to share these details in the module handbook and on Moodle. (K4) However, I have learnt that I need to refer to this at the start of the module, but I also try to include in each lecture some reference to how the content of the lecture feeds into the task they have been given. (K2, K3, V3) This echoes one of the findings of the Teaching & Learning Research Programme[footnoteRef:19] about how the content of the lecture feeds into the task they have been given. (K2, K3, V3)  [19:  Teaching and Learning Research Programme (2017 ) Effective learning and teaching in UK higher education: A Commentary by the Teaching and Learning Research Programme Available at: http://writing-in-higher-education.wikispaces.com/file/view/UKHEfinal.pdf [Accessed: 14.06.18]] 

Assessing students when they are on PTE, is a challenging part of my role because they are assessed against the numerous QTS criteria[footnoteRef:20]. (K1, V4) Students are also assessed by a school mentor, so it is crucial that I work well with mentors in schools so that we are applying the criteria in a consistent way. I will often observe with a mentor so that we develop a shared understanding of the QTS. This also reassures students that they are being treated fairly. (V1, V4) I always give the student verbal feed-back immediately after a lesson and my written feedback within 24 hours, as Mazzilli[footnoteRef:21] states that this is important. (K2, K3, K4, V1) In my feed-back, I try to build on the positive aspects of the lesson. I also make every endeavour when I have made a critical remark to talk through with the student how the practice could be improved, and I make practical suggestions. I will often back this up by sending the student ideas and/or resources. (K1, K2, K3, V1) [20:  Welsh Government (2009) Qualified Teacher Status Standards Cardiff: Welsh Government]  [21:  Mazzilli, M. ( date unknown) Timely Feedback Leading to Better Assessment Available at: https://studentsunionucl.org/sites/uclu.org/files/u136288/documents/assessment.pdf [Accessed 11.06.18]] 







































	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

During my lectures, I aim to create an environment in which students know that what I say and do will be of value to them; I plan lectures with clear objectives which they know are related to their professional development, and I build in to my lectures activities that will help students develop skills, discuss ideas, and reflect upon their learning. (K1, K2, K3, V4) I often use my extensive experience in schools to illustrate teaching points in a school context, but this also has the effect of establishing my credibility as an educator with the students. (K1, K2, V4) Some NHS guidance[footnoteRef:22] recommends that lecturers, “demonstrate an expert (and authoritative) knowledge in their subject”.  [22: NHS (date not known) What makes a good lecturer? 
Available at https://faculty.londondeanery.ac.uk/e-learning/improve-your-lecturing/what-makes-a-good-lecturer [Accessed: 14.06.18]] 


I also aim to create an atmosphere in which students know that what they say and do is valued and respected. (K3, V1, V2) It is difficult to pinpoint exactly what I do to achieve this, but I think the way in which I build that friendly, but professional relationship, is the key. Students respond well to someone who is approachable but also someone who is knowledgeable[footnoteRef:23]. (K3) It is rare for me not to spend some time during a lecture circulating amongst groups of students in order to engage with the learning of as many individuals as possible, encouraging and praising their contributions. (K1, K2, V1, V2) [23:  Times Higher Education (2015) In-depth knowledge is most important quality of a university teacher, survey finds   
Available at: https://www.timeshighereducation.com/student/news/depth-knowledge-most-important-quality-university-teacher-survey-finds [Accessed: 14.06.18]] 


All my lecture materials are uploaded to Moodle in advance of the lecture, so students have access to them during the lecture. (K2, K4, V1, V2).

 I teach on a Welsh as a second-language module. For this work I soon learnt that I had to change my way of planning and conducting lectures because the students are mainly required to develop their language skills when they are with me. (K1, K2, K3) These sessions are very informal and include lots of games and other activities. (K2, K3) The emphasis is on Welsh that they would be expected to teach in a primary classroom. (K1) However, when I chatted (K5) with the students about their feelings towards speaking and teaching Welsh, they told me what they were most concerned about was their inability to engage in everyday conversations with confidence. I thought about this and I decided to introduce a new activity; we simply sit in a circle at the start of each session and chat in Welsh about our week. (V1, V2, V3) To my surprise, students have told me that this was something they thought had helped them enormously because it gave them confidence[footnoteRef:24]. [24:  Ireland, L. (2018). Welsh. [email].] 


For our students the time they spend in schools is very important, so I meet my students before they go out to schools I encourage them to find out as much as they can about the situation they are entering. I also talk to them about how the school is a fantastic learning environment, but they need to go into schools with a very positive attitude and be very organized. I know from experience that students can find the amount of work they have to do overwhelming, so I ask them to prepare a weekly timetable of all the tasks they must complete. Some students have found this very beneficial. (V1, V2, V3, V4)

As a PTE tutor, it is vital that I maintain a good relationship with the schools in which my students are placed; so, before I visit a school I read the mentor’s formative assessments very carefully in order to understand, not only how the student is progressing, but also how effectively the student/mentor relationship is working. (K4) Sometimes it is evident from a report that things are not going well so I often have a series of questions I will sensitively ask, to establish where the problems are and to establish that the QTS are being judged fairly and consistently. (V1, V4)





































	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

I am relatively new to working in HE, so I continue to learn from week to week about the role. I am a self-reliant person, so I am happy to navigate my way through the University’s web-site to find answers to questions, but I am not afraid to ask colleagues questions. One particularly knowledgeable colleague has helped a great deal in with assessment procedures and other more general matters. By asking her questions, I have been able to give accurate information to students more quickly than I might have done, and I have been able to resolve problems for students more effectively. (K5, V1) Several colleagues have also shown me how to use Moodle (K1, K2, K4)

 As I have become more established in my role, I have identified areas of knowledge that I needed to revisit or deepen, so I regularly read in order to refresh and update my knowledge of language and literacy teaching, and any other areas which crossover into the work I do with students. (K1, V3) I also have drawn up a list of websites and Blogs I regularly visit to keep my knowledge up to data and look for material to share with students. (K1, K4, V2, V3) I also have a Twitter account so that I can share articles and ideas with students. (K4, V2, V4) I recently joined the National Association for Teaching of English (NATE) so that I can keep up with current issues and share information with students. (K1, V2, V4)

I want to deepen my understanding of how children develop language and literacy skills, both to increase my own knowledge, but also so that I can at greater depth to my lectures so that the students, in turn, can deepen their understanding[footnoteRef:25]. I intend to apply to do a Ph.D. so I have recently identified my focus and I am preparing my application. (K1, V2) I have only recently been made a full-time member of staff, so I am now looking forward to participating in some of the Athrofa’s research projects and other initiatives. [25: Office for Economic Cooperation and Development (2014) Improving Schools in Wales: An OECD Perspective Paris: OECD] 


 I am a native Welsh-speaker, but my language skills need to be improved, particularly my writing skills. Although I have considered going on a course to improve my abilities, I decided that I would develop my skills by reading children’s novels in Welsh. This develops my language skills[footnoteRef:26], but this strategy has the added advantage of making me familiar with what literature with children’s literature in Welsh which I can then use with my students, as I am responsible for teaching the Welsh-medium students on some of the English modules. (K1, V3) [26:  Meek, M (1988) How Texts Teach What Readers Learn Stroud: Thimble Press] 


Recently, we held the first meeting of the new Area of Learning (AoL) team. This was a very productive meeting. One issue I was very keen to discuss, was the way in which we audit students’ literacy skills. This is something we are required to do by the Welsh Government[footnoteRef:27]. I was delighted by the response I got from my secondary colleagues and look forward to working with them because we decided that we would work towards using the same audits for all students, and we would share with students the clear rationale for what will be included in the audits, to give students much greater clarity and more opportunities to prepare well for the tests. (K1, K2) [27: ] 


This year, I have joined the Partnership Team which is responsible for coordinating our work with schools. (V4) So far, I have simply attended meetings, but I look forward to contributing to a review of our documentation in the coming months as it is always possible to make changes that will help students plan more effectively for lessons or add greater clarity to the procedures that schools undertake. (K2, K3, K5, V4)

In preparation for undertaking further study, I recently received some training from a member of the library staff on using the library for research purposes. I have also undertaken some online training sessions provided by the University. (K4) I completed the PREVENT training (V1, V2, V4) and I found this material very thought provoking. I have also completed Equality & Diversity training and the Information Security training.





















SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Elaine Sharpling

	Job Title
	Director of Initial Teacher Education

	Faculty/Centre/School/Department
	Yr Athrofa: Institute of Education
Initial Teacher Training 


	Email address
	elaine.sharpling@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Elaine has been my line-manager since I joined UWTSD and has worked closely with me on both the BA and PG programmes.




	Second Referee:


	Name
	Mathew Jones

	Job Title
	Assistant Director ITE

	Faculty/Centre/School/Department
	Yr Athrofa: Institute of Education
Initial Teacher Training 

	Email address
	mathew.jones@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Mathew is in charge of all of the BA (QTS) programmes so he has seen my work since I joined the university.











SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Jayne Morgan

	Name of Signatory
	Dylan Jones

	Job Title
	Dean of Y Athrofa



	Faculty/Centre/School/Department
	Yr Athrofa: Institute of Education
Initial Teacher Training 

	Email address
	D.E.Jones@uwtsd.ac.uk


	
Dear Sir/Madam

[image: llofnod dej_0001]Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:_____________________________________Date:_________29/06/2018________
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