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Previous Targets:
· To define terms (concisely) imagining that the reader will not know.

· To consider paragraphing and the provision of a title for assignments.

ECAD4009 – Cycle 1: Learners, Schools and Communities: Where am I teaching?
Component 2: A personal, reflective report discussing previous assumptions and beliefs about topics covered within the module.
[bookmark: _GoBack]
As a student-teacher, I accept that I had many assumptions and beliefs about the role of a primary school teacher and working within a Foundation Phase environment. Pollard (2014) understands that many teachers make many assumptions about their pupils and their teaching practice, however, he recommends teachers spend more time being a reflective practitioner and seriously considering how much they know about children’s thoughts and experience. This advice gives a greater value to this account as it allows me to challenge my assumptions and engage with literature and experience to either support or disprove my previous assumptions.  One of my main assumptions was that schools being inclusive environments would be positive for all pupils. From observational experience in schools, the subject of additional learning needs seems to be a prominent factor of teaching and learning. Both the success and criticisms of the concept of inclusive education as well as the current policies and practice have been documented by authors such as Armstrong, A.C. et al (2010). Another belief I had was that standards of literacy is a large influence in primary schools and could be seen as very influential to pupils’ overall academic attainment. This assumption would be especially influential to areas with a high level of poverty and deprivation. This idea had been brought to my attention through the discovery of the Donaldson Report (2015) in which there has been extensive discussion about the teaching of literacy as a cross-curricular responsibility. In addition, I was aware of a disappointing statistic for literacy levels in Wales following the PISA 2015 report (Jerrim and Shure, 2016). The report showed that Wales’ literacy levels have been stagnant and showed no real improvement since 2006. This is disappointing considering the developments in research and practice that have been made in the past decade. The final belief that will be discussed in this account will be my belief that teachers can have impacts on all aspects of development, especially in cases where parents are very busy or in compromised situations.
When children come from disadvantaged backgrounds, I have witnessed teachers and schools taking an active role in ensuring the child’s development as much as possible within a school environment. A report on the government’s current initiatives around this topic (David Egan, 2013) explains that the government are working both within schools to support teachers whilst supporting parents and families through community interventions. This supports the idea that children may need intervention within school settings to allow then to gain equal opportunities.
Inclusive Education is positive for all learners in schools with high levels of ALN
One bridging day experience was focused on the classroom being an inclusive and enabling environment. My placement class has a range of different additional learning needs some with a statement or diagnosis and some pupils who present concerning behaviours. After a discussion with the class teacher, I focussed on the learning experience of one pupil whose behaviour concerned teaching staff. The child was very particular about set daily routines and felt most comfortable when completing familiar activities. The child was very keen to seek attention and reassurance from both adults and peers, however, the child struggled to maintain conversation and interactions. The staff ensure that the pupil is given reassurance throughout the day and make the other children aware of this pupil’s preferences and needs. This practice complies the government’s strategy (Armstrong, A.C. et al. 2010) that implies teachers need to consider strategies and skills that will meet the needs of a child with ALN. This particular child did not have a statement of ALN, but the teaching staff felt it was beneficial to still consider the pupil’s difficulties and try to accommodate. Clough, P. & Corbett, J (2000) discuss their concern surrounding the labels that people attach to children with difficulties. These theorists take the understanding that with or without a formal diagnosis or statement, every child should be supported to allow them to feel a valued and able learner. On the other hand, some teachers can find it very challenging to engage with inclusive education (Ewing, Donna L., 2018). Many teachers have substantial concerns that inclusive education in mainstream schools can be time-consuming and therefore have negative implications on the other pupils. In terms of this assumption, I feel I was correct in most aspects in that children with ALN are entitled to support. However, I can now consider the effect that this may have on other pupils within the class.

Literacy levels are a prominent concern for primary schools in disadvantaged communities
Through research, I found that Plan UK (2017) gives a clear message that improving young children’s literacy skills can have major benefits on not only the pupils’ future achievements but also the development of the community. The website explains that through improving literacy levels pupils are more likely to go onto further education and get better-paid jobs which through generations could drastically improve levels of poverty and deprivation one family at a time. This is especially true for women and girls who become empowered by education and the prospect of a career which then motivates them to become financially stable before starting a family. Cambourne (2018) states that children need to be immersed in language to develop all aspects of literacy and language skills. He believes children need to be demonstrating engagement and taking responsibility for their own use and response to language. Within school environments, I have seen practice where children are able to choose their own reading books which motivates them to read at home and with parents as it’s a topic they find interesting. These strategies align with Donaldson’s Pedagogical Principles (Impact Wales, 2018) as they demonstrate children using collaboration, taking responsibility for their own learning and being exposed to a broad range of learning strategies. Therefore, I know my belief has been supported as I can see the evidence behind the choice to prioritise literacy and language in primary schools, especially those in disadvantaged communities. 

Teachers can have impacts on all aspects of development, especially in cases where parents are busy or in compromised situations.
Through experience in schools, it has become apparent to me that in modern times where parents are very busy for a number of different reasons, teachers must ensure that every child is being supported enough to be motivated and engaged in school. Teachers now play an influential part in supporting children’s emotional development and wellbeing (Seth-Smith, 2006).  A multitude of schools are helping children to get a better understanding of their emotions and feelings as they may not be recognised or prioritised at home. Vygotsky’s theory of the zone of proximal development states that children have a level of understanding that can be reached with the assistance of a more knowledgeable other  (Sincero, S, 2012). In many cases, the more knowledgeable other will be either the class teacher or a supporting staff member. Therefore, Vygotsky’s theory upholds the notion that teachers have a vast impact on children’s learning and understanding of both academic and personal concepts. Furthermore, this can be applied to the ideas of a child’s understanding of their own life, if a child can discuss their own problems or issues then an adult can support the child by giving relevant concepts to allow the child to relate current problems to previous understandings. Within my placement school, there is a parent group run by teaching assistants to allow parents an opportunity to discuss parenting problems, the group then feedback with their own experiences. This could potentially allow parents to value and understand their child’s development better and then address this more directly with their child. 
The impact of these beliefs and my professional development targets
In conclusion, I now feel confident in my beliefs as I am more equipped to make accurately informed assumptions in my future practice. Practitioners from the Reggio Emilia approach are constantly encouraged to reflect on their beliefs and practice and to make use of these reflections in future planning (Vakil S, Freeman R, Swim T J. 2003). When successful, this strategy can be rewarding for both teachers and pupils in that they find common goals and strategies to manage different challenges and situations within their community. There are standards for QTS (Yr Athrofa, 2019) which link with both my current beliefs. One of the standards explains that a student-teacher should have high expectations for learners and ensure that all learners needs are constantly being met. I understand more about inclusive education and understand its implications on both pupils with ALN and those without. It is my goal to be mindful of the implications of my practice on all pupils within my class and placement school. After becoming more familiar with literacy in primary school and its impact on pupils’ future learning, I know that children need to be motivated and responsible for their learning. Yr Athrofa (2019) QTS standards mentions the need to provide suitable levels of challenge for a range of different learner abilities and to inspire pupils to be motived to learn and develop. I will ensure that I aim to provide appropriate levels of challenge to inspire learners to take responsibility for their learning. Finally, I know have strong beliefs in my understanding of the role a teacher may need to take in ensuring pupils are fully supported where socio-economic or other sorts of disadvantages may be present in their lives. The QTS standards (Yr Athrofa, 2019) imply that there are numerous benefits to pupils’ wellbeing and academic performance when they are provided with high standards of learning and experience. Therefore, it is my target to ensure pupils are equipped with full understanding from high-quality learning to ensure they are supported both academically and personally.
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