A critical evaluation and the identification of next teaching and learning steps
focusing on a case study of an individual learner or a group of learners, based on an
observed critical incident.
Introduction: 
This assignment will evaluate a critical incident that has been observed within practice, the critical incident observed will be evaluated alongside relevant research and theorists. The research conducted will help to outline and refine strategies that can be used to assist the development of teaching and learning in order to assist future development. Finally, this assignment will critically evaluate strategies and approaches that support equality and diversity.
According to Tripp (2012) a critical incident can be an incident that is seen to be completely contrary to our views or beliefs or it can be an incident that is a subtle and can be seen to be an insignificant or typical teaching experience at first sight. What makes these incidents critical is the interpretation of the incident and the analysis that takes place through the experience. Shapira-Lishchinsky (2011) highlights that critical incidents within an educational setting are important to identify as they determine teacher’s professional development. Through the analysis of critical incidents teachers are able to adapt effective techniques within their practice. 
Critical incidences can be a useful tool for teachers to develop their reflective practice. According to Shapira-Lishchinsky (2011) reflecting on critical incidents increases teacher’s ability to grow and develop professionally. Reflecting on practice is crucial within the educational sector, Zwozdiak-Myers (2018) explains that reflective practice enables teachers to raise educational standards, raise teacher and student performance as well as improving whole-school planning. Reflective practice has recently become embedded within pedagogy, the identification and analysis of critical incidents in practice is one of the ways in which teachers are able to engage in effective reflective practice. 
Observation:
The school in which the observation took place was a primary school located in the Rhondda Cynon Taff. There are approximately four hundred pupils within the school and around 20% of pupils are eligible for free school meals. The school also identifies around 25% of pupils to have additional learning needs (ESTYN, 2014). The name of the school being used to carry out the observations will not be identified throughout this essay to ensure confidentiality is kept throughout, no pupil or teacher names will be mentioned within this essay to ensure confidentiality and anonymity is maintained and the BERA (2018) guidelines are adhered to. The BERA (2018) guidelines state that researcher have the responsibility to ensure that individual as well as institutions anonymity is maintained. The figures outlined within this paragraph are not exact figures but are close proximities, this is to ensure that the school being used cannot be identified. 
More specifically the observation carried out took place within a year 1 and year 2 mixed classroom. The classroom was a mixed ability classroom of children at the ages of five to seven. The area of learning being taught at the time of the observation was language, literacy and communication. The teacher was using the Read, Write, Inc framework within this lesson, teaching the students how two letters from sounds and how to pronounce certain sounds. The lesson took place inside the classroom and the pupils were working in individually as well as with small groups around a table. 
Methodology:
Research in education is a complex, thoughtful and deliberate process that often presents thoughts and ideas that the researcher was not looking for (Cohen et al, 2018). According to Kumar (2014) research is an important factor within the education, it enables educators to develop their professional practice. Educators that are able to embed research into their pedagogy use research as a way of thinking and are able to enhance their skills and knowledge as well as supporting children’s needs (Kumar, 2014; The Foundation Phase Profile, 2017). 
Observation models can be structured or unstructured in nature. Whilst carrying out a structured observation the researcher will know what they are looking for before hand and will have formed ideas to support this. While unstructured observational models refer to the researcher not knowing what they are looking for and forming opinions based purely on what they observe (Cohen et al, 2007; Kumar, 2014). The benefits of structured observations are that the researcher is focused on what they are looking for and the data they record will be relevant and focused. This however can also impact negatively on the research as the researcher could miss relevant information that they did not perceive to be relevant (Gillham, 2008). Unstructured observational approaches can be beneficial because they provide more of an insight for the researcher and the researcher can form hypotheses based on what they observe. However, (Estyn, 2014) states that unstructured approaches can lead to lack of evidence and focus within the research. 
For the purpose of this assignment a non-participant case study focusing on a critical incident was used. It was decided that a case study would be the best approach for this assignment as Cohen et al (2007) explain that case studies enable the researcher to understand ideas and theories more clearly as they use real people in real time. A case study approach was the best approach to use within this assignment as Hitchcock and Hughes (1995: 322) cited in Cohen et al (2007) suggests that case studies are beneficial when the researcher does not have control over the events. However, whilst carrying out a case study the researcher needs to be mindful of their own biases, Zainal (2007) states that researchers can unconsciously let their own biases influence their research and the direction of study, it is also outlined that through case studies it is often difficult to scientifically generalise the findings as a small number of subjects are used. 
Non-participant observations were used within this study as taking this approach meant that the researcher would gain a better insight to the classroom environment. Using a non-participant method of research helped the researcher to limit any bias whilst conducting the research, Cohen et al (2007) explain that in non-participant research, the researcher takes a back seat and there is no contact with the participants. This however, proved to be difficult within a classroom setting. The researcher was unable to be strictly non-participant as pupils within the classroom were asking questions and asking the researcher for help and guidance. 
A critical incident was used within this research, according to Joshi (2018, p.82) a critical incident is ‘an unplanned and unanticipated event.’ The event becomes critical upon analysis, in this case the event will have been witnessed during the case study observation and will become critical during the research taking place after the event has occurred. Cohen et al (2007) explains that critical incidents are revealing in nature, they uncover more than the researcher first anticipates, this is reinforced by Tripp (2011) who states that a critical incident can be seen to be unimportant or insignificant at first glance but become more revealing as analysis is carried out. 
Critical incident:
The critical incident identified in appendix 1 refers to a pupil completing a numeracy activity to a high standard. The pupil was fully engaged within the numeracy tasks set for them, firstly the pupil showed their enthusiasm to learning by engaging in the ‘teen number song’. The pupil showed that they were confident and happy singing the song as part of the whole class, this relates to one of the four purposes outlined in the curriculum for Wales document (2022), creating healthy, confident individuals. The pupil showed that they were confident to participate in performance which links to this purpose. Even though the pupil showed that they are working towards this aspect of the four purposes, the example highlighted here only meets one aspect of the purpose (creating healthy and confident individuals). Therefore, it can be argued that more needs to be done to meet this purpose in creating healthy and confident individuals (Welsh Government, 2020). 
The pupil identified in the critical incident expressed their love for learning stating, “I love teen numbers!”. This links to the purpose of creating ambitious and capable learners. One of the aspects of this purpose states that individuals are questioning and enjoy solving problems. Within this critical incident the pupil completed the task set out by the teacher and went on to try a more challenging task, this shows that the pupil is able to set themselves high standards and seek and enjoy challenge. The pupil enjoyed working on the more challenging task and was fully engaged throughout the task. This also relates to the purpose of creating enterprising and creative contributors. One of the aspects of this purpose is individuals who are able and willing to identify and grasp opportunities, the pupil showing their enthusiasm and willingness to try more difficult challenges demonstrates their ability to grasp opportunities (Welsh Government, 2020). 
Before moving on to the more challenging task, the classroom teacher spoke to the pupil and asked what they had learned by engaging in the task, the pupil clearly and confidently explained to the teacher what was learned and what they enjoyed doing. This relates to the purpose of creating ambitious, capable learners as one of the aspects within this purpose states that learners can explain concepts and ideas that they are learning about. Within the critical incident (appendix 1) the purpose of creating ambitious and capable learners was addressed throughout the activities and tasks carried out within the classroom. 
The pupil demonstrated enterprising and creative skills by helping other pupils within the group offering peers support and encouragement whilst engaging within the task. The pupil explained how to complete the task and what was expected of them to a pupil sitting next to them. This demonstrated the purpose of creating enterprising and creative contributors, one of the aspects of this purpose is to give off energy and skills for other people’s benefit, showing willingness to help others is a clear indication of this skill (Donaldson, 2015).
Upon analysis of the critical incident (appendix 1) there are several ways in which the incident relates to aspects of the four purposes outlined by Donaldson (2015) relating to; Creating ambitious and capable learners, creating enterprising and creative contributors and creating healthy and confident individuals. Within the critical incident there was not any examples of Donaldson’s purpose of creating ethical and informed citizens, this aspect of the four purposes proved to be absent in the critical incident (appendix 1). 
Literature Review:
This section of the study will focus on literature surrounding areas linked to the critical incident mentioned in the previous section, this literature review will identify and synthesise key points within research linked to what has been observed within the critical incident (appendix 1). 
[bookmark: _Hlk54544093]As a result of the pupil finishing the task early, the researcher was led to conduct research around differentiation within the classroom and tasks provided to pupils. According to … differentiation within education is a pedagogical approach that aims to address diversity and needs within the classroom setting. This definition of differentiation is illuded to within much of the literature relating to differentiation, much of the literature defines differentiation using the terms ‘inclusive’, ‘learning speeds’ and ‘learning needs’ (Ollerton, 2012, pp43-46; Civitillo et al, 2016; Eysink et al, 2017). It is clear from the research that the purpose of differentiation within the classroom is to create an inclusive environment which supports the needs of the pupils within the environment. Supporting the needs of pupils can be done by tailoring tasks and instructions to suit the current level of the pupils within the class, some pupils will be at different levels than others, therefore differentiation is vital in creating an inclusive classroom environment.
[bookmark: _Hlk54287276]Using differentiation according to each student needs addresses Vygotsky’s Zone of Proximal Development Theory (Vygotsky, 1982 cited in Civitillo et al, 2016). Differentiating tasks to support and exceed pupils’ current levels of development stems from Vygotsky’s Zone of Proximal Development Theory, Vygotsky’s theory ultimately outlines the impact of social and cultural influences on development (Wass & Golding, 2014). Vygotsky’s theory highlights that tailoring tasks to a level that is slightly above that of the pupil, results in pupils learning within their zone of proximal development (Wass & Golding, 2014). Differentiating tasks to comply with each pupil’s zone of proximal development means that each pupil is learning at their own pace and within their own capability. Discovering each pupil’s actual development stage enables teachers to differentiate tasks to adhere to their zone of proximal development (Civitillo et al, 2014). 
In order for pupils to be able to learn within their zone of proximal development Vygotsky’s theory outlines that support needs to be put into place (Vygotsky, 1982 cited in Civitillo et al, 2016), pupils are working in a zone which is above their current level, therefore without relevant support the task given to them will be too difficult. According to Smit et al (2013) scaffolding is a metaphor used within an educational context to describe the support given to pupils to help them engage in a task that they cannot succeed in independently due to the task being above the pupil’s level. Literature reveals that there are many types of scaffolding techniques that can be used to support pupil development within the classroom (Fredrick et al, 2014; Cooper & Robinson, 2014). Although there are many types of scaffolding techniques that can be used to support pupils learning, it is important to apply differentiation to the scaffold offered. Depending on the pupil’s ability, scaffoldings will be implemented accordingly. Students that need more support with a particular concept or task can be given more scaffold than students that have more understanding of the concept or task, eventually pupils will be able to preform the task and understand the concept without any scaffold and the scaffold can be taken away. 
The Curriculum for Wales 2022 (Welsh Government, 2017) states that curriculum design and assessment should support individuals progress, it is stated that practitioners should understand and address individual’s learning needs. This confirms the importance of differentiation within learning environments. It is clear that it is important to meet each individual’s needs and therefore differentiation can be used to support this. Differentiation allows educators to tailor tasks, activities, support and instruction to accommodate each individual within the learning environment. The Curriculum for Wales 2020 outlines a continuum for progression, learners aged 3 to 16 progress along the same continuum at their own pace (Welsh Government, 2017). This highlights the importance of differentiation as students in the same year group will be addressing different progression steps within the curriculum at different times. Therefore, educators must differentiate tasks to enable students to address the progression step they are working towards at that particular time, supporting their needs and development. 
Differentiation is a key aspect within education and supporting children’s development. Differentiation ensures that each individual child is reaching their individual developmental goals. Differentiating tasks and activities according to individuals’ levels and abilities creates an inclusive classroom environment where all children feel supported and safe. 
Upon analysis of the critical incident (appendix 1) it became clear that the pupil identified was highly motivated whilst completing the task set by the teacher, this prompted the researcher to investigate further into the topic of pupil motivation and how it affects pupils’ attainment and engagement. 
The Oxford Dictionary defines motivation as “the reason why someone does something or behaves in a particular way” and “the feeling of wanting to do something, especially something that involves hard work and effort.” From the definition provided it is clear that motivation is an internal component within humans that gives humans a reason and willingness to engage in a task. it is also highlighted that the task may involve hard work and effort however, if a person possesses the motivation then they will engage in the task regardless. 
Literature highlights that there are two types of motivation, intrinsic motivation and extrinsic motivation (Troyer et al, 2019 and Ryan & Deci, 2020). Extrinsic motivation relates to motivation that is based on external factors rather than inherent satisfactions whilst intrinsic motivation refers to behaviours that are promoted by internal factors (Ryan & Deci, 2020). According to Ryan and Deci (2000) intrinsic motivation is more beneficial than extrinsic motivation as people that are intrinsically motivated tend to stay motivated for a longer period and often go beyond the minimum requirements set for them. This research highlights the importance of intrinsic motivation, promoting intrinsic motivation within the classroom can result in pupil’s showing more pleasure whilst engaging in an activity, pupils choosing to perform extra tasks relating to the activity, going beyond the minimum requirements and pupils being more focused and absorbed within an activity.
On the contrary, research conducted by Anderman and Anderman (2008) states that schools are more likely to promote extrinsic motivation. The promotion of extrinsic motivation can be seen in several schools in the form of rewards such as sticker charts and treats for completing tasks or behaving in the desired ways. This is known as the behaviourist theory, where schools condition desired behaviours through rewards (Eysenck & Rachman, 2013). According to the behaviourist theory, learners require rewards or encouragements for learning, it is believed that the use of rewards will encourage and motivate students to become engaged within a task. There is evidence that concludes that the use of rewards does in fact prompt engagement which leads to achievement however, evidence shows that extrinsic motivational methods become less impactful the more students are exposed to them meaning that eventually students will not be motivated by the rewards given to them. 
Despite the use of extrinsic motivation methods within schools, evidence highlights the positive impact of intrinsic motivational approaches on student achievement. Research conducted by Ryan and Deci (2020) and Troyer et al (2019) discusses Self-Determination Theory (SDF), it is stated that the definition of intrinsic motivation in the SDF theory is the completion or engagement within an activity for personal satisfaction. It is acknowledged that intrinsic motivation is responsible for learning across a lifetime, this reinforces the power of intrinsic motivation proving that intrinsically motivated students are more likely to go beyond the minimal requirements expected of them. 
Literature reinforces the idea that motivation is a fundamental element of learning and motivation plays a considerable role in the development and attainment of students. Valerio (2012) indicates that pupil’s desire for learning can be met through pedagogical approaches,  strategies that can be used to increase intrinsic motivation within the classroom are outlined in Valerio’s (2012) research, these are; creating a supportive learning environment and student choice and goal setting. It is stated that adapting pedagogical approaches that support these strategies will increase student’s engagement, passion and enthusiasm toward their learning, ultimately increasing intrinsic motivation within students. Donaldson (2015) illudes to these strategies and their impact on student motivation and achievement, the importance of the learning environment and supporting pupil’s well-being is an important aspect of Donaldson’s approach to education. Pupils that feel safe and excepted within the environment are more likely to take risks and embrace opportunities linked to their learning. Donaldson (2015) stresses the importance of pupil choice, the New Curriculum for Wales 2022 allows pupils to choose their own topics for learning, the curriculum can be developed around the pupil’s likes and interests. Implementing these strategies within the classroom will increase intrinsic motivation as pupils will be interested in what they are learning and feel a sense of control over their own learning and goals. 
Reflection:
The focus of the critical incident (appendix 1) is the learner completing a task set by the classroom teacher and how the teacher continues to support the learners development by discussing the completed task and providing the learner with an appropriate and more challenging task. After engaging in an analysis of the critical incident it is logical to reflect and evaluate the findings, to be able to effectively reflect and evaluate the researcher has used an appropriate reflection model; Brookfield’s reflective lenses (1998). 
Engaging in critically reflective practice allows practitioners to understand assumptions that frame how they work. Brookfield’s critical reflection model uses four lenses as a form of reflection: a teacher lens being learners of reflective practice, the learner’s lens, colleagues’ perceptions lens, and the theoretical lens (Brookfield, 1998).
Looking at the critical incident through my own lens as a learner I recognise some of the aspects outlined (appendix 1). In my own personal school experience, I would sometimes finish tasks before others in my class and therefore would be given extra work to do. I did not understand why I was given extra tasks and saw them as a punishment. Reflecting upon this I believe it is important to explain to students why they are completing an extra task and help them understand how it will positively affect them as a learner. Moving forward into my own practice I will ensure pupils understand the positive implications of engaging in further tasks and talk through the benefits with them, ensuring they do not see extra more challenging work as a burden and helping them to feel in charge of their own learning (Ryan & Deci 2020 and Donaldson, 2015).
Through a theoretical lens I have identified a clear importance of using differentiation within the classroom as well as promoting intrinsic motivation within an educational setting. Differentiating tasks, allows all children’s needs to be met making the classroom an inclusive environment (Ollerton, 2012; Civitillo et al, 2016). Reflecting through a theoretical lens allowed me to understand other academic’s perspectives relating to the critical incident as well as reviewing and understanding how different theories can be linked to the incident identified (Brookfield 1998). As I continue through my professional practice, I will ensure that I plan differentiated tasks to meet my student’s needs, I will assess pupils current levels through varied means of assessment and tailor the tasks inline with their current development level. This is an important aspect of the New Curriculum for Wales 2022 as it is outlined that assessment and development of pupils will proceed across a continuum, pupils will develop at their own pace rather than meeting targets based on their age (Donaldson, 2015). To ensure that pupils are intrinsically motivated I will incorporate real-life experiences within my teaching and tailor tasks and activities to suit the pupils likes and interests. Donaldson (2015) stresses the importance of using real-life examples and focusing on students interests in order to maximise engagement and ensure students understand the importance of what they are learning. 
Looking at the critical incident (appendix 1) through the learners’ eyes is the most interesting perspective to me, by looking at the critical incident through this lens I was able to understand and evaluate the theories and ideas that I have been studying and how they impact learners. By looking at the critical incident through a learner’s eyes it is clear that pupils who feel safe within their learning environment are willing to take risks and engage in more challenging tasks. This will influence my own future practice as I will ensure that every pupil feels safe in my classroom, I will do this by building relationships with pupils and help them to understand that making mistakes is okay and is apart of learning. This links in with two of Donaldson’s  four purposes; creating ambitious capable learners who can set themselves high standards and seek and enjoy challenge and also creating healthy and confident learners who can form positive relationships built on trust and respect (Donaldson, 2015). 
Reflecting through colleagues’ lens, in a meeting with my colleagues I explained the critical incident that I observed. My colleagues shared their thoughts on the critical incident it was useful to understand what other professionals understood from the incident. Hearing other people’s responses to the incident was useful as a practitioner, it allowed me to understand the themes of my incident in grater detail as well as giving me a clearer picture of the incident (Brookfield, 1998). Engaging in discussion with colleagues allowed me to identify that many other practitioners experience the same or similar incidents to the critical incident that I observed. As part of my professional development, I will work collaboratively with other professionals, asking their opinions on the way I teach and interoperate different situations and subjects, this will provide me with opportunities to grow and develop as a teacher. Donaldson (2015) emphasises the importance of collaborate working, it is said that collaborative working allows teachers to address multiple requirements of achievement outcomes as well as improving teachers’ body of knowledge. 
Conclusion: 
This assignment looked at different observational techniques and weighed up the strengths and limitations of each technique. After researching each observational technique, it was decided that a case study focusing on a critical incident would be the best option for this specific assignment. After carrying out an observation and identifying a critical incident within practice an analysis of the incident was completed, the analysis carious out focused on two key aspects linked to the critical incident (differentiation and pupil motivation). Finally, a critical reflection was completed looking at the incident using Brookfield’s reflective practice model (1998).  
Upon completion of this assignment I have researched theories and ideas that I will implement within my own practice, I have researched several techniques such as; observational techniques, critical reflective techniques, techniques to promote intrinsic motivation in a learning environment. I will implement these techniques within my own practice and evaluate the effect they have on my learners, based on evidence I will develop these strategies to suit my learners needs and ensure they are progressing (Welsh Government, 2019). 
As I progress through my teaching journey and beyond, I will engage in research, the research I undertake will inform my practice. I will incorporate appropriate theories and research into my practice and continue to improve on my knowledge and understanding of theories and skills based on the research I undertake. This is an important aspect of the Professional Standards outlined by the Welsh Government (2019). 
[bookmark: _Hlk54611897]Looking into the future, I believe that seeking out opportunities to work collaboratively with colleagues will positively impact me as a practitioner. Working with colleagues will help me gain a better understanding of theories as well as my own teaching practice. I will discuss any new and existing techniques that I use with my colleagues in order to understand them in a critical way (Welsh government, 2019). Working collaboratively with colleagues will help me to build on my expertise and strengthen my skills, this will benefit the learners within my classroom. 
References:
Anderman, E.M. And Anderman, L.H. (2008) Classroom motivation. Harlow: Pearson Education. 
Brookfield, S, D. (1998) ‘Critically Reflective Practice’, The Journal of Continuing Education in the Health Professions, 18, pp. 197–205.
Civitillo, S., Denessen, E. and Molenaar, I. (2016) ‘How to See the Classroom through the Eyes of a Teacher: Consistency between Perceptions on Diversity and Differentiation Practices’, Journal of Research in Special Educational Needs, 16, pp. 587–59.
Cohen, L., Manion, L., & Morrison, K. (2018) Research Methods in Education. 8thEd. London: Routledge.
Cooper, J. L. and Robinson, P. (2014) ‘Using Classroom Assessment and Cognitive Scaffolding to Enhance the Power of Small-Group Learning’, Journal on Excellence in College Teaching, 25(3/4), pp. 149–161.
Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf Accessed on: 20/10/2020. 
Estyn (2014) Effective Classroom Observation in Primary and Secondary Schools. Cardiff: Estyn. 
Eysenck, H, J. and Rachman, S. (2013) The Causes and Cures of Neurosis (Psychology Revivals): An introduction to modern behaviour therapy based on learning theories and the principles of conditioning. London: Routledge. 
Eysink, T. H. S., Hulsbeek, M. and Gijlers, H. (2017) ‘Supporting primary school teachers in differentiating in the regular classroom’, Teaching & Teacher Education, 66, pp.107–116. 
Frederick, M. L., Courtney, S. and Caniglia, J. (2014) ‘With a Little Help from My Friends: Scaffolding Techniques in Problem Solving’, Investigations in Mathematics Learning, 7(2), pp. 21–32.
Gillham, B. (2008) Observation Techniques: Structured to Unstructured. London: Continuum.
Hitchcock, G. and Hughes, D. (1995) Research and the Teacher (second edition). London: Routledge.
Joshi, K, R. (2011) ‘Critical Incidents for Teachers’ Professional Development: Developing Professional Judgement.’ London: Routledge. 
Ollerton, M. (2014) ‘Differentiation in Mathematics Classrooms’, Mathematics Teaching, (240), pp. 43–46.
[bookmark: _Hlk54463751]Ryan, R, M. and Deci, E, L. (2020) ‘Intrinsic and extrinsic motivation from a self-determination theory perspective: Definitions, theory, practices, and future directions’, Contemporary Educational Psychology, 61(1). 
Ryan, R.M. and Deci E.L. (2000) ‘Intrinsic and Extrinsic Motivations: Classic Definitions and New Directions’, Contemporary Educational Psychology, 25(1), 54-67.
Shapira-Lishchinsky, O. (2011) ‘Teachers’ critical incidents: Ethical dilemmas in teaching practice.’ Vol.27 (3), p.648-656. Elsevier Ltd. 
Smit, J., A. A. van Eerde, H. and Bakker, A. (2013) ‘A conceptualisation of whole-class scaffolding’, British Educational Research Journal, 39(5), pp. 817–834.
Tripp, D. (2012) ‘Critical Incidents in Teaching (Classic Edition): Developing Professional Judgement.’ London: Routledge. 
Troyer, M., Kim, J, S., Hale, E., Wantchekon, K, A. and Armstrong, C. (2019) ‘Relations among intrinsic and extrinsic reading motivation, reading amount, and comprehension: a conceptual replication’, Reading & Writing, 32(5), pp.1197–1219.
Troyer, M., Kim, J, S., Hale, E., Wantchekon, K, A. and Armstrong, C. (2019) ‘Relations among intrinsic and extrinsic reading motivation, reading amount, and comprehension: a conceptual replication’, Reading & Writing, 32(5), pp. 1197–1218.
Valerio, K. (2012) ‘Intrinsic Motivation in the Classroom’, Journal of Student Engagement: Education Matters, 2(1), pp.30-35. 
Wass, R. and Golding, C. (2014) ‘Sharpening a tool for teaching: the zone of proximal development’, Teaching in Higher Education, 19(6), pp. 671–684.
Welsh Government (2019) Professional Standards for Teaching and Learning. Available at: https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf Accessed on: 23/10/2020. 
Welsh Government. (2017) Foundation Phase Profile Handbook. Available at: https://hwb.gov.wales/storage/f9d85dba-85a4-4e87-bb58-a24730ad7e57/foundation-phase-profile-handbook-revised-september-2017.pdf Accessed on: 15/10/2020.
Welsh Government. (2020) ‘Developing a Vision for Curriculum Design’, A curriculum for Wales. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes Accessed on [15/10/2020] 
Zainal, Z. (2007) ‘Case Study as a Research Method’, Jurnal Kemanusiaan, 5(1), pp.1-6.
Zwozdiak-Myers, P. (2018) ‘The Teacher's Reflective Practice Handbook: Becoming an Extended Professional through Capturing Evidence-Informed Practice.’ London: Routledge. 

Word count: 4390 excluding appendences and headings. 


Appendices:
Appendix 1: 
[image: ]














Appendix 2:
[image: ]








Appendix 3:
[image: ]











Appendix 4:
[image: ]





Appendix 5:
[image: ]
[image: ]

Appendix 6:
[image: ]
[image: ]

Appendix 7:
[image: ]
[image: ]
Appendix 8:
[image: ]
[image: ]
image1.jpeg
Date/time,
Age/Stage of
group,

People involved,
Contextual
information from
field notes,

What happened?
A detailed
decription of
what you

observed and
what thoughts on
pedagogy and
practice occurred
to you as a result,
looking towards
your research.

e
The Class wire Learnin

NUrES'S, Hurdh on Whot
Dreviauyy rorneck

A Onind oMp\e,bo:d tne o
out for im / nex ()\’\,\’\C,\ADF Voo b
ot her Unndven V0T Ohe oAP-

WS, Spoke ko
e notced TS,
{tuuhq d amub ok ones Yod

> v
\earned D\\j COMD\EU:;? e o)
ond proised he CCt S
A e then Oav ‘
C‘):so\ btqgu;acov\d, mEre  Crouenoia
to:sxg The Ol Wos (—L\\;
(N cxgtd e tase, ev (S\‘
5&%«\ (T \ove keen Nk 1
T c&»d t‘/m\\uju)‘ the Q)ro\\e/\&d
T poticedl \how the LROSher gn@%e
Oh e Chnd andh used Questionia
\&?}: a o~ OF AL Lo oSess e
Onadis  Curcent Lewed ongl  wonok

’ W
Ponows 0N LS coancl e V\&\J\’/\Oﬂ
F\,\(’C\V\Q(‘ Support Oeveiop t.

ke pupn oiso offered Yoeip to PECEH

tosw oee

bo do bhe boasw to them.

ok Were stm%\\f\%, e_xpw;\m(\s : :





image2.jpeg
€ar \ /2 xed, AL |
Date/time, Rigner Qi %voup~ )
Age/sta 3 .
Broup, -0, 6‘“““0 Wone g WnAR pendent. wor

Peoplelnvulved‘ G‘»Q\,@ WD UsSina bk Poir, Share to |
iCofntextu.al %%“:rqm worda, 9 e
nformation from RoEpendlent Work to lakes O

field notes, 0 Picuures.

Whathappened?

voeN\ ond
A detailed TYR aroup worwed V?/;\ oy e ey
decriptionof  |uoe o Ulu enaooed

hat 16 e
z,ser\t::and P(‘Nt,‘\" oS was bo genex

. ow),
pedogony e " |Wordh DNk o B s
practice occurred Dosed o0 i C/UV& \eorned fro Qa
toyo.uasartsult. WOk it no u&@d
your research. . Vook. as S YOr
%bb e c,_r\d anQwre \'\0_0\
P ’MO\’\OC— g vou@bhé\r s
oe Ae;\ound d\.\ SCUS e : .
e wed ndeperdent O
i wor OW\'S. ’(V\\S bd

ol Unpid Bl 5 o
‘;@IS?P' SQu ot N
kmv_uoo.kﬁd and Wb \éff nosc.
(WaTS! osi provided e
fonow on cod bre ol T

\4
aﬂqﬁvi?rxmtﬁ came. thstrecerd ond
A\

¥
Ogcwttd pan g around The QoSS
%
aw\,mwwom& ct}\m





image3.jpeg
CRiTiIcaL N
T CloENT IDENTIFICATION RECORD -
DetalltTeTQl\n; '\T\‘\'\ﬁ R |

to the research e

Context, UBQQ\' 1/2 ~ oy e ub\\‘%x Aot C\%C.\\

¢ & oo\
Date/time, - G\\“ ouPS VASEA on \
Age/Stage of § TN Lo\ e
8roup, RQ.O\C}\ s wnite, nefore 2S -
People involved. A ; ance N
Contextual Fliese SlrNe Lrame w

X WS
information from Surmmer t"'\ub :iﬁ;
field notes, Mos oeen ANSY ;

0
- RO
What happened? o CLoSs weve o “g‘c‘:\ _

A detailed worie, Tnc Bl
decription of A Yeod J o0 %\ (VS r\j
what you Qone ¥

observedand  |Once ttne & nsoructions 36 "
what thoughts on e u‘P RV
pedagogy and SO bl i D e

practice occurred (SIVEmA fSareesk Y Le ol Spove
to you as a result, el Leoomer. T, e

looking towards

SN STS SN\ :

esearch. e pup‘\ S

e (:t; = Obout the ‘ENASIroo~ ValuL
U\/\

n
Tre wohole  c\aSS  went t)r\rg\,\%

enex
theic classroo~ \/QL:QS & B e
ond AisorsSed wan
B QS .

e vallues ch Thelr BA% b
The crassfoomt VolLes vere

A DrVQry
A sp\egme_e\ Qleqr us on khe O
Lo\ -




image4.jpeg
.rﬁ\\f(oh\éo Oe_ RVS1ore|

AU PV BuuasN A o 99
TR AN, Y € OUS A0
o 40 WUOYFOSNOR 4 uodn

VOO PNV NS < \NONJ

.ﬁufw,b A
MO0

03 SY>N\

200!

60

o S 34
SNIs (ale ) >3 UMWWL Wond N uQ)

FI R . -Z01$MO
oy »obos S0 nInd N PVO

oY TN WY o oy
AN ﬂbﬁu,n_

Op O

WOd Bua  PVO Resni RS “you0as24 10K
T g Y XY oo buryoor
Y Sog, BT )TN ween| ynsa10s0n0k 0}

Pa11n230 3313004d

ﬂvCD et S PSS OUO| sy gposiopad
oy N, DO U spyBnoy 10ym

6d£@ 0> o Ve i 5 pup pansasqo

OO\ D bﬁmdad o r

e A% IRy Jo uondusap
Tt 2 0e o ﬂ
AL Q QS SN | e &nuh”wuu

—1
"sajou pjay *

A ﬂ FPUDOT) OSSOV PONSM Jufu Yoo wey uonewion |
[enxajuo)

. vo UMM Loour
| oSy PR »\uw e 30 “PAAJOAUI 3jd0ag \
/ Fropsan 3 —3op0sd  woorepseq| dnos3
| 40 98e35 /08y “
CLURNS S3IG \u a A0 POFNQ) awn/aeq |
TRIX N N\, Bvﬁ p—

SOl m_.NH Jounmys esec )
Q¥0D3Y NOLLYDIILINIG! INIGIONI TVILLIND




image5.jpeg
OBSERVATION / | IELD NOTES
from Fletcher Wood (2016)

s
Date and ti . : 279.9.2Z0 |

0 i e A oar ol wel (Mled) e . .
Lesson details: (Context and focus -/AoLE/subject- is it near start of end.of unit of \
study? Indoors/outdoors? Ability range? Any particularly relevant information).

Mans - Ccud on f€en NnuUMIoRs S.
W e Qo AAs s-
RolE - mang ™~ ondl r\uw\exomts-

Classroom culture .
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards
learning seem like at this point in time?)

the whole (LSS was excited o Stace thear

been nUMber  song.’

posibive ok / _

Pestve oenavious towards \eox (\.\(\31 Oreer -\’%
Gnd SCreaming Win Bxetitement .
Objectives N, \
(What happens in the environment that communicates the purpose of the experiences?

2





image6.jpeg
- WOOA DV V1IN —
0%{0 _ﬂ\ﬂwodﬂ 19'Q ~
\
20 DHMD/. N w»yﬂd»,o,;mo LM»@Ww
weon [AIWS vy Pavinoid N d:Ua\
dmvmf_w/.__w ALY \MQQWD.D\O@ J‘Cao._ﬁgnh._.(/.wuuﬂwﬁzo‘.
?und Lo YoM QWY TF HO Q90w UonoupuaNy

(Bupydea) 1mny uf Way3 ssooe
2wod nok uaym acpdeid nggouigaﬁésﬁgﬂgw?‘
ﬂcﬂvﬁe—_s_ut”vxntﬁ‘nm

“Jo 172 )

oy U1pl
dooas O PP ™I
PR - 219439 Pogr770:0 @

p&u Amyy INA PN Y (=)
& PO diomsanb Ssow Uy PEASO YT ),
(aouaLadx>

ot 3935 10 Bupnp BpaMOLY] J0 JBWdOIASP 3 SuipseBal
SBpa1MOw| BURSIXS 5,3USPNIS MOY INOGE PIAIZSGO
JudwWSssasSY

ued zpasn st

sonprbs AU ‘e

G > S QNP0 §2ONOTRS WSS

\ U T P Sl GUvaest o e
2 TR oo oReR e O AT
| s o DN T e
\ JoBusnIeu> Jo 519A3] BuipIEBa1 PAISSGO 2q LB
1o wowaBEBuS S1qEUS T WILGIAUD 343 UI PSS 5 D oM

Sueliey2 pue 5992V





image7.jpeg
OBSERVATION / FIELD NOTES
from Fletcher Wood (2016)

Date and time, year group: \O* LS

Lesson details: (Context and focus ~/AoLE/subject-

study? Indoors/ outdoors? Ability range? Any particulal

Wb odrand Laanoles topiC wo M-

- ad\€ of tof e

e CAODS W b oL O PistATS of an owl.

uS\"\S chare -9

start of end of unit of
information).

is it near
rly relevant

Classroom culture

(What is the classroom +vibe.’? What do attitudes, dispositions, behaviors towards

learning seem like at this point in time?) >

oThe caasy Ofc tnsu%&‘._c\ L e Ene top <
e x presd exciterment:

-~ Theﬁ o\

ijcctives
(What happens in the environment that communicates the purpose of the experien
2





image8.jpeg
Ay ﬂuﬂuﬂ/ﬂ.ur‘du
e R S e A
.y ek R

| isss0dind ssan 03 211 saminnoe vossay :wyo?nna,u uSL.B P
A PPt panissan aq e e
S P S o 10 WO 99 9

¢ Lrrmb ¢ %0 —
A gl PINeth P TR VMY 90V Py
U0 A SO NSw U0 SvNed mopac soM
w3y | WO I Uu;ﬂ,.cdu oy au) vauch
PINOASH VU0 SRS IWO0N i)
(Bupyoea) 2umny uj Way) sso.0e
01 N 3SNED YDIYM SIUBLIOW 23343 31Y)

200 Nok Uy 3op0Rd J0 5303dse JapIsued

Suepiou] [BAL) / SRS

WSS\ M g0 PR 21 30 pVB nc,.hSG
CTVA (RIS puD SO v vt
a0 O RN o T fm oo ool e

3G ol / AVALe
a3 32342 10 Bupnp 3BPAMOLD) Jo Juawdor

iaduspadxa
janop a1 BujpIeBa1 parIasqo 3q Buikue

;22%8!2;5:@
Ronads st pdyau SPuoos
Spoeh TR

uaWsSasSY

3 (SR 7D
Ko PRI PO =R
Coner DRENET
A) gy M Y o
U,ouun,c%ﬁawuuﬂu/uﬁocww,i 4o SO0

PoY —APPIN o

G 3500
oy SO oW 030 2308
Spsom ™ P

el L
Nou..wﬁvﬁ_bw—uw&_u:_ﬂ%gxg
e et

I PIPUNSS PUD 2N PIAS0L
Ay o 2K
o PON

Sn 7 \SND US PRISODU 30 La3g

s e T )

Tioua gt SSFISH SSow Sui.

Sudsa S

> g
NSO E00rs 40 DO IIPUSOR PUTAN0OM o

SPITALY €y
S3uoeas
s MW 5 404 PUEISIOPUN WL 5 ool
o e o o poviopun so0se0 hod W pansenas 5q > e
W S Mmf@n,“
| Fona == =

. uopdaug

oy Qe k

S vy Bl =
o W ouen v





image9.jpeg
OBSERVATION / FIELD NOTES
‘D&‘M!m,@? from Fletcher Wood (2016) =

ate and time, year group: % W0
oLE/subject- is it near start of end of unit of
Any particularly relevant information).

Lesson details: (Context and focus -/A
study? Indoors/outdoors? Ability range?

Enalian - Reod, weiee ,nc.
MO Class Uk WD Grouds cosed on Qb]ub&
Frst bime Since the KOG of per~ o do

s topic: Pnovies:

Classroom culture
“vibe.’? What do attitudes, dispositions, behaviors towards

(What is the classroom
learning seem like at this point in time?)
Frnooted ' £ponds an Carpet, APy inks QCLONS
o $5owﬂs . 3 n{))
Postive Vioe. Res poekul
(oaoerative  Leacn r\ﬁ G r\% Place.
“Objectives
(What happens in the environment that communicates the purpose of the experiences
2





image10.jpeg
2421 U0 S /ﬂofwmﬁu 40
~\aid IS My YD
Wiy jutRA E;uwu g\ﬁﬁéo m.:x a:_,ww
(Buydea) aumny Uy Widy3 sso.oe o

2109 NoA UaYM 2o12Rd J0 $375dsE JPISU0D 03 NOK 3SNIED YIM SO 2134} 21V)
SuappU) 224D / SYPads

Yo o4 30 NN
pd(vtj‘u ~ou WM 093 o) STIOUS ﬂﬁ)@uc
Roonoury 240w 2V Ut 499 S, UWAp1UD 2y
LRI ) N0 o BZ G VSIS
widray VAR vy ne

@Cd@f U0 OUIS8REN E“u g i o 2
19332 0 Bupnp 3BpAMOLN 10 UIdOIASp 33 BUIDIEBa. ParIsG0 3G ve
o..w_S ipasn m_.wsvu._ﬂﬂ.z ‘Bupsie $,USpNIS MOY IN0Ge PIAI2SAO 3q BuiyAue ued)
uswssassy

_hé‘ 5 S\J WA\D‘.WA;Q Q.upp < 0 W

Ko PRMEYY ﬁoﬂﬂg wum Wuwmmﬁrmﬁ%éouuo

3 dl PIroasP 320 VIR JO S4nosh Swo,
EBBUBNE 10 51943] Bulpiesal pariasqo aq .mu

e s5500IE91 Jo WaWSBEBD SIIQEUD IEU WSUILIIALD 33 Uy PaNIBS0 5 g o
BUI1eD pue sseay

S Vo SR Wy 4y,
B e T
vﬂﬂ\d 3;

oovamNMoJ pun suensomb b b
AN 210\ Popu 0,
“5 o ,:M\s& gv.féxnnqa





image11.jpeg
cord INCIONINTS. TORs Vs ¥FevL

IMPORTANT:
for your observations and to re
tential incidents. It is a requiremer

Use the forms below

observe four teaching episodes and identify four po!
hat these be included with the appendices to your {escarch
Moodle.

of the assignment t

assignment. You wil ies of these forms on

Il be able to access cop’

/ FIELD NOTES
Wood (2016)

year group: t\w 1~
focus -/AoLE/subject- is it near start of end of unit of
ity range? Any particularly relevant information).

Lesson details: (Context and
study? Indoors/outdoors? Abili

PE , Outdoor S. Pan eIl

Miyed ot uks;S
el 0F schods dQU

Classroom culture
(What is the classroom «vibe.’? What do attitudes, dispositions, behaviors towards

leamll!gsgemlike at this point in time?)
POS\’O\VQ, pu\’ Chidren Showe_d willing: Lo
([earn Gntwo Sk, \(j

| et
Mmhappemmﬂ\eaanemthntcmnmuﬂcatesthewmofﬂ\eexpeﬂmces
2





image12.jpeg
©

o7 0

W00 Ty U

[ 7oL 0 77737 O TG ¥
! % Yo TOTVwWL D Sy \Consw
‘Vﬂ A & Sﬂgwmé kg ; i
0l

Fonay 394 burSy poboby

F2IN00_UdA PA'M) TNOG

Wk«? SUQTIOMDISUI 99\
UZSTR 2WOTR, wand Y
2(Bupyeay 2imny up wayy sso10e

TR SAWOD \p_nn@wnd\ o aoVe 3339

je 1o Bu %S%!ﬁ?.ﬂ;&&%!%
Rﬂh.w&vvﬁ n_-ﬁau.ﬂu_g ‘BUSIXS 5,3USPNIS MOU IN0GE PaAIASqO 3G BulIAUE UED)

U ULOMSITY

.\US}\AAWUWmJO Jo /L_..Of\v n OO buNsFAQ

JUsWSSaSSY

\ w0 P} Yowas ] @<_o® dra0n
L6s . ewouipum wesIN) TV Jo IR
_.

o7 foAunomo w0 SOND O Satm UON\,/\S,

ssasodind 9seu 01 31181 SRR UOSS) Kem au3 Bu

1919591 poniasao o vee
P21 Ponsa5a0 o yes





