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Assignment ECAD6007 – C / Bridging 1          		                                                    (approx.word count 4,190)
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
1. Introduction.
This assignment requires the undertaking of classroom observation research identifying a single incident, leading to a critical evaluation of the incident and its causes, characteristics and impacts.  That process will render the original incident a “critical incident”, in the sense that the understanding gained will make it pivotal for change as first proposed by Tripp (1993).  Then by way of conclusion, to identify the learning and teaching next steps that can be applied in practice.  
I will do this by setting out the background and context for the actual classroom observation day itself, the research methodologies considered and selected will be outlined, along with any inherent bias or limitations that may compromise objective outcomes.  I will describe the observed incident and link it to Donaldson’s four purposes which are core deliverables as part of Successful Futures (Donaldson, 2015) and the implementation of the new curriculum for Wales. A literature review will be completed which will enable informed decisions to be reached as to the potential next steps for teaching and learning practice.
2. Observation
As a single incident will be selected from actual observations recorded, there will not be an accumulation of information from multiple case studies, with a view to elucidating patterns.  The background and contextual details for the observation will be explained to provide as complete a picture as possible, though BERA (2018) regulatory guidelines dictate what can and cannot be divulged.  BERA’s principles of “openness, integrity and transparency” and seeking “to uphold ethical values in all our activities and processes” are respected (BERA, 2018, ii).  In upholding ethical values any information that may lead to the identification of the school, members of staff or pupils will be deliberately omitted.
This observed case study took place over a single full day of secondary school.  A total of four separate lessons were observed and for two different classes of year 8 secondary school pupils.  Three lessons were observed for the same class of lower ability pupils and one lesson for a class of higher ability learners.  The first of the lower ability class lessons observed was taught by a cover teacher.  This observation schedule was kindly facilitated by the school and the best was made of suitable classes available.  It was in no way possible for an optimal observation plan to be thoroughly considered or implemented due to a number of restrictions that were in place at the time.  
The school itself is a South Wales based faith school with a wide catchment area and 8% of its pupils qualifying for free school lunches which is below the national average of 17%.  The observations took place early in the school year for 2020 and whilst recent Covid-19 preventative changes to lesson structures and protocols were underway.  The learning environments observed created positive and engaging lessons even against a backdrop of anti-pandemic measures.  The appendices provide further information about the class environments, class size and other detail for a total of four incidents (chosen from 20). 
3. Methodology
The actual incident will be described in the next section, before which it is important to consider the observational and research methods chosen.  These will be described along with their potential weaknesses and inherent bias where such may exist, to provide confidence in the conclusions that are reached.  This will help to ensure that this research “…uses procedures, methods and techniques tested for reliability and validity” (Kumar, 2014).
During the observation, a structured record of incidents observed was made.  Then four incidents were identified as most suitable for further critical evaluation (appendix 1), with a single incident being selected as a case study.  I will this case study to provide “…a unique example of real people in real situations, enabling readers to understand ideas more clearly than simply by presenting them with abstract theories or principles” (Njie & Asimiran Soaib, 2014)(Cohen, Mannion, Morrison, 2007, 253). This use for case studies as a research methodology is acknowledged as providing “the basis of a thorough, holistic and in-depth exploration of the aspect(s) that you want to find out about” (Kumar, 2014, 155). Though set against this is the acceptance that a case study is relevant to a moment in time and that implementing teaching practice over an extended timescale comprises multiple events and teacher / learner interaction.  Therefore, whilst a case study observation can provide the start point to identify potential next steps for academic investigation, classroom incidents are likely noted and acted on by teachers, if not immediately, then at a future appropriate time.
It is relevant to consider that observational research generally provides qualitative output and as such may be prone to criticisms of subjectivity.  Though for observing live settings as required by this assignment, it remains the most suitable research method as  “It is anchored on the application of the sociological constructed nature of reality attaching the researcher in a positively rewarding manner to the research” (Baboucarr Njie & Soab Asimiran, 2014, 35).  This in turn is a significant strength.
Part of the challenge in capturing meaningful incidents, is accessing realistic situations in a neutral way without the act of observation causing potential distractions that directly influence the activities observed.  In planning the classroom observation day, it was vital to reduce any such distractions (known as The Hawthorn Effect), as well as ensuring that incidents were recorded quickly and accurately (Landsberger, 1958).  There is a helpful explanation of the degree to which the presence of an observer influences a situation in the book Research Methods in Education (Cohen, Mannion, Morrison, 2007, 404) who in turn cite (LeCompte and Preissle 1993, 93–4).  They point out that there will be levels of observer involvement in any observation research from “the complete participant” to the “complete observer”.  Complete pparticipant observation requires that the observer be actively involved and positionally close up to classroom activity.  This method was ruled out, due to;  observer influence would have been high, significant incidents may have been missed through being very closely involved in other areas of the classroom, as was difficulty in promptly making records of incidents when observers are actively immersed in them.  For our observation we operated at a level close to “complete observer” with our presence visible to all in the classroom but with no involvement in any activities.  This stopped short of being “covert research”, where no sign of our presence would have been known but was successful in minimising observer influence.  This also meant that structured observations and incidents could be recorded quickly and accurately.
Therefore, Nonparticipant structured observation was the methodology used.  This was in part as a result of several Covid-19 restrictions reduced observation days from three to one.  It’s possible that had three days observation been possible, a mix of Structured and Participant Observation may have been used.
4. Four Purposes
4.1 Incident description:
During a lively science lesson on the topic of Sound Waves, pupils were enthusiastically engaged with the learning and tasks that were set for them.  The teacher was working through a preprepared lesson plan with reliance upon a slide presentation, supported by tasks for pupils to complete.  On-going assessment was used throughout the lesson.
A boy raised his hand to answer a question the teacher asked about the effect of high altitude on high frequency noises.  At this stage there was a lot of other distraction and discussion going throughout the class.  His answer was wrong, and the Teacher tried to correct him whilst talking over two pairs of desks with other lively pupils sat at them.  This led to some further confusion between them both, the teacher offered some further explanation which added to the uncertainty and asked again if the boy understood.  At this point, seemingly out of frustration and an unwillingness to try and explain himself further, perhaps requiring his using key words that he was uncertain about the boy elected to nod that he understood, sit down and carry on.  His subsequent body language and visible frustration made it clear he did not get the clarification he wanted and this was not picked up and rectified at the time by the teacher.
This stood out to me vividly, perhaps because although a commonplace classroom incident, it was the point at which the boys enthusiasm appeared to be deflated and seemed an unsatisfactory outcome to a teacher / pupil interaction during an engaging lesson.
4.2 How this incident links to Donaldson’s Four Purposes
Donaldson’s four purposes are set out as part of the new curriculum for wales as follows: -
[image: ]
Fig 1.  Donaldson’s four purposes (Successful Futures, 2015)
The Successful Futures curriculum review recognises that there are ever changing external factors making varying demands on any educational curriculum.  Also, that there are conflicts of views amongst stakeholders as to what is a good curriculum, with parents preferring to see subject structured learning, set against potential future employers and teaching professionals who understand they are educating young people for jobs that may not yet have been conceived.  Against this background it sets out that the driving force should be the outcomes (Fig 1. Donaldson’s Four Purposes) in facilitating successful futures for our young people.  Furthermore, it recognises that “The Review’s ambitions can only be translated into reality for children and young people through teachers’ and other education practitioners’ professional skill and judgement in selecting appropriate teaching methods.” (Donaldson, 2015)
From using just this one incident, there is are strong case and clear potential to impact upon each of Donaldson’s four purposes.  Though the most direct link in this case would be as potential setback against its stated aspirations to deliver “confident individuals”, along with “enterprising” contributors and “ambitious learners”.  Hence an initial conclusion could be that such incidents are working against the nature of the four purposes (Donaldson, 2015).  Though in consciously working towards attaining the new professional standards for teaching and reflecting upon classroom incidents, this will also drive toward achieving the four purposes.







5. Literature Review
 “It is the unremarkable and everyday events that make up our professional lives that are often the best indicators of the patterns and values that underpin our practice” (Tripp, 2012, 40).
In reviewing the selected incident, I will further explore some observations of the actual learning environment observed and the influence of pedagogical practices of differentiation, optimal learning and formative assessment to inform next research steps.
5.1 Differentiation
In seeking out an accepted definition the Education Glossary suggests that “Differentiation refers to a wide variety of teaching techniques and lesson adaptations that educators use to instruct a diverse group of students, with diverse learning needs, in the same course, classroom, or learning environment. Differentiation is commonly used in “heterogeneous grouping”—an educational strategy in which students of different abilities, learning needs, and levels of academic achievement are grouped together.” (Anon., 2013) There was once a view that differentiated teaching practices do not offer the most realistic preparation to students for interaction with the real world that will not recognise their differences,  (Schumm & Vaughn, 1995).  Though with increasingly diverse classrooms the need for differentiated teaching practice appears well established.
Perhaps such incidents could be avoided through use of better practice and planning, but it is also interesting to consider differentiation as “Getting all pupils to do something they find really hard.  Increasingly, I see our job as being not to make work easy, but to make it as difficult as possible to ensure pupils will make mistakes.  Without mistakes, feedback is useless and no improvement can occur.  Mistakes are the very stuff of learning: if your pupils aren’t making them, you’re not doing your job properly!” (Didau, 2014).  This aligns with the stated teaching practice and the principles of the observed school, that sets out to create safe learning spaces where pupils can openly make mistakes.  It also links to the need for teachers to set tasks that are not simply engaging but that are at the level of difficulty where learners operating within their “Zone of Proximal Development”. (Vygotsky, 1978).
In Differentiation in Teaching and Learning – Principles and Practices it is further proposed “differentiation should be seen as integral to learning, not an add-on for those situations when things do not go as well as planned and problems occur. Differentiation is not about troubleshooting. It is a concept that has to be seen in an inclusive way, applying to everyone.” (O'Brien & Gurney, 2001).  This is also supported by Rosenshines, 17 Principles of Effective Instruction where it lists: “6. Provide a high level of practice for all students.  12. Provide systematic feedback and corrections.  13. Use more time to provide explanations” which is differentiation in practice. (Rosenshine, 2012)
It is important to consider elements of differentiation practice that may work to learners detriment, such as the “Pygmalion” effect which holds that any expectations held by teachers towards learners can itself become a “self-fulfilling prophecy” for students, “When teachers expected that certain children would show greater intellectual development, those children did show greater intellectual development.” (Rosenthal & Jacobson, 1963).  The Pygmalion effect proposes that the process of understanding a pupil’s situation will be counterproductive in setting a limited expectation. True for all ability learners, therefore keeping high expectations for all students whilst appreciating their differing starting points is a core principle to successful differentiation practice. 
Also, in a “1996 The Simpsons episode, “You Only Move Twice”, Bart is having difficulty in his new class. Instantly, he is removed to a remedial class and states: “Let me get this straight. We’re behind the rest of our class and we’re going to catch up to them by going slower than they are?” “  Taken from https://www.tes.com/news/why-we-need-ditch-differentiation (anon, 2019).  The type of differentiation practice Bart is referring to is most often referred to as streaming, where different classes of ability are in use.  Regardless of the negative view towards differentiation, the observed school in question has started streaming into separate classes generating favourable outcomes (The Simpsons, 1996).
Streaming is not the same as ability grouping which takes place within a single class and is more prevalent in primary schools. The case against ability grouping as a differentiation strategy is stated quite emphatically in Achievement Effects of Ability Grouping in Secondary Schools: A best-evidence synthesis  an abstract from this article states “This article reviews research on the effects of ability grouping on the achievement of secondary students. Overall achievement effects were found to be essentially zero at all grade levels,” adding “Results were similar for all subjects except social studies, for which there was a trend favoring heterogeneous placement. Results were close to zero for students of all levels of prior performance. This finding contrasts with those of studies comparing the achievement of students in different tracks, which generally find positive effects of ability grouping for high achievers and negative effects for low achievers, and these contrasting findings are reconciled.” (Slavin, 1990) 
Whilst important to be aware of classroom incidents, they can be unavoidable and part of a cycle of classroom learning.  Appropriate use of differentiation and challenging tasks means mistakes will occur.  These are indication that work is suitably challenging and learning environments safe and positive, furthermore mistakes can be corrected within integrated strategy for differentiated learning.  Regular formative assessment to correct levels of teacher support and scaffolding, will positively affecting specific subject knowledge and the targeted outcomes from Donaldson four purposes.
5.2 Zone of Proximal Development (ZPD). 
Within the social constructivist pedagogical theory Vygotsky (1896-1934) observed that learners performed best when working in collaboration with peers and teachers within their zone of proximal development (ZPD).  The role of the peers and teachers provides the higher levels of knowledge to complete a task, or to be part of the support “scaffolding” to aid learning objectives. (Vygotsky, 1978)
Vygotsky himself was expanding upon work completed by Jean Piaget (1896 – 1980) considered the founder of the constructivist theory and proposed that the learner’s purposeful interaction with peers including the teacher as fundamentals to successful learning. However, learners can fail even if support is given when the task is totally cognitively impossible. (Ormrod & Jones, 1969)
More recently it has been proposed that “Research has shown that ‘do your best’ goals have virtually no effect on learning, whereas ‘hard goals’ that challenge learners are far more effective. As stated earlier, the key to ‘stretching’ the learner is to know what is in that learner’s ZPD - what comes next, for them; in other words their next steps. The common-sense idea which fits most closely with this model is that of ‘stretching’ learners.” (Welsh Government, 2010).
Although the immediate outcome for the pupil during the incident can be viewed as being unsatisfactory it is fair to state that he was being taught within a positive and challenging learning environment with plenty of collaborations.  A characteristics of a class operating close to its ZPD will be  visible mistakes being made as part of learning as has been observed by the incident (Graue, 1993). Learners consistently working within the correct ZPD can only happen with careful lesson planning and teacher support and as classes are full of diversity, an understanding of where each learner starting point of skills and knowledge sits.
5.3 Assessment for learning (AfL)
Assessment for learning is distinct from but supportive of the principles of differentiated teaching practice and the preparation of challenging lesson content which in turn can lead to students working within their individual Zone of Proximal Learning.  AfL is a product of the same constructivist perspective that recognises that whilst learning is ultimately an undertaking made by the learner themselves, it can only consistently be achieved when facilitated by best teaching practice.  In the book Assessment for Learning it states that “The focus here is on any assessment for which the first priority is to serve the purpose of promoting students’ learning” (Back, et al., 2003).  This is not the same thing as formal testing which mostly happens separately from learning.
As “Historically, assessment was viewed as the thing which happened after learning had taken place. Graue writes how ‘...assessment and instruction are often conceived as curiously separate in both time and purpose’ (Graue, 1993, p291)” (Fautley & Savage, 2008).  This view, significantly was challenged “in the 1960s, Benjamin Bloom and his graduate students at the University of Chicago began to explore the idea that the normal distribution of student outcomes was not a ‘‘natural’’ outcome, but caused by the failure of the instruction to recognise differences in learners.” (Wiliam, 2011).  This pointed the way towards more frequent and less formal methods of assessment.  It was also recognised that summative assessment could have detrimental effects on learning, whilst certain types of assessment were clearly beneficial in that they could identify a learner starting point and so inform subsequent differentiated teaching practice.
There are a recognised number of AfL tools which “can be used to find the learner’s current position, move the learner on towards his/her next step (ZPD), act as checks on the journey to reaching the next step, and to discover if the next steps have been reached.” (Welsh Government, 2010). From a practical perspective these tools can broadly be included within categories of; Questioning technique, Providing feedback to learners and Peer and self-assessment.
The interconnectedness between Differentiation, Zone of Proximal Learning and AfL, can only be incorporated into teaching best practise through careful reflection and planning.  This is often seen as a time consuming and difficult to implement by teachers but is necessary in achieving the four purposes and a requirement in putting professional teaching standards into practice.
6. Reflection / Evaluation & Next Steps
The incident caught my attention as an unsatisfactory outcome for a pupil from a key interaction with the teacher and led me to consider pressures on children within streamed ability classes. Even within positive lessons such as this, that there may always be a risk for pupils in giving wrong answers and appearing to be lagging behind their peers.  From there I have been led to developing a better knowledge of differentiation including the challenges in practical deployment and other potential detrimental effects to learners.  Differentiation needs to ensure that tasks are challenging and that learners are working within their ZPD.  Recognising that modern diverse classroom have learners with different knowledge starting points only identifiable through formative assessment techniques such as AfL.
Care must be taken to create positive learning environments, setting clear learning objectives and success criteria.  Learning must be challenging but avoid “forcing a child to do what he is afraid to” as he may then “find ways to avoid the pressure we put on him”. (Holt, 1967).  The objective should be to create “Conditions of learning that make performance improve rapidly often fail to support long term retention and transfer, whereas conditions that create challenges and slow the rate of apparent learning often optimise long term retention and transfer.” (Bjork & Bjork, 2011).  Collaboration amongst learners who are free to work together in mixed ability groups is a key facilitator of positive learning environments.
conditions that create challenges and slow the rate of apparent learning often optimize long-term 
retention and transfer
onditions of learning that make 
performance improve rapidly often fail to support long-term retention and transfer, whereas 
conditions that create challenges and slow the rate of apparent learning often optimize long-term 
retention and transfer
There are several actions I would take when a similar incident occurs during teaching practice.  These include; recognizing and dealing with the incident in a positive and considered manner, embedding differentiation techniques including challenging tasks supported by ongoing Assessment for Learning, committing to a personal ethos of review and continuous improvement.  As noted by Brookfield, I will consider these from the perspectives of The Teacher, Colleagues, The Learners and Scholarship (Academic sources). (Brookfield, 1995)
Action I intend to take would be to offer such student unhurried explanations to reward their enthusiasm and risk taking.  A timely response would surely have been the best outcome, embedding the new learning and a step towards fulfilling the four purposes.  This area of subject complexity (The effect of altitude on a sound wave) or similar, may have been a problem for other pupils in the class.  In similar incidents I will check understanding with the rest of the class, including addressing other identified challenging aspects.  For continuity and in recognizing that differentiation is an integral part of teaching, I would note that the next lesson would spend an appropriate amount of time during its “starter” to revisit previous learnings.  This could be achieved using the schools already well-established Accelerated Learning Cycle within the initial Engage and Connect (Starter) stage allows for revisiting previous lessons learnings as the basis for continued new learning.  Creating a safe learning environment is needed to aid ZPD learning and encouraging both collaboration and mistakes.  I consider the principles outlined by Rosenshine, a key guide to enable on-going professional review and  (Rosenshine, 2012). 
As part of my ongoing commitment to professional research, I am interested in better understanding how differentiation can aid learners attaining their ZPD.  In particular the techniques that are available to teachers and ways of ensuring that actual practice is being successful. The school in question recognise this and have established lesson structures that support teachers in meeting learner needs with a strong ethos for collaboration within and across departments. Within such structures I intend to be continuously reflective upon my actual teaching practice and find ways to improve through collaboration and on-going investigation into academic theory. 
7. Conclusions
As clearly stated, “Newly qualified teachers (NQTs) move to the new professional standards for teaching and leadership from September 2017.” (Welsh Government, 2018).  These standards now support a central core of values and dispositions which are built from best practice in; Pedagogy is paramount, Leadership helps pedagogy grow, professional learning takes pedagogy deeper, Innovation moves pedagogy forward, Collaboration allows pedagogy to spread.
My approach in this assignment recognises these professional standards as a framework for attaining optimal outcomes for learners.  From the incident observed my initial considerations were to understand the way that differentiation may have either contributed towards the incident or could have been used to improve the outcome.  This meant critically evaluating differentiation and recognising how pedagogical theory and practice combine and work together.  Upon investigating it became clear to me how formative assessment by AfL and differentiation requires learning to be challenging for ZPD to occur.
Although during the incident the outcome may not have been satisfactorily for the boy concerned, within this school the learning support structures in place lead to the continual review and improvement of pupil knowledge and wellbeing. Many such incidents are to be expected and can often be a positive indication that ZPL is in progress through learners being suitably challenged, though they need to be noted and reflected upon continuously.  Throughout my teaching, I intend to recognise the need for reflection and collaboration from an improving understanding of theory and how this can lead to attaining professional standards.  This will then affect the four purposes, in particular Confident Individuals, Ambitious Learners and Creative Contributors, recognising the right that pupils have to the best possible education and my obligation to prioritise learner needs.
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9	Appendices
9.1	Appendix 1
CRITICAL INCIDENT IDENTIFICATION RECORD 1
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/2020
Year Group 8
25 Pupils in the class
Teacher and Teaching Assistant Present
Lower ability group of pupils
Subject: Science (Sound Waves)

This class were comprised mainly of lively and engaged pupils considered in the higher ability range.  They were generally responsive and respectful of the teaching staff and their classmates.

The school is a high performing faith secondary school in Cardiff, with 8% of pupils requiring free school meals against a national average of 17%.

This incident took place late in the day at about 10.45 a.m.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During a lively science lesson on the topic of Sound Waves, pupils were enthusiastically engaged with the learning and tasks that were set for them.  The teacher was working through a preprepared lesson plan with reliance upon a slide presentation, supported by several tasks for pupils to complete.  On-going assessment was used throughout the lesson.

A boy raised his hand to answer a question the teacher asked about the effect of high altitude on high frequency noises.  At this stage there was a lot of other distraction and discussion going throughout the class.  His answer was incorrect and the Teacher tried to correct him whilst talking over two pairs of desks with other lively pupils sat at them.  This led to some further confusion between them both, where the teacher offered some further explanation which added to the uncertainty and then asked again if the boy understood.  At this point, seemingly out of frustration and an unwillingness to try and explain himself further, an explanation that perhaps required his using key words that he was increasingly uncertain about the boy elected to nod that he understood and then sit down and carry on.  His subsequent body language and visible frustration made it clear he did not get the clarification he needed and this was not picked up and rectified at the time by the teacher.
This stood out to me vividly, perhaps because although a commonplace classroom incident, it was the point at which the boys enthusiasm appeared to be deflated and seemed an unsatisfactory outcome to a teacher / pupil interaction during an engaging lesson.











9.2	Appendix 2
CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020
Year Group 8
25 Pupils in the class
Teacher and Teaching Assistant Present
Lower ability group of pupils
Subject: Science

The classes observed were comprised mainly of lively and engaged pupils considered in the lower ability range.  They were generally responsive and respectful of the teaching staff and their classmates.

The school is a high performing faith secondary school in Cardiff, with 8% of pupils requiring free school meals against a national average of 17%.

This incident took place late in the day at about 2.45 before the final lesson ended.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A special needs pupil sat and worked on his own for almost the whole day.  When briefly given the opportunity, by the teacher, to interact and work with another two classmates he was visibly extremely pleased.  The interaction between them seemed to work well, as he explained what he had written on his white board.  Then one of the girls he was explaining his work to said “your spelling is really bad”, his writing was visibly scrawled and difficult to read and he had difficulty expressing himself verbally so that others could understand him, but she continued “ but my spelling is terrible as well “.  They seemed to all get on well and this appeared a valuable moment of co-operation and interaction.  The special needs pupil had worked enthusiastically all day and seemed to understand the lessons and the work easily as well as being keen to speak up and answer in class.
















9.3	Appendix 3
CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020
Year Group 8
25 Pupils in the class
Teacher and Teaching Assistant Present
Lower ability group of pupils
Subject: Religious Studies

The classes observed were comprised mainly of lively and engaged pupils considered in the lower ability range.  They were generally responsive and respectful of the teaching staff and their classmates.

The school is a high performing faith secondary school in Cardiff, with 8% of pupils requiring free school meals against a national average of 17%.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A pupil (Girl) turned around in her chair and hit (a boy) repeatedly with a ruler.

This was done behind the teachers back and was also missed by the teaching assistant.  The incident took place just after the mid-morning break and may have been the continuation of something that had happened then.  She was hitting quite hard and the boy in question had to defend himself by putting up his forearm.  Although quite aggressive the pair seemed to accept it in quite a good-natured manner as though they were perhaps friends who understood each other.  It also seemed as though it was an act of revenge and the boy accepted it as a reasonable punishment for whatever he had done.
















9.4 Appendix 4
CRITICAL INCIDENT IDENTIFICATION RECORD 4
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020
Year Group 8
25 Pupils in the class
Teacher and Teaching Assistant Present
Lower ability group of pupils
Subject: various (Religious Studies, Geography, Science)
This incident is of a type that recurred regularly during the observation day.

The classes observed were comprised mainly of lively and engaged pupils considered in the lower ability range.  They were generally responsive and respectful of the teaching staff and their classmates.

The school is a high performing faith secondary school in Cardiff, with 8% of pupils requiring free school meals against a national average of 17%.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Technology was prominent throughout the day.  Several incidents occurred that resulted from technology either
1) Not working quote as intended
2) Causing a distraction and a diversion to pupils, rather than supporting learning tasks.
3) Delays as Teachers and pupils paused to solve issues caused by technology.

Specific evidence of this:-
1) Two pupils preferring to use their phones to film themselves messing about in class and not for the learning task as intended
2) One boy being distracted regularly by his phone to the point that a Teacher instructed him to “put it in your pocket, I do not want to see it again”.
3) Pause to pace of learning as slide presentations were checked by Teacher
4) Unexpected advertisements appearing when YouTube was used (pregnancy tests), the assumption from the children would be that a teacher had been search for something similar online.

This was an on-going feature and may potentially have diminished the excellent learning experience that the pupils were getting.

Opportunities to be distracted were jumped at by the class, though these were well behaved children and responded quickly to requests for quiet and focus from all teachers.

The pace of learning and positive engagement can be broken at key times due to technology disruption.

The problems were in part caused by the measures taken to minimise the transmission of Covid in that Teachers were changing classes and pupils stayed in one class, hence Teachers were less familiar with classroom resources and technology.

Frustration may build up in any class if the planned pace of the lesson is interrupted and stop / start situations occur too frequently.  Momentum is temporarily lost.

There is also the opportunity for a negative mind set to develop within pupils along the lines of, if the (teaching staff) cannot get things right why are they expecting me to do so.  Perhaps the opportunity for a lack of trust to manifest itself for the first time.

It is also of significance that the pupils in the class were considered of lower ability.  They may be aware of this and accept this, though some may feel they should be in a higher band and may get resentful that those that the learning environment is not of a standard to allow them to move upwards.  That the schools’ resources and capacity are holding them back.

Teachers were able to retain control and motivation throughout the lessons.
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