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LEVEL 4       

SEMESTER 2                                                                         

MODULE CODE: SHSS4079
FACILITATING ADVENTUROUS ACTIVITIES

aSSESSMENT TYPE: ASSIGNMENT
Assessment/Component: 2
COMPONENT WEIGHTING: 50%
WORD COUNT: 1500 WORDS
MODULE TUTOR: JON HAYLOCK 

Task – LESSON PLANNING

Individually, students are to plan a 1-hour adventurous activity session for a group of primary school children. The annotated lesson plan, should provide a brief justification for the decisions made in the planning process, including choice of appropriate teaching/facilitation style(s). A portion of the grade will be awarded with regards the suitability of the plan for its “real world” application. Additionally students must produce a risk assessment to accompany the lesson plan. 
Therefore, the final submission should contain:

1. A lesson plan – annotated with justifications for the decisions made. 

2. A risk assessment for the lesson plan.

SUBMISSION DETAILS:    3pm - 1st May 2020 

School of Sport, Health & Outdoor Education

Assessment Feedback Sheet
	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I think the best part of my lesson plan is my choice of activities and how through facilitation the pupils progress as they go through them.

	Which aspects do you consider could have been improved in this piece of work?
	I think my risk assessment process could’ve been improved most from this work

	What have you found most satisfying whilst undertaking this submission?
	Researching how through effective facilitation you can create a progression of pupil’s abilities to promote improvement. 

	ASSESSMENT CRITERIA
	Learning

Outcomes


	GRADE

	
	
	Poor
< 20%


	Weak

20-29%
	Unsatisfactory
30-39%
	Satisfactory

40 – 49%
	Good

50 – 59%
	Very Good

60 – 69%
	Excellent

70 – 84%
	Exceptional

85– 100%
	  %

	The design of the lesson, including clarity, appropriateness of the activities chosen, timings, progression, resources used. 
	1/2
	
	
	
	
	
	
	
	
	50%

	Identification and justification of choice of teaching/facilitation style(s)
	
1/2
	
	
	
	
	
	
	
	
	25%

	Awareness of health and safety within the risk assessment.    
	1/2
	
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:



	 Submission date: 01.05.20

	Return date:
(at least within 4 weeks)
	Tutor: J. Haylock
	Mark: 



                                                                                                                                                                                                                                                               Student No./Name:  Dominic Hole / 1800402

 Module: Facilitating Adventurous Activities

 Module Code: SHSS4079

Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code

· Font style - Times New Roman, size -12 for text and 14 for headings

· Ink colour – black only

· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned

· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)

· Assignment is within 10% of the word limit (excluding references and any appendices)

· All references in the text are included in the reference list

· Correct referencing following the Harvard style, as described in the UWTSD Reference Guide.
· Correct spelling using UK English
· Correct use of punctuation

· Grammar and syntax correct- double check anything that has a green line under it

· I have read my assignment out loud to myself and it makes sense and is easy to read

· Somebody else has read my work and it makes sense to him or her!

· I have checked and I have not plagiarised 

Failure to follow these guidelines will cost you marks!
	Lesson Plan

	Day: Wednesday                           Class:  
	Date:

Period:
	Number of pupils: 8-10
Ability level:
	Duration (mins) 60
Title of unit of work: 


	NC ref 

	Resources:  Benches, at least 4 ropes, a bungee cord (or bike inner tube etc.), carpet tiles/grid pattern (for amazing maze), different sized balls (tennis/golf), plastic gutter pieces, rope/chalk/tape for ‘danger area’ outline.
                                                                                                                                                                     
	Health and Safety Issues:  See risk assessment below

	Learning Outcomes: To develop and improve pupils’ abilities to communicate and work as a team to try and achieve a common goal as well as developing problem solving abilities.


	Lesson Structure

	Time          
	Activity Sequence
	Organisation
	Teaching and learning

Methods
	Points to Remember
	Assessment Focus

	10:00 – 
10:10
	Warm-Up/Introduction 
· As the group come in ask them to put any bags or belongings           at the side of the room then take a seat on the benches.

· Introduce myself and explain that I will be running some team building activities for them.

· Tell the group what games we will be doing today (Line-up, Amazing maze, Roller ball, and Toxic waste). Explain to the      group that the purpose of these activities is to develop and        improve their abilities to communicate and work as a team to        try achieve a common goal as well as developing problem solving abilities.

	· Whole group (8-10 pupils)

	· Hierarchical

· The planning dimension

	· Identify any participants who may have new undisclosed injuries (e.g. broken leg/arm) 
which may affect inclusion in order to prepare adaptions to allow for inclusion.

	LO: Pupils to listen to the aims of the programme’s activities.
Evidence collection:

Observation.

	
	Line Up

· Aim: Get group to line up shoulder to shoulder all looking       towards you standing on benches. At first, instruct the group to rearrange themselves in alphabetical order using the first letter         of their first name. While moving to rearrange into order, no    member of the group is allowed to step off from the benches so     they must work as a team to find a way to get into order.

· After activity completion: Once the group has completed the        line-up activity get them to sit on the bench (or alternative) for a minute and discuss with them which methods of communication                        in relation to teamwork were most effective and which ones                       were less effective.

	· Whole group (8-10 pupils)
	· Hierarchical
· The meaning dimension

	· Adaptations (Easier: Wider base to stand on, allow participants to lean on a wall, create passing places where people can step off the benches. Harder: Time limit, one person blindfolded, no talking).

· If multiple people are falling off and seem frustrated take the opportunity to subtly introduce an easier adaptation.
	LO: Pupils ability to use communication effectively with a group to aid teamwork.

Evidence collection: Pupil responses.

	10:10 –

10:25
	Development

Amazing Maze

· Aim: use trial and error to make a ‘safe’ path through the maze     and then get the whole team through the maze. 
· If a participant steps on a booby trapped square the maze           guardian will alert them (whistle, noise, etc.) and the participant    t will have to return to start.

· Only one participant allowed in the maze at a time.

· After activity completion: take a minute to discuss with the        group how effective their communication of new problem         solving ideas were between the whole group. Prompt the group          to come up with strategies to let everyone in the group put their      ideas forward and be practiced (encourage inclusion of whole    group).

	· Whole group (8-10 pupils)
	· Guided discovery

	· Adaptations (Easier: make grid smaller. Harder: make grid larger, make runs timed, no talking).
· If there is a participant who is unable to move through grid (injury, disability, etc.) can allow them to be the maze guardian
.
	LO: Pupils ability to involve all members of the group and communicate new ideas and strategies, begin to build ideas of problem solving.

Evidence collection:

Pupil responses.

	10:25-
10:40
	Roller Ball
· Aim: Using small sections of plastic gutter each group try and        get the ball from the start, over the course, and into the container         at the other end. The two groups will compete against each other               to try and safely complete the course in the shortest time. 
· Monitor groups use of communication to get problem solving      ideas across, encourage communication if not much being used.

	· Group split in half (4-5 pupils per group)

	· Convergent discovery

	· Adaptations (Easier: allow multiple attempts, use a larger ball. Harder: set a time limit, use smaller ball such as golf ball, make course more complex/add obstacles
).
	LO: Pupils to apply finding from discussions on communication, team-building, and problem solving.
Evidence collection:

Observation.

	10:40 –
10:55
	Toxic Waste
· Aim: Using resources available (4 ropes, bungee cord, or extra equipment for more challenge) remove the ‘toxic waste’ from          the ‘danger zone’ and into a ‘decontamination area’. While    removing the toxic waste no group member may step inside the marked (marked by rope, chalk line, tape, etc.) area on the floor,            if they do they will have a forfeit imposed (lose use of limb(s)                                             that went in danger zone, one minute timeout from activity, etc.)
	· Whole group (8-10 pupils)
	· Autonomous

	· Adaptations (Easier: longer time limit, facilitator to give hints after some time
, more people. Harder: reduce time limit, additional equipment given to add confusion, make ‘decontamination area’ hoops smaller, place water in ‘toxic waste’ container).
	LO: Pupils to apply finding from discussions on communication, team-building, and problem solving.

Evidence collection:

Observation.

	10:55 – 11:00
	Warm Down / Conclusion/ Review: 
· Following completion of the activity get the group to sit        back down on the benches together or in a circle on the        floor. Give praise for their completion of the activity as well      as use of team work, communication, and problem solving.       Facilitate group through a reflective process (Kolb, 1984).     Ask the group what they found most enjoyable about the activities and what actions they thought positively impacted their      team work, communication, and problem-solving abilities     most.
	· Whole group (8-10 pupils)

	· Co-operative


	· Maintain positive attitude to provide positive reinforcement to pupils.
	LO: Pupils to reflect and make conclusions on what they have learnt about communication, team-building, and problem solving.

Evidence collection:

Question and Answer

Pupil response.

	Contingency Activity (what  if?):       

My contingency activity for this programme is: Leaky tube
· The aim of leaky tube is to retrieve a table tennis ball from the bottom of a pipe by filling the pipe up with water, however the pipe has holes in it so the group must find a way to plug the holes (using fingers) to stop the water flowing out and allow the ball to reach the top of the tube.

· This activity would be done in two groups of 4-5 students with a timed competition between the groups.
	· Adaptations: Easier: more people, water bucket closer to tube, less holes in tube. Harder: increase distance between tube and water bucket, set a time limit, increase the number of holes in tube.
· Caution: if the second team watches first team, the first team may find it unfair. Options: If one team more able let them go first, stop second team from watching first teams attempt.


	Risk Assessment for Lesson

	Hazard
	Risk
	Who is at risk?
	Unmanaged risk
	Control measures
	Controlled risk

	Lack of Supervision and Instruction
	Pupils left under no appropriate supervision.
	Students
	Medium
	· Facilitators leading the activities must hold appropriate qualifications (e.g. DBS Check)
	Low

	Equipment on the floor
	Slips, trips, and falls.

Falling off benches onto hazardous objects causing injury.
	Facilitator, group, and other visitors
	Medium
	· Put all unnecessary equipment away.
· Make pupils and visitors aware of the trip hazard caused by equipment laid out for activities.
· Keep each activity’s equipment setup a far enough way apart from each other.

· Keep the area around the benches in falling distance clear.
	Low

	Medical emergency caused by pre-existing medical condition
	Pupils having a medical emergency while the activity programme is ongoing.

Facilitator not knowing what sort of medical episode it is.
	Facilitator, group, and other visitors
	High
	· Pupils must complete medical information forms.

· Facilitator must read all medical information forms before activity.

· Facilitator must have a first aid qualification.

· Facilitator must have a first aid kit with them on site.
	Low

	Pupils being hit by gutter pieces
	Cause injury to the pupil hit.
	Pupil
	Medium
	· Warn pupils to be careful and avoid hitting people before giving them the gutters.
· If a pupil hits someone multiple times remove them from the activity.
	Low

	Carpet tiles acting as a trip hazard
	Cause injury by falling.
	Facilitator, group, and other visitors
	Medium
	· When going towards the area with carpet tiles brief all around not to run and to watch their step.
	Low

	Road outside sports hall
	Pupils being hit by a moving vehicle.
	Pupils
	Medium
	· Pupils to walk to sports hall with appropriate supervision (Teachers).

· Once pupils under supervision of facilitator inside sports hall they can’t go outside until responsibility of supervision given back to teachers/supervisors.
	Low


References:
Haylock, J. (2020) Facilitation continued….  Heron’s Modes and Dimensions. Lecture PowerPoint, Facilitating Adventurous Activities SHSS4079, University            of Wales Trinity saint David. Available at: https://moodle.uwtsd.ac.uk/mod/resource/view.php?id=221558  (Last accessed: 30 April 2020)
Heron, J. (1999). The complete facilitator's handbook. London: Kogan Page.
Kolb, D. A. (1984) Experiential Learning: Experience as the Source of Learning and Development. 1st Ed. London: Prentice-Hall.

Mosston, M. and Ashworth, S. (2002). Teaching physical education, 5th edn. San Francisco, CA: Benjamin Cummings.  
�I chose Hierarchical facilitation mode as at this stage the facilitator is deciding alone on the actions of the group (Heron, 1999, p.8).


�The hierarchical facilitation mode for this stage will be used in the planning dimension as the facilitator is directing the groups learning, content of the programme and making decisions on that programme (Heron, 1999, p.6).


�Should have already been informed of any long term or pre-existing conditions through medical forms (As identified in risk assessment)


�I included a team building activity in the warmup stage to get pupils involved and engaged with the session and allow concrete experience for discussion and reflection around improving team building to encourage development in the rest of the programme’s activities.


�I chose to plan in a discussion and reflection point so early into the programme so that when going into the following activities the pupils will be actively thinking about how to better communicate with each other throughout the future activities for better development. 


�The hierarchical mode of facilitation for this stage in the programme progresses into the meaning dimension as after completion of the activity the facilitator stops to discuss with the group and makes sense for them the meaning to the events/activities occurring (Heron, 1999, P. 6;8).


�One of the reasons I chose Line up as the warmup activity is there is a wide range of adaption possible at this stage which allow for quick changes to improve inclusion for all participants. Furthermore, knowing what adaptions were needed for this activity gives the facilitator the ability to make needed adaptations for the following activities in an intentionally covert way so as not to put pressure or embarrassment on the pupils requiring adaptions to activities (Neil, 2004, quoted in Haylock, 2020). 


�I planned in another discussion point in after this activity to allow a point of reflection with a particular focus of developing every pupil’s problem-solving abilities. 


�I chose guided discovery for this activity’s teaching method as through the teacher pre-determining the exact path through the maze it forces the learner to discover this path through a trial and error ‘questioning’ approach (Mosston and Ashworth, 2002). The only difference of this questioning compared to a normal teaching style in a lesson is it is non-verbal and based on kinaesthetic actions. 


�One of the reasons I chose this particular activity is that even for a student who currently has no good movement skills be it due to injury or disability there is still a way for them to be completely involved in the activity.


�As much as possible leave pupils to find the solution themselves however if good points are being missed or people seem not to be included in discussions, give a recommendation back to earlier discussion on communication and teamwork to prompt them to reach the development goals of improving teamwork, communication, and problem solving.


�For this activity I chose to split the group into two to add a competitive element to the programme. One of the reasons for this decision was that adding the competitive element in the middle of the programme will keep the pupils engaged in the programme and hopefully re-engage any losing interest.


�I chose convergent discovery for this activity as I am giving the pupils just one pre-determined challenge/question (to get the ball over the course and into the bucket the other end using only the gutters) which they then use reasoning, questioning, and logic (problem-solving) to complete the activity (Mosston and Ashworth, 2002).


�If pupils are finding activities easy to complete this activity is easy to add much more challenge to with little overall change to the activity.


�For this activity I chose to use the autonomous mode of facilitation (Heron, 1999, p.8). Throughout the other activities the focus has increasingly been on the pupils to solve the problems so for this activity the aim is for the pupils to take full control of finding the solution with the facilitator taking a step back. The purpose of this is to show and achieve a progression from having assistance and help at the start to becoming independent problem solvers at the end by using teamwork and communication.


�If pupils are struggling the facilitator could use an intentionally covert way to suggest solutions the pupils haven’t tried yet (Neil, 2004, quoted in Haylock, 2020). E.g. if group hasn’t tried using the bungee cord facilitator could move to stand by the bungee or push it toward the pupils.


�For the warm down and conclusion phase of my activity programme I chose a co-operative facilitation style as it is a discussion (Heron, 1999, p.8).  Collaboration between group and facilitator in this activity is key as the facilitator needs to facilitate pupils reflective process on the activities.
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