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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 

AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
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Overview and context of the curriculum
 ‘Neurodiversity Awareness’ course is intended for post -16 learners who wish to do health and social care level 2. Health and Social Care level 2 is an approved qualification that forms a part of Health and Social Care, and Child Care qualifications in Wales and is provided by City and Guilds. The qualification also supports learners in their employment in health and social care. Students can work as a social care worker with children and young people, a social care worker with adults, a health care assistant, and a health care support worker after achieving the level 2 qualification.  Moreover, the students progress to further study to do level 3 after completing this level. In addition to core qualifications, the students are required to have practical qualifications to register with Social Care Wales. This module will ensure that learners develop the required knowledge and understanding of neurodiversity and demonstrate the skills in practice. The course will run for 14 weeks, one day a week, and for 1 and a half hours. Students will go to college for 12 weeks to gain theoretical knowledge, and for two weeks to a placement to gain practical knowledge. The teaching delivery in this module consists of 1 and half hour each week. Students will access resources and other activities through Moodle and Teams. The content and assessments are designed to help students develop their knowledge widely and broadly and support learners for active learning. Students will develop knowledge, skills and competence in supporting individuals with neurodiversity after achieving this qualification. The current level 2 health and social care qualification provides a broad knowledge in health and social care, addition of this module further strengthens the whole curriculum. Students will develop transferable skills such as communication, safeguarding awareness, empathy, relationship building, problem solving, awareness of rights, inclusion and equality, and reflective practice which are crucial in health and social care. The information will be in both English and Welsh to address bilingualism and promote the Welsh language. The curriculum will also consider the quality standards by reflecting on Welsh FE professional standards, Estyn and the awarding body City and Guilds. The quality of teaching and learning activities will be planned and delivered effectively. It will include a range of media and digital technologies supporting learners to gain the knowledge and skills in digital skills as well as to promote sustainable development. Students’ learning will be supported through assessments and various activities. Various activities such as Scenario based activities and case studies  will be included to inspire and motivate learners.  The curriculum will also consider the fact that students have different learning styles and learning needs, diverse teaching strategies, suitable assessments will be included to support and stretch learners. This will further enhance the inclusivity in teaching and learning.  Both formative and summative assessments will be used to measure students’ learning and the learning aims and objectives of the course. To achieve the qualification, students will be required to pass multiple-choice questions set by an external examiner – 1 externally set and marked multiple – choice test, 2 externally set and marked multiple-choice tests for the Adults & Children and Young People pathway (City and Guilds, 2024).  There is no concern of academic misconduct as they are exam-conditioned. The curriculum will include inclusive practice in the assessment process by considering the extra time, different rooms, and the use of bathrooms needed by the students. Each external multiple-choice test is sat on-screen via City & Guilds assessment platform, is 105 minutes in duration, will be drawn at random from a bank of versions, includes 65 questions, has a pass mark of approximately 75%,  is graded pass/fail.  Release of Results On-screen tests are auto-marked and results will usually be received by the centre the same day the assessment is completed and exam will be held at the end of the course (City and Guilds,2024). For the formative assessment, feedback will be provided on each incorrect answer, and the course materials will be made available to students to refresh their memories. The advantage of using multiple-choice questions is that students’ knowledge can be measured across various topics. Through this type of assessment, students will recall knowledge, compare options and make a judgment about the best answer, and develop decision-making skills as they use reasoning. 

Rational
Currently, Level 2 Health and Social Care: Core (Children and Young People) Level 2 Health and Social Care: Core (Adults) Level 2 Health and Social Care: Core (Adults & Children and Young People) in Welsh cover a wide range of modules such as principle and values of health and social care, health and well-being, professional practice as a health and social care worker, safeguarding individuals, health and safety in health and social care with many contents, (City and Guilds,2024). While, the curriculum has included some information about learning disabilities and mental health, it has not provided any explicit information on neurodiversity, which demonstrates a clear gap in the content of the health and social care level 2 curriculum and therefore the gap in today’s care practice. It is necessary to include ‘Awareness of Neurodiversity’ to apply neurodiverse- informed approaches in care. Secondly, the current curriculum mainly follows the medical model, whereas neurodiversity is about the difference, identity and lived experience, not deficits. As explained by (Masataka, 2017) autism spectrum disorders (ASD) are seen as negative behaviours like hand flapping, emotional meltdown, and avoiding eye contact , but these various behaviours are normal portrayed by the human beings, they are not deficits. Individuals with autism are skilled to see details and do better in the activities, for example, block design. As explained by Dwyer (2022), social model is the opposite of medical model which describes neurodivergent people with the stigmatising words such as ‘deficit’, ‘disorder’, ‘restricted’,  and neurodiversity approaches and social model both reject medical model. As Armstrong (2012) states our knowledge to see kids with ALN is limited, viewed as having low grades, deficit, negative behaviour reports, labelling. Rather than regarding kids with deficit or dysfunctional, the suggestion of neurodiversity is that we speak about their strengths. The model of neurodiversity is that there are various brains, and there is no such a thing called normal brain. Murnan (2026) claims that social model of disability is something created by the society, and often happens due to the barriers created by humans. The model had a notable impact of disability laws such as Disability Discrimination Act 1995, the Equality Act 2010.  As mentioned by Miller (2026) in neurodiversity approach, the important part of treatments lies in focusing on the strengths of the kids which helps them  to fulfil their potential and flourish, ‘thinking more in terms of neurodiversity is much more inclusive, much less stigmatizing.’ 
Thirdly, person- centred care and meeting individuals’ needs have been used widely in the current curriculum, and students learn about person- centred care; however, practical aspects such as how to support individuals with autism when they are in distress, and different challenging behaviours shown by the individual with ADHD are not included. As stated by Austin and Pisano (2017), the idea of neurodiversity is to provide support and accommodation to neurodiversity people such as providing noise cancelling headphones for the prevention of auditory overstimulation, installing different lights.  Pearson (2026) suggests to listen to neurodivergent people to find out their preferences to ensure their dignity and respect, they want to feel respected and accepted regardless of their neurodivergent conditions. It is important to promote a more inclusive society by including neurodivergent people. 
Furthermore, neurodiverse people are in various settings, such as adult services or children’s services or mental health services. Around 1 in 7 in UK population are neurodivergent (The Donaldson Trust, 2026). The true figure might be higher as some people are unable to get diagnosed, some do not want to disclose. Most systems of health care, education, and employment have been utilised by atypical neurodivergent people and are not designed for neurodivergent differences, thereby, neurodivergent people face inequalities. Also, as Welsh has given emphasis to inclusion, person-centred approaches, it is important to revisit the curriculum and include a neurodiverse- informed approach by encompassing ‘Neurodiversity Awareness’ course into the curriculum.  Education is changing; it is not only about what we teach, but also how we teach and why we teach. Curriculum development should have a clear purpose in mind, specific knowledge, skills and experiences are important (Education Wales, 2022). The terms ‘Neurodivergence and Neurodiversity’ have been used in various settings such as workplaces, schools, in tertiary education and communities. To create an inclusive environment, it is important to understand these terms and develop awareness so that neurodivergent people do not face unnecessary barriers. (Neurodivergence Wales, 2026). Everyone’s thinking styles are different; everyone on this earth is different and unique, as they produce unique thinking styles and behaviours. The neurodiversity models emphasise that these variations are normal. As biodiversity is important for the planet to function and flourish, for the human race to function and flourish, neurodiversity plays a significant role. The neurodevelopmental conditions are, but not limited to these, ADHD (Attention Deficit Hyperactivity Disorder), Autism, Developmental Language Disorder, Dyscalculia, Dyslexia, Dyspraxia – also known as Developmental Co-Ordination Disorder (DCD), Learning Disability, Tics or Tourette’s. As explained by Cook and Purkis (2022), the neurodivergent refers to people who have one or more of these conditions, and people who are not neurodivergent are considered as atypical.  With the concept of neurodiversity, assistance can be given to reduce stigma around thinking, perceiving, and differences in learning and value all minds to encourage a more inclusive approach. It is also common to have more than one neurodevelopmental condition such as Autism and ADHD, Autism and a learning disability. In most times, the needs of neurotypical people are tailored, but the needs of neurodivergent individuals are not fully considered (NHS, 2026). 
Neurodiversity means that people perceive, process and interact to the world in various ways. Neurodivergence includes a range of neurological differences (WLGA,2026). As mentioned by Emma, et al. (2026) neurodivergent individuals can benefit to the individuals and communities due to their way of thinking differently, and destructive as they might experience burnout, exhaustion, and anxiety.  As noted by Aitken and Watson (2022) if the neurodiverse paradigm is not understood, it can be misapplied, resulting in possible negative outcomes. Social Care Wales (2025) mentions the strength- based practice as a way of working collaboratively and the emphasis is on someone’s strengths, abilities and their circumstances, not what on what they cannot do. So, neurodiversity informed practice is crucial in today’s care practice. As stated by Den Houting (2019) strength-based approaches have been considered the best practice for interventions and support.  As mentioned by Hare (2024), the neurodiversity is one of the most important political issues in current society as there are many people being diagnosed with neurodiversity, however, society is still ordered around’ neuronormativity,’ which can impact on the places we work, study, socialise. Honeybourne (2019) emphasizes that people are same, different people thrive in different environment. 
The course is an extension of person -centred care and application of equality and diversity. Embedding the ‘Neurodiversity Awareness’ course in the curriculum helps bridge the gap in current curriculum contents and addresses the issues of current care settings where practical skills are needed. Neurodivergent individuals need support which is person-centred and inclusive. There are systems in place in many organisations and institutions to support neurodivergent individuals, it is equally important to include the course in the curriculum of health and social care so that the learners can develop the knowledge and skills to apply in today’s care practice and working with neurodivergent people. 

Contents:
1. Introduction
1.1. What is Neurodiversity?
1.2. What are the types of Neurodiversity?
1.3. Difference between Neurodiversity, Neurodivergence and Neurotypical
1.4. The social model of disability
2. ADHD
1.1. What is ADHD?
1.2. Symptoms of ADHD in Children
1.3. Symptoms of ADHD in Adults: 
1.4. Causes of ADHD
1.5. ADHD and Mental Health
1.6. Managing ADHD
3. Autism
1.1.  What is Autism?
1.2. Signs of Autism
1.3.  Autism and Everyday Life
1.4. Understanding Autism: Communication
1.5.  Masking
4. Emphasising Strengths in Neurodiversity
1.1. Neurodiversity as Identity
1.2. Neurodiversity and Behaviour
1.3. Disorder vs Difference
1.4. Myths and Risks
1.5. Neuro-affirming and Neuro-inclusive
1.6. Barriers to inclusion
5. Supporting Neurodivergent individuals
1.1. Working Collaboratively
1.2. Strengths- based Approach
1.3. Creating Inclusive Environments
1.4. Key legislations
1.5. Person-centred Approach for Neurodivergent people

Curriculum Aims and objectives:
Aims: 
Learners will develop an awareness of neurodiversity by looking at its variations and neurodivergent-informed practice.
Learners will apply a neurodivergent-informed approach and, promote equality and diversity in health and social care.
 
Learning outcomes: At the end of the course, students will be able to: 
Define neurodivergent and neurodivergence.
Identify different types of neurodivergence. 
Describe the terms Autism and ADHD.
Demonstrate active listening skills.
Identify the behaviours and signs of Autism and ADHD.
Identify the barriers to inclusion.
Show respect for neurodivergent individuals.
Discuss the person-centred approaches to support neurodivergent individuals. 

Professional Standards/Benchmarking Statement
The curriculum will align with FE professional standards. Inclusion of case studies, PPT, Kahoot quiz, video will promote sustainability. The curriculum will ensure that the learning and assessments are inclusive. The learning objectives demonstrate high learning expectations for students’ learning. The sequence in the contents shows that the learning will be built upon from simple to complex. The inclusion of various teaching strategies will motivate and inspire the learners. Welsh language will be promoted through the inclusion of Welsh language in the class, and providing resources (workbook) , contents in Welsh language. The curriculum will promote inclusion and well-being by making reasonable adjustments in teaching and learning materials, assessments, delivery methods suitable for each learners including ALN. The students will be given the feedback questionnaire at the end of the module. The curriculum will be reflected upon, evaluated and improved. 


 Timetable: 
	Week
	Lesson title
	Duration

	Week 1
	Introduction to Neurodiversity

	1.5 hours

	Week 2
	ADHD
	1.5 hours

	Week 3
	ADHD
	

	Week 4
	Autism
	1.5 hours

	Week 5
	Autism
	

	Week 6
	Placement
	

	Week 7
	placement
	

	 Week 8
	Emphasising Strengths in Neurodiversity

	1.5 hours

	Week 9
	Emphasising Strengths in Neurodiversity

	1.5 hours

	Week 10
	Supporting Neurodivergent individuals

	1.5 hours

	Week 11
	Supporting Neurodivergent individuals

	1.5 hours

	Week 12
	Revision
	1.5 hours

	Week 13
	Final Mock MCQs assessment
	1.5 hours

	Week 14
	Final MCQs assessment
	1.5 hours




Scheme of Work (SOW) 2025- 2026
	Learning Area
	Health and Social Care

	Course/Subject 
	Level 2 Health and Social Care

	Module
	 Neurodiversity Awareness

	Group(s)
	X

	Teacher
	A

	Hours per week
	1 and half hour

	Day
	Monday

	Time
	9 am- 10:30 am


Content and Assessment Overview
	Week
	Outline of Content
	Assessments
	Key Resources
	Skills and Cross Cutting Themes

	Week 1
	Introduction to Neurodiversity Definition of Neurodiversity
The types of Neurodiversity Difference between Neurodiversity, Neurodivergence and Neurotypical
The social model of disability


	Formative Assessment: group discussion, questioning, presentation
Summative assessment: questions in the workbook  

	Interactive white board, PPT, work booklet 
Video, pen, paper, laptop/computer
	Safeguarding,  inclusion, Welsh language – workbook in English and Welsh, digital technology

	Week 2
	ADHD

Definition of ADHD
Symptoms of ADHD in Children
Symptoms of ADHD in Adults




	Formative assessment: matching activity, research, question-answer
Summative Assessment: Questions in workbook
	Interactive white board, PPT, work booklet
Video, pen, paper, laptop/computer
	Safeguarding, inclusion, Welsh language, digital technology

	Week 3
	ADHD
Causes of ADHD
ADHD and Mental Health
Managing ADHD

	Formative assessment: 
Questioning, reflection on case studies
Summative Assessment: Questions in workbook
	PPT, work booklet, handout
pen, paper, laptop/computer
	Safeguarding, inclusion, Welsh language, digital technology

	Week 4
	Autism

Definition of   Autism?
Signs of Autism

	Formative assessment: questioning, think-pair and share
padlet
Summative: questions in the workbook
	Interactive white board, PPT, work booklet
pen, paper, laptop/computer
	Safeguarding, inclusion, Welsh language, digital technology

	Week 5
	Autism

Autism and Everyday Life
Understanding Autism: Communication
Masking

	Formative assessment:  Questioning, Discussion, presentation, Mentimeter
	Work booklet, interactive white board, mobile phone, laptop/computer
	Safeguarding, inclusion, Welsh language, digital technology

	Week 6
	Placement
	
	
	

	Week 7
	Placement
	
	
	

	Week 8
	Emphasising Strengths in Neurodiversity
Neurodiversity as Identity
Neurodiversity and Behaviour
Disorder vs Difference

	Formative assessment: classroom polls ( V-vox) 
Summative: Reflective writing, question in the workbook, 
	Work booklet, mobile, laptop/computer
	Safeguarding, inclusion, Welsh language, digital technology

	Week 9
	Emphasising Strengths in Neurodiversity
Myths and Risks
Neuro-affirming and Neuro-inclusive
Barriers to inclusion

	Formative assessment: research, presentation, question- answer
Summative: Reflective writing, question in the workbook
	Work booklet, interactive whiteboard, mobile phones laptop/computer
	Safeguarding, inclusion, Welsh language, digital technology

	Week 10
	Supporting Neurodivergent individuals
Working Collaboratively
Strengths- based approaches




	Formative assessment: presentation, question-answer
Summative: Reflective writing, question in the workbook
	Work booklet, interactive white board, mobile, laptop/computer
	Safeguarding, inclusion, Welsh language, digital technology

	Week 11
	Supporting Neurodivergent individuals

Creating Inclusive Environments
Person-centred Approach for Neurodivergent people


	Summative assessment: create a simple personal plan
Case study 2
Kahoot quiz
	Work booklet, interactive white board, handout, mobile phones, laptop/computer
	Safeguarding, inclusion, Welsh language, digital technology

	Week 12
	Revision
	Case Study, feedback questionnaire
	Case study – handout, pen, paper
	Equality, rights

	Week 13
	Mock Multiple Choice Questions
	Multiple choice questions
	Laptop, computer
	Digital technology

	Week 14
	Final Multiple Choice Questions
	Multiple choice questions
	Laptop, computer
	Digital technology



Teaching Strategies
Various teaching strategies such as lecture, demonstration, discussion, feedback, quizzes, brainstorming, icebreaker, case studies, videos, question-answer will be included in the curriculum  to meet the learning needs of all learners, including ALN. They have been outlined in the scheme of work. 
Lecture: to explain a concept to a group of learners, the lecture method will be used. 
Demonstration: This strategy will be used in teaching lessons of autism and ADHD on communication to teach students the importance of giving processing time and thinking time. 
Brainstorming: The strategy will be used for a problem-solving task, to encourage teamwork. Digital tools like Padlet, V-vox, and Mentimeter will be used to enhance digital skills. 
Discussion: Discussion will be included in each lesson to encourage students for deep learning. Students learning will be reinforced such as following a lecture or a video through discussion, case studies. Students’ participation in the discussion will be incorporated through group work, think-pair-share and questioning. Students will develop collaborative learning, which is grounded in constructive theory, through the activities in group work and pair work, and develop communicative and teamwork skills, which are essential skills for health and social care workers working with neurodivergent individuals.
Feedback: Feedback will be provided verbally and in written form in each lesson. Students will be provided constructive feedback. 
Video: Videos will be used to bring realism and a well-known expert to the classroom. Students will be able to take videos home and learn in their own time and pace.  Visual learners will benefit from using this strategy. The video can be paused and replayed if students need extra time to make notes.  
Quizzes: Quizzes will be included to promote students’ engagement. Students will get immediate feedback, and learning will be enhanced through technology. Students will develop digital skills as well as have fun while learning. 
 Icebreaker: This technique will be used to help students feel part of the group, build trust, create fun, relieve tension,  and establish group identity in a short period.  
Case studies: Students will develop problem-solving skills by examining a real or simulated problem from case studies included in the curriculum. Through case studies, students will be able to use their knowledge through real-world scenarios. Students will be able to analyse information. 
Question -answer: Question-answer strategies will be used as an informal assessment technique, and to promote thinking and understanding. They will be used to find out students’ existing knowledge and understanding, and at the end of the lesson to assess whether the learning has taken place.

Assessment strategies
Prior Learning and Progression: Some learners might have acquired some knowledge and skills through their GCSE Health and Social Care course, however, there are no prior learning requirements for this course. Honey and Mumford’s Learning Style questionnaire will be given to the students on their first day in the class to ensure teaching, learning and assessment are tailored to meet each individual’s learning needs. 
Learners’ progress and learning will be measured and monitored through formative and summative assessments. Learners will be enabled to progress in their own pace.  Adhering to  the Equality Act 2010, and FE professional standards, learners with additional needs will be supported by making reasonable adjustments to the assessment such as the arrangement of extra time, quiet space, assistive technology, appropriate text format, fonts. The formative assessments will include ongoing assessments through group discussion, quizzes, think-pair-share, presentations, reflection. Summative assessments will consist of a workbook, case studies, and personal plans. The final exam will comprise multiple choice questions arranged by City and Guilds. Prior to final MCQ exams, students will have an opportunity of mock MCQ exam. The principles of assessment consist of validity, reliability and authenticity, and multiple questions carry those features.  Multiple choice questions will be used to measure a number of specific learning outcomes which can be tested at a given time, coverage of the syllabus, abilities which can be tested. 
Learning outcomes: 
Students will be able to choose the right answer from the multiple-choice. 
Identify the characteristics of neurodiversity. 
Use reasoning to choose the best answer from the multiple-choice options. 
 Feedback will be provided regularly in teaching and learning activities using different methods such as verbal, written or both. Constructive feedback will be provided on time.  Students’ work evidence will be gathered through completed workbooks, quizzes, case studies and notes from observations. Through reflective practice, students are expected to develop professional skills to work in health and social care, also known as professional development. 

Transferable Skills
The curriculum will develop transferable skills such as communication, problem-solving, active listening, reflective practice, empathy, and collaboration. The QCA (Qualification and Curriculum Authority) and awarding bodies emphasise key skills such as communication, application of number, ICT, and working with others (Reece and Walker, 2007). Students will develop communication skills by taking part in discussions, reading materials, and presenting information in various ways. They will develop ICT skills by finding information using a computer, presenting information in various forms, scanning the QR code to participate in Kahoot, quiz, Padlet, Mentimeter, and V-Vox. 

Conclusion
In summary, the current health and social care level 2 curriculum in Welsh covers a wider range of content. However, there is a clear gap in its explicit inclusion of neurodiversity, and it means the gap in today’s care practice. The curriculum ‘Neurodiversity Awareness’ has been developed to use a neurodiverse-informed approach in health and social care practice and to provide care that is person-centred and inclusive. The learning aims and outcomes have been designed to guide planning, teaching and assessment. They have been designed in a way that students will know what they are going to learn, specific knowledge and skill they will develop in each lesson and check their progress by identifying the gaps.  The required knowledge and skills will be built in the lessons through the incorporation of various teaching strategies, assessment methods, resources and catering to meet individual needs. The curriculum also reflects FE professional standards in learning objectives, selection of content, teaching strategies and assessments. The main transferable skills considered in this curriculum are communication, problem solving, digital skill, equality and diversity, showing empathy, and collaboration that the students will develop. The resources (workbook) will be provided in English and Welsh to promote bilingualism. The curriculum design is a cyclic process of planning, designing, trialling, and evaluating (Education Wales, 2022). It will be peer-reviewed and evaluated at the next phase. 

Reading and Resource List: 
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Appendices: 
Appendix 1: lesson plans
Lesson plan 1
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	Topic: Neurodiversity Awareness: Introduction
	Class: Health and Social Care Level 2


	Date: 07.09.2026

	Length of lesson: 1 hour 30 mins
	Number of students: x

	Resources required: PPT, video, interactive whiteboard, pen, paper, laptop/computer




	Aim of Lesson

Students will develop awareness of neurodiversity by examining its variations and identifying the social model of disability.  




	Learning Outcomes – The Learners Should Be Able To:

Describe the term ‘Neurodiversity’ and ‘Neurodivergence’
Distinguish between Neurodiversity, Neurodivergence and Neurotypical
List different types of neurodivergent.
Identify the social model of disability







	Previous student knowledge required for the session:	

No previous knowledge is required. 






	Anticipated difficulties (if applicable):

Internet and technical issues to display video on the board. I will carry out a quick check before the class starts and seek help from the staff and IT department.  



	Professional Standards (where are these being met within the session)

Plan and deliver the lesson by preparing the lesson plan and teaching resources well - prior to teaching and during teaching. 
Apply inclusive practice by ensuring the learning needs of each student are supported and responded to. 
Demonstrate respect and dignity towards learners by showing interest, listening to them and responding to their views, contributions, ideas all the time during teaching. 
Use words such as Bore da, Da iwan, Diolch to promote the Welsh language. 
Create a safe learning environment by checking the classroom and the learners’ well-being during and after the lesson.  
Use a variety of teaching strategies to enhance students’ engagement. 
Value and promote equality, diversity and inclusion by treating all learners equally. 
Use appropriate assessment methods and feedback. 


 








Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction












Development 


















Plenary/conclusion




	Welcome

Aims and objectives

Icebreaker: why did it take my brain so long to figure out what was going on in this picture? 






Description of the term ‘Neurodiversity’


Video


Group work: Matching activity – students match the terms ‘neurodiversity, neurodivergence, neurotypical with the correct definition. 

Difference between Neurodiversity, Neurodivergence and Neurotypical

Group work: students research and list different disabilities. 

Social model of disability


Recap
Question time 
Next week’s lesson










	












lecture


Question-answer



Discussion, feedback



Lecture


Discussion, feedback

Lecturer


Discussion, feedback


	5 mins

3 mins

5 mins








10 mins


15 mins



7 mins



10 mins


15 mins

10 mins


10 mins





	Assessment Strategies: when and how are they included within the lesson?
Students’ prior knowledge on neurodiversity will be included in the initial stage by asking them if they have heard about the term.  Formative assessment: question-answer, matching activity, research, will be included in the development stage.  Students will answer the questions in the workbook as a summative assessment. 







	Informal reflection (to be completed after the session)
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Lesson Plan 2

	Topic: ADHD
	Class: Health and Social Care Level 2


	Date: 15.09.2026

	Length of lesson: 1 hour 30 mins
	Number of students: x

	Resources required: PPT, video, interactive whiteboard, pen, paper, laptop/computer




	Aim of Lesson

Aims: Students will develop knowledge of ADHD by exploring the symptoms in children and adults. 








	Learning Outcomes – The Learners Should Be Able To:

Define the term ‘ADHD.’
List the symptoms of ADHD in children.
Outline the symptoms of ADHD in adults. 








	Previous student knowledge required for the session:	

Some basic knowledge of neurodiversity. 






	Anticipated difficulties (if applicable):

Internet and technical issues to display video on the board. I will carry out a quick check before the class starts and seek help from the staff and IT department.  



	Professional Standards (where are these being met within the session)

Plan and prepare the lesson plan and resources prior to the lesson. 
Apply inclusive practice by ensuring the learning needs of each student are supported and addressed
Show respect and dignity towards learners by showing interest, listening to them and responding to their views, contributions, ideas all the time during teaching. 
Use words such as Bore da, Da iwan, Diolch to promote the Welsh language. 
Create a safe learning environment by checking the classroom and the well-being of the learners during and after the lesson.  
Use a variety of teaching strategies to enhance students’ engagement and meet learner’s needs. 
Value and promote equality, diversity and inclusion by treating all learners equally. 
Use appropriate assessment methods and feedback to motivate and stretch learners. 

 








Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction









Development 


















Plenary/conclusion




	Welcome
Aims and objectives
Icebreaker: two truths and a lie- students write three statements about themselves, and others guess the lie. 
Recap





Pair work: Students discuss the term ‘ADHD’. 

Definition of ADHD?

Video

Group work: Group A: Research the symptoms of ADHD in Children and present to the class. 
Group B: Research the symptoms of ADHD in Adult and present to the class. 


Symptoms of ADHD in Children

Symptoms of ADHD in Adults

Recap

Any questions? 
Next week lesson introduction
	


Lecture, Discussion






Discussion, feedback


Lecture

Discussion, Question-answer, feedback

Discussion, presentation, feedback





Lecture
Lecture


Question-answer
	3 mins
2 mins

5 mins

5 mins




10 mins


10 mins

10 mins


25 mins






10 mins



10 mins





	Assessment Strategies: when and how are they included within the lesson?
Learner’s previous knowledge about neurodiversity will be included in introduction stage through questioning. Formative assessment: question-answer, research and presentation, will be included in each learning outcome during the lesson.  Students will answer the questions in the workbook as a summative assessment. 







	Informal reflection (to be completed after the session)

























Appendix 2: PowerPoint presentations for lesson 2 and 1
The following documents are shared using the university’s OneDrive for access.
1. PPT - ADHD
2. PPT – Neurodiversity Awareness - Introduction
The link for the cloud document is here- Assessment document 8th May submission - curriculum development
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