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 Part A - Early intervention
The UNCRC clearly states in Article 12 that every child has a right to express their feelings, views and wishes in any matter that affects them.  Therefore, a child should be asked, considered and involved in all processes of their care and education. Article 28 that states all children have the right to an education, Article 23 children who have any kind of disability have support and special care to enable them to live and lead full lives. And Article 29 that Education must develop every child’s talents, abilities and personalities to the full (UNICEF no date).  This is further supported by The Convention on the Rights of Persons with Disabilities who also state under Article 7 – Children with Disabilities, stating that all children with disabilities should be supported to ensure full enjoyment of all human rights and freedom of choice on an equal basis to other children.  And in Article 24 that states that every person has the right to an education, realising this right without discrimination and on the basis of equal opportunity (United Nations no date).   
Early intervention is key with attachment and early trauma.  However, identifying these and having a diagnosis that is recognised is extremely difficult as some behaviours may not be visible all the time. 
Dowling (2010) states that strong attachments between a child and their peers are the building blocks that allows children to create bonds that provide protection for both the future and now.  These the foundations needed for a child to make future attachments.  Attachment begins with a primary care giver and family/friends the child sees on a regular basis.  The next significant attachment would be to a teacher or LSA.  The quality of this relationship will directly impact on the child’s learning. If a child has a secure attachment, cortisol levels willdecrease, and a child will become relaxed and will have the right state of mind to learn.  Key person/persons would provide consistency to a child.  
[bookmark: _GoBack]Bowlby (cited in Mukherji and Dryden 2014) a fundamental part of a child’s mental health is a development of secure attachment with a primary care giver.  Also agreeing with Dowling (2010) this strong attachment would enable future relationships.  Bowlby believed attachment would be best achieved in the Early Years (Pound 2011). Siegel (1999) would further agree with Bowlby by suggesting neuroscience point to very few vital periods as the brain is plastic, allowing it to change and modify.  However, Siegel states that while the damage stemming from a failure to form close early attachments in very early life is not irreparable it is more difficult to repair in later life.  
Field (2010) and Allen (2011) cited in Nutbrown would agree stating that the early years are fundamentally important to a child’s future educational achievement, and also to their physical, social and emotional development.
Mr Norman Lamb stated in the Evidence – based Early Years Intervention debate (2019) that one in two adults in the UK had suffered at least one adverse childhood experience.  These would include neglect, abuse or growing up in a home where someone had suffered from domestic violence or/and substance abuse.  Mr Lamb goes further to say that many people within the prison system had received some form of Early Trauma in their childhood.  Nutbrown et al (2013) would agree by stating Early intervention programmes are the foundation that beginning early may mean greater opportunity of the child becoming successful.  These programmes are also designed to help to overcome difficulties and to hopefully prevent them.  
However, the The Welsh Government states that 
“Any staff members who provide support to learners with healthcare needs must receive sufficient and suitable training and achieve the necessary level of competence before they take on the responsibility.” 
(Welsh Government, 2016:8).
Is this the case with children with attachment/early trauma? Is there enough training available for these types of ALN?  A key person approach is now a requirement of EYFS (QCA 2007) and is underpinned by the attachment theory.  However, this this policy is not without its difficulties.  Manning-Morton and Thorp (2003) suggest that practitioners may have emotional difficulties of their own which make it difficult to interact with some children.  That a practitioner may find the relationship with the child physically training. This may lead to the practitioner actively avoiding the child therefore being unable to interact with the child effectively.

Part B
Barriers that a child with attachment/early trauma has many barriers within Education.  I would like focus on changes routines and executive function challenges.
Similarly to a child on the autistic spectrum a child with attachment/early trauma needs structure and routine.  Glazzard et al. (2015) suggest to encourage inclusivity a visual timetable is put up within a classroom.  This will demonstrate the outline of the daily structure.  They suggest that teachers need to try to implement a consistent and simple routine that benefits the entire class.  They go on further to say that while ‘down time’ might be seen as a treat for some children.  Children with special needs will often find it a difficult time.  They will often use this time by demonstrating inappropriate behaviour as they are unsure what else to do.  It is therefore Glazzard et al. state that regardless of any child’s needs teachers need to have an activity or activities allowing the child to choose.    
Executive function challenges plays a huge part in the everyday life of a child with early trauma and attachment. Caroline Miller (no date) states that a child’s memory, their ability to plan and to pay attention and think things through.  She goes on to say that difficulty planning not only affects completing tasks in school but also the child’s ability to plan their behaviour.  Predicting the future is difficult for these children, not knowing what is coming is extremely unsettling for children and creates anxiety.   

Part C 
A child with attachment/early trauma can be supported in school by a Theraplay® programme.  Working with the Teacher/LSA to encourage a bond and attachment between them.  Theraplay® is play therapy, it concentrates on nonverbal interaction (Siu, 2014). There are benefits of Theraplay and play therapy to children with attachment/early trauma.  
However, this might not work for all children
Child being withdrawn from the class linked to feeling different can further impact on feeling insecure.
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