
This essay hopes to evaluate and discuss Huw Lewis’ response to Welsh second language within the new curriculum. The article was made in response to the work produced by Professor Sioned Davies’ ‘One Language for All’ and the ‘Successful Futures’ report written by Donaldson.
Huw Lewis’ ‘Welsh Second Language within our new curriculum’ document highlights the importance of “securing the future of the Welsh language”(Lewis, 2015, p. 1) Whilst this is an important aspect of teaching in schools, it needs to be acknowledged that current teaching staffs lack the required knowledge to successfully implement Lewis’ plan. They themselves will need the “confidence and specialist terminology to teach” in Welsh (WJEC, 2005) This idea is reinforced in Davies’ ‘One Language for All’ citing Estyn, “leadership with regards to the Welsh language within schools is weak” (Davies, 2013, p. 21) Lewis recognises this issue within schools stressing that there will be “no quick fix” (Lewis, 2015, p. 3) in implementing Welsh speaking teachers. Lewis emphasises a “need to equip our teaching profession with better skills” (Lewis, 2015, p. 3) to make them better teachers within our new curriculum. Lewis states how continuation to deliver “intensive Welsh-language” through the “Sabbatical Scheme” (Lewis, 2015, p. 3) will allow teaching staff to equip themselves with the required ‘better skills’ for the new curriculum. It is this combining of both a “radical programme of curriculum reform” (Lewis, 2015, p. 1) and the implementation of confident Welsh practitioners that will aid in the ‘securing of the Welsh Language’.
Lewis states that there are “challenges in the teaching and learning of Welsh as a second language in Wales” (Lewis, 2015, p. 1) which he acknowledges:
far too many young people are leaving schools without the effective Welsh language skills they need for the world of work, life and study, despite studying Welsh as a second language for many years.
(Lewis, 2015, p.1)
This acknowledgement is one that is true in case. I have studied in Welsh schools my entire life, yet seem to lack the relevant knowledge of the Welsh language to confidently engage with parts of Welsh Culture and life; perhaps it is this notion that the “education system has a vitally important role in securing the future of the Welsh language” (Lewis, 2015, p. 1) that may be in part responsible for the lack of ‘effective Welsh language skills’ needed in this ‘world of work’. It seems odd that the ‘education system’ has the main priority and responsibility in ‘securing the future of the Welsh language’, when most children spend more of their time out of school than that of it in school – even less of this time is spent in lessons learning. Surely more of the onus should be put on those outside of the education system e.g. parents as they have more time to continue to develop a child’s learning. This has in part been addressed by the new curriculum as there is a “renewed focus on learning Welsh primarily as a means of communication” (Lewis, 2015, p. 2); perhaps this ‘renewed focus’ of Welsh as a ‘means of communication’ will provide the ‘incentive’ that Davies says is lacking -“there is no incentive” (Davies, 2013, p. 1) - in the learning of Welsh. This could also enable children to use Welsh in a more “cultural, cognitive and practical” (Donaldson, 2015, p. 58) way as suggested by Donaldson. It is the ‘practical’ application of the Welsh language both outside and inside of the school environment that suggests a better chance in ‘securing the future of the Welsh language’ as it allows for more “opportunities for independent learning” (Welsh Government, 2015, p. 4)
In my opinion I feel that current attitudes in the teaching of Welsh are simply to enable students to pass exams rather than to use Welsh as a life skill. This idea is highlighted in Davies work where she again uses Estyn as a mouthpiece to reinforce the need for “improving teaching and learning” (Davies, 2013, p .14) Estyn states: “There were examples of oral work where the learners had memorised work provided in writing, word for word.” (Davies, 2013, p. 14) It is such methods of teaching as these that need to be reformed in education. Teaching needs to provide personal learning experiences so to improve the learning of pupils in schools. This notion of learning Welsh to simply pass exams is one that is fruitless if Wales hopes to achieve its target of “one million people speaking the Welsh language by 2050” (Welsh Government, 2017, p. 6) as it provides no “meaningful continuum of learning” (Lewis, 2015, p. 2) rather a simplistic and atomistic approach due to its sole objective, to acquire socially acceptable grades. What is needed is to be able to “apply learning more holistically in ‘real life’ situations” (Donaldson, 2015, p. 35) in counter to the purely academic approach. 
Donaldson states that “...Welsh as a living language provide a strong case for its inclusion as a compulsory element in the school curriculum.” (Donaldson, 2015, p. 58) However, some feel there is a bilingual disadvantage in the learning of both Welsh and English, questioning the place of Welsh as a ‘compulsory element in the school curriculum’. W.R. Jones’ ‘Bilingualism in Welsh Education’ is one of such that voices the possible issues regards bilingualism. Jones uses the work of Saer to embolden the notion that there is a “poor quality of English composition by bilingual children in comparison with their Welsh composition.” (Jones, 1966, pg. 117) Whilst this work is dated and may be partially biased toward a monoglot education system due to its contextual writing, it still carries some weight. Jones cites the work of Smith reinforcing the statement of Saer through their thinking that “monoglot children were consistently superior to the bilingual children in English composition” (Jones, 1966, pg. 117). Baker counters the argument of both by remarking that “to state simply that bilingualism has a beneficial or detrimental effect on intelligence is to be naive and simplistic” (Baker, 1988, p. 1) Baker instead concludes that “Defining intelligence is subjective, value laden and culturally relative” (Baker, 1988, p. 9) when concerning bilingualism. This proffers the view that bilingualism is what one wishes it to be, whether something useful or something hindering. Lewis would perhaps offer the thinking that a bilingual future for Wales would suggest “cognitive benefits” as well as “cultural” (Lewis, 2015, p. 2)  benefits, thus aligning himself with the thinking of Donaldson, who recognises the ‘cultural, cognitive and practical’ benefits of Welsh and bilingualism. There is no denying the “commercial value for the jobs market” (Lewis, 2015, p. 2) in Wales for those who leave school being able to speak bilingually but perhaps there are doubts in the application of Welsh and its benefits commercially on a global platform; the “economic necessity of English was so clear” (Saer et al. 1924, p .48) ‘English’ being the ‘economic necessity’ due to its global prevalence. 
In conclusion, Lewis’ ‘Welsh Second Language within our new curriculum’ aims to promote the use of Welsh ‘primarily as a means of communication’, to stimulate the user’s cultural understanding of Welsh and enable Welsh to be used in a way in which it enhances job prospects for the user. I feel this to be an achievable target set out, so long as certain aspects such as the lack of current Welsh speaking teachers are not overlooked. If Lewis would wish to see his plan implemented successfully then schemes such as the Sabbatical Scheme should be at the forefront of his push toward implementing Welsh in the new curriculum. Advice given by such bodies and people such as Estyn, Donaldson and Davies should also continue to be referenced and thought upon throughout Lewis’ plan. To truly step toward successful implementation of the plan, the views which oppose a bilingual environment should also be heard as they too have their own substance and merit. 

