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[bookmark: _GoBack]Over the past year I have been conducting my professional teaching experience at Rathbone Training in Swansea. Rathbone are national work based training providers who have centers across the country from Swansea to Manchester. They are a registered charity thus primarily their money is sourced from funding. Learners at Rathbone come in two distinct groups; 16-18 year olds and Adult Learners. Their focus is the same as is everyone’s in Rathbone to leave with a job after receiving the help that Rathbone have provided you with. The bulk if not the majority of my professional teaching experience was been gained with the 16-18 year olds in their classroom environment. Rathbone for the 16-18 year olds offers them qualifications to assist them and boost their chances of finding a suitable work placement, which can hopefully lead them to gain employment.  The qualifications that are gained by the learners are obtained through a traditional learning environment, this would be sat in a classroom around a table while typically myself or my mentor would teach them and engage them in activities. 
There is a strict time table at Rathbone, the learners are expected to be at the centre half an hour before lessons start, they will then work for an hour, break for fifteen minutes, work for a further hour then break for lunch which is fourty five minutes long, then work for a further hour, once again break for fifteen minutes then finally work for a further hour and go home.  Williamson, R (2010) writes that an effective and realistic timetable shows an institution’s beliefs and values. With regard to Rathbones timetable I feel it is a fair reflection on learners abilities. From my experience in Rathbone most learners have a short attention span and often get frustrated with the prospect of learning for long periods of time or completing large amounts of work. With the way Rathbone’s timetable is set up there is not much chance for the learners to full frustrated after a long period of time. Typically when lessons were well prepared at Rathbone learners would complete work ten to five minutes before a break was about to begin and were often allowed to go early as a reward for their behavior and good work. 
The learners at Rathbone primarily focus on two qualifications with further being available if wanted. The two main qualifications are Application of Number and Communication Skills. These are required of all learners who failed to achieve a similar qualification at school. The majority of my teaching experience has been centered on delivering these qualifications. However I did undertake delivery of another qualification, which was titled Digital Literacy. While delivering, assisting my mentor and learning from him there were other various tasks that were required from me with a main focus being on helping the learners to craft a useful CV.  As previously mentioned the main aim of Rathbone is to get the learners into a work placement or where possible employment. Thus a lot of focus in the early stages of a learner coming to Rathbone is either crafting a CV or working upon a further one. This was quite a challenging task at times as the learners were 16-18 year olds and had little to no previous work experience. The aim of the lessons or workshops was to make their CV’s stand out but with such little experience and indeed qualifications to initially work with I felt undertaking this task at the beginning on of learner coming to Rathbone was at times misguided. Personally I felt it would be better to do this workshop at the end of the learners time at Rathbone as they would have achieved things and gained work experience.  
Through my time teaching at Rathbone I have found and was initially surprised at the lack of literacy and basic numeracy levels that could be found among a training provider such as Rathbone. Evans, R (2012) states in his article that school leavers in Wales are finishing school lacking in basic reading and writing skills. This is something that I have witnessed first hand during the professional teaching practice at Rathbone. To give an example of this would be that Rathbone delivers a task for learners about identifying what the certain hands on an analogue clock mean and their functions. When I first witnessed this lesson I was honestly shocked that it was being delivered but also that some learners found it incredibly useful. However there are the opposite of these learners who leave school with plenty of GCSE’s but lack the desire to continue into further education or lack the knowledge of getting a job. To draw from this I have found that in a classroom environment in Rathbone flexibility is paramount as there are learners who can be of a very low level and must be adjusted to but also there could be learners who the tasks might be very easy for. It was a real eye opener regarding the possible depths between learners.  Further onto this the main thing is that each of the learners should be of course treated with the upmost respect regardless of their level because the end goal for both types of different learners to get the work placement and ultimately leave Rathbone for full time employment.  To focus once again on the learners who lack the basic literacy and numeracy skills in my time at Rathbone these have typically been the learners who have behavioral issues. These behavioral issues could of course stem from many external factors, which Rathbone does not ignore and is often aware of before the learners come to Rathbone. Learners are referred to Rathbone through Careers Wales and the learners must conduct an interview before being allowed into Rathbone. I have sat in on a few interviews and it is generally a relaxed affair with any issues being highlighted while also making it clear of Rathbones rules. During this interview the learners will also be told if they can expect any qualifications from their time at Rathbone. These interviews are crucial to Rathbone as they give the tutors and myself a chance to piece together the learners, who they are, how they work etc. before they come to us so we can better understand how they will learn and behave. 
As I have mentioned above undertaking the professional teaching experience at Rathbone has been difficult at times and this is down to the challenging behaviors that learners present. However before my interview for Rathbone I was warned that this job might not be for everybody and they mentioned the types of learners that Rathbone take in. This is something I was reminded of by staff and indeed the learners as they can sometimes openly make off hand comments about their home lives that if not detected by everyone can slip under the radar but if heard or taken into context correctly can be harrowing to hear. Indeed this year alone I have witnessed the devastating effects life can have on a learner. At first this really upset me because I had known this learner since my time at Rathbone began but advice I received from a tutor at Rathbone is not to take my work home with me. As horrible as it sounds with the types of learners and their backgrounds that come into Rathbone you could get sucked into their lives and begin to worry and it could consume you. This is one of the most valuable pieces of advice I have received from Rathbone, of course it’s not to say to lack empathy or sympathy for the learners but it’s the need to draw line. Gander (2015) interviewing Schwartz in the Guardian newspaper writes that Schwartz as a new teacher worried that he did not understand the reality of his student’s lives.  This is something that I at first in Rathbone did not worry about too much as coming from a student perspective you never really worried about other students unless they were friends. As the time developed however I felt it was a necessary part of teaching at Rathbone. There are often difficult conversations had at Rathbone, which I have been a part of and indeed had with learners where either they want someone to confide in or they are visibly upset at something and need to be removed from the classroom environment to have a chat. This is something even though I knew what I was expecting with Rathbone I didn’t expect this and it’s taught me very valuable lessons and indeed It’s given me a greater sense of the authority or my position in the classroom. Coming from a student environment myself and being put into this environment not as a student was a very eye opening experience that will definitely hold me in good stead for my future career within the teaching profession. It was a vital and necessary lesson to learn to the change and growth that I have experienced over this part year. 
From the first week I started at Rathbone to the week I am writing this I feel Rathbone has changed me for the better. It has given me more and more experience as the weeks and months have gone on and the learners have equally demanded more and more from me as time has progressed. When the professional teaching experience started at Rathbone there were at times where I felt lacking in confidence or more to directly lacking in the powers to be authoritative
. However as time as progressed I have learned a lot from my mentor and the other tutors at Rathbone and they have supported me on my journey of learning every step of the way and I’m very grateful towards them for that. 
In conclusion I have found my time at Rathbone to be challenging but ultimately rewarding, there have been difficult times with regard to learners and my expectations but ultimately it has changed me as a teacher for the better. What I have learned there will hold me in good stead as I embark on my teaching profession. A piece of advice I was given on my first day at Rathbone is that in a place much like there one of the most valuable things is forming good relationships with those types of learners and along with the aforementioned advice from earlier is something I will never forget. Remembering this advice has helped me a lot on many occasions and as I reach the end of my time there it is something I will take with me into the future. I don’t have to always be a learner’s friend but if we have a positive relationship then that can hopefully be translated into a positive learning attitude for them.
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Academic Critique of Reflective Practice in Teaching
Thomas Lloyd Joseph

Tice, J (2004) writes that reflective teaching is essentially evaluating what goes on within the classroom. She goes onto say that it’s evaluating what activities or delivery methods might have worked or might not have. Or possibly why a certain activity was chosen over another. If variables were taken into account such as the different levels learners would be at and if they were carted too. This essay will critique the main forms of reflective practice in teaching.
Reflective practice within teaching is essential as it gives the teacher or indeed a trainee teacher the opportunity to assess with a mind still fresh from the experience to note down their own thoughts or complete a specifically design exercise or form to evaluate the process.  This will allow the author to  get a good idea of what went wrong or what went write. It is also valuable to note down these feelings immediately after and to go back to it with fresher eyes and time to specifically mull over certain points of interest that may have occurred during the classroom session in question. This point is vindicated by Bibo (Date unknown) where the author reveals that he often takes notes and will review them before each session so he can learn and grow upon the previous session or indeed the same lesson from the previous year.
Christie (2007) states that the use of self reflection from a teachers point of view can be an powerful tool and honest tool to a teachers attitude toward teaching. In this regard it’s an honest way for any teacher let a lone a trainee teacher to want to learn, grow and develop in the field. As mentioned above note taking during lessons is valuable form of reflective teaching practice. However a valuable and usually time efficient way is to complete a self evaluation form. Castley (2005) writes that self evaluation is at its most effective when comparing the experience or indeed what has just happened against predetermined or existing criteria. This can be indeed useful as it will allow a trainee teacher or an existing practitioner to judge him or herself against predetermined targets. However there are two problems with this method. The first being that where would one acquire these criteria from. Would the practitioner set them his or herself? If so then there could be doubt as to whether these criteria are in-depth enough to truly self evaluate. The second being are these criteria relevant specifically to the teaching practice and would they be up to date. With this method of self evaluation through the use of predetermined criteria there are good points and bad points. It would be up to the practitioner to decide if this method were for them.
Mckenzie (2016) writes that he has constantly been in awed at how when at university his lecturers would take into account his feedback with regard to lessons and modules. Student feedback on paper seems like one of the best ways to gauge if something is working in a lesson or activity or if it is not. Like the above mentioned method this could be through a form of sorts but this time it is for the learners to fill in. It could be through note taking from learners, or indeed it could be through verbal communication. All of these methods on paper appear to work well. However there is a real world factor that isn’t taken into account when devising this learner feedback method; which is the students themselves. Mckenzie (2016) goes onto write that while at university he knew that the majority of student did not fill in said forms unless they were forced too.  This point is backed up in The Guardian newspaper were a contributor cited as Anonymous Academic (2014) writes that although precious time and effort are poured into forms and the techniques that are used to gain this feedback it is very rare that the feedback that is obtained, if any, is useful to the institution at all. This can be concluded that on paper student feedback can seem like a great method it is a flawed one.  
The other method of reflective practice in teaching that should be talked about within this essay is that of peer observations, to put it another way of being observed or assed by other teachers. This essentially means a peer or someone of more experience than the practitioner coming into the classroom to assess how the lesson or indeed the day went. This method on balance seems like a fairly decent one, coming from a trainee teacher background it is routine part of the norm. However Cosh (1999) states that teachers when being observed by their peers are often unsure if they are there to learn from them or to judge them. This could be a very real problem with the method as in a teacher or practitioner with less confidence this could lead them to a crisis. Another issue that could be seen with this method is the comparison of standards. To put in another way, if teacher 1 were to do something one way and teacher 2 were to suggest doing it another way, who would be correct? What would be the correct method? This method of reflective teaching again like the methods before it to succeed would have to rely on a predetermined frame work otherwise it could potentially devolve into a battle of how peers do things differently. Of course as all teachers are assumed to be professionals this could be a rare event to happen but one that must be noted. 
According to the National Education Union (2017) a mentor to a trainee teacher is at the early stages or learning to be a teacher possibly beyond is one of the most important relationships that can be formed. With regard to the professional teaching experience that has been undertaken over the past year this is vindicated greatly. Having a good relationship with a mentor is valuable as when it comes to mentor meetings things can be said openly and honestly. This brings the topic onto a useful method of reflective practice, which are regular mentor meetings. These meetings can be very useful as it is always valuable to gain the knowledge from an experienced practitioner. However like the above methods this method can also run into problems such as one being the potential bad working relationship one might have with a mentor. Bluestien (2012) writes that to overcome issues that may arise in environments such as teaching or any with your colleagues is to be direct. This naturally could be one solution to any potential problems that could arise but again another could be that a mentor’s frame work for reflective practice could have different standards to the teachers in question. 
In conclusion having assessed and critiqued the various methods of reflective practice within teaching it can be drawn that there is no single one method that will work for every teacher. Each teacher will have different standards and requirements that should be taken into account such as how they would assess other and indeed personal factors such as being judged by other peers. Student feedback for example as mentioned previously looks like a great way to gain insight first hand from the people who really matter i.e. the learners however this method is rarely used by students as they are typically not forced to do so. A future recommendation for this method could be to make it a compulsory part of the teaching and learning experience, where the teacher and learner can both air out any views and move forward together.  Or another choice would be for the teacher to gauge what works and doesn’t by themselves, taking notes and in future experimenting always with different techniques. To end it is paramount that as a practitioner in education that no one method should constantly be used and the practitioner should adapt and change models of reflective practice within teaching over time to get the best possible experience for the classroom. Like a good practitioner should experiment with how they deliver and the activities used within a classroom they should also experiment with their reflective practice.
























References

Reflective practice

Tice, J, 2004, Reflective Teaching: Exploring our own classroom practice

https://www.teachingenglish.org.uk/article/reflective-teaching-exploring-our-own-classroom-practice 

Note Taking

Bibo, K, Date Unknown, The best ways to reflect on teaching

http://teaching.monster.com/benefits/articles/3199-the-best-ways-to-reflect-on-teaching

Importance of reflective practice
Christie, E, 2007, Notes from the field: teachers using reflection to transform classroom practice and themselves as practitioners
https://www.tandfonline.com/doi/abs/10.1080/14623940701649712?journalCode=crep20
Reflective Practitioner

Castley, A, 2005, Learning through reflection – A guide for the reflective practitioner, Page 7

https://warwick.ac.uk/services/ldc/resource/evaluation/tools/self/learnreflection.pdf

Learner Feedback

Mckenzie, L, 2016, The Importance of Student Feedback

https://www.southampton.ac.uk/blog/life-at-southampton/2016/04/08/the-importance-of-student-feedback/

Learner Feedback often useless

Anonymous Academic, 2014, Academics Anonymous: student feedback is a waste of everyone's time

https://www.theguardian.com/higher-education-network/blog/2014/may/09/student-feedback-waste-of-time



Peer Observations

Cosh, J, 1999, Peer Observation: A Reflective Model, Page 23

https://www.teachertoolkit.co.uk/wp-content/uploads/2014/06/53-1-3.pdf


Mentor Advice

Author Unknown, 2017, You and Your Mentor

https://neu.org.uk/advice-and-resources/trainee-advice/you-and-your-mentor


Difficult Colleagues

Bluestien, J, 2012, Dealing with Difficult Colleagues

http://www.educationworld.com/a_curr/bluestein-dealing-with-difficult-colleagues-part1.shtml 









——

J T ——
A ——————————
o v e bt i St s,
ey e g oty s iy oy o
ambng e e el i e .
T ———————————
R ——
R T—————————
B —
e s e by s b
[
et e e s R s cxpe e s b
S ———————————
e e ity ekt b e Wil A 25101
[T ————————
PO ———————
P o gt st e s g o g -
i o e s We e ey b e
e
ot Tyl e san e e e o s
Jem———————————
[ ——————————




