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[bookmark: _Int_OpgaBTGQ]This assignment set out to explore the relationship between inclusive (teaching) strategies and pupil well-being within school A, with the focus on three strategies, circle time, regulation stations and daily check in charts. This focus was chosen because these strategies have been previously used in personal practice and wanted to explore what the teachers and pupils' perceptions of them are, and whether they think they are creating an impact or not. The issue that is wanted to be address is low wellbeing levels in schools and how this affects the strategies used to prioritise wellbeing. The Welsh Government (2022) reports a decline in mental wellbeing based on the latest School Health Research Network Student Health and Wellbeing survey. This underscores the importance of prioritizing wellbeing in schools due to the current decline in mental health. The concept of "wellbeing" originated from efforts to broaden health considerations beyond illness, emphasising a holistic perspective. The term has evolved to encompass societal living standards (Rees et al., 2009), and its significance lies in its direct impact on life happiness. Lee (2021) and Collier (2019) define inclusive practices as strategies ensuring equal access to education for all students. The chosen topic emphasizes the fundamental role of wellbeing in everyone's life, aiming to expand knowledge for future practical applications. The aim is to explore the relationship between inclusive (teaching) strategies and pupil well-being to find out how strategies used prioritise well-being.  To do this, classrooms observations will be conducted over two days, a questionnaire will be created and distributed to teachers and a review of relevant literature will be conducted. This research links to my PLP because through this project I will develop my professional learning as a means of prompting professional growth by participating in small-scale action research with local communities, creating opportunities to deepen knowledge and highlight implications within practice. The research is taking place in a medium sized primary school in rural West Wales. For the purpose of this assignment and research, this school will be referred to as school A in line with the BERA Guidelines (2018) which illustrates the importance of confidentiality and anonymity for all participants. There are currently 336 pupils on role, and observations will be conducted from nursery through to year 6 (ESTYN, 2023). The research question ‘what is the relationship between inclusive (teaching) strategies and pupil well-being?’ has been created. 
Research conducted by Maslow Hierarchy of needs (1943) suggest that wellbeing is positively impacted when people feel that they “belong” in a group. Maslow placed love and belonging as the third hierarchy of need. McLeod (2023) states that this need refers to the emotional urge that people have for close relationships, affiliation, connection, and group membership. This research emphasises the importance of inclusion, ensuring that everyone has a sense of belonging. 
Welsh Government (2018) inclusion guidance document emphasises the importance of equitable and inclusive schools by stating that through the process of inclusion, all students are given equal access to opportunities that are tailored to their individual needs and make them feel like they are a part of the school community. They state that schools have a responsibility for meeting the needs and valuing the development of every child and young person in all facets of school life on schools, forcing them to modify their organisational structure and methods of response. It necessitates an inclusive curriculum as well as steps to raise the level of understanding of inclusive learning and equity concerns among teachers and other staff members. 
The World Health Organisation (WHO) underscores the significance of wellbeing, linking positive mental health to a meaningful life and creative citizenship. Effective wellbeing strategies within schools, as recommended by WHO (2005), can enhance functioning by emphasising abilities, strengthening external factors, and building resilience (Hall, 2010). The Curriculum for Wales (2020) focuses on health and wellbeing to help students navigate life's challenges, addressing emotional, social, mental, and physical elements. The Well-being of Future Generations Act in Wales requires public bodies to consider long-term effects and collaborate to address issues like poverty and climate change.
Statistics from the Department of Health (2005) reveal a significant number of children in England and Wales experiencing mental health disorders, particularly in vulnerable groups. The Children's Society's (2023) recent research indicates persistent mental health challenges among children. Recognising the impact of health and wellbeing on learning, the Welsh Government (2020) emphasises their crucial role in enabling successful education. Gutman and Vorhaus (2012) support this, stating that students' ability to excel academically is influenced by their health and wellbeing. Overall, the importance of promoting wellbeing in schools is highlighted for its broader societal implications and its direct impact on students' learning and development.
[bookmark: _Int_n6QWyalg]To ensure that wellbeing needs are met, relevant interventions or strategies can be used to help promote wellbeing within the classroom. 
Clarke and Darrag (2020) for children to be engaged and learn, attention must be paid to their emotional health and wellbeing. If needs are not met this will have long-term effects on progression. They state that classroom strategies such as encouraging children to talk about their emotions, check in systems, feelings display, and finger breathing are all ways of regulating children’s emotions and promoting positive wellbeing within the classroom.
Circle time, as described by Collins, Foley, and Open University (2008), involves encouraging children to discuss topics related to their relationships with peers and family, fostering open communication, empathy, and active listening. Collins (2013) identifies benefits such as enjoyment, a sense of safety, a space for sharing thoughts and feelings, and the improvement of communication skills. However, Leach and Lewis (2012) express concerns about pupil voice, arguing that it should be encouraged throughout the school day, not just during interventions like circle time. They also raise safeguarding concerns, as private information may be shared during circle time. Therefore, careful consideration is needed before choosing strategies to promote wellbeing. 
Davies (2023) and Team (2021) state that the purpose of having a regulation station is because if students are not in their "just right zone," they cannot learn properly. This correlates Endacott (2021), Clarke and Darrag (2020) who suggest that being emotionally dysregulated can lead to feelings of anger, worry, tension, and distraction, which makes it difficult to be "emotionally available" for social interaction and educational purposes. Although this research emphasises the importance of regulation stations, there are some things to consider such as children using the space to get out of lessons, a way to avoid this situation is knowing the children in the classroom and not allowing the space to be taken advantage of (Team, 2021). 
Kraft (2021) states that daily check in charts are popular among primary classes due to the benefit that this form of checking in with students allow teachers to quickly assess how everyone is feeling. Despite this, Chung (2010) suggests that while using this strategy to check in with students emotions, he states that feelings are often overlooked due to the teachers busy schedules, he shows concerns of how by using this strategy, wherever children choose to place themselves on the board whether that is happy or sad, it is often not followed up by the teacher, therefore some safeguarding concerns could be missed (Clemans, 2011).  
This study hopes to build upon existing research or add to existing research by exploring it in a specific context in a school in Wales which is undergoing educational reform. 
[bookmark: _Int_7403oQ6J]According to Thomas (2021), a case study offers the most vivid and inspiring analysis that a research project can deliver. Creswell (2014) states that a case study is a design in which a programme, event, activity, procedure, or one or more people are thoroughly examined by the researcher. The case(s) are constrained by time and activity, and researchers gather comprehensive data over an extended period of time utilising a range of data gathering techniques (Priya, 2020). Similarly, McCombes (2019) describes a case study as an in-depth examination of a particular subject, such as a person, group, location, occasion, organisation, or phenomena. The subject (the person) and the object (the topic of interest) are the two components of a case study. These are essential to a case study's structure (Thomas, 2021). 
The research is going to follow an exploratory case study approach. An exploratory case study approach seeks to explore an object in greater depth (Scholz and Tietje, 2002). An exploratory case study is employed when an outcome is not predetermined. Case studies are useful for answering "how," "why," "what," and "who" inquiries, according to Yin (2014). "How" and "what" are the questions addressed in the exploratory case study. Presumptive causal relationships that are too complicated for a survey or experiment are investigated using an exploratory case study (Yin, 2014) (Hollweck, 2016). Thomas (2021) states that acquiring a comprehensive understanding and obtaining insightful analysis is what makes the case study particularly valuable. Each research contains a subject of interest - the case itself - and an analytical frame, the object, that it is investigated within and that you hope to clarify in some manner. 
Strengths of using the case study approach include how it helps you to explore. Researchers can learn everything there is to know about a certain subject in-depth (Simonds, 2009). Similarly, to this, Drew (2023) states how case studies are effective tools because they enable researchers to go deeply into a particular topic and provide an in-depth analysis of real-life events. According to Stake (1995), another benefit of using case studies is that they help you look from multiple angles by providing a thorough and in-depth examination of subject. They make it possible for researchers to compile information from a range of sources, including, interviews, observations and questionnaires. By analysing these multiple angles, researchers can gain a more holistic understanding of the topic. 
Despite these strengths, there are limitations to consider before choosing the case study approach. Yin (1984) states that it is difficult to avoid bias because researchers may have preconceived expectations that can influence their interpretation of data (Zainal, 2007). Another common criticism surrounding the use of case studies is that there is limited transferability. It is frequently criticised for relying too heavily on a single case, which makes it challenging to draw conclusions that may be applied to other cases (Tellis, 1997). Yin (1994) deemed case approach to be "microscopic" due to the small number of sample cases (Zainal, 2007). 
During this research project, the pupils from year 5/6 and the staff within school A will be included in the case study. The subject in the case study are the pupils from year 5/6 and the teaching staff within school A and the object is wellbeing. 
The purpose of this research is to explore what is the relationship between inclusive (teaching) strategies and pupil well-being. The most appropriate methods to use to find this would deem to be interviews, questionnaires and observations. A mixed methods approach was preferred because the data required quantitative and qualitative data to get a bigger picture. This is recommended by Cohen, Manion and Morrison (2018) in small-scale studies. Denscombe (2017) states that is crucial that the instruments utilised produce enough data suitable for the purpose for which they are designed, and that the research design be converted into specific actions. This suggests that research methods need to be chosen depending on the data that is wanted to be collected.
Cohen et al (2018) state that there are ethical issues surrounding the use of questionnaires as a research tool. These include the time taken to complete the questionnaire, the level of sensitivity of the questions, or a possible invasion of privacy. 
Cohen et al (2018) state that when considering whether to use structured, semi-structured or unstructured questions, the sample size must be considered. Due to my questionnaire being a small-scale study, their research suggested that less structured, more open and word-based questions would be most suitable (see appendix 3). With open-ended questions, participants can express themselves freely, provide perspective and clarification, and avoid being restricted by pre-established response categories (Cohen et al 2018). Despite this, Hyman and Sierra (2016) suggest that open-ended questions have the potential to generate irrelevant data since they may be too vague for the respondent to understand what information is being requested. 
Cohen, Manion and Morrison (2018) agree that interviews are an effective tool for researchers. This is because interviews are a versatile method of gathering data that allows information to be gathered through spoken, non-spoken, auditory, and visual channels. They state that the interviewer can push for comments about deep and complicated topics in addition to comprehensive answers, and the interview sequence can be regulated while allowing room for spontaneity. However, Jamshed (2014) states that the researcher who uses interviews must be mindful that they can be time-consuming, susceptible to interviewer bias, inconvenient for respondents and difficult to maintain anonymity. 
Dyer (1995) states that interviews need to have a specific purpose. The type of interview that was preferred is open-ended interview in which the wording of the questions was predetermined, and all interviewees were asked the same questions in the same order (see appendix 4). Patton (1980) states that strengths to this method of interview include that the same questions are asked of respondents, which improves the comparability of answers; each person's data on the subjects covered in the interview is complete therefore this makes data organising and analysis easier. Despite these strengths, Patton (1980) and Lindermann (2023) agree that the weaknesses of this method include that there is limited flexibility in connecting the interview to specific people and situations; set question phrasing may restrict and limit the relevance and naturalness of questions and replies.
It is preferred to conduct focus group interviews. This is recommended by Cohen et al (2018) if the researcher wants the participants to interact with each other which in turn produces a large amount of data in a short period of time. Despite this Morgan (1988) states a limitation to focus group interviewing includes that the data may be difficult to analyse as the data is not numerical, the number of people involved tends to be small which relays less information and depending on group dynamics within the group such as a disagreement or people interrupting each other, the data may result in a lack of reliability. 
Random sampling is preferred for the focus group interviews, this is recommended by Hopkins et al (1996) who suggest that it is the most inclusive method because each member of the population under study has an equal chance of being selected. On the other hand, Horton (2022) suggests that some schools may not want researchers to have access to names of all the pupils in the class, therefore accessing lists of the full population may deem to be an issue. 
Robson (2002) suggests that observations offer the researcher the opportunity to gather ‘live’ data from naturally occurring social situations. According to George (2022) there are three main types of observation, but the preferred method within this research was the naturalistic observation where the researcher observes the participants in their ‘real life’ environment but does not influence their behaviour in any way. Despite this, Jamshed (2014) suggests that although the researcher attempts to not influence how participants behave, having someone that is unfamiliar within their environment can cause participants to act differently to what they would normally. 
Prasanna (2022) and Javatpoint (2011) agree that observation is the easiest method of data collection as very minimal technical knowledge is required. Morrison (1993) states that through observations data can be gathered on the physical settings, human settings, interactional settings, and programme settings therefore providing a variety of data. Nash (1976) suggests that another benefit to using observations as a research method include that they are easily accessible as you do not need to rely on finding people to interview or complete questionnaires. 
Despite this, Shaughnessy et al (2003) and (Bhandari, 2021) agree that a possible limitation to observations include that they carry the risk of bias because a researcher's expectations, beliefs, or biases may affect what they perceive or notice in a study. Bailey (1994) states that the absence of control when observing in natural environments, along with challenges with measurements, small sample issues, access and negotiation challenges and difficulties in maintaining anonymity may make observation less valuable. According to Nash (1976) observations can only reveal a limited amount about the attitudes, emotions, or reasons underlying people's actions therefore other research methods such as interviews could be suggested as an addition to observations. 
The process of data analysis includes examining, purifying, converting, and modelling data to find relevant information, draw conclusions, and aid in decision-making (Scheetz, 2021). Comparing two or more data sets using visual aids, like graphs, is known as data presentation. This procedure comes after data analysis and aids in information organisation by visualising and formatting data in a way that makes it easier to read (Watson, 2020). Wong (2023) emphasises the importance of presenting your data clearly by stating that through clear presentation of data, it helps ensure effective communication and understanding.  Researchers and the audience in which the data is being presented too, can see where the information has been collected from and be able to identify clear trends and patterns in the data. 
Data can be analysed in many ways. Qualitative data can be analysed in several ways, one being through thematic analysis for example which is a systematic approach introduced by Braun and Clarke (2006) whereas quantitative data can be analysed through graphs and tables (Hassan, 2022). The data within this research will be collected using various methods. 
All data will be triangulated. According to Alele and Malau-Aduli (2023) triangulating data, improves the validity and dependability of research findings. Triangulation offers a more thorough and nuanced understanding of the subject and contributes to the research's overall credibility. Noble and Heale (2019) state the meaning of triangulation is utilising a variety of sources, approaches, or viewpoints to investigate a research subject. This lessens the influence of bias and allows researchers to cross-validate their findings.   
For the interviews, an interview schedule has been created and will consist of three pupils (see an example in appendix 5). Each response from the students will be transcribed to capture all responses and discussions. Jacobs (2019) states that transcribing interviews can be very beneficial to your research. This is because if research is not precise, recorded, and maintained, it is worthless. It's critical to properly use and manage the interviews that form most of your findings. This will allow trends to be detected through reoccurring thoughts that are shared. Viewpoints from the discussions will be compared to academic studies to elaborate on the importance of using strategies to promote wellbeing within the classroom. 
To collect data from the questionnaires, a bar chart will be created (see appendix 3) because according to Frost (2021) when working with discrete or categorical data bar graphs are especially helpful. This is because bar graphs are excellent for presenting data in an understandable and concise way and enable quick visual comparisons therefore allowing trends to be detected and helps identify any irrelevant responses.
To collect data from the observations, a check list was preferred. Jeffreys (2012) states that check lists are efficient and convenient and are not depending of time. Despite this Douglas (2011) suggests that limitations to check lists include that they may cause significant information to be missed if observations are restricted to the items on the list. A bar graph will be completed following the results from the check list (see appendix 8). Dragani (2018) emphasises the strengths of using a bar chart when presenting data as they are easily understood and can show changes over time. 
Gary and Holmes (2020) describe the term "researcher positionality" as how a researcher acknowledges and comprehends their background, values, views, and biases as well as how these things may have an impact on the research process and results. It acknowledges that researchers conduct research with their own subjectivities and views, which might influence how they plan the study, gather information, analyse the findings, and communicate with participants (Bilgen, Nasir and Schöneberg, 2021). According to Wilson, Janes and Williams (2022), recognising one's positionality facilitates reflection on potential biases and helps researchers to take steps to minimize their impact on the research. Additionally, Holmes (2020) states that it promotes transparency and reflection in the research process, which enables a more critical and nuanced examination of the findings.
[bookmark: _Int_2GsXcDQc]Thomas (2021) states that it is especially important to consider ethics in case study research since you may be very closely involved with the research participants. An ethics form has been created prior to the research being conducted (see appendix 1). Core ethical guidance documents such as BERA (2018) ethical guidelines for educational research, GDPR (2018), UNCRC rights of the children (2012) and the EWC (2022) code of conduct have been referred to during the completion of this form. It is expected of researchers to uphold the highest ethical standards and to promote the virtues of integrity, transparency and respect. UWTSD (2022) provides a comprehensive framework for research ethics that includes explicit rules, methods, and procedures to support researchers to achieve these goals. This framework was adhered to in order to guarantee the ethical conduct of the research.
To gain informed consent a letter was sent to the school and was distributed to parents (see appendix 2). The letter was clear that only students that give informed consent will take part in the study. This is in line with the BERA Guidelines (2018). Assent was gained from the children prior to any research being conducted and children were reminded that they can remove themselves from the study or interview at any point throughout. Thumbs up thumbs down cards were used during the interview therefore children can show assent throughout the interview or stop at any time. 
Anonymity and confidentiality are crucial in research to safeguard participants' identity and privacy. It facilitates the development of a secure atmosphere in which participants feel at ease disclosing information and experiences (Kaiser, 2019). Confidentiality was preferred over anonymity for the purpose of triangulation of data. Only the researcher had access to the data and all relevant safeguards was applied (BERA, 2018). The school's name maintained anonymous. Pseudonyms will be used to identify the children. Any information that was shared with third parties was analysed and anonymised. 
Upon analysing the data, it became apparent that School A employs various strategies to promote pupil wellbeing, with the most popular one being check-in systems, as indicated by questionnaire results (see appendix 3). However, student interviews (see appendix 6) revealed a dislike for these systems due to privacy concerns, leading them to lie about their feelings to avoid attention. To address this, a modified "sut wyt ti?" check-in system was implemented, allowing students to share their feelings privately if they wish. This approach ensures equal opportunities for all students to express themselves, aligning with UNCRC Articles 12 and 13, which emphasise children's rights to have their own voice. Observations showed that check-in charts were present in all classrooms throughout the school. 
Regulation stations deemed to be popular within the school as the data collected within the questionnaire showed that it was used by 5 out of 6 staff members.  This data correlated with the data found through interviewing the students as the data suggests that the students often use the regulation station, as it is used by the emotion coaches within the classes to help other students regulate their emotions. One student stated that they use the space a lot and are glad to have it (see appendix 7). The interview stated that the regulation stations are there as a comfort space to those that need it best, they state that there are posters to encourage breathing techniques and a folder where people can write down their emotions and keep them there in private. The data collected through observations showed that all but one classroom had a regulation station. 
Data collected from the questionnaire suggested that circle time was not as popular as other strategies that are used within school A. The data collected through the interviews also showed that other strategies such as the role of their emotion coaches within classes and the use of breathing techniques were more useful. This data may suggest I chose to focus on a strategy that isn’t used by the age of my chosen participants. Christiansen (2014) states that circle time is used primarily with children in foundation phase rather than KS2. In contrast, Hughes (2017) states that circle time can be used for ages between nursery, primary and even secondary schools. 
Despite setting a clear focus on these three strategies throughout my study, I wanted to broaden my knowledge about the role of emotion coaching within schools. There was strong data collected from both interviews and questionnaire to show that the role of emotion coaching has a big impact on how wellbeing is prioritised within the school. Emotion coaching uses moments of heightened emotion and resulting behaviour to guide and teach the child and young person about more effective responses (ECUK, 2020). The purpose of emotion coaching is to help children understand and regulate their emotions (Lisitsa, 2012). This emphasises the importance of the regulation stations within school A. 
Data from the interview suggested that all participants felt that they were included and equally important as every other member in the class. Results from the questionnaire suggested that key themes in ensuring that classrooms are remained inclusive include being equitable to all students. OECD studies show that when schools provide students with resources tailored to their individual needs, the entire classroom environment improves (CASCAID, 2021).
Choosing the research methods that I did, deemed to be a success. This is because the data collected has given me an insight into what strategies work best and what strategies don’t. Despite this there was some challenges. With schools being busy environments, I did find it difficult in receiving consent forms back from students. This resulted in me having to interview less students than originally planned and having to complete one interview as an individual interview over my preferred method of focus group interviewing. I do feel that this impacted the data collected from within this interview as I feel as though I was given more information from the focus group interview. This data coincides with research conducted by Cohen et al (2018) who states that within focus group interviews, participants can interact with each other which results in larger amounts of information than individual interviews. 
[bookmark: _Int_ZsDa5Bzt]To reach an appropriate conclusion, Gibbs (1988) reflected model was suggested (Main, 2023). The overall experience was good because a lot of valuable information was learnt during the project both related and unrelated to the study. The study was successful as data has shown that different strategies affect wellbeing in different ways. It is understood which strategies have a better impact upon the wellbeing of students and this is something to be considered in future practice. Overall, the research was successful as the appropriate data was gathered and chosen research tools were effective. An area for improvement would be the sample size in which consent forms were sent out to conduct interviews with students. Due to a smaller number of letters sent out, not all letters came back and therefore the number of participants was lower than expected. Literature conducted prior to research correlated with the data shown. The main strategy that was found to be beneficial between both the students and teachers was the use of emotion coaching and regulation stations. The relationship shown between this teaching strategy and pupil wellbeing demonstrated the importance of this strategy and how when implemented correctly, can be a keyway of developing children's wellbeing. If the research was conducted again, it is believed that interviewing teachers regarding their views on the impact of strategies would be beneficial to expand on what was conducted from the questionnaire data. Despite this, an advantage to not doing so during this research project was to ensure that data collected from staff remained anonymous. 
Another aspect that would be changed is that the research question would be altered to be more specific to one strategy instead of three. This is because it is felt that although the research was overall successful, the research could have been more specific and detailed had the research question focused on one strategy instead. It is suggested that if this study was conducted again that the research would focus on emotion coaching and regulation stations as this strategy proved to be the most effective within school A. 
A recommended intervention for school A would be an online check in system where children can check in anonymously. This is because the check in system was deemed effective, but children wanted to remain anonymous when sharing how their wellbeing is. Without changing the way, the check in systems work within school A, the participants levels of wellbeing will decrease as they have admitted to not sharing how they are truly feeling. 
I have explored the impact that strategies have within the classroom and have established that emotion coaching and regulation stations are the most effective from the perspectives of both students and teachers therefore my next steps would be to explore this within other schools to help broaden my knowledge and notice any patterns between what strategy works best for each year group. This knowledge will be useful as a future practitioner and will help positively influence future generations. 
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