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Introduction to school setting.
1. English-medium school in Wales based in the Neath Port Talbot Local Authority. 
1. The school opened in 2016 with the amalgamation of three secondary schools and one primary school, pupils are aged between 3-16 years old.
1. Currently the school has 1,485 pupils throughout the key stages. 
1. Over 30% of pupils are eligible for free school meals which is higher than the national average 
1. Over 2/3 of the pupils live in the 20% most deprived areas of Wales. 
1. The percentage of pupils with ALN is 26.7%; currently 10.3% of pupils have a statement for special educational needs (above the national average of 2.2%.) 
1. The school has 119 specialist provision places: speech and language difficulty, ASD, hearing impaired pupils and SLD / MLD statements. 



Transition Class 
1. Created in 2017 when a need was identified to ease ALN pupils into secondary phase of the school.
1. Criteria is flexible; any ALN pupil who requires additional support to settle into mainstream secondary phase that cannot be offered by out-of-class interventions. To offer emotional support as well as academic support for transition. The class can be accessed by any year group (although targeted for year 7 for KS2-KS3 transition) and some pupils move into the class after starting in mainstream when a need identified. 




What the Transition class does
1. Taught majority of lessons by 1 teacher in 1 classroom with access to 2 support staff. Lessons follow subject curriculums, are differentiated and topics are taken from a mixture of year groups at KS3 level. Class accesses differentiated PE lessons with a specialist and intervention lessons instead of welsh and French. 
1. 2017-2018 data – majority of pupils were in year 7 but all pupils new to the school. After the year, 42% in mainstream full-time, 25% partially in mainstream and 33% not accessing mainstream independently. 
1. 2018-2017 – some pupils carried over from the previous year and new starters included new year 7’s, school refusers from other NPT schools and a year 9 transfer from a specialist school. At the end of the year; 36.3% in mainstream full-time, 27.4% partially in mainstream and 36.3% not accessing mainstream independently. 
1. This year new pupils to the class have already started accessing mainstream. The class also includes a SA pupil who is LAC where previous years there have only been statemented pupils. A new issue has arisen with pupils who have reached year 9 with no potential of accessing mainstream. This pupil has moved to the SPLD class while others are being pushed more to transition. 









What is Transition?

During their time in school children experience a number of transition or transfer points 
Fabian and Dunlop (2002:3) define transition as “the process of change that is experienced when children (and their families) move from one setting to another”.
All transition marks progression that brings about new challenges and experiences. The challenge for teachers is to manage this change in a way that provides pastoral, social and emotional support as well as progression in learning. This is a focus of the transition class, to ensure pupils make progression following the subjects’ curriculum. However due to mix of year groups different schemes of work are used from KS3.
Jeffrey 2010 – transition from school is a normal part of development from a highly structured linear stage of life of dependence to an independence. 
Transition is subjective and must take into account the experience of the individual pupil. Transition for pupils and post-16 into the “real world” is filled with psychological, physiological and practical stages. (Doyle, McGuckin & Shevlin, 2017, p274). The transition class not only helps pupils settle into the secondary school but also works on building their resilience to tackle difficulties they will naturally come across while at school. 
At all transition points extra consideration needs to be given to ALN pupils as they are likely to require higher levels of support as they face additional challenges such as low levels of self-esteem. 





Influences to Transition.
There are some factors which influence and directly affect transition
1. Low socio-economic factors – at this school 2/3 of pupils from 20% deprived areas of Wales.
1. Gender – high transition class percentage of boys compared to girls.
1. Low School Ability – typically transition pupils have been MLD/SLD pupils, but there is an anomaly to this in the current academic year.
1. Race – not seen in the transition class yet



Why is ALN Transition important?

All children have anxiety about how they will cope with a new setting, some can be dismissed with supportive structures that span the primary school setting they are leaving to the secondary school. For ALN the general worries are likely to be added to by other worries such as what support will they get, will they be able to do the work, will they have access to specialist equipment as well as social concerns. 
In the past decade as more ALN labels are given due to UK policies, the understanding of the impact of transition is important to ensure these children are given adequate support to help them successfully adapt. Listening to the viewpoints of pupils and their families as an active part of transition for ALN is critical. Some of our mainstream and transition class ALN pupils begin coming to visit the school in year 5 as early strategies are required, however this is not consistent with all transition class pupils. All pupils join the secondary with a pupil profile to help inform staff as well as their compulsory documentation, however, it has been found that this does not always give enough detail to reflect the need of the child joining the transition class and in a different setting previous strategies used by the primary school are not as effective or inappropriate for a secondary age child.
Effective preparation and sharing information can also relieve the worries of parents. Settings that are welcoming, well organised and have a flexible approach for ALN children help create a positive dialogue with parents to continue through their time at school (Dukes and Smith, 2007, p41). The transition class has a high-level of parent communication with the teacher while the pupil is in the class. This high-level however is difficult to maintain as the pupil is seen less often by the transition class teacher contact with home is less regular. 

Alias (2014, p192) says transition programmes are planned according to student capabilities to continue learning process. The transition class at this school allows for this to happen; it allows for individuals programmes and strategies to be used that would be possible to offer in a full-time mainstream setting. 
Every ALN pupils has a unique need and so a unique experience of their school journey before KS3 transition, the result is they will need an individual programme to help them adjust.



Transition points
Pre-KS3 not discussed here as it is not relevant to the school setting. 

Transition from KS2 – KS3
For many this is the first change of school since starting primary school. It is not just a major change for the child for their education environment but corresponds with physical, mental and emotional changes as they move into adolescence. 
Casey (Soan, 2004, p119) some of her findings are highlighted;
1. Approximately 30% of pupils moving to secondary schools show a drop in academic performance.
1. Poor readers have greater problems adjusting
1. Projects began in primary that carry into secondary school help for a more successful transfer.
1. Boys are more at risk than girls
McSherry (2001) identifies differences which the child adjusts to such as;
1. Large buildings and larger number of pupils
1. Seeing 10 or more teachers in a week rather than 1
1. Expected to navigate between classrooms
1. Move from year 6 as the oldest to year 7 as the youngest



For ALN pupils the transition is more intimidating. The pupil will be more alert to their own needs to predict the difficulties they will face. The child must be given the opportunity to voice these concerns and know they are taken seriously (Soan, 2004 p120).
Lundqvist (2016) states that in transitions new teachers and peers are gained but the role of the child changes from the oldest in year 6 to the youngest in year 7. 
Hughes et al. (2013) shares that adaption from primary to secondary school is important for a pupils psychosocial wellbeing in adolescences and adulthood. ALN pupils though have the potential for a wide range of psychosocial difficulties. 



Transition from KS3 to KS4
This is a significant point for the child and has the potential to be problematic. 
Some pupils will believe that obtaining qualifications is the way to a better job while others will feel education has little to offer them, this could potentially lead to the child becoming disaffected which could be displayed as truanting or misbehaviour. 
The third group will continue to come to school and will not cause disruption but will be passively disaffected once they have confronted the reality of what education has to offer them (Soan, 200 p123) 
As children approach the change between KS3 to KS4 it is essential they are supported in making decision about their future. This time represents the first real academic and carer decision they are required to make. For the current year 9 pupils in the transition class they are currently making their option choices. In this secondary school we are able to offer them courses they can access such as ASDAN course or pathway and certificated qualifications. Transition into mainstream them will not be setting them up for a KS4 that is unattainable but for a KS4 where they can achieve based on their need. 




Barriers to transition
[bookmark: _GoBack]Educational outcomes for ALN are connected to the culture of the school and the attitudes of teachers. This attitude affects the provisions of resources and opportunities for pupils, meaning that for some particular pathways are not available before the end of KS4. Therefore, a lack of access to appropriate transition support is excluding ALN pupils.  This is not the case in YBB, for example travel training, careers advisor meetings, visits to college etc.

Dolyle, McGuckin and Shevlin (2017, p277) in their findings state that the amount of quality ALN-specific advice was dependent of the care of the staff who sourced the information from provisions, and the accuracy of that information. Dolyle, McGuckin and Shevlin (2017, p277) also note that the tendency to manage new pupils with ALN as a similar group, not as individuals, represented a barrier. The failure to acknowledge individual additional needs was a concern when relating to learning. 
Alias (2014, p195) found that ALN pupils find it more difficult adapting to their new environment as it is out of their comfort zone. Being uncomfortable with the new environments and the new people ignited behaviour problems as they tried to adjust to their new environment. Therefore, these pupils rely on themselves before they begin to trust and accept their peers and new staff. In the transition class this bond of trust is able to be built quicker than in mainstream as pupils spend more time with the class teacher to build rapport and for the teacher to know the pupil better. 
Pillay and Di Terlizzi (2009) note that some ALN pupils benefitted from an SEN placement as it provided the necessary resources to meet the individual needs of the child which would not be available in the mainstream environment. Lessons could be learnt from SEN schools to inform mainstream practice to support and promote successful inclusion. This is true of this setting in comparison to SEN specialist school in the LEA, some pupils such as those with mobility difficulties would have more resources in the local SEN school. SEN schools can offer an advantage to transition than a mainstream school. Teachers will be more aware of ALN needs and be able to provide more nurturing environments in comparison to mainstream schools where children may be more vulnerable.
However, in contrast, inclusive education is best as all children are valued equally. There will be reduce prejudice and higher level of acceptance in the country’s next generation. There are also more academic and social benefits for pupils.
Does that make the transition class in this school setting an aid to inclusion as it is an alternative for those who do not want a SEN school placement? 




Successes

Successful transition comes from formal transition planning, increase awareness of ALN and transparent communication with pupils, parents and the previous school setting. 
It is imperative that pupils take possession of their own transition but there is a greater need for a scaffold approach to independence for pupils with complex needs. (Dolyle, McGuckin and Shevlin (2017, p279). This is done in the transition class as it breaks down the steps of transition further into smaller more manageable steps for ALN pupils.
Dolyle, McGuckin and Shevlin (2017, p279) the ethos and culture of the school influences the importance placed on inclusive practice, affecting teacher attitudes toward achievable goals for ALN pupils.  This can be recognised in the size of the school provision, the interventions available and the attitudes of the ALN staff. 
Another success of the schools’ transition programme is that it creates solutions by using individual transition plans that fulfil the same function as an IEP. 



What needs to be changed/ developed in the setting you have chosen as your focus?

1. Contact with agencies and primary schools before pupils’ start is inconsistent. Class changes have been made after transition contact has been made.
1. Expectations from staff once transition has happened is not consistent. Some staff have too low expectations which others take note of information shared on a pupil.
1. Transition for pupils outside of catchment - this has been difficult when pupils are out of catchment area or last minute referrals to the schools’ provision.



What are the implications for e.g. pupils, parents, staff, you in your role, your professional development, recommendations for future practice?
1. Further and more consistent work with the transition coordinator
1. ALNCO to share pupil data and class lists earlier than previously given so more transition work can take place in preparation. 
1. Continues CPD for the wide variety of needs that join the transition class
1. More thorough transition plans from previous schools or unit provisions so familiar strategies and routines can be implemented to ease transition. 



Conclusions
Good transition requires the collaboration of parents and professionals from schools and different agencies and continued good practice after transition has happened.  (Lillie and Vakil, 2002, p57)
Alias (2014, p195) What is needed is a commitment to understand the need of the pupil physically, socially and emotionally for a healthy environment to be created for them to thrive. 
Class aim is to develop resilience, to be able to develop adaptive behaviours and be able to adjust after transition to the challenges they will face. 
Good transition requires the collaboration of parents and professionals from schools and agencies and for this good practice to continue after transition has happened. (Lillie and Vakil, 2002)
There is more that can be developed to make this transition class more successful.
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