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Introduction 
It is apparent throughout much academic literature, that social deprivation has a significant impact on the educational achievement and attainment of children (Bernardos, 2016; Egan, 2012). Gibbons (2005) stresses the significance of social deprivation in early childhood and emphasises the devastating effects that exposure to social deprivation has on educational performance. During the 1990’s, girls had superseded the attainment levels of boys and Warrington and Young (1995, p.1) noted that girls’ performance “steadily and inexorably outstripped that of boys”, and national data, year on year since, has proven that boys are significantly behind girls with regards to academic attainment and achievement. Following the identification of this ‘gender gap’, numerous studies have been conducted in an attempt to find the barriers to boys’ learning and ideas that schools could introduce to help motivate boys to help them succeed (MacDonald et al., 1999). In recent years, there has been a great emphasis for schools to ensure that they are providing intervention to help improve the attainment levels of boys. However, to date, the gender gap “remains a stubborn issue which has not changed significantly over the last decade (Save the Children, 2016, p.1).

This report will provide a critical analysis of Schools X’s mission to tackle the poverty agenda with a particular focus on the gender gap in relation to academic achievement. The report will specifically examine the underachievement of boys and why there is such a significant gap in gender performance.  This evaluation will include a discussion of School X’s Computer Science and ICT’s Departmental Improvement Plan (DIP), (see Appendix 2) and how this has been developed to tackle this issue that has been outlined within the holistic School Improvement Plan (SIP), (see Appendix 1). In addition, the report will provide an analysis that emphasises the importance of strategic planning in schools and how it is used to achieve specific targets. 
The report will then provide an in-depth examination of the gender gap and will conclude with providing a number of strategies that relevant and credible literature suggests will help both the department and the whole school further develop their strategies or even replace their strategies to ensure they are on track to significantly reduce the gender gap in academic performance, subsequently improving boys performance.  






School Context 
It is very useful to develop an understanding of the school context before beginning to critically evaluate the school and their efforts in tackling the gender gap issue. 

School X is an eleven to eighteen mixed, English-medium community school with significant Welsh provision, which is maintained by the local authority (Estyn, 2016).  The school currently has 1630 pupils on roll, including 363 in the sixth form. School X is located in an area where socio-economic deprivation is rife, where the proportion of pupils who are entitled to access Free School Meals (FSM) is 23.3%, which is above the national average of 17.4% in Wales (Estyn, 2016). During the time of this inspection, 41% of the pupils lived in 20% of the most deprived areas in Wales and around 24% of the pupils were identifiable on the school’s Additional Learning Needs (ALN) register which is very close to the national average of 25.4% in Wales. The vast majority of the pupils (98%) are from a white British background and around 39% of pupils can speak a substantial amount of Welsh. Less than 1% of the pupils at School X have a language other than English as their first language (Estyn, 2016). 
It is very important to note that this Estyn report (Estyn, 2016) was published in May 2016. Therefore, the statistics shared within this chapter may differ to what they actually are to date. The data made available to the public by the Welsh Government through their My Local School website highlights this point as it shows that the number of pupils has increased to 1650 pupils and the percentage of pupils who are entitled to FSM has reduced to 20.9% (Welsh Government, 2018). 

School X received a double “good” in its most recent Estyn inspection in March 2016. The school received four recommendations. These were:
1. Improve standards at key stage 4 in English and Welsh first language.
2. Improve the quality of feedback to pupils in order to eliminate the inconsistency between and within departments.
3. Improve the consistency of self-evaluation at departmental level 
4. Improve the process of classroom observations to provide a more accurate evaluation of the quality of teaching. 
Considering these recommendations, School X have developed a three-year plan which encompasses the four areas that Estyn feel the school need to improve in. In addition to this, School X develops a yearly School Improvement Plan (SIP), which specifically focuses on the priorities for the current academic year.  School X’s 2018-19 SIP (See Appendix 1) focuses on three main priorities. Within these priorities there are further strands that School X are focussing on to ensure they are continuing to develop consistently excellent pedagogy, independent and interdependent learners and improved overall outcomes and wellbeing.  
The SIP priorities for School X for the 2018-19 academic year are as follows.
SIP Priority: Developing Consistently Excellent Pedagogy
a) AFL
b) Curriculum Development  
SIP Priority: Independent and interdependent learning
a) Staff Development and Wellbeing
b) Information for Learning 
SIP Priority: Improving Pupil Outcomes and Wellbeing
a) Independent and interdependent learning 
b) Improving provision and outcomes for vulnerable group 
c) Curriculum enrichment  

Fidler (2002, p.90) suggests that schools can develop their improvement plans through two different structures; “bottom up or top down”. In many schools, there are often groups of practitioners who feel that they are the main factor that determines whether change is made within their schools; something that Fidler (2002, p.90) implies is a “bottom up” approach. The main issue with this is that there is a “greater tendency for sections to fail to recognise the importance of central services and whole-school priorities (Fidler, 2002, p.90).” As a result, most schools prefer to adopt a “top down” approach, which as it suggests, works in the opposite manner, whereby the whole school priorities are filtered down into departments who are required to follow a consistent approach to plan their small-strategies to help the school improve. 
School X has adopted the “top down” approach in its planning for whole school improvements. The principles of improving student outcomes by attempting to develop a structural culture and aptitude through this approach have become fundamental to the efforts of modern-day school improvement research (Barth, 1990; MacBeath, 1999; Brighouse, 2000; Clarke, 2000; Harris, 2002; Chapman and Sammons, 2013).  This structural culture is
“… a distinct approach to educational change that enhances student outcomes as well as strengthening the school’s capacity for managing change. In this sense school improvement is about raising student achievement through focusing on the teaching and learning processes and the conditions that support it. It is about strategies for improving the school’s capacity for providing quality education in times of change, rather than blindly accepting the edicts of centralised policies and striving to implement these directives uncritically (Hopkins, Ainscow and West, 1994, p.3).” 

As previously outlined, School X have outlined three main priorities in their SIP that they are specifically focusing on within this academic year (see above or Appendix 1). This is to ensure they are taking action on the recommendations they received from Estyn (Estyn, 2016 – see Appendix 3) to ensure the school as a whole is improving. The Computer Science and ICT department of School X aim to “create a high quality, interesting and engaging curriculum that creates aspirational learners who have the confidence and resilience to work independently and achieve excellent outcomes.” In addition, the department aims to “develop independent and interdependent learners” and aims “to improve consistently excellent teaching and learning within and across AoLE (see Appendix 2). It is evident that the Computer Science and ICT department have fully integrated the main priorities of the whole school within their Departmental Improvement Plan (DIP). The structure of the DIP is identical to that of the SIP whereby each of the main priorities have been split up into sub-sections. This helps the department to show the school how they have adopted specific strategies to ensure they are working towards the whole school priorities. 

One of the recommendations outlined in School X’s Estyn report was to “improve the consistency of self-evaluation at departmental level”. Estyn’s annual report for the 2012-13 academic year outlined that over a quarter of schools throughout Wales required improvement in their school improvement plans (Welsh Government, 2014). Subsequently, in 2014, the Welsh Government published the School Development Plans document. This provided a significant amount of guidance for schools to help them improve their SIPs to ensure all schools were meeting the appropriate standards in this area. Since 2014, it has been a legal obligation for all schools in Wales to have a SIP in place to ensure that schools are doing everything they can provide the best possible teaching and learning opportunities to create aspirational learners who have the confidence and resilience to work independently and achieve excellent outcomes. Welsh Government (2014, p.5) suggest that a school’s SIP should be developed with the school’s long term vision at the core and should follow a pattern of “self-evaluation, followed by strategic planning, the implementation of those actions, and a review of it’s effectiveness.” Furthermore, as a result of schools continuously monitoring and reviewing their strategies, the Welsh Government (2014, p.5) believes that the SIP should be seen as a “live document.”

Strategic Planning
Strategic planning is generally referred to as an essential principle in business administration where an establishment identifies its long-term goals and resources available to achieve materialisation, compared to dealing with the short-term issues once they have become noticeable (Arend, Zhoa, Song, & Im , 2017; Cervone, 2014). This planning procedure has been a very operational throughout the business world for many years (Tracy, 2012) and in more recent years; this phrase has begun to emerge in academic literature pertinent to school improvement planning. Chang (2006, p.5) suggests that strategic planning is a continuum of consecutive steps, “which include the critical analysis of a system, policy formulation and appraisal, action planning, management and monitoring, review and evaluation.” Hopkins et al., (in Fidler, 1996, p.3) acknowledged the move towards strategic planning in schools and stated that school improvement should be “a distinct approach to educational change that enhances student outcomes as well as strengthening the school’s capacity for managing change.” Schools for this specific reason often favour this method of planning. Strategic Planning helps schools move away from being “reactive” in solving day-to-day problems and move towards being more “proactive” organisations where they are eliminating potential problems before they have the opportunity to arise (Ong, 2016; Tracy, 2012; Collins, 2012). Tracy (2012) supports this and suggests that schools should chose to adopt this style of planning as it represents a “straightforward approach” that often remains the same for the duration of the planned timescale. It’s a process that “can respond to the ever-changing environment in education (Tracy, 2012, p.18)|”, which can be modified as external environments change. 
It is essential for schools to adopt a strategic planning model as it provides a platform for all teachers, departments and stakeholders to work towards achieving a common goal (Collins, 2012; Tracy, 2012). One ever-growing concern for schools is that sometimes some staff cannot see the end product and cannot understand the concepts behind the delivery of some of the work they are doing (Ong, 2016). Strategic Planning provides a platform for all stakeholders to openly communicate with each other and evaluate each other’s contributions towards achieving the end goals. Judah and Paul (2014, p.10) imply that strategic planning “maximises the involvement of all stakeholders”… so that “everyone has ownership in the process.” Furthermore, Welsh Government (2014, p.10) suggests that it is essential in ensuring that everyone is committed to the whole school agenda. Producing a well-executed planning model effectively organises the staff within the school as it enables them to easily identify how their input is contributing to the holistic improvement of the school. In addition, “a well implemented and communicated plan holds all staff accountable for their actions and encourages collaboration (Ong, 2016, p.1).” Ultimately, strategic planning is a necessity for schools as it ensures the most important priority of the school is taken care of; the students’ educational achievement. 
The strategic planning procedure encompasses the “top down” model previously addressed in this report. Strategic Planning starts with the Head Teacher and the Senior Leadership Team (SLT) developing the “skeleton” of the whole school improvement plan. This planning is then filtered down to the Middle Leaders (Heads of Faculty) and then filtered down further into each department in the school. Each department is required to develop their own individual departmental improvement plan to help plan and implement strategies at a lower level that address the main issues outlined in the SIP. The DIPs then provide an insight for the other staff in different departments to see what different strategies each department are introducing, in an attempt to tackle the areas for improvement outlined in the SIP (Germain, 2013). 
Plans for school improvement must be constructed on the idea that actual improvement cannot come from anywhere other than the school itself, as the context of each student will be dependent on that school (Fidler, 1996). Strategic planning recognises a target for the future and highlights steps that will need to be taken in order to achieve the set goals (Tracy, 2012). The timeline for the execution of strategic planning differs from school to school. Many schools often adopt a “three year cycle (Tracy, 2012, p.34)” and an abundance of literature supports this three-year plan (Tracy, 2012: Fidler, 1996; Collins, 2012). However, Tracy (2012) suggests that the ability to effectively maintain a three-year plan is unlikely to happen so it can often be discouraged. School X has adopted this strategy and have implemented it into their three-year SIP. However, they have also developed yearly SIPs to ensure they focus each academic year on improving specific areas outlined in their strategic planning framework; something that Davies and Ellison (2006) recommend. They believe that the speed of change in education makes teaching and learning experiences completely unpredictable (Davies and Elliston, 2006). Therefore, they suggest that these shorter plans are most realistic and suitable for schools. 
The Donaldson (2015) recommendations provide schools with ideas that they can adopt into their settings to help them respond to the environment around the school. They help teachers adapt the way they teach the curriculum in line with the changes that are occurring. This strategic planning model encompasses these developing issues and helps the stakeholders take a proactive approach in dealing with them. 
Whilst this collaborative approach to planning for school improvement carries numerous benefits, it is important to note that there are potential drawbacks with many stakeholders contributing to it. Davies and Elliston (192) and Bradford (1998) form the opinion that this collaborative working could potentially lead to disagreements. This perception is shared with Delprino (2013) who suggests that it can often result in stakeholders being resistant to change as they disagree with the direction the school are planning to work towards. Additionally, Arend et al (2017) indicate that the rigidity within strict strategic planning can often lead to a loss of innovation which may not be beneficial for schools. The new curriculum in Wales advises teachers to provide students with the learning experiences that will in turn enable them to become “well-rounded citizens ready to fulfil their futures (Welsh Government, 2017).” Therefore it is of paramount importance for schools to embed innovation in the heart of their planning.



Poverty Agenda 
In a report commissioned in 2012 by David Egan, an educational consultant and adviser for Save the Children, it is noted, “there is a very strong and growing association between poverty and low levels of educational achievement” (Egan, 2012, p.5) throughout Wales. This awareness has been emphasised throughout a wide range of literature (UNICEF, 2013; Erikson and Kurtz-Reimer, 1999; Ruijsbroek et al., 2015; Gordan et al., 2003; Collins, Collins and Butt, 2015; Blanden and Gregg, 2004), all of which reiterates how much of a negative influence social deprivation can have on the educational achievement and attainment of pupils. 
Gordan et al., (2003) contribute to the growing body of literature, which emphasises the severity of the risks that children are exposed to as a result of living in a society where social deprivation is rife. This view is supported by the Joseph Rowntree Foundation (2016), who suggest that children living in such areas are more likely to achieve poorer results than those who live in more affluent areas. Likewise, research conducted by Collins, Collins and Butt (2015) enables researchers to obtain an understanding of children’s attainment and achievement levels in accordance to their social background. Through their mixed methods study they discovered that children who came from more disadvantaged areas, often had low results in terms of their academic performance. However despite their work identifying that achievement and attainment is linked to their life circumstances (Collins, Collins and Butt, 2015), they fail to acknowledge children’s underachievement. Smith (2005; 2008) recognises this and develops her arguments following a critical analysis of both sides of the underachievement debate. She develops a conclusion stating that children’s performance can result in underachievement if they are exposed to social deprivation, which affects their life circumstances. Butt (2010) adds that the common discrepancy in the educational successes of children from a range of socio-economic backgrounds is well established, however, the reasons for irregular underachievement are often complicated. 


Gender Gap 
The “gender gap” in relation to academic performance has been described as being “significant” and is continuing to grow (Save the Children, 2016, p.1). Improving the levels of boys’ attainment is now one of the main priorities for action in most Local Education Authorities and schools (MacDonald, 1999; Save the Children, 2016). Current discussions and planning are based around developing strategies that can be introduced into schools to support boys to try and narrow the “gap”. Currently, the discussions are informed following the analysis of the GCSE data the school receives (Epstein et al., 2002). GCSE data provides an insight for schools to identify the subject areas where boys are most commonly performing poorly in comparison to the girls and statics shows every year, that boys’ attainment levels are far lower than the girls in a number of subjects. There are numerous factors that need to be considered to obtain an understanding of why this may be happening. 

Bray et al (1997, p.3) have suggested that hereditary, social, attitudinal and background factors form “a complex web” of influences that have a detrimental affect on boys’ attainment and achievement. In 2017, England’s GCSE data results saw the gender gap grow further apart from 8.9 percentage points to 9.5 percentage points (Busby, 2017). This was quite alarming as the schools in England downgraded the value of coursework and placed the emphasis solely on the end of year examinations. This move was introduced in an attempt to narrow the gap as boys often had negative attitudes towards coursework, as it was an area where girls frequently outperformed them (Busby, 2017). 
Whilst Busby (2017) suggests that the changes to the curriculum and examinations have contributed to the increasing gap between attainment and achievement levels between boys and girls, it is important to consider what Bray et al., (1997) propose has been one of the main reasons the gap is continuing to grow. They suggest that the pupils’ levels of literacy have a significant impact on their overall performance (Bray et al., 1997, p.7). This is supported by the Department for Education and Skills, (2007, p.5) who imply that the gender gap “arises mainly because of differences between boys and girls in language and literacy skills, reflected in differences in performance in English and other subjects which are literacy based.” Evidence shows that this is a common theme in schools on an international scale (Save the Children, 2016). In 2015, it was recorded that girls reading ages and literacy levels were on average, that of one academic year higher than boys (Save the Children, 2016).

Numerous ideas have developed over the years in an attempt to identify the crux of the reasoning behind why boys’ literacy levels are far lower than those of girls.  Within the literature (MacDonald et al., 1999;Bleach, 1990; Epstein, 1998) it is apparent that some academics label English/literacy skills as feminine, which suggests that boys will not be willing to participate in this area of learning, as they are “masculine” figures within society. MacDonald et al., (1999) found that boys are significantly influenced by what they observe others doing and in this case, what others are showing interest in reading; particularly their fathers. If boys are not seeing male adult figures read at home or at school then they are unlikely to develop a desire to want to read as they are only witnessing their mothers and female teachers reading; it’s not taking them in a masculine direction (Bleach, 1990). Epstein (1998, p. 106) makes the assertion that boys are under significant amounts of pressure from their peers to do well in physical activities and sporting events and dedicate less time towards their academic studies. Warrington and Younger’s (1995, p.27) results from their research supports this as a common theme that continued to emerge within their data was that boys were seen to be a very “disruptive threat to the teacher”; thus supporting Epstein’s (1998) belief that boys are not interested in engaging in the more feminine aspects of their learning. Instead, their focus is on pursuing their journey through school life on a “masculine path.” This can explain a great detail as to why there is a significant lack of interest in schooling and why there are low attainment levels in boys. Research also suggests that boys’ attainment levels are considerably lower than girls as boys’ performance in schools is heavily influenced by their fathers experiences. If these were negative, then the fathers would be reluctant to support their son’s education and would instil a negative attitude towards school in general (Ghaill and Haywood, 1998). 
In order to effectively improve the attainment levels of boys, it is vital that the school accepts that changes need to be made. Schools need to ensure that they consider numerous strategies that have the potential to increase the attainment levels of boys when developing their SIPs. As previously mentioned when addressing the importance of strategic planning in schools, it is imperative to reiterate the point here, that all stakeholders must believe in and adhere to the new strategies being implemented if they really want the changes to make a significant difference. It is important to stress that whilst the description of these strategies is centred around improving the attainment levels of the underachieving boys, the schools should ensure that any new strategies they plan to introduce should have the capability of continuing to raise the attainment levels of all pupils (Francis, 2000). Research conducted by Noble et al., (2001) suggests that there are two key years in a boy’s school life where they found would be most effective in implementing change if schools wished to significantly reduce the gap in educational attainment and achievement between boys and girls. They refer to these years as being “the magic number eight: eight year old boys and boys in Year 8” (Noble et al., 2001, p.54). With School X being a secondary school, the findings from this study could be very beneficial for the schools to introduce specific changes when the boys are going into Year 8. It is at this age, where Noble et al (2001) suggest boys are most likely to begin to disengage in learning, as they do not like the feeling of being subjective to rules and develop a tendency to rebel against the norms and procedures of everyday schooling. In addition, Pickering (1997) indicates that at this stage, boys develop their confidence and begin to assert their masculinity through a considerable amount of defiance in school. 




Evidence
The two main areas in which School X are focussing on in their development for the 2018-19 academic year are improving pupils’ “independent and interdependent learning” and “improving pupil outcomes and well-being”. The underlying concepts behind these two areas are, to transform the pupil mind set by making them become more independent learners who only strive for excellence and thus then leads onto later of improved outcomes. School X’s SIP and DIP both tailor their strategies to improve the academic performance of all vulnerable learners including eFSM pupils and boys. 
One of the main priorities of School X that has been presented within the SIP is to develop independent and interdependent learning. As previously mentioned, the idea behind this model is to transform the pupil mind set by making them become more independent learners who only strive for excellence. The school aims to achieve this by providing all pupils with a “Personal Best” level at the start of the year that has been generated from the best progress result that the pupil achieved in the previous academic year. 
The Computer Science and ICT department have embedded this priority into their departmental improvement plan. Within their DIP they have outlined the actions that they are going take to ensure the department is working in line with the school in order to achieve the same end product; more independent learners who strive for nothing but excellence. Teachers within the department will ensure that they provide numerous opportunities for assessment to be included at the end of each scheme of work. This will enable pupils to monitor their progress and see whether their current levels match, exceed or are lower than their personal best levels that they were given at the start of the year. As a result, this will then allow the pupils to take ownership of their learning as they will be able to converse with their teachers to see what areas of their work need to improve in order for them to improve their work; thus linking back to the underlying concept of transforming the pupil mind set where the pupils should strive for nothing other than excellence. In addition, teachers within the department should provide tracking sheets for every class and should make it a priority to regularly update the data, which in turn will make it easier for the teachers to generate their progress reports for their pupils. Furthermore, the students will be provided with more the most up-to-date “personal best” levels at numerous points throughout the year to ensure that staff are continuing to push their pupils to be the best they possibly can be. These strategies improve the quality and the accuracy of progress results and improves pupil attainment as it allows the students to control the pace in which the progress in their efforts to achieve excellence. 
The second main priority of School X that has been presented within the SIP is to improve pupil outcomes and wellbeing. As previously mentioned, the idea behind this model is to transform the pupil mind set by making them become more independent learners who only strive for excellence. The school aims to achieve this by ensuring that high quality planning is be produced by all teaching staff to ensure that all teaching and learning experiences are of an excellent standard. Excellent planning should ensure that every pupils learning style and need is accounted for and has been considered when the resources have been created. This in turn will prevent behaviour issues from arising, as a well-planned lesson should not provide learners with the opportunity to go “off-task”. Consequently, this should reduce the number of pupil exclusions for the school, which will mean that the pupils are accessing these “excellent” lessons instead of being at home as a result of being excluded. Subsequently, this will mean that the pupil outcomes will have improved which is what the school’s aim was to try and achieve.  
The Computer Science and ICT department have embedded this priority into their departmental improvement plan. Within their DIP they have outlined the actions that they are going take to ensure the department is working in line with the school in order to achieve the same end product; more independent learners who strive for nothing but excellence and have significantly improved outcomes; especially for the most vulnerable learners and boys. Teachers within the department will develop a culture of excellence and high expectations where pupils will embrace the challenge to become the best they can be by exploiting previous skills and developing numerous new ones. They will achieve this by ensuring extension activities are provided in every lesson for all learners and very challenging extension resources will be made available to ensure the More Abled and Talented (MAT) pupils are constantly being pushed. Additionally, staff will run robotics and coding competitions throughout the year and will encourage students to compete as they arise throughout the year. This strategy has been implemented in an attempt to encourage the students to develop their coding and robotics skills in their own time; thus having the potential to improve the pupil outcomes. Not only will this strategy improve their academic performance and subject skills and knowledge, but also it will provide pupils to meet new pupils within the schools and develop new friendships. 
The DIP has also outlined many other strategies that they feel will help them work towards improving pupil outcomes. The staff within the department will work collaboratively with a number of departments across the whole school to ensure they are planning and producing excellent teaching and learning resources and experiences for every pupil, as this is a big focus for every department. They will ensure that the resources they are developing will be of an extremely high quality and that they will be interactive and accessible to all learners, particularly the most vulnerable and the boys. Additional strategies that the department have embedded into their DIP ensure that there are improved outcomes for all of their learners as they all aim to make the whole learning experience as fun as it can be. This will allow the pupils to enjoy the lessons more and has the potential for potential for pupils to develop a desire to want to learn and a new passion for the subjective. The department intend to do this by providing all pupils with the opportunity to access excellent extra-curricular activities/sessions. The knowledge that the pupils have the opportunity to develop in these sessions have proven to be very successful in developing pupils academic performance and overall outcomes. 

Recommendations 
Through analysing the approaches that School X have embedded into their SIP and DIP in their attempt to tackle issues outlined in the poverty agenda, it is appropriate to note that the strategies are effective in what they were intended to do. School X has implemented numerous strategies within the school improvement plan and likewise within the Computer Science and ICT department. All of the strategies that have been implemented are transforming the pupils’ mindsets are making them become more independent learners who only strive for excellence. This has resulted in the pupils beginning to take ownership and responsibility for their learning. I strongly believe that School X are doing everything they possibly can to ensure that poverty is not preventing any pupil from achieving their full potential and becoming the best person they can be. Furthermore, I strongly believe that School X are providing the best support they possibly can for their students and the strategies that have been implemented into the SIP and DIP have helped the staff provide this. 
 
Conclusion 
In conclusion, it is very clear that School X has made significant progress in working towards the main targets that they feel they need to improve on to ensure the school provides the best possible learning opportunities for their students. With School X being situated in an area where social deprivation is rife, it is important to note that the school is continuing to make significant amounts of progress on a daily basis, despite the fact that the abundance of literature suggesting that social deprivation can negatively influence the educational achievement and attainment of pupils (UNICEF, 2013; Erikson and Kurtz-Reimer, 1999; Ruijsbroek et al., 2015; Gordan et al., 2003; Collins, Collins and Butt, 2015; Blanden and Gregg, 2004; Egan, 2012). Therefore, I strongly believe that the staff who work at School X, should be praised for their commitment and efforts in ensuring that they continue to develop an education for their pupils that allows them to achieve excellence. 
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