In a world with a plethora of resources and readily available services, agencies, and technologies to overcome poor mental health and well-being, why is it that four million people are reported to live with poor mental health and negative well-being? (Mental health foundation, 2022). Banis (2019) claims that society is more accepting of a physical disease rather than poor mental health; poor mental health is harder to recognise as it is not visible, whereas society can empathize with a photograph of a disease rather than a mental health statistic.
 
The Children’s Society (2023) has reported that in the last three years, young people suffering from poor mental health have increased by fifty percent; currently, five children within a classroom will have mental health problems. This essay will explore the importance of children’s mental health and the consequences of poor mental health in later adult life. This essay will examine theories that relate to poor mental health traits in children, alongside evaluating the implementation of suggested interventions and frameworks.  
   

 The World Health Organisation (2022) defines mental health as a state of mental well-being that empowers individuals to manage life's pressures, acknowledge their capabilities, ascertain knowledge, and contribute to their community. Galderisi (2015) affirms that mental health is a self-motivated state of internal equilibrium which permits personal abilities alongside the universal values of society. Galderisi (2015) adds that mental health consists of basic social and cognitive skills, the ability to express and recognise emotions and empathy. The harmonisation of body and mind is regarded as an imperative component of mental health which contributes to an individual’s state of internal equilibrium. Piaget’s (Beauchamp, 2022) theory asserts that cognitive equilibrium is a constant continuum process that cultivates and converts mental structures establishing basic cognitive development.  

Well-being is a broad concept perceived as a complex combination of an individual’s mental, physical, social, and emotional health factors (Better health, 2022). Better health (2022) decrees that well-being is associated with an individual’s happiness and life satisfaction; Lopez (2011) concurs that an individual’s cognitive and effective evaluation of their emotions and environment will affect their life satisfaction.  

The importance of children’s good mental health and positive well-being inaugurates reaching developmental and emotional milestones, whilst gaining healthy social skills and resilience to overcome life’s problems (Centres for disease control and prevention, 2022). Good mental health and well-being in childhood contribute to a happier healthier productive life, stronger formed relationships and improved attainment with school and home life (Fraser Health, 2022). Learning the importance of good mental health and positive well-being within a school setting helps children and young people develop knowledge and understanding, attributes, and capabilities required for their current and future mental, social, emotional health, and physical well-being (Donaldson, 2015). Welsh Government (2022) state that good mental health and positive well-being enable children to evaluate and make informed decisions, apply their knowledge to attain a healthy active lifestyle and experience positive life satisfaction whilst fully participating in society. Richards (2011) confirms positive mental health and well-being in childhood are associated with positive midlife functioning, higher frequency of communication, and satisfaction with employability accomplishments.  CIPD (2022) concludes with Richards (2011) who argues that employees with positive well-being have increased resilience, reduced absences, and higher performance and productivity with better work engagement. 

However, Gilbert (2009) identifies numerous factors that can entail long-term impacts on children’s good mental health and positive well-being, such as medical disorders. Sciberras (2009) testifies that attention deficit hyperactivity disorder, also known as ADHD, is reported to be the most common neurodevelopmental disorder among children. ADHD UK (2023) states that individuals with ADHD demonstrate a persistent pattern of hyperactivity, impulsivity, and inattention that restricts everyday life and development. NHS (2021) affirms that children with ADHD can demonstrate an inability to focus their concentration for prolonged periods of time, exertion with working memory and long-term memory, and problems with regulating their emotions. GOSH (2023) reiterates these core traits of ADHD can be visible in school-aged children, and teachers should be vigilant and offer any strategies or interventions to help. ADHD UK (2023) identifies that children with attention deficit hyperactivity disorder are at greater risk of poor mental health and negative well-being.  

The National Institute for Mental Health (2021) states that ADHD can be identified during childhood; without appropriate help and support, this medical condition can prevent a child from reaching their full potential. Maslow’s (2013) hierarchy of needs theory consists of physiological needs that need to be met before a person can experience self-actualisation. Maslow (2013) believed in five fundamental physical and emotional needs that required attaining before full potential could be established. Maslow’s (2013) hierarchy of needs consists of physiological needs, safety needs, love and belonging, esteem, and self-actualization. However, Faust (2021) debates that Maslow’s (2013) theory is archaic and does not represent the full requirements needed to enable self-actualization. Faust (2021) suggests that Maslow’s (2013) theory should be applied with the interconnection of Bronfenbrenner’s (2007) theory of the ecological model of development microsystem and mesosystem; the microsystem identifies the various sociocultural levels in which an individual’s environmental influences development, which Faust (2021) believes could be more viable in today’s society.  

The Mental Health Foundation (2022) reported that seventy-five percent of young people experience poor mental health problems and negative well-being without receiving necessary care, support, or assistance. Young Minds (2023) affirms the Mental Health Foundation’s (2022) premise by declaring that one in six children aged between five and sixteen were identified as being affected by a mental health disorder and other co-occurring conditions. Schlack (2021) confirms that mental health problems encountered in childhood are associated with detrimental developmental outcomes in adulthood; adults can experience poorer health, a lower quality of life, and poor-quality employment with limitations on fully engaging within society.  

Fazel (2015) highlights that children spend more time in a school environment than any other formal institutional structure; schools are fundamental to children’s development, cognitive progress, social interactions, peer relationships, and moral and physical development. All these highlighted areas are reciprocally affected by mental health and well-being; increased recognition of the detrimental effects of poor mental health and negative well-being on a child academically has led to the expansion of school-based mental health and well-being interventions. The Association for Child and Adolescent Mental Health (2020) affirms that school-based interventions are effective for treating and preventing common medico-psychological problems and disorders within children. Donaldson (2015) claims that the new curriculum for Wales (2022) consists of vital reconstructed academic infrastructure regarding mental health and well-being across curricula, emphasising the various pedagogies and resources available to enhance academic attainment of good mental health and positive well-being, whilst inclusively establishing engagement with children, their families, and the wider community. 

Robson-Kelly (2022) concludes that in order to reduce poor mental health and negative well-being among children, supporting strategies must elevate children from languishing towards flourishing. Robson-Kelly (2022) believes the required strategies lie within positive psychology, which is embedded within educational settings; schools are of vital importance to address these health concerns to prevent future generations’ deterioration of mental health and well-being. School A (2023) embraces Robson-Kelly’s (2022) premise by agreeing to the importance of schools becoming an environment with abundant support, strategies, and interventions to promote good mental health and well-being to children, their families, and the wider community. Clarke (2021) recognises that schools have a unique position to engage with all children, young people, and their families to offer support and strategies regardless of their personal circumstances or family background. Clarke (2021) further illustrates the importance of how all children can benefit from school-based mental health interventions and support. Hinds (2019) agrees that all children can benefit from a school support system, especially children with less supportive home environments; school should provide an education alongside companionship, social networks, and adult role models which can all influence a child’s development. 

School A (2023) acknowledges that some children are at a higher risk of experiencing poor well-being and mental health as a result of adverse childhood experiences (ACEs). To effectively support vulnerable learners and prevent further adverse outcomes, School A (2023) provides an intervention called emotional literacy support assistant (ELSA). This intervention provides the child with a reflective environment where the child can openly admit their thoughts and feelings without judgement or bias. The learning outcome of this intervention is to identify and understand the psychological reasoning behind undesirable behaviour and poor self-esteem. By implementing this intervention on a child who has been or is currently affected by ACEs or has significant social and behavioural needs, the learner is supported to improve their decision-making process, engage with peers socially, and better identify dangerous situations (Welsh Government, 2021). The intervention of ELSA adopts the theory of personality development; Rogers (1951) believed that self-worth developed in childhood and was formed from interactions with parents and significant others. Rogers (1951) states that for a child to develop and experience positive self-worth, they must experience an environment that provides genuineness, unconditional positive regard, and empathy.  

Bandura’s (1977) social learning theory is an additional psychological theory that underpins the foundations of the ELSA intervention. This theory identifies the importance of social relationships suggesting emotional literacy is more modelled than it is taught. Salovey (1990) highlighted that emotional literacy is difficult for children as they can be prevented from identifying their own emotions, resulting in reduced resilience when managing any emotions. Dodds (2015) points out that the training of ELSA places emphasis on the importance of emotional literacy within schools applying the history and guidance of psychological theories and guidance such as Maslow’s (2013) hierarchy of needs.  

Although ELSA is regarded as a successful intervention within schools to help implement self-worth, positive well-being, and good mental health (ELSA network, 2010), in order to monitor and improve the intervention, a critical evaluation is required to identify disadvantages and monitor ongoing standards. The Association of Child Psychotherapists (2018) raise valid concerns that emotional literacy support assistants endure elevated levels of stress, disengagement, and compassion fatigue due to a lack of supervision and support structures from equally qualified teaching emotional literacy support assistants. Reid (1999) postulates the importance of developing reflective supervision practices within school settings to support the mental health and well-being of the emotional literacy support assistant. Reid (1999) claims that staff working with children who have social, emotional, and mental health difficulties, can experience a decline in their own mental health and well-being. 
 

To address this, Osborne (2008) argues that to obtain the title of an ELSA it is a requirement that staff not only attend and complete the designated training requirements, but they gain regular access to supervision from an educational psychologist. Osborne (2008) concludes the supervision provided by the educational psychologist is considered an additional reinforcement of support, alongside the broad support ELSAs can receive from the designated special educational needs coordinator. Welsh Government (2021) states in their framework of embedding a whole school approach to emotional and mental well-being that they are committed to developing new training modules on emotional and mental well-being, neurodevelopment, and child development. These new training modules will become available for teachers from initial teacher training to newly qualified teachers as part of a continuous professional development plan.  

ACEs such as abuse, violence, or neglect can significantly impact a child’s life; children may endure barriers to developing socially and academically. Affected children are at an increased risk of physical health, mental health, and poor well-being problems in childhood and later adult life (Hussain, 2022). Hussain (2022) concludes by stating poor outcomes are not inevitable; early intervention by care providers can secure positive outcomes. Fazel (2015) confirms Hussain’s (2022) premise by agreeing that with mental health services embedded within a school system, it can create a continuum of integrative care that positively improves educational attainment of good mental health and well-being.  

Mind (2023) declares that a child with ADHD is more likely to experience poor mental health problems and poor well-being. There is evidential information that suggests depression, anxiety, conduct disorder, and sleeping problems are more common poor mental health problems a child can endure because of ADHD. Centres for disease control and prevention (2022) reported that the combination of ADHD with other mental health problems that Mind (2023) has identified presents more barriers and challenges for children, educators, healthcare providers, and families. Centres for disease control and prevention (2022) highlighted that children with ADHD may suffer from poor mental health and specific learning difficulties (SpLDs) such as dyslexia, dyscalculia, and dysgraphia which can limit a child’s academic success without appropriate support and interventions in place. Lange (2006) reiterates the importance of early identification and diagnosis of ADHD and SpLDs to prevent delayed interventions and persistent consequences for academic skill acquisition.  

However, Shaywitz (1998) argues that the average age for SpLD assessments is nine years old; this delay causes an academic attainment gap, further impacting a child with ADHD which poorly affects their mental health and well-being. Andersson (2004) argues depending on the purpose of assessments some specific tests are inappropriate, as tests have limitations, they may only factor in a child’s performance and not necessarily their behaviour. It must be acknowledged that children’s behaviour and academic performances are variable, therefore it can be difficult to diagnose or identify specific learning difficulties based on a singular test.  

Sinfield (2022) confirms that ADHD and dyslexia are both neurobehavioral conditions that often co-occur;  a child with both conditions can experience various complications such as low academic achievements and poor self-esteem, both of which impact a child’s poor mental health and well-being. Sinfield (2022) argues academic interventions and behavioural strategies implemented within a school setting can help manage the characteristics of ADHD and dyslexia. School A (2023) recognises the necessity of interventions for children with ADHD and dyslexia, incorporating Welsh Government’s current literacy and dyslexia provision in Wales (2012); an individual education plan is implemented and is continually updated to reflect personal progression. Individual education plans (IEPs) are specifically written for an individual to address short-term targets reiterating their academic needs, details of additional required support, and when the next review will take place. IEPs are discussed with the child and a copy is provided for the parents or guardians to encourage parent participation, involvement, and acknowledgement of the child’s academic progress; caregivers are encouraged to discuss any problems or personal progression with the addressed teacher (School A,2023). 

Harpin (2005) confirms ADHD as a chronic debilitating disorder which has a significant impact on a child’s home environment alongside academic life. ADHD causes strained parent-child relationships and siblings can also be affected. Bhandari (2021) cites studies confirming that parents of ADHD children can develop poor mental health and poor well-being, and their life satisfaction can deteriorate as a result of additional required attention and demanded time from children with ADHD. ADHD (2022) argues a positive child-parent relationship is crucial for positive well-being and good mental health, however, ADHD can present higher levels of stress to a parent which can lead to ineffective parenting techniques. To avoid ineffective parenting techniques School A (2023) encourages participation with outside agencies such as Local Authorities. Local authorities are committed to providing caregivers with support, guidance, and opportunities for inclusion services such as local workshops to engage with parents and provide a better understanding of ADHD and coping strategies (Local Authority, 2023). Gasper (2010) believes that multi agencies should work together to identify positive potential in situations and people; multiple agencies can offer new perspectives to parents and offer alternative approaches. 

Kennedy-Moore (2019) declares that fifty percent of children with ADHD have no reciprocated friendships, and the friendships they do gain tend to be of lower quality and less stable compared to other friendship groups. Hoza (2005) concurs with Kennedy-Moore (2019) asserting that children with ADHD have a lack of social skills that leads to losing companionship often, however, factors such as annoyance to peers, frequent aggressiveness, and lack of awareness of other people’s feelings all contribute to social exclusion. Low (2021) confirms that children with ADHD face barriers when trying to socialise with peer groups, and children with ADHD fail to reflect upon past communication experiences. Past encounters can prohibit peer engagement because of inappropriate behaviour or a misunderstanding of social cues. However, Low (2021) suggests parental interventions such as role-play activities to practise, teach, and model positive social skills to children. Role-play activities support can Bandura’s (1977) social learning theory which implements an active approach to learning. Children can experience critical thinking, decision-making, and social confidence through role-playing; this child-centred pedagogy approach can enable higher child engagement and participation. 

The NSPCC (2017) confirms a child’s mental health and well-being state is just as important as their physical health; children with ACEs, mental health and well-being can experience a constant state of flux with varying degrees of seriousness. Mental health problems can contribute to child protection and safeguarding issues; non-experienced adults may fail to recognise signs of poor mental health and negative well-being among children with ACEs as their behaviour could disguise their internal feelings (NHS Foundation Trust, 2023). The special educational needs code of practice (2001) states that children with mental health problems can be recognised as children with emotional and behavioural difficulties. The emotional development of children must be a continuing concern of mainstream educators; teachers can identify learners with social, emotional, and behavioural difficulties and understand the mental health problems a child with ACEs can experience (Soan, 2004). Signs of deteriorating mental health and well-being can vary; a child with ACEs may display increased interpersonal violence, low mood and poor life satisfaction including depression and anxiety, as well as thoughts or verbal references to suicide (Holland, 2022).  

The psychological reasoning behind these internal thoughts and demonstrated feelings could be underpinned by Bronfenbrenner’s (2007) social ecosystem, which explains the inner workings of varied personnel and how they impact a child’s development under their influence. Boxer (2014) agrees that Bronfenbrenner’s (2007) ecosystem can provide vital insight regarding children who experience ACEs. Bandura’s (1977) social learning theory of aggression can also interlink with Bronfenbrenner’s (2007) ecosystem theory, which declares that Bandura’s (1977) theory claims that most of the intricate responses people demonstrate are learnt, either deliberately or inadvertently through the influence of example. Boxer (2014) claims children’s observations of violence within a home environment can only contribute to the development of habitual aggression within a child. Snyder (2008) agrees and expands on this premise, by adding that children who observe violence, aggression, and antisocial behaviours re-enact them. If the child is exposed to violence or antisocial behaviour in their family, neighbourhood, peer group, or mass media, this will increase the likelihood of reoccurrence. 

The United Nations (2020) declares that the coronavirus pandemic exacerbated existing educational inequalities worldwide. Ofsted (2020) reports that the coronavirus has caused children to regress in basic skills, experience academic loss, and increased mental distress. Young Minds (2023) reiterates how Covid-19 has affected all aspects of children’s social care system and the education sector. A further concern about the detrimental effects on academic attainment and well-being is that many children did not have access to the relevant resources to enable learning. Young Minds (2023) cites the impact of coronavirus on those individuals and groups already experiencing disadvantages prior to the pandemic; the pandemic widened inequalities and contributed to the rising numbers seeking mental health support. Young Minds (2023) claims that the coronavirus crisis has had a long-lasting effect on children’s mental health, well-being, and the services that provide support including schools. 

Young Minds (2023) argues that the Government must make appropriate action to recover from the crisis. Ofsted (2022) verifies the Government are fully aware of the impact coronavirus has had on education, however, Government leaders have stated schools are overcoming the attainment gap by adapting curriculum-enriched activities with school clubs, residential trips, and inviting external visitors to improve and uphold attainment. However, Ofsted (2022) identified complexities within their report citing an inability to deliver enrichment activities due to overworked staff concentrating on tutoring or catch-up sessions. Bond (2023) highlights the fact that seventy-seven percent of teachers experience poor mental health and well-being due to the complexity of their job and claims a further seventy-two percent of teachers admit to being overworked and experiencing work-related stress.    

The Coronavirus crisis caused an absence of traditional schooling; distant and blended learning was implemented for children across Wales, creating an uncertain academic environment for teachers and learners (Bayrakdar, 2020). OECD (2020) debated whether distance learning could provide academic attainment standards compared to traditional face-to-face learning, further highlighting the complications schools endured to integrate technologies, communication, and inclusivity into home environments. The Education Endowment Foundation (2020) argues that the success of blended learning is dependent on access to technology and the quality of teaching. On the contrary, Learning Hive (2023) exhibits negative consequences to digital learning by expressing how children with ADHD, ACEs, deprived backgrounds, and low family academic attainment or socioeconomic status can restrict a child’s ability to access technology.  Learning Hive (2023) asserts children became digitally excluded from academic interactions and learning classes due to financial hardship or lack of digital knowledge; digital deprivation affects a third of pupils within a classroom resulting in inadequate electronic devices or internet connection for learning.  

The Education Policy Institute (2020) reports how the Welsh Government (2020) collaborated with local authorities to identify digitally excluded learners and provide them with the required resources to engage in blended academic learning. Welsh Government (2022) provided teachers, parents, and learners of all abilities the ‘hwb’ platform, which is an online resource used during the pandemic to provide bilingual digital services and materials required for learning across curricula. Robinson (2019) claims that pressure placed on children with ADHD and ACEs to utilise technology in their everyday learning through the coronavirus resulted in poor mental health and well-being. Shaui (2021) confirms that children with ADHD who were pressured to engage in digital learning experienced more core symptoms of ADHD.  

If poor mental health and negative well-being are not addressed and managed within childhood it can impact adult life. Cherry (2022) confirms ADHD is often associated with childhood but frequently affects adult life including poor mental health problems; unfortunately, the condition can be untreated and undiagnosed in adults. Cherry (2022) explains complex reasons why there is a lack of awareness, stigma, and barriers to treatment prevent diagnosis. Untreated adults can endure an impaired quality of life, relationship problems, higher crime involvement, and poor occupational outcomes (Jangmo, 2021). Wilson (2021) argues poor mental health and well-being can be vital factors in long-term unemployment for an adult with ADHD.  

Long-term unemployment impacts mental health and well-being by lowering an individual’s self-esteem due to associated stigma and enduring financial hardship without relevant skills to overcome their situation. Insecurities arise due to an uncertain future, which may cause a rise in the criminality rate for adults with ADHD. CHADD (2023) confirms a greater risk of criminality for adults with ADHD and poor mental health, particularly males; on average, fifty percent of the male prison population is diagnosed with ADHD and poor mental health. CHADD (2023) concurs the impulsiveness ADHD individuals experience impairs their executive function and the ability to self-regulate or control behaviour, emotions, thoughts, or planning.  ADHD in adults has been identified as a disorder of self-regulation which is of unparalleled importance to mental health, as well as a vital factor in explaining the developmental origins of antisocial behaviour. There is also empirical evidence to confirm associations between impaired self-control and criminal behaviour (CHADD, 2023). 

To conclude, it is of vital importance to understand why children’s mental health and well-being are so predominant (NSPCC, 2017), and appreciate the detrimental consequences children and adults can endure because of poor mental health and well-being (Gilbert, 2009). By identifying the impacts of poor mental health on children with ADHD and ACEs (Hussain, 2022) we gain recognition of how important a school support system is and the interventions they provide (Clarke, 2021).  Overall, mental health and well-being will have an impact on a child’s education, and a child’s academic attainment will affect later adult life (Frazer health, 2022). The future of children’s good mental health and positive well-being relies upon communication, pupil engagement, various pedagogies, and continuous teacher training (Welsh Government, 2021). As a considerable number of the population experience poor mental health and well-being (Mental health foundation, 2022) it is of vital importance to offer support alongside interventions and accessibility to children, their families, and educators (Robson-Kelly, 2022).     
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