How does a secondary school support a child with SEN?
With an increasing number of children entering mainstream education with Special Educational Needs (SEN), the objective of this case study is to explore the support provided to pupil A during his challenging journey through mainstream secondary school. 
Setting A is a secondary school in Wales. It is the only Welsh medium secondary school in the area with the highest percentage of GCSE A*-B and C-F results in the area. Also, the school offers the rare opportunity to study at 6th form A-level and re-sit GCSEs.  As the county is committed to ensure that there are welsh medium primary schools available to everyone within reasonable distance of their home, more and more parents are opting to enrol their children into Welsh medium secondary school. With this in mind, Setting A’s intake of year seven pupils rise significantly each year. In turn, inevitably the intake of pupils with SEN enrolling into the setting is rising.
There is an ongoing debate between parents, staff and the governors of the school as to whether or not the rules should change regarding the need for year seven to eleven female students to wear a different colour shirt to the male students.
Pupil A who attends the secondary setting A and is now studying year 10 GCSEs was born female and now identifies as a male. He has been diagnosed with Gender Dysphoria and Atypical Autism. There are multi agencies involved including Child and Adult Mental Health Services (CAMHS), Gender Identity Development Service (GIDS), Team Around the Family (TAF) the Educational and Child Psychologist along with the school’s Additional Learning Needs Coordinator (ALENCO) and Youth Worker.
Reports written in the last year by CAMHS and GIDS recognise the importance of being flexible and responding to the child’s needs now and in the future.
Child A presents a range of strengths and weaknesses. On assessment by the Educational and Child Psychologist (ECP) it was found that Child A has above average spatial skills, but significantly weaker verbal and non-verbal skills. He scored at the 87th percentile regarding his spatial ability. Whilst he scored at the 10th percentile regarding his non-verbal reasoning, the ECP notes that this may be an underestimation of Matt’s abilities because he struggled on some of the early responses. Matt’s score at the 8th percentile regarding verbal comprehension ability indicates a significantly weaker ability in this area. His pattern of responses on the matrices subscales, one of the non-verbal reasoning scales. Based on the information obtained, the degree of discrepancy between the spatial cluster and the other two clusters would only be seen in 1% of the population.  
Listening comprehension and mathematical reasoning are below average and numerical operations are at a low level. He was only able to score at the 4th percentile in January 2016 despite targeted intervention. This represents a significant underachievement and is at odds with his performance in tests administered where he achieved standard scores of 88 and 85 in mathematical reasoning and procedural skills respectively during the Summer National Tests in 2015 and a standard score of 84 in a maths test administered in his setting. In the most recent assessment of numerical operations in January 2016, Matt was able to add two 2-digit numbers, two 3-digit numbers and a series of 2-digit numbers where re-grouping (exchange) was needed and calculated multiplication problems. Matt experienced difficulties however with subtractions where decomposition was needed, multiplication problems involving 2-digit numbers and division problems.
Following the framework of the Continuum of Needs, the author places the needs of Child A at Level 3 where the child requires multi-agency support including TAF. However, 
As described by The National Institute of Health, a person with Gender Dysphoria is often diagnosed with Autism Spectrum Disorder (ASD). In this case, Child A’s more specific diagnosis of Atypical Autism comes under the umbrella of Autism Spectrum Disorder. Atypical Autism is often diagnosed when a child does not show all three signs of Autism (Autistic Disorder-sometimes referred to as ‘Classic Autism’, Asperger’s Syndrome and Pervasive Developmental Disorder). 
In accordance with the Education Act 1996 (https://www.legislation.gov.uk/ukpga/1996/56/section/312) the school has a duty to provide a child with SEN with inclusive education. 
In order to support Child A in all aspects of development, the setting have many procedures in place. In accordance with the Equality Act 2010, the school ‘must not discriminate against a pupil—
(a)in the way it provides education for the pupil.
(b)in the way it affords the pupil access to a benefit, facility or service;
(c)by not providing education for the pupil;
(d)by not affording the pupil access to a benefit, facility or service;
(e)by excluding the pupil from the school;
(f)by subjecting the pupil to any other detriment.’ (legislation.gov,2010)
Setting A aims to provide comprehensive education to the child by placing the child in his classes according to his ability rather than by the support he requires. As is stated, Child A’s spatial ability is above average which means his numerical processing skills are high. (Gonzalez and Robbin, 2018). As a result, along with the outcome of his mathematics examinations, Child A was placed in set one in Mathematics. In adherence with the results of the Warnock Report 1978(Burnham and Baker, 2011), which states that the setting should provide support to the child in accordance with the child’s needs. The setting provides support to Child A in the form of a Learning Support Assistant within the classroom rather than the alternative which is to remove the child from the classroom to provide one-to-one support. 
The roles of the Additional Learning Needs Coordinator and the Youth Worker are to follow the SEN code of practice 2001 by identifying and meeting the needs of the child whilst respecting his views. Also, the promotion of a good relationship between professionals and the child’s family is essential. Also monitoring of provision and progress should be reviewed regularly. In this case, the ALENCO organises an annual meeting in regard to the child in order to review and update the information on the child. This is to ensure that up to date information in documented and shared with families, agencies and all staff involved with the child. In turn, this ensures that the highest quality of care is provided to the child in accordance with his needs. When enrolling in the school, the ALENCO aims to create a One Page Profile and an Individual Assessment Plan with each SEN pupil which outlines the child’s interests, home setting and his needs. Each member of staff has access to this document and a copy is usually kept in his home/school contact book where parents/guardians and staff can document positive and negative non-emergency information.

The SEN Code of Practice 2001 (Burnham and Baker 2011) brought forward an improved way of supporting children with Special Educational Needs. Under this Act, mainstream schools have a duty to identify the needs of children with Special Educational Needs. Setting A have evidently adhered to this by contacting multi agencies to provide the support needed by Child A with all aspects of his needs. According to The Child and Adult Mental Health Services, they aim to support Child A by firstly assessing the child’s needs, provide a diagnosis followed by offering treatment and appropriate support. (mentallyhealthyschools.org). As well as offering support directly to the child, CAMHS aim to support the family of the child by sharing information with Team around the Family. The purpose of Maslow’s humanistic theory states the importance of the basic needs of a human being. Firstly, a child’s physiological needs such as food, water and sleep must be met in order to take the next step towards self-actualisation. Only then may we move on to feeling safe which leads on to being able to form genuine relationships which encourages the self-esteem. Ultimately, though each step of development is equally important, one cannot truly move on until the previous need is met. (Burnham and Baker, 2011). Team Around the Family aim to support the child along with its family in order to guide the child to eventually reach its full potential. In this case Child A’s family are incredibly supportive and welcome support and advice from all agencies involved. The child’s physiological and safety needs have been met in way of a good nutritional diet, all medical needs being met and a warm home with good space to rest has been provided since birth. Despite the family’s natural efforts of showing love and affection, his sense of belonging differs from what would be expected by a child of similar age. This is believed to be due to the diagnosis of Gender Dysphoria. 
The Gender Identity Support Service (GIDS) is arguably the most relevant service provider in this case. GIDS aim to provide excellent support to young people and their families in their gender identity development. With their holistic approach to supporting the behavioural, emotional and relationship issues that may occur in gender identity development. Their values and ethos encouraging the young person to express themselves freely. As a result, Child A’s confidence has developed, and he is now showing signs of being able form and keep friendships with smalls groups of people within the setting. Equally, GIDS promotes age appropriate independence along with encouraging the young people to form meaningful connections between their life experiences and how they feel. Families of the young person can also benefit by being supported to understand their own feelings around the uncertainty of the future connected with the decisions that face the young person. Child A’s supportive family have certainly benefited from this service. GIDS have also provided the school staff with information and training opportunities to promote non-judgemental attitudes towards gender identity development. (gids.nhs.uk)
Team Around the Family (TAF) aim to support the family of the said young person. Along with GIDS, TAF will engage with the young person and his family mainly outside of school. TAF provide a service which visits the home and will engage with the whole family in order to formulate a beneficial plan going forward. 
TAF is the most likely to engage with other agencies and bring them together in order to form a multi-agency team where information will be shared with each service provider involved with the young person.
In accordance with the children’s Act 2004, the aim of multi-agency working is to collectively meet the needs of the whole family rather than only the young person. By promoting independence within the family setting, the agencies are able to encourage the development of the young child and its family’s ability to take control of their own lives rather than creating a dependency between the family and the agencies involved. The framework for the act promotes five specific outcomes ‘’stay safe, be healthy, enjoy and achieve, make a positive contribution and achieve economic well-being’’. (Burnham and Baker, 2011. P259).
With multi agency support, all children are treated as equals, they recognise their self-worth and are encouraged to reach their full potential. By following the guidelines set out by the Education Act 1989  (publishing.service.gov) the school have ensured the child’s wishes are always adhered to within reason. Child A is continually encouraged to recognise and work on his strengths and is able to socialise within small groups of peers. With the importance of recognising equality, Child A is accepted within the social group and has never shown any signs of feeling different. 
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