	
	
	



Oliver Simon Edwards 2005422
A critical evaluation and the identification of the next teaching and learning steps focusing on a case study of an individual learner or a group of learners based on an observed critical incident.

Introduction
I have been given the task to critically evaluate and identify the next learning steps focusing on a case study of an individual learner or a group of learners based on an observed critical incident. In this essay I will be describing the critical incident in detail and the methods used to obtain the data. I will also link this critical incident to the four purposes proposed by Donaldson for the new Welsh curriculum. There will also be a literature review based on two to three topics, which are, Teacher-student relationships, Pupil engagement and Group Work. I will discuss different viewpoints on these set topics that will be discussed. There will also be a reflection process that will contain the critical evaluation to improve the teaching practice that I will engage in. Critical incidents are used by teachers and practitioners to critically evaluate and analyse. They are also used to reflect on their teaching practices so that their teaching practices can be improved.        
Observation 
For the purpose of anonymity, I will be following the guidelines set by BERA and will not be naming pupils, teachers or the school that the observations took place at (BERA 2018). The school in which the observations took place at is a mixed comprehensive school with children aged eleven to eighteen years old. There is a small uptake in free school meals and a small percentage live in the 20 percent of the most deprived areas of Wales. About a tenth of the pupils have additional learning needs and nearly a quarter of pupils are of ethnic minority backgrounds. Of these ethnic minority backgrounds just over a fifth have English as an additional language. 
A small number of pupils are fluent in Welsh (Estyn 2018). The year groups that were observed were year nine in key stage three and year eleven pupils working towards their GCSE’s. I was able to observe four classroom lessons that contained these age groups. During the day I made sure that the methods used were conducted with integrity throughout and were employed in the most appropriate method possible (BERA 2018, p4). I also considered to respect the privacy, autonomy, diversity, values and dignity of the individual, groups and community (BERA, 2018, p4) to name some standards as an educational researcher. 
Methodology
The methodology that was used was a non-participant structured case study. The method of a case study was used due to its strength in collecting analytical data instead of statistical data as stated by Robson (2000) as cited by (Cohen, Manion and Morrison, p 253). This means that a case study is much better in collecting descriptive data rather than an experiment that gathers numerical data. 
A positive for using case studies are that the observer can witness a cause and effect. The observer can also see the context in which the critical incident happens within the classroom and recognizing this context is a powerful element of finding both causes and effects (Cohen, Manion and Morrison, p 253). This helps the observer to be vigilant in what they are observing and that any interaction that may be ‘typical’ is in fact a critical incident (Tripp, 1993). 
Another positive for using a case study is that according to Hitchcock and Hughes (1995) that a case study is the best course of action when the observer has little control over the events. There are other possible positives for using a case study being that case studies can gain a lot of information for other researchers with similar aims and objectives. However, case studies can be easily accessible in public records (Adelman et al 1980, Cohen, Manion and Morrison). 
The strengths of using the case study methodology is that the researcher does not need a full research team to carry out the research and that the researcher will be able to retrieve data that may be lost in other research forms such as a servey. They can be used as evidence and are able to provide insight into the observation (Nesbitt and Watt 1984 cited by Cohen, Manion and Morrison). 
The weaknesses of using a case study are that the observations are not able to be peer reviewed so that they may contain biased and selective evidence. Also, case studies are not able to be generalised until they are applied by researchers and practitioners (Nesbitt and Watt 1984, Cohen, Manion and Morrison).
This method of using an observation is used to gain primary information. It is a selective and systematic way of watching and listening to interactions and phenomenon (Kumar, p173). This is the most appropriate method to use in this situation method due to being more interested in the behaviour of the pupils rather than the perceptions of individuals. Also, pupils being so involved with interactions does not provide objective information about the critical incident. 
There are two ways to operate using the Observation methodology. One carrying out participant observations and another being a non-participant. Carrying out a participant observation means that you must take part within the group activities being observed. However, with a non-participant observation the observer does not participate within the group activities and remain passive only to listen and watch to draw conclusions (Kumar, 2014, p174). 
There are some disadvantages of using this methodology. One being the Hawthorn effect. This happens when a group of individuals or an individual becomes aware that they are being observed and this causes a change in their behaviour. This may distort the observations made and may not represent their true behaviours (Kumar, 2014, p174). During observations there may be an element of observer bias. This is when the observer goes into an observation without being impartial. This can become a problem for the observer and can make it much more difficult to verify their findings (Kumar, 2014, p174). There may also be a problem with writing to detailed notes at the time of the observation and missing key interactions or does the complete opposite and is watching the interactions and is not writing the observations in enough detail. This can lead to the observer making incomplete observations (Kumar, 2014, p174). 
The Four Purposes 
The teacher instructed the pupils to go into pairs for a task relating to the development of their video game character and instructs that one of the pair is an interviewer and the other is their video game character. The teacher was moving around the front of the classroom and noticed that one of the pupils that the teacher was able to hear was being creative with their line of questioning. Upon hearing this, the teacher gave praise to the pupil for the active engagement with the task and afterwards the pupil looked to be more engaged and showed more confidence during the task.
The Welsh Government is taking a new approach to education in Wales by taking on the Four Purposes proposed by Donaldson in his report Successful Futures. This approach centres around four principles that are ambitious, capable learners, enterprising creative contributors, healthy confident individuals and ethical informed citizens (Successful Futures, 2018). This suggests that the older curriculum may now be unfit for purpose and may be failing the children and young people of Wales.
Linking this with the ‘Four Purposes’ and the ‘Areas of Learning’ this incident took part in an Expressive Arts class. This incident can be part of being ambitious and capable learners by the pupils being able to communicate effectively and being able to ask questions about the video game character. Another being able to undertake research and conduct interviews to gain information about the video game character. This incident can link with the enterprising, creative contributors due to the pupils expressing views and emotions during the task and that they are thinking creatively whether it is asking questions as the interviewer or by giving creative answers as the videogame character (Successful Futures, 2018).
Literature Review
The first area of the literature review that I will be talking about is pupil engagement. During the task that that the teacher has set the pupils some were engaging in the task and some were not. According to Klem and Connell (2004) pupils lose engagement during their time going through the school system. This suggests that once they are towards the end of their schooling life the pupils are more likely to lose interest in school and this makes it increasingly more difficult to keep the pupil's attention and engagement (Klem and Connell, 2004).  
However, according to Pianta and Hamre (2009) there are key components to building good student engagement. Those being giving good emotional support, having good classroom organisation and having instructional support. Once this is achieved then there should be student engagement. This suggests that when all these objectives have been hit then the student may be more willing to take part and engage. Klem and Connell (2004) also suggests that teachers who create safe learning environments, fair and high expectations often get high levels of engagement. This implies that the learning environment of the pupils is vital for pupil engagement. 
After reading there is a general agreement that there are key components that effect engagement of the pupil during lesson time with (Connel, 2004) suggesting that there are two different types of engagement. Ongoing engagement which includes student behaviour, student emotions and student cognitive ability. Each having their own requirements to be fulfilled to ensure pupil engagement. For example, with the emotional engagement the level of engagement might heighten due to completing a task due to curiosity and interest (Connell cited by, Klem and Connell, 2004). This means that like (Pianta, and Hamre, 2009) there are key components that affect good student engagement whether its organised classrooms to create safe learning environments for students to learn or if it's to include the students understanding of why the task that they are doing is important.
However, Klem and Connell (2004) also states that reaction to challenge can affect engagement due to positive and negative stresses put upon the learner such as an optimistic attitude or feeling a combination of anger, anxiety and blame. This means that the level of challenge must be at the right level for the learner. If the level of challenge is too hight the learner will either be optimistic and try the task without fear of failure or will not engage due to the task being too difficult (Klem and Connell, 2004). This implies that there needs to be careful consideration when challenging pupils by giving tasks that are not too easy or too difficult for the pupil to engage with.
The pupils may have engaged in this task due to being invested and interested due to it being a task of making and developing a video game character in a drama lesson (Klem and Connell, 2004). This means that the pupils may have engaged due to having an interest in video games and wanting to create their very own video game character. This can be linked to the four purposes with the pupils showing that they can communicate effectively and become fully functional members of society (Successful Futures, 2018). 
Lam et al cited by Caranfil (2017) has suggested that it is important to distinguish elements of school engagement for example behavioural, cognitive and affective to get the context and personal factors that help encourage this. However psychosocial elements can also affect the learner's engagement through microsystems based on the work by Bronfenbrenner (Lam et al cited by Caranfil, 2017). This means that engagement can be affected by situations outside the classroom as well as inside the classroom.
During this task the pupils were put into groups so that the interviewer could ask questions to the video game character however some groups were put into pairs and some were put into groups of three. The main incident took place in a group of two. 
According to Seedhouse (2004 cited by Rusk, 2020) there is a relationship between the task and turn taking within the group and later adds that this depends on the task set by the teacher this suggests going back to the critical incident that the group order was set as the interviewer and interviewee. However, Gardner (2012 cited by Rusk, 2020) also suggests that research into group work is still in its infancy and is close to ten years old. This suggests that there is still a gap in research in this area and this could encourage other researchers to conduct case studies of their own on this topic.  
This can be linked to constructivist theory and scaffolding which was proposed by (Vygotsky 1978 cited by Cooper and Robinson, 2014). This is an instructional method used by teachers to provide temporary support to learners when introducing a new topic (Cooper and Robinson, 2014). This technique gives the learners support at the start of the topic to build knowledge that is being taught. Johnston and Cooper (1999) agree that the aim of scaffolding is to encourage the learner to become independent learners when the support is taken away. This means that the teacher will give support to pupils and once the support is slowly taken away the and the pupils become independent learners this can also be linked to Donaldson’s four purposes with the pupils becoming capable ambitious learners (Successful Futures, 2018).
The paired work task set by the teacher in this critical incident could also be cooperative learning as both pupils are making contributions in order to learn and achieve a common goal (Johnson, Johnson and Smith, 2014 cited by Lange, Costley and Han, 2016). This suggests that grouping up pupils in small groups may encourage those who do not usually engage in class activities to make contributions and learn off each other. This can also be linked to the ‘Four Purposes’ with the skills learned in group work to help the pupils become adults that are ready to play a full part in life (Successful Futures, 2018). 
However, Cartney and Rouse (2006) has suggested that group work can also have a positive emotional impact and a negative emotional impact with those working within the group. This could cause enthusiasm and excitement for a set task or can cause creative disagreements or unable to make their voices heard (Cartney and Rouse, 2006). This allows us to acknowledge that there may be some good group dynamics in some groups and bad group dynamics in others. During the observation of the group of pupils that was observed, their seemed to be a good group dynamic with positive emotional outcomes such as enjoying the task.
Lange, Costley and Han (2016) similarly to Johnson, Johnson and Smith, (2014) looked at group work through scaffolding and cooperative learning using two different techniques which are Numbered Heads Together and Think Pair Share. They later found out that there appeared to be no difference between using the methods of Numbered Heads Together and Think Pair Share. However, it was found that Think Pair Share is more procedural thinking than Numbered Heads together (Lange, Costley and Han, 2016). This suggests that Think Pair Share and Numbered Heads are very similar and produce similar results. However, Think Pair Share requires more time to think and share the answers due to the learners having a longer procedure than Think Pair Share. This can be linked to the critical incident as the teacher has asked the pupils to gain information about the video game character that would later be discussed during the lesson.
However, Beeb and Matterson acknowledged that there are four main problems with group work (Beeb and Matterson cited by Hung, 2020). Firstly, there may be pressure to agree with the majority opinion; secondly there may be an individual that will dominate discussion and cause others in the group to feel left out in decision making; thirdly some members of the group may rely on others to do the work and often do not contribute ideas with the group; fourthly is that it takes more time to work in groups that it does than to work alone (Beeb and Matterson cited by Hung, 2020). Although there are strong positives in using group work for example with scaffolding and cooperative learning Beeb and Matterson have pointed out possible negatives with using group work that any practitioner will have to consider before giving group tasks to their pupils.
The next area I will be talking about is the teacher-student relationship. The teacher has clearly built a positive relationship with their pupils which has encouraged good behaviour. Making positive relationships is essential if the teacher is to succeed in managing expectations and behaviour consistently and effectively (Shelty, 2008). However, research by Roffey suggests that considering the emotions of the pupil and the teacher to take the steps to create a positive relationship may make each day more rewarding for both teachers and pupils (Roffey 2007). This means that to have a positive relationship with the pupils in the classroom is essential for good behaviour management and the teacher gets to know the pupils on a more personal level. This can also be linked to the four purposes, specifically the healthy confident individuals with the health and well-being being part of the teacher's role in modern day teaching (Successful Futures, 2018).
Obsuth et al. (2017) and Bear (2015) agree that good teacher-student relationship can reduce disruptive pupils and can promote positive pupil interactions in the classroom (Obsuth et al. 2017 cited by Scherzinger, et al., 2019) (Bear 2015 cited by Scherzinger, et al., 2019). However, Wubbels et al. (2006) suggested that a good relationship with the students may even have a positive towards the teachers' health (Wubbels et al. 2006 cited by Scherzinger et al., 2019). This suggests that a good teacher-student relationship can have positive health benefits for the teacher and that it could help reduce the number of disruptive pupils in the classroom.  
The teacher and student relationship can also be linked with Maslow's Hierarchy of Needs (Maslow, 1970 cited by Farimani, 2020) with the teacher providing some of the needed parts of the pyramid that Maslow proposed. Just by looking at the pyramid a good teacher relationship with their students can cover elements of the pyramid such as esteem needs and love and belonging needs (Farimani, 2020). However, it has been noticed by researchers that there are very little studies that show the effects of the Hierarchy of Needs used in classrooms (Farimani, 2020). This suggests that this area of study is still in its infancy and that researchers may study this topic in more detail. 
According to Humanistic approaches, education should be focused towards personal development and future learning throughout life (Farimani, 2020). This suggests that learning happens throughout our lives and does not stop once pupils leave full time education.
For the student the Hierarchy of Needs could promote curiosity, risk taking and creative thinking (Sumerlin, 1997 cited by Farimani, 2020). Using this approach may put the well-being of the student first and if followed could provide a strong teacher student relationship. This may also promote some areas of the Four Purposes and create pupils that are more confident, creative and are able to take risks later in life (Successful Futures, 2018).
Reflection and Evaluation
The role of critical reflection is to view distorted or incomplete aspects of our practice and to reflect on what was successful and where to improve (Brookfield 1998). I will use the ‘Four Lenses’ proposed by Brookfield to critically reflect and improve practice as a teacher. The first lens covers our experience as a learner. The second is through the perspective of the pupil or student. The third is through the perspective of our colleagues around us and the fourth is through the perspective of the research that has already been carried out (Brookfield 1993).
However, there is another model proposed by Ganly (2018) called the PARA model were the reflective practice again like Brookfield’s four lenses has four stages. The first is to Pause. This helps us to focus inwards and on others (Goleman, 2013 cited by Ganly, 2018) and to bring awareness to effective teaching. The second stage is to Attend. This implies to use the time given to reflect on a particular part of professional practice. The third element is to Revise. This step is used to reflect on the previous steps to improve professional practice through careful consideration and lastly the last step is Adopt. In this stage the practitioner can collaborate to discuss ways forward to adapt their professional practice (Ibarra & Hansen, 2011).
The first part of the literature review covered the topic of engagement. After researching this area and reflecting what the next steps would be for me are that I will create a safe environment within the classroom and provide emotional support when the pupil requires it that was suggested by Klem and Connell (2004). This will also impact on the health and wellbeing of the students which is also one of the aims of the new Welsh curriculum proposed by Donaldson in his Four Purposes and Areas of Learning (Successful Futures, 2018).
I will also have to set high expectations for the pupils when I set a task so that they understand the level of engagement that I would like and make sure that behaviour is well managed as suggested by Pianta and Hamre (2009). During the critical incident the teacher used video games as part of the task and clearly knew that there were a lot of pupils that were interested in video games so the next step for me is to create that teacher-student relationship to find out what the pupils are interested in and create tasks that centre around the pupil's interests suggested by Marks, cited by Klem and Connell, (2004).
I would also ask my colleagues what pupil's interests are to try and get engagement through their interests. I will also have to be careful with the difficulty of the task that I will set for the pupils and be very careful with the level of challenge so that I will not lose engagement if the task is too easy or too difficult as suggested by Klem and Connell (2004). I will ask my colleagues if the tasks that I have set are too difficult or too easy and will adjust the difficulty accordingly. I will also ask to observe their lessons to further improve my practice.
For group work my next steps will be to take the approach of creating tasks that centre around group work whether it is in pairs or in groups between three to six. I would use this to help pupils learn from each other and become ambitious capable learners which is one of the goals of the new Welsh curriculum set out in the report by Donaldson (Successful Futures, 2018).
I will also use scaffolding at the start of a new topic to encourage engagement and to give the support that the pupils will need and once the basics have been learned I will slowly start to withdraw the support to encourage independent learning (Vygotsky 1978 cited by Cooper and Robinson, 2014). Upon reflecting on scaffolding this should promote the pupils to become capable ambitious learners and is something that I will incorporate into my practice (Successful Futures, 2018).
I will also employ the techniques of Think Pair Share and Numbered Heads Lange suggested by the work of Costley and Han (2016) and based on my personal experiences, will pick one of these techniques or ask my colleagues, what other techniques they use during group work. I have also reflected on the fact that group work can have positive and negative impacts on the well-being of the pupils from reading Cartney and Rouse (2006) so that I will have to be aware about whether the pupils in the group, have good relationships with each other or that the group members are enthusiastic about the task. 
I will also have to take into consideration that group work takes more time than setting work for pupils to do individually that was suggested by Beeb and Matterson cited by (Hung, 2020). However, for the task given in the critical incident in appendix 1 group work may have been more suited for the task.
Upon reflecting on building strong teacher-student relationships I will make sure to put the pupils first and find out their interests to become a more approachable teacher. This should also promote good classroom management and expectations of the student.
I will also focus on providing some of the pupils needs as seen in Maslow's ‘Hierarchy of Needs’ and I will take steps to take into consideration the emotions of the pupil to create a safe environment to encourage them to feel in that they belong in school (Maslow, 1970 cited by Farimani, 2020).


Conclusion
To conclude this essay the method that I took was a structured case study to observe a critical incident that I would later use reflective practices to improve my teaching practices. I have concluded that the three areas that I focused on which were Engagement, Group work and Teacher-Student Relationships are all linked together to create safe environments for pupils to engage in tasks that the pupils are interested in have been set at a difficulty that is right for them. I have also concluded that upon reflection I need to use the techniques suggested to further my practice for example Think, Pair Share. I will also follow the Professional Standards for Teaching and Leadership (Professional Standards, 2020) and continue to follow the latest research which will involve me to do wider reading on the subjects covered in the literature review. Where it was mentioned that there was very little research in those areas, I will carry out further research in these areas to get a better understanding and will continue to reflect on my own practices.   






















References
Allen, Joseph et al., 2013. Observations of Effective Teacher-Student Interactions in Secondary School Classrooms: Predicting Student Achievement With the Classroom Assessment Scoring System-Secondary. School psychology review, 42(1), pp.76–98. 
Asal, Victor, 2013. Constructing International Relations Simulations: Examining the Pedagogy of IR Simulations Through a Constructivist Learning Theory Lens. Journal of Political Science Education, 9(2), pp.132–144.
Bera.ac.uk. 2020. Ethical Guidelines For Educational Research, Fourth Edition (2018). [online] Available at: <https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018> [Accessed 13 October 2020].
Boud, David & Lee, Alison, 2005. "Peer Learning" as Pedagogic Discourse for Research Education. Studies in higher education (Dorchester-on-Thames), 30(5), p.501. 
Boud, David, Cohen, Ruth & Sampson, Jane, 2006. Peer Learning and Assessment. Assessment and evaluation in higher education, 24(4), pp.413–426. 
Brookfield, S., 1998. Critically reflective practice. Journal of Continuing Education in the Health Professions, 18(4), pp.197-205.
Caranfil, Narcisa Gianina, 2017. STUDENT ENGAGEMENT WITH SCHOOL: CONCEPTUAL AND APPLICATIVE DIMENSIONS. Romanian Journal of School Psychology, 10(20), pp.92–115. 
Cartney, Patricia & Rouse, Alison, 2006. The emotional impact of learning in small groups: highlighting the impact on student progression and retention. Teaching in Higher Education, 11(1), pp.79–91. 
Christopher Lange, Jamie Costley & Seung Lock Han, 2016. Informal cooperative learning in small groups: The effect of scaffolding on participation. Issues in educational research, 26(2), p.260. 
Cohen et al., 2003. Research methods in education [ebook] 5th ed., London ; New York: Routledge Falmer.
Cohen, L., Manion, L., & Morrison, K. (2018). Research Methods in Education. London: Routledge.
Do Minh Hung, 2020. High School Teachers' Perceptions and Implementations of Group Work in English Speaking Classes. International Journal of Instruction, 13(2), pp.445–463. 
Estyn.gov.wales. 2020. [online] Available at: <https://www.estyn.gov.wales/system/files/2020-08/Olchfa%2520School_0.pdf> [Accessed 12 October 2020].
Farimani, Zahra Barzakhi, 2020. Reaching Self-actualization in Education: Construction and Validation of a Hierarchical Scale. Journal of Language Teaching & Research, 11(4), pp.623–635. 
Ganly, Trish, 2018. Taking time to pause: Engaging with a gift of reflective practice. Innovations in Education & Teaching International, 55(6), pp.713–724.
Gov.wales. 2020. [online] Available at: <https://gov.wales/sites/default/files/publications/2018-03/succesful-futures-a-summary-of-professor-graham-donaldsons-report.pdf> [Accessed 12 October 2020].
Hwb.gov.wales. 2020. Developing A Vision For Curriculum Design - Hwb. [online] Available at: <https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes> [Accessed 15 October 2020].
Hwb.gov.wales. 2020. Professional Standards - Hwb. [online] Available at: <https://hwb.gov.wales/professional-development/professional-standards/#overview> [Accessed 27 October 2020].
Klem, Adena M & Connell, James P, 2004. Relationships Matter: Linking Teacher Support to Student Engagement and Achievement. The Journal of school health, 74(7), pp.262–273. 
Kumar, R. (2014) Research Methodology. London: SAGE.
Pianta, Robert C & Hamre, Bridget K, 2009. Classroom processes and positive youth development: Conceptualizing, measuring, and improving the capacity of interactions between teachers and students. New directions for youth development, 2009(121), pp.33–46. 
Rusk, Fredrik, 2020. Group work as an arena for learning in STEM education: negotiations of epistemic relationships. Education Inquiry (Co-Action Publishing), 11(1), pp.36–54. 
Scherzinger, Marion et al., 2019. Classroom disruptions, the teacher–student relationship and classroom management from the perspective of teachers, students and external observers: a multimethod approach. Learning environments research, 22(1), pp.101–116. 
Shelton, F. & Brownhill, S., 2008. Effective behaviour management in the primary classroom, Maidenhead, Berkshire, England: Open University Press. 
Tripp, D., 1993. Critical Incidents in teaching: developing professional judgement, Routledge.












Appendix 1

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/9/20 09:10 Year 9
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
 
The class took part indoors and was a mixed ability Drama lesson that comes under the Expressive Arts for the area of learning. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
 There was a calm vibe at the start of the lesson. However, there was some low-level disruption due to the pupils taking a long time taking off their jackets. There was also a good attitude throughout the lesson to learn during this lesson.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
 The main objectives of this lesson were to look over character profiles and use those character profiles to develop their very own video game character.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
 The teacher used a PowerPoint presentation to keep the lesson flowing and the teacher talked to other pupils about their video game character to give suggestions on how to develop their character. The teacher also gave tasks like a hot seat or an interview/interviewee scenario.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
The teacher asked a higher ability pupil to help a lower ability pupil during the task.
The teacher asked the pupils to talk to their partners about their gaming character profiles.
The teacher questions the pupils to recall prior knowledge.
The teacher uses a PowerPoint presentation to engage pupils on their characters
The pupils use a worksheet to write questions for the hotseat task.
 The teacher questions the pupils on how and why the use of projection and expression is important and gave practical examples on their uses.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
The teacher uses a PowerPoint presentation to expand knowledge on the gaming characters.
Uses practical tasks such as the hot seat and the interview/interviewee to assess knowledge gained. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
The teacher used a visible timer on the whiteboard for a task.
Uses a countdown from five in Welsh to calm down the class and from three later in the lesson to get the attention of the class.
The teacher uses a clapping rhythm to gain the attention of the class when it gets too loud and to gain attention to stop a task.
The teacher paired up pupils due to working well together.
The teacher explains the task to pupils that are unsure.
Teacher gives praise to a pupil for being creative with their line of questioning.
The teacher moves a group of three pupils to the front of the class due to not engaging in the task.
A pupil walks to the bin to sharpen their pencil and the teacher asked not to until the teacher has finished explaining the next task, but the pupil continues.




    



















CRITICAL INCIDENT IDENTIFICATION RECORD
 
	Details relevant to the research context.
 
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
 
	 
 
29/9/20 
09:10
Year 9
 
A pair of pupils put into a group by the teacher for a group task.           
 
 
 
 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	 
 The teacher instructed the pupils to go into pairs for a task relating to the development of their video game character and instructs that one of the pair is an interviewer and the other is their video game character. The teacher was moving around the front of the classroom and noticed that one of the pupils that the teacher was able to hear was being creative with their line of questioning. Upon hearing this, the teacher gave praise to the pupil for the active engagement with the task and afterwards the pupil looked to be more engaged and showed more confidence during the task.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 






Appendix 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/9/20 10:05 Year 11
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
 This lesson took part indoors and is a high ability GCSE class studying Art which falls under the Expressive Arts area of learning. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
There was a positive vibe at the start of the lesson. However, there was low-level chatter at the start of the lesson. Once the work was given out to the pupils there was a laid-back atmosphere.   

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
There were three objectives given depending on where the pupils were at with their work. They were to finish their year 10 final piece, start their year 11 title page or to produce work based on their research pages.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
The teacher used a PowerPoint presentation to explain the work and the pupils continued their art portfolios for their GCSE.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
The teacher used a PowerPoint presentation to explain the preparations for their final piece of work and provided examples of mind maps and other final pieces of work.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
The teacher gave a final deadline for the final piece of work and for other homework that had yet to be handed in. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
The teacher instructed the pupils to get their planners out and a small group of pupils were unsure why they needed their planers out. The teacher continued to call the register due to low-level disruption.
The teacher instructs the pupils to put their pencils down due to low-level disruption and asks one pupil to have a chat with the teacher due to not following instructions.
The teacher goes through the homework and explains that if pupils do not hand in homework then the teacher cannot give a grade for the work.
The teacher has a conversation with a pupil that is struggling with the work due to not doing the homework that was set.  
A pupil showed little confidence in succeeding in the task and the teacher reassures the pupil that the pupil can do the work.
The teacher gave praise to those pupils who have completed the homework. 
The teacher has had to follow the school's behavior policy due to pupils not handing in completed homework.  
A pupil shows the teacher their current work and the teacher give praise to the pupil. This gives the pupil confidence for their final piece of work.  






























CRITICAL INCIDENT IDENTIFICATION RECORD
 
	Details relevant to the research context.
 
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
 
	 
 
29/9/20
10:05
Year 11
 
Pupil and teacher
 
 The teacher is letting the pupils continue to do their work in their sketchbooks that will be marked later in the year for their final mark for their GCSE in Art.
 
 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	 
 The pupil presents their work to the teacher and the teacher praises the pupil for their good work. The pupil then appears to have more confidence in their abilities and continues to do their work. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 









Appendix 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/9/20 11:05 Year 9
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
 This English lesson took place indoors and was a mixed ability group. This lesson falls under the Languages, Literacy and Communication areas of learning. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
There was some low-level chatter at the start of the lesson as the teacher was connecting their laptop to the whiteboard. However, there were pupils that clearly wanted to learn during this lesson and took part answering questions. 
There was some low-level disruption during the lesson, and this slowly changed the classroom atmosphere from being positive at the start to becoming frustrating to some pupils.  

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
The objectives for this lesson were to read the prologue of Romeo and Juliet and think about the effects this has on the audience.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
The teacher used a PowerPoint presentation and used explanations for the tasks given.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
The teacher used a PowerPoint presentation to engage learners with large colorful text and the pupils engaged by discussing the task when asked. 
The teacher asked the pupils for the positives and negative of having a prologue. 
The teacher interacts with learners by asking questions and annotated an extract of Romeo and Juliet.  

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
The teacher asks questions whether their opinion changed on what a prologue is. 
The teacher asked for examples of positives and negatives for a prologue and asked the pupils to summarize the prologue in their own words.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
The teacher uses a seating plan to maintain behavior.
The teacher asked what a prologue and the pupils shouted out their answers. 
A pupil asks another pupil to stop banging their feet on the chair. 
Teacher asks questions to pupils who appear not to be paying attention.
The teacher expands on examples given by the pupils. 
The teacher wrote a pupil's name on the whiteboard due to poor behavior. 
The teacher praises a pupil’s good work, and the pupil appears to have a raise in confidence. 
The teacher offered achievement points for the best summary.






























CRITICAL INCIDENT IDENTIFICATION RECORD
 
	Details relevant to the research context.
 
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
 
	 
29/9/20
11:05
Year 9 
 
 A pair of pupils
 
 
The teacher is explaining a task and there is low-level disruption from a pupil that is banging their feet on the bottom of their chair.
 
 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A pupil asks their friend to stop banging their feet on their chair as this is distracting the concerned pupil who is showing that the pupil wants to learn the main objectives of the lesson
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 










Appendix 4
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/9/20 13:40 Year 11
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
This lesson took place indoors. This was a Science lesson which falls under the Science and Technology area of learning. This group was of a mixed ability and were studying for their GCSE in Science.  

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
At the start of the lesson there was low-level chatter but once the work was given out to the pupils there was very little low-level disruption. There was a positive attitude to learning and there was a good teacher-student relationship that helped with the engagement and behavior of the pupils.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
The objectives of the lesson were to learn about the atomic structure. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
The teacher used a PowerPoint presentation and included a recap of the previous lesson. This PowerPoint presentation also had the main body of work for the lesson.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
There was a booklet for the pupils that had the exercises for that lesson
The teacher used diagrams to encourage engagement. 
The teacher asked pupils to recall knowledge learned from the previous lesson.
The teacher gave examples and explanations and encouraged the pupils to try on their own.
The teacher asked the pupils to fill a grid with past knowledge that has been learned. The teacher used practical examples and asked the pupils questions on what was happening during the examples.  

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Homework.
Uses tasks like a grid to fill in to assess knowledge learned during the lesson for high melting points of metals.
Asks questions for the pupils to recall knowledge that was demonstrated through practical work.        

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
A pupil with ALN asked a TA whether they can have their tablet in the exam to translate the paper and the teacher was unsure whether they could and said, ‘I will find out’. 
The teacher explains how important homework this year is due to the teacher being unsure whether there are going to have exams in the summer. 
The teacher gives a task to write their own definition of Delocalisation. Pupils responded by doing the task and some needed clarification, some pupils looked disengaged due to already completing the task or not understanding the task.  
The teacher used a practical example of thermal chromatic change and rubbed the paper and showed the class. The class was amazed by the changes and the teacher also used an example of this using baby spoons.                  
The teaching assistant notices a difference in the workbook and the table shown on the PowerPoint and the teacher addresses this issue by letting the pupils know of this error.  Pupils ask what to do next and the teacher give out more advanced work to those who have finished the previous task.                        




      




















CRITICAL INCIDENT IDENTIFICATION RECORD
 
	Details relevant to the research context.
 
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
 
	 
29/9/20
13:40
Year 11
 
The teacher was talking to another pupil when the teacher assistant asked them whether a pupil could use their tablet to translate the exam paper into their first language.
 
 
 
 
 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	 
 An ALN pupil asks their TA whether they can take their tablet into the exam to help them translate the paper into their first language. The teacher assistant asked the teacher, and the teacher was unsure. The teacher responded and said, ‘I will find out’.     
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



	
	
	



