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Part 1: Professional Development Plan
	What do I know already 
· I have basic knowledge about children development especially for education when they are young, and effective learning environment.
· I know the principles of various reflective practice models including Gibbs’ and Kolb’s models and the importance of their use in learning processes and professional development.
· I understand the meaning of safeguarding and its relevance to practice in settings of early years-settings.
What have I learnt so far
· Reflective practice also assists me in being more self-aware in order to work contextually with the children that I encounter.
· Strong interpersonal skills, especially with the children and other members of staff, help to encourage positive working relationships in an educational setting.
· The need for integration of various agencies in addressing the various needs of children with special needs.
· Observation and planning cycles as factors that impact and shape practice as a way to enhance children’s learning and development.

	What do I want to develop 
· I would like to develop my ability to focus on self-improvement and establish the usage of better reflective tools and approaches.
· My planned learning objectives are to enhance my knowledge and skills in multi-agency working, especially in the areas of successful planning and intervention.
· I aim to strengthen my knowledge and practice in the area of safeguarding undergraduate children as well as to enhance my skills in responding to suspected child abuse.
· I will work on my performance in the observation and planning cycle for the purpose of creating learning activities that fit the developmental level of children.

	Objective / Gwrthrychol


	Actions (How will I achieve this objective/ what needs to be done?)

Camau gweithredu (Sut byddaf yn cyflawni'r amcan hwn/beth sydd angen ei wneud?)
	Resources (What support and resources are needed to achieve this objective?)

Adnoddau (Pa gefnogaeth ac adnoddau sydd eu hangen i gyflawni'r amcan hwn?)
	Target Date for achieving objective 


Dyddiad Targed ar gyfer cyflawni amcan

	Success criteria (How will I know I have achieved this goal, how will I review this?) 

Meini prawf llwyddiant (Sut byddaf yn gwybod fy mod wedi cyflawni'r nod hwn, sut byddaf yn adolygu hyn?)

	1. Reflective Practice:

	· Implement regular reflective journals using Gibbs' reflective cycle.
· Attend workshops and webinars on reflective practice techniques.
· Set aside dedicated time weekly for reflection and review of my professional practice.
	· Access to online reflective practice journals and templates.
· Feedback from colleagues and supervisors on reflective journal entries.
· Time management tools to allocate time for reflection.
	· Ongoing, with the goal of establishing a consistent reflective practice routine within the next month.
	· Maintain a consistent weekly reflection log.
· Review my reflective practice entries to assess how my teaching strategies and interactions with children have improved.
· Receive positive feedback from colleagues and supervisors regarding the quality of my reflections and their impact on practice.

	2. Multi-Agency Collaboration:

	
· Participate in at least two multi-agency training sessions or workshops in the next six months.
· Network with colleagues from different agencies to exchange best practices for collaborative working.
· Organize regular team meetings to discuss case studies and share strategies.


	
· Support from my supervisor and colleagues in organizing collaborative meetings.
· Access to multi-agency workshops and online resources for professional development.
· Collaborative platforms (e.g., Google Classroom, Zoom) for cross-agency discussions.
	
· Attend two multi-agency training sessions within the next six months.










	
· Successfully attend and contribute to at least two multi-agency training sessions.
· Demonstrate the ability to implement collaborative strategies with colleagues and other agencies.
· Positive feedback from partners on my ability to work effectively in multi-disciplinary teams.



	3. Safeguarding:
















	
· Enroll in Level 3 safeguarding courses and aim to complete them by the end of the year.
· Stay updated on the latest safeguarding policies and procedures through professional journals and resources.
· Attend seminars or conferences related to child protection and safeguarding.
	
· Online safeguarding courses (e.g., NSPCC or local authority training).
· Professional networks and support groups focused on safeguarding.
· Regular access to child protection policies and updates from regulatory bodies.
	
· Complete Level 3 safeguarding course by the end of the year.





	
· Completion of Level 3 safeguarding training and certification.
· Active involvement in safeguarding discussions and practices within my setting.
· Ability to identify and respond effectively to safeguarding concerns, as reflected in peer and supervisor evaluations.

	4. Observation and Planning Cycle:

	
· Use observation sheets to document children’s progress and needs.
· Attend training sessions on using the observation and planning cycle to personalize learning for individual children.
· Develop personalized learning plans based on regular observations and child feedback.
	

· Access to observation tools and templates (e.g., developmental checklists, learning journals).
· Regular feedback and guidance from mentors on creating learning plans.
· Software or systems to track and analyze children's developmental progress.
	
· Implement personalized learning plans within the next two months.

	

· Use the observation cycle to create at least two individualized learning plans per term.
· Receive positive feedback on the appropriateness and effectiveness of my learning plans from colleagues and supervisors.
· Evidence of improved developmental outcomes for children based on individualized learning plans




Part 2: Professional Practice in Early Childhood Education: Reflection, Collaboration, and Development
	What is reflection and reflective practise?

Reflection in professional practice refers to the process of reflective activity in which one analyzes one’s actions, decisions, and outcomes in order to bring about insights that facilitate changes in future practice. According to John Dewey, reflection means ‘the active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds on which it rests, together with future conclusions to which it leads’ (Dewey, 1933). Reflective practice is when practitioners undertake constant self-evaluation and constant evaluation to study and grow from their own ‘practice.’
Early years educators need reflective practice to help them reflect on and improve their methods by considering alternative approaches and changing practices in response to children’s changing needs. This highlights the significance of deliberative reflection not only in terms of what has been done, but with an emphasis on why and how actions were taken as a route to personal and professional development (Trede & Jackson, 2021). Reflective practice is an ongoing, cyclical process in which educators learn from their experiences and learn from and use them in future work and is therefore the key element.


	Why is reflective practise important to EY practise?

There are a number of reasons why early years education relies on reflective practice. First, it enables educators to gain a deeper knowledge of what the needs of the children are in an effort to create a more inclusive and responsive learning environment. Educators can reflect on their practice, finding places for improvement, thus enabling their capability to provide effective support for children's development.
Moreover, reflective practice is useful for the professional growth of educators. It helps with critical thinking and self-awareness; practices are able to recognize and address biases, improve their teaching strategies, and increase emotional intelligence (Hans, 2024). Educators who engage in reflective practice in early years when children’s cognitive, emotional, and social competencies develop rapidly are better placed to support those processes.
Additionally, reflective practice encourages cooperation and exchange of ideas in learning from others, and it builds a better and solid education for all. However, a practitioner can review his/her actions and decisions regularly so that he/she can adapt to a challenge and refine his/her approach, therefore contributing more to a positive and inclusive learning atmosphere.

	The theory of reflective practise:

1. Gibbs’ Model
Gibbs’ Reflective Cycle (1988) is one of the most renowned models of reflection suitable for educational and other professions. It consists of six stages:
· Description: What happened?
· Feelings: What were you thinking and feeling?
· Evaluation: What was good and bad about the experience?
· Analysis: What sense can you make of the situation?
· Conclusion: What else could you have done?
· Action Plan: If the situation arose again, what would you do?
The cyclical structure of Gibbs’ model ensures that reflection is not linear but rather ongoing in order to enhance the practice. It encourages educators to review their experiences and analyze their practice from different angles. Focusing on early years’ practitioners, this model acts as a structured method to evaluate the effectiveness of their teaching and child interactions.
2. Kolb’s Experiential Learning Cycle
Kolb’s (2014) model is based on learning through experience and integrates the role of reflection in the learning process. The four stages of Kolb’s experiential learning cycle are:
· Concrete Experience: Having a direct experience.
· Reflective Observation: Reflecting on the experience.
· Abstract Conceptualization: Making sense of the experience by drawing conclusions.
· Active Experimentation: Applying what has been learned in practice.
Kolb’s model focuses on experience and hence pays a great deal of importance to experience in learning, and early years’ education makes this model highly relevant because hands-on activities are very crucial to children’s development. The model prompts educators to think about the things that happened and try something new based on these reflections.

	Gibbs’ model
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	Analysis of models 

Given that practitioners new to reflective practice may find a structured approach to reflection helpful, Gibbs’ Reflective Cycle (1988) may be particularly helpful. It breaks down into six stages (description, feelings, evaluation, analysis, conclusion, and action plan), which gives a nice and deterministic structure to reflect on certain marks or experiences. Practitioners have the ability to methodically break down their thoughts with this structured approach, making it very helpful for working through concrete situations in the classroom. However, some educators might find Gibbs’ model too rigid in that its stages must be addressed in a specified order. This step-by-step process may be time-consuming in fast-paced environments such as in early childhood settings, and prevention of the development of deep reflection during daily activities is possible. Despite these shortcomings, Gibbs’ model is widely used and is easily accessible as a tool for reflective practice for beginning educators (Gibbs, 1988).
On the other hand, Kolb’s (2014) Experiential Learning Cycle is more fluid and gives emphasis to learning through experience, which may be more appealing to practitioners who are accustomed to learning by doing. The model is laid out in Kolb’s four stages: concrete experience, reflective observation, abstract conceptualization, and active experimentation. This model facilitates a phenomenon of reflection and learning, where practitioners can continue to learn and apply to the next practice. Kolb’s model is flexible enough to allow for a more holistic, impact-oriented professional development approach that includes reflecting and taking action (Wijnen-Meijer et al., 2022). But Kolb’s model is abstract for some practitioners. It can be challenging to apply it to real-life situations, especially in busy early childhood settings without concrete guidance. Kolb’s approach also needs further understanding of the cyclical learning process and a capability to implement it effectively, which still might prove hard for inexperienced educators (Kolb, 2014).
Although both Gibbs’ and Kolb’s models are based on reflection as a cyclical process, the two models have different structures and applications. Gibbs' model is a more rigid, step-by-step process that is advantageous for experienced practitioners looking for a straightforward method for assessing particular encounters or events. On the other hand, Kolb’s model is more malleable, focusing on a wider process of learning by doing, and hence it is a more suitable approach to continued, comprehensive professional development. The difference in the two models lies in the degree of abstraction and the type of reflection that they encourage. Kolb’s model is more beneficial for practitioners who endeavor to learn through continuous adaptation of new insights (Schön, 2017) and to apply new insights as more insights emerge, whereas Gibbs’ model is more suitable for reflective journaling and investigation of specific incidents (Schön, 2017). Both reflective models provide early childhood education with valuable tools to aid professional practice. Kolb’s model provides a more flexible, experiential type of approach to learning, while Gibbs’ model of reflection is ideal for structured, incident-based reflection. The models each have their strengths and weaknesses, and there is an application rule for use based on the context in which they are applied and the practical application need.

	Conclusion 

Reflective practice is an important aspect of professional development for those in early year’s education. The practice provides a tool for practitioners to reflect upon what they are doing, learn from experiences, and, by doing so, and improve practice to better serve the needs of children. Gibbs’ model and Kolb’s are examples of structured but flexible models for reflection, with different advantages and disadvantages. While Gibbs' model enables a clear and methodical approach to analyze any incident in a well-defined manner, Kolb's model focuses on the experiential nature of learning and its involvement in continuous professional development. The two models are useful as tools for promoting reflective practice, and they can be combined for both of their benefits to create a far more comprehensive approach to quality care and education in early childhood settings. Early years professionals can continually improve their skills and contribute to the well-being of children as well as create inclusive and supportive learning environments by adopting reflective practices.













Part 3: Written Essay on Professional Practice
Introduction
Early childhood education (ECE) professionals play a crucial role in shaping young minds and fostering an inclusive and supportive environment for all children. A professional in this field is one who expresses not only a detailed knowledge of child development but also values, ethics, and a shocking degree of commitment to the welfare and development of children. A professional is a well-rounded practitioner who learns through self-reflection and professional development and through collaboration with others. The objective of this essay is to identify and analyze the importance of different characteristics of professional practice in fulfilling the individual and inclusive needs of children. This will address professional values, communication, safeguarding, multi-agency collaboration, and the observation and planning cycle, as well as the principles of the UNCRC (United Nations Convention on the Rights of the Child). Together, these elements are responsible for making sure that those working in the field of early childhood education develop a holistic, responsive, and sound environment that is appropriate for children to grow, learn, and thrive.
What is Professional Practice?
Professional practice of early childhood education is a mix of knowledge, skills, and behavior that an educator practices in order to educate and safeguard the development, safety, and well-being of children in his or her care. It goes beyond delivering activities or supervising children; rather, it involves working from a theoretical perspective and applying it through a child-centered approach as well as reflection on one’s practice. Toros et al. (2021) identifies that cooperation with child protective services that work with educators of early childhood is critical to improving children’s wellbeing. Ethical standards, ongoing learning, collaborating with others, and supporting all children’s diverse needs are what a professional in ECE would engage in (Perez, 2019). The holistic approach of professional early childhood education practice works to support child welfare through knowledge application and collaborative work and continuous enhancement.
Any professional dealing with child development should have deep knowledge of theories, as well as practical aspects of child development and developmental frameworks. In addition to this, they must have demonstrated competence in managing children’s behavior, developed an environment conducive to children’s growth and well-being, and assured the safety and well-being of the children. These actions should be rooted in professionalism, visible in decisions, the care of children, families, and colleagues, as well as continuing professional development.
What Values are Important for a Professional Practitioner?
Effective practice in any field is based on professional values, which are especially important in early childhood education, where workers influence children at vital stages of development. The values that govern how educators relate to children, families, and colleagues are respect, empathy, fairness, integrity, and professionalism. The decision-making is made in accordance with these values, and it creates an environment that is inclusive of different needs of children.
It is paramount to respect children’s rights and dignity. In accordance with UNCRC (United Nations Convention on the Rights of the Child, 1989), children are entitled to freedom of expressing themselves and freedom to be protected from abuses. Children need to be able to explore, learn, and express themselves in environments where practitioners are committed to these rights and show effective encouragement in these rights.
Empathy is another essential value. Empathy is a must to understand and respond to children's emotional needs. Since children are at different developmental stages, they might have difficulty with communication or with social integration. Empathetic practitioners are better situated to support children with additional needs and develop a positive climate that can foster children’s growth (Cherrington & Thornton, 2013).
A professional guarantees that practitioners continue to develop, follow standards, and be ethically oriented. It includes using best practices to safeguard children and react in an appropriate way to children’s behavior, learning needs, and emotional development. Professionalism creates trust between families, colleagues, and children to ensure that the practitioner can provide quality education for every child involved (Gasper, 2015).
Why is Communication and Relationships Important to Professional Practice and Meeting the Needs of Children?
Communication is a foundation of professional practice in early childhood education and care. Communication is not only the use of words but also includes other factors like gestures, facial expressions, and even listening. Wales (2016) highlights that effective communication between practitioners and children is of utmost importance to ensure that the children's needs are understood and met in what should be a supportive learning environment.
Emotional and social development also depends on strong relationships between practitioners and children. Respected, safe children feel more valued and will engage in learning and gain a positive relationship with their peers. The relational approach thus fosters an atmosphere of trust where the proceedings are given an opportunity to freely speak up and play in their learning. It is also important to note that the quality of the relationship between family and educators also matters in meeting children’s needs. Open communication with parents is what helps educators understand their children’s backgrounds, likes and dislikes, and possible challenges so they can adjust their teaching methods (Perez, 2019).
Why is Having In-Depth Knowledge and Understanding Important to Professional Practice, Including Aspects of Safeguarding?
Professional practice requires in-depth knowledge and understanding of child development, educational practices, and safeguarding processes. To be able to create an effective curriculum and learning environment, an effective professional practitioner must be well versed in developmental milestones, learning theories, and teaching strategies.
In particular, safeguarding is a key area that needs specialized knowledge. Professionals need to know the signs of abuse, neglect, and risks of harm and abuse to children. This knowledge enables practitioners to promptly address and appropriately deal with any concern so as to protect the children they are entrusted with. Practitioners are encouraged through the safeguarding framework to act as the advocates for children, granting them suitable support services as the need arises (Cherrington & Thornton, 2013).
Furthermore, inclusive practice also means that it addresses the diverse needs of children and also the children who have additional educational or emotional needs. However, for this to be achieved, it is up to professionals to utilize strategies that allow and accommodate all children, thereby allowing every child to have an equal possibility of succeeding in a setting where he or she learns.
Why is Partnership and Multi-Agency Working Important to Professional Practice?
Relationships with partnership and multi-agency working are essential in meeting the complex and varied needs of children. Children in early childhood education are often from varied backgrounds, and many will need support from different professionals such as health workers, social workers, and psychologists. Collaboration with these professionals works holistically to address the child’s needs (Wales, 2016).
Educators can benefit from sharing expertise, resources, and insights through multi-agency collaboration that benefits the child’s overall development. In addition, it guarantees that children are provided with a full package of support, which is particularly important for those children who have additional needs or vulnerabilities. In turn, this reinforces the educational environment and helps in children’s learning, development, and well-being.
How the Observation and Planning Cycle Inform Professional Practice and Ensure Practitioners Does are Meeting the Needs of Children?
The practice of early childhood education depends on observation and planning cycles. Practitioners can observe each child systematically and base their determinations on their strengths, their needs, and how they may be progressing. The data is used to determine what activities can be planned to support the child’s development across different domains, e.g., language, social, cognitive, and emotional skills (University of Cambridge Libraries, n.d).
Observations-based planning guarantees that every child gets individualized support delivered to their specific needs. This also facilitates determination of potential hurdles or voids in learning that can be acknowledged ahead of time to propel appropriate remedial and teaching methods. The observation and planning cycle thus makes the learning environment responsive, dynamic, and tuned to the developmental stage and each child’s needs.
How Do the Principles of the UNCRC Inform Professional Practice and Why Is This Important?
The UNCRC identifies children’s rights relating to education, rights to protection, and freedom and rights to be protected from harmful influences, abuse, or exploitation. When the UNCRC principles are integrated into professional practice, educators are guaranteeing they are upholding children’s rights to be heard, respected, and looked after in ways that serve children’s own dignity and development. For instance, the UNCRC states that children’s views must be heard and taken into account in all matters affecting them (Bradwell, 2019). Consequently, educators must set up environments whereby children are facilitated to partake in decision-making processes, for example, during activities or while in the process of discussing learning goals. This helps in making children feel a sense of ownership and responsibility that they are allowed to choose answers or express thoughts (United Nations, 1989).
Conclusion
Finally, the field of professional practice in early childhood education broadly entails the maintenance of professional values, development of strong communication and relationships with others, protection of children’s well-being, and engagement in collaborative practice with other professionals. Educators who are engaged in reflective practice and making a commitment to lifelong professional development will be able to learn how to provide each child with the individual and inclusive needs. When the principles of the UNCRC are put into practice, practitioners uphold the rights of children and work in settings where children’s voices are heard, their needs are met, and their potential is developed.
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