[image: U:\UWTSD Logo.jpg]

LEVEL 5       
                                                                      
SEMESTER 1                                                                         


MODULE CODE: SHSS5078
INCLUSION IN PHYSICAL EDUCATION AND YOUTH SPORT
aSSESSMENT TYPE: COURSEWORK - ESSAY   
Assessment/Component: 2

COMPONENT WEIGHTING: 50 %

WORD COUNT: 2500 WORDS 

MODULE TUTOR: Nalda Wainwright / Amanda John 
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In light of this quote, critically discuss how teachers’ attitudes towards and understanding of inclusive practice in PE and youth sport has an influence on quality experiences. Highlight how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.
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	Demonstrate critical understanding of different types of learning needs and circumstances relating to a child’s ability to respond in Physical Education and Youth Sport
	1
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	Identify and utilise a range of strategies to enable all young people, whatever their circumstances or ability, to take part in and enjoy meaningful Physical Education and Youth Sport which contributes to the development of Physical Literacy
	2
	
	
	
	
	
	
	
	40%

	Show critical awareness of the range of resources available to deliver inclusive Physical Education and Youth Sport
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Introduction 
Throughout this essay I will be investigating teachers’ attitudes towards ‘inclusive practice’ or inclusive education and the factors that might influence such attitudes to hinder the participation of pupils with Special Educational Needs (SEN). According to the Department for education and Department of Health ([DfE/DoH], 2015) 
“a child of compulsory school age has SEN if they have a significantly greater difficulty in learning than the majority of their age peers, which requires additional education provision to be made to prevent disadvantage.”
 This also can mean that disability can come in a wide range of forms, varying from saviour to mild. The importance of inclusion has become a major issue within the modern-day society and class rooms. A pupil with SEN may not just be challenged physically but also intellectually, emotionally, behaviourally or mentally, as stated by the Welsh Assembly Government, (2017).
In recent studies conducted by (Morley et al., 2005)  suggest that “teacher’s conceptions of inclusion are based primarily around the level of participation” rather than the quality of the lesson, that ensures everyone’s participation, including those with SEN. When including pupils with SEN the teacher is faced with a wide range of factors that they must consider: 1) the physical nature of the activity, 2) the use of specialist areas/equipment, and 3) the grouping of pupils within physical activities (Bailey and Robertson, 2000) or for pupils with greater learning difficulty needs, which calls for the special educational provision to be prepared for them (Department for Education and Skills [DfES], 2001:6).
It is a common misinterpretation of the differences between integrated education and inclusive education. According to the Nevada Partnership for Inclusive Education (NVPIE, n.d.), it defines inclusive education as “an effort to make sure that diverse learners – those with disabilities, different languages and cultures, different homes and family lives, different interests and ways of learning – are exposed to teaching strategies that reach them as individual learners”. In light of this quote it suggests that inclusive education caters for every individual need, making sure diversity is present to overcome any potential barriers that may arise. The role of the teacher is vital to ensure inclusive education, as they are the facilitator of inclusive educational environment and as facilitator, they are in control of weather a child has the means to take part in quality physical education as Morley, (2005) suggests.
Within the current National Curriculum (Welsh Assembly Government, 2008) it has been suggested that it is not meeting the needs presented by pupils across the country. Due to factors associated with teacher training, financial states of schools and facilities available. However, there are a number of resources schools and teachers that can take advantage of LSA officers and Sainsburys active kids for all programme which gives training on how to be inclusive. (inclusivePE,2018)
Policy’s for inclusion 
Various policies have been put into place to ensure inclusive education for all. Set by the UK’s Government following the Warnock report, (1978) which called for increased mainstreaming of pupils with SEN. Further policies have been put into place to ensure mainstream schooling, Department of education and Employment/ Qualifications and Curriculum Authority, (1999), Special Educational Needs and Disability Act, (2001) , and principles set by the Department for Education and Skills, (2001) have ensured the “need to include pupils with SEN in the context of a mainstream school environment”. 
 By having pupils with SEN in mainstream schools, research states that there is some evidence to suggest “that children without SEN can become more aware of the needs of others when they are taught in an inclusive setting (Gingreco., et al 1993). By doing this, children are there for becoming more accepting of pupils with SEN, not only in the class rooms, but will be less prejudice outside of the school environment as well. 
Supported by the Salamanca statement (United Nations Educational Scientific and Cultural organization, 1994) and many other policies the aim of inclusive education is to ensure
“education for all, it should be possible to enable all human beings—including the disabled—to develop their full potential, to contribute to society and, above all, to be enriched by their difference and not devalued. 
(Federico Mayor, cited in McConkey 2001:10).
Pupils should have the best experiences within Physical education which then prepares them to take part in extracurricular activity and health-based activities.
Teacher attitudes 
Many studies have argued that “teachers’ beliefs and attitudes are critical in ensuring the success of inclusive practices since teachers’ acceptance of the policy of inclusion is likely to affect their commitment to implementing it” (Norwich, 1994). Many studies have tried to prove that the ideologies teachers have, can affect how they teach or try to include pupils with SEN and have shown that “favourable teacher attitudes are critical for the successful inclusion of students with SEN in P.E.”(Jarvis and French, 1990; Rizzo and Vispoel, 1991). However, an attitude is not a simply a behaviour but a “mental and neutral state of readiness organized through experience, exerting a directive and dynamic influence upon the individual’s response to all objects and situations with which it is related” (Allport, 1935, p.810)
Current research suggests that children with Emotional and Behaviour Difficulties (EBD) “to be the most difficult to include over a wide range of subjects” (Vetter and Latimer, 2017) and relevant studies have shown that “teachers seemed to present a negative attitude towards students with emotional disorders and a rather favourable attitude towards students with learning disabilities” (Tant, M. and Watelain, E. 2016). When teaching students with EBD, the teacher has more reasonability, if they don’t choose to teach the students with EBD, they are choosing to not only hinder students’ development of motor skills but also have an affect on their emotional maturity and social interaction (cited in Schembri, A, 2013). As OFSTED, (2002) states that “the child with behavioural problems poses a different set of issues for inclusion than those set by pupils with learning difficulties or physical or sensory impairment” thus meaning teachers face a very diverse set of needs, teachers attitudes may reluctant to modify their practices, as they might feel that it may have a detrimental affect on the other children, however every child has a right to quality education in every context.
Citied in Morley et al., (2005) current teacher’s attitudes towards children with EBD are that they will have a “detrimental effect on the educational attainment of other pupils in the class room”, linked to Hayes et al., (2003) study, where he suggests that the problem isn’t with the child but with the “lack of flexibility and/or commitment to modify and adapt existing practices” by the teachers.
Many factors can affect a teacher’s attitude towards including the individuals with SEN. Factors such as; 1) disability level, 2) age or class level, 3) the type of disability and 4) the severity of the disability (Tant, M. and Watelain, E. 2016). To have a fully inclusive lesson, teachers need to approach the lessons with an open mind, ensuring all pupils have an equal opportunity to progress as individuals, being challenged by setting appropriate targets for themselves which challenges their ability, responding to pupils needs and overcoming any poteinal barriers, (DfE, 2014). PE teachers’ attitudes towards disability vary according to the severity of the condition itself, if the condition is at the saviour end of the spectrum, then teachers may be hesitant to plan accordingly as this can be more work for them and they are relucted to change (Morley et al., 2005). To have a fully inclusive society the teachers need to move away from “traditional outcomes of pe (learning to move) in which skills are taught and learned, to a wider experience of PE (moving to learn) may be a means towards enabling access to inclusive” (Hayes et al., 2003).
In our current frame work the Curriculum Management and eLearning Department, 2013 (CMeLD) suggest that “each of the areas in the PE curriculum needs to enrich the experience of each student as a multilateral education is presented”.  However, when teachers have a negative approach towards diversity and the ideology’s they teach its been proven that “students will show signs of helplessness” (Malta: NAO, 2010). If inclusive education is to prevail, there needs to be an attitude change within current practitioners. “it thus becomes necessary to invest in the human education of teachers and student and in family school relations” (Martins, R. and Lusia, c. 2014). 

Challenges 
There are a number of studies which suggest that,
“while an inclusive discourse underpins much education policy, in practice, there seems to be a discrepancy between the experiences and opportunities available to pupils with and without SEN in mainstream schools” 
(Anthony John Maher ,2018).
As educators or future educators, first we must identify why this is happing and what can be put into place to prevent future exclusion of pupils with SEN. One challenge is the terminology used within policy’s makers, Vickerman (2002) argues that they “contribute to conceptual ambiguity by using the terms integration and inclusion synonymously” which is supported by the Department for Education (DfE,2014) which states that it may result in diverse interpretations of the inclusion principals laid out”. Going forward, policy makers need to identify that the terminology used is critical to ensure understanding of the concept. 
Another challenge to inclusion is the terminology used to describe the disability itself, Barton, (2009) states that the language we use to describe and think about disability will influence our expectations and interactions with them’ (85).” If the correct terminology is used then this can ensure teachers are clear about the condition and can plan accordingly. 
[bookmark: _Hlk534207213]When teaching pupils with SEN, the teacher needs a close relationship with the individual and their carers to know their full limitations as there may be reasons for such behaviour outside of the classroom environment, especially with EBD as there may be a number of circumstances for their behavioural problems (Martin and Hayes 1998, Cohen and Cohen 1987). When dealing with students with behavioural problems it is reasonable to assume that the challenges faced by pupils with EBD are different to those with learning difficulties (Sanches; Teodro, 2006). When teachers are delivering sessions, they should be aware that there still are a wide range of circumstances that may affect pupil’s day to day e.g. poverty, race, seriocomic etc. (Moore & Hansen, 2012,p.29).When including pupils with SEN into any environment it has its limitations, as do they. However, it is a “fundamental stepping stone towards inclusive practice, recognising differences but treating pupils appropriately as to their learning needs” (Hayes et al., 2003). However, it is stated that if,
“behavioural issues are not addressed initially at a senior management level in the school, then face-to-face conflicts with that practitioners regularly come across may continue to be dealt with in a haphazard way outside of an overall inclusive philosophy” 
(Hayes et al, 2003)
Teachers will develop their inclusive practice by gaining experience and the trail and error approach, teachers won’t get it right every time but by working with the pupils they can find out what works best for them and play accordingly in the future.
.Strategies  
The national curriculum for Physical education in 1992 identified four key principles to inclusion which still hold strong today: These are entitlement, accessibility, integration and integrity (NCPE, 1992) These principles have acted as ‘corner stones’ in which the current curriculum has been built upon.
When including students with disabilities within PE activities, their sense of autonomy to the class and school community increases, optimizes their physical capability and develops motor skills and enhancing the overall well-being as suggested by Murphy & Carbone, (2008). This could possibly be linked to Decci & Ryan’s (2002) Self termination theory, which could be revisited to investigate further on how to fully include pupils with SEN not only within the PE setting but within the social aspect of their environment as well.
When trying to include pupils with any type of disability, weather it being physically or mentally. A key tool to include them within physical education is a socially structured environment. During which “PE classes provide a unique opportunity for the development of students social behaviour” (Sherill, 2004). When a teacher is faced with a pupil with EBD this will be a useful tool, where the students begin to socialize with other students, working together to complete tasks and communicating with one another.
[bookmark: _Hlk534193877]Another strategy to include any pupils both with or without SEN, is the need for better exchanges between ‘inclusion partners’. This is where the parents, administration, medical staff and all teachers (not just subject specific) to develop an individual plan for the pupil with SEN. (Tant, M. and Watelain, E. 2016). Which targets and challenges specific areas where the child could improve, developing their competence and overall performance. 
 When speaking about inclusive practice, we know that the central element can be developed further to have a positive affect on the attitudes and representations of the teacher themselves. One way of doing this is APE training for all teachers. Supported by Tant, M. and Watelain, E. (2016), which states
“Thematic analyses have previously shown that PE teachers need regular APE training focused on inclusive didactic strategies and pedagogical adaptations and the support of teachers with inclusion experience (co-teaching) throughout their careers (starting at the university level)”
If teachers are getting regular refreshment courses, that which need to be compulsory, to ensure an inclusive education for all and to have a higher quality session. In relation to training, Tant and Waelain, (2016) propose three different types if teacher training, which set out to have a diverse understanding of the topic. The three types of training are; multidisciplinary training,  didactical disciplinary training and pedagogical disciplinary training, all in which help the teacher grasp the understanding on how to have a fully inclusive lesson, helping them to adapt to the individual’s needs, learning how different pupils learn in different ways and try to move away from the ‘one size fits all’ approach, traditionally used by current physical educators. 
The Youth Sport Trust, (2008) have come up with appropriate strategies to help teachers when planning sessions for any pupil, which is referred to as STEP meaning Space, Task, equipment and People which is said to b the way forward in planning any sort of lessons, catering for pupils with a diverse range if needs. 
As (Schembri, 2013), states that “Sport is a potential tool to the child’s development and learning.  It entails values such as respect and cooperation, improves health and is significant for development of local contribution.” If taught properly, sport can be used to include a wide range of pupils with SEN as well as catering for a wide range of disabilities. The sports education model in my view is a pathway towards a fully inclusive environment, however the traditionally taught sport such as rugby or football will have the opposite affect as it merely caters for those pupils who are more abled. However, with close cooperation with LSA officers and the appropriate adult, sport can be manipulated to help pupils with SEN progress. By simply adapting a game e.g. lighter balls, bigger goals, coloured equipment etc. it will help pupils get the education they were promised.
In conclusion, there is a growing need for assessment if an inclusive education want is to prevail. Teachers need to move away from the traditionally taught practices that merely include those capable, moving away from pupils with SEN/ALN becoming the helped’, ‘helper’ or the ‘helpless’ by simply modifying and adapting existing practices. Currently, the pupils with SEN aren’t getting the fullest out of the activities as practitioners lack in planning for their needs. In relation to points made throughout the key feature, I believe that the route to an inclusive educational system is cooperation between pupils, teachers, parents and any appropriate medical staff. However, the practitioners should be encouraged to develop their own knowledge by going on relevant courses to support those with SEN. Therefore, they know how to cater for a diverse set of needs and are able to respond effectively when dealing with students with SEN.
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