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Appendix 1: Lesson Plans 
Appendix 1A: Lesson Study 1 

 
Student-teacher Leoni Emanuel Class: Year 5 
AoLE or Subject Language, literacy and 

communication 

Date: 03.02.20 

Lesson Focus: Understand and use direct speech and indirect speech in 
writing. 

Meaningful links to 
Curriculum  

- Are building up a body of knowledge and have the skills to 
connect and apply that knowledge in different contexts. 

- Connect and apply their knowledge and skills to create 
ideas and products. 

- Express ideas and emotions through different media. 

Meaningful links to: 
Cross Curricular 
Responsibilities 

- Use the full range of punctuation to guide the reader in 
complex sentences, e.g. commas, bullet points, speech 
marks and apostrophes for possession. 

Personal Targets (Linked to QTS and identified in weekly review) 

 
- Managing the learning environment (timing) (behaviour) 
- Differentiation 

 
 

Learning Objectives (focus on Learning- use accessible vocabulary): 

The pupils will learn to: 
1. Be able to write sentences using direct speech. 
2. Be able to understand the difference between direct and indirect speech. 
3. Be able to change direct speech to indirect speech. 

 
 

Success Criteria (clearly linked to each Learning 

Objective and related to the process and/or product 
of learning) 

Assessment of Pupils’ Learning 
Evidence 
(What have the learners to say/write/do/produce – 
to demonstrate learning) 

1. Understand how to write and 
punctuate using direct speech in 
sentences. 

2. Be able to explain the difference 
between direct and indirect speech. 

3. Be able to change direct speech to 
indirect speech sentences. 

1. I understand and can use direct 
speech in sentences with 
punctuation. 

2. I can explain the difference between 
direct speech and indirect speech. 

3. I can re-write direct speech as 
indirect speech. 



 Time Activities/Methodology/Key Concepts 
(Teacher’s Role – including key teaching points,  

differentiation strategies and key questions) 

Pupil Tasks 
(Pupils’ role –including differentiation, 

engagement in formative assessment and 
homework) 

 

Resources 
(Including Health and 
Safety requirement) 

 
 

Opening 
phase  

(with links 
to  prior 
learning) 
10 mins 

Discuss lesson objectives. 
 
Refer to prior lesson:  
➢ What is direct speech? 
➢ What does direct speech always 

have? 
➢ What is inside the speech marks? 

 
Ask children to point out direct speech 
sentences on the board. 

 
 
Offer ideas they can remember from the 
last lesson. 

 
 
 
 

Volunteer to point out a direct speech 
sentence on the board.  

PowerPoint 

 
 

Teaching 
& Core 

Learning 
40 mins 

Recap on direct speech characteristics 
from the last lesson. 
 
Task: Write direct speech sentences. 

 
 
 
 

Introduce indirect speech. 
 
 
On the board show the children how to 
change direct speech into indirect 
speech. 
 
Ask children to suggest how to change 
direct speech sentences into indirect 
speech. 
 
Children to re-write direct speech 
sentences into indirect sentences. 

Listen to the teacher recap on direct 
speech. 
 
Write direct speech sentences 
Differentiation: 

- High ability 6 sentences. 
- Mid ability 4 sentences. 
- Lower ability 2/3 sentences. 

Listen to the teacher explain indirect 
speech. 

 
 
 
 
 

Suggest how to re-write direct speech as 
indirect speech. 
 
 
Re-write direct speech sentences and 
change them to indirect speech 
sentences. 

PowerPoint 
English books 



 

 

 
 

Appendix 1B: Lesson Study 2 

 

 
 

Plenary 

Success Criteria: Have we met it? 
 

 
 
 
 

Vote: show thumbs - up, down, not sure 
 
 
 
 
 
 
 

 



 

 

 



 

 

 

 



 

Appendix 2: Observation Timetables 
 

Appendix 2a: Lesson study 1 observation timetable 

 

Appendix 2b: Lesson study 2 observation timetable   

 

 



 

Appendix 3: Observation Sheets 

 

Appendix 3A: Lesson study 1 observation sheet – Scale of Involvement 

 

 
 

 

 

 

 



 

Appendix 3B: Lesson study 2 observation sheet – Scale of Involvement 
 

 

 

 



 

 

 

Appendix 4: Interview questions 
  

1- When the teacher stops the lesson to explain something while you’re doing a task, do you 

think it helps you work better, or does it put you off your work? 

2- After the teacher has stopped the lesson to explain something, do you think you are likely to 

do more work? 

3- If the teacher didn’t stop the lesson during a task to explain something, do you think you’d 

do more work? 

4- If the teacher didn’t stop the lesson during a task, do you think you’d be more distracted and 

perhaps talk to your friends more? 

5- Would you like to continue having lessons when the teacher stops you during a task to 

explain something? 

 

Appendix 5: reflection sheet 
Reflecting on the lesson study 

Kolb – The learning cycle 1984 

 

Concrete Experience – Observing the lesson 

The participants appear to be engaged during the teacher’s introduction, paying attention to her re-

cap on direct speech offering ideas to her questions on direct speech. The teacher introduced the 

task on direct speech and explained what she wants the children to do, checking their understanding 

is clear before beginning the task. The participants all demonstrate high levels of engagement during 

this activity, appearing to be on task. Child B does begin to become distracted slightly as he talks 

with a fellow pupil after working on the task for a short while but this only lasts 2-3 minutes. Child C 

also works well during the activity but at times he appears distracted talking to another student. The 

teacher gains the attention of the class (and participants) during the mini plenary and following this, 

the children all move on to the next activity demonstrating high levels of involvement as they are all 

focusing on the task at hand. The participants continue working well and are engaged with the task 

up to the end of the lesson. There is a moment at the end of the lesson where one child C begins 

talking with a fellow pupil, however, the lesson is ending. Overall, it appears that the introduction of 

the mini plenary during the lesson is useful to retain the children’s engagement with learning as they 

can become distracted by their surroundings and after spending time doing a task. It appears suc-

cessful in drawing the children’s minds and attention back to learning if they are becoming slightly 

distracted or appearing off task. 

Reflective Observation – Reflecting on the Leuven Scale of Involvement 



 

Upon looking at the Leuven Scale of Involvement results and comments, it appears to support the 

idea of implementing mini plenaries to maintain the engagement of year 5 and 6 pupils.  

Child A begins the lesson appearing highly engaged, paying attention and is on task during the first 

activity. She continued to demonstrate high levels of engagement during the mini plenary and re-

mains extremely engaged during the activity following this showing no signs of distraction. Child A 

continued to appear on task during the remainder of the lesson, demonstrating very high levels of 

involvement.  

Child B begins the lesson at a highly engaged level, he is listening to the teacher’s introduction and 

the continues to do so during the first task. Towards the end of the first task he did show signs of dis-

traction by talking to a fellow student during periods of working on task and not appearing to be on 

task. Child B’s engagement increases during the mini plenary as he gave it his full attention and lis-

tened to the teacher. After this, he remained at a highly engaged level for the remainder of the les-

son. 

Child C began the lesson highly engaged, paying attention to the teacher during the opening. He pro-

ceeded to be engaged during the first activity but did begin talking as the activity was coming to a 

natural close. This moved to a moderate level of involvement. Child C’s attention was regained dur-

ing the mini plenary as he regained focus and listened to the teacher. After the mini plenary, child C 

was on task and worked well for most of the lesson, only showing little signs of distraction at the end 

of the lesson when he began talking to a fellow student. 

 

Abstract conceptualisation – Thinking about the effect on engagement and possible improvements 

While thinking about the reflection of the lesson, the mini plenary has been effective in helping to 

regain the participants attention. The mini plenary is a way to engage the children with learning as 

they can become distracted after spending time on a task. It also benefits the children’s understand-

ing as they can use the mini plenary for reference to ensure they are following the task correctly etc. 

Mini plenaries appear to be more effective for children of average to lower ability as child B and C 

were re-engaged through the plenary, child A was of higher ability, but it still helped maintain her 

attention from distraction.  

Active experimentation – Planning / trialling improvements 

It appears that children will be less likely to become distracted if they have a mini plenary introduced 

into their lesson. Thus, suggesting if they were to be left to complete tasks without a mini plenary, 

they would be more likely to be off task at times and disengaged from their learning. For future plan-

ning I would ensure to include mini plenaries within my lesson planning in order to avoid as much 

disengagement and retain the children’s involvement with learning as much as possible.  

 

Appendix 6: Parental consent  
 

Appendix 6a: Parental consent – school A 
 

Letter to parents 



 

 

 



 

Child A – Parental consent 

 

 

 

 

 

 

 

 

 

 

 



 

 

Parental consent – Child B 

 

 

 

 

 

 

 

 

 

 



 

 

Parental consent – Child C 

 

 

 

 

 

 

 

 
 

 



 

 

Appendix 6b: Parental consent – school B 
 

Letter to parents  

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Child A parental consent 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Child B parental consent 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Child C parental consent 

 

 

 

 

 

 

 

 

Appendix 7: Participant consent  
 

Appendix 7a: Participant consent – child A, child B, and child C 
 



 

Child A 

 

 

 

 

Child B 



 

 

Child C 



 

 

 

 

 

 
 

Appendix 7b: Participant consent – child A, child B and child C 
 



 

Child A 

 

 

 

 

 

 

 

 

 

 

 

 

Child B 



 

 

 

 

 

 

 

 

 

 



 

Child C 

 

 

Appendix 8: Lesson Resources 
 



 

Lesson study 2: Lesson resources- mini plenary 

   


