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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development

ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	I started doing self assessment and peer assessment by instructing the pupils to write a ‘WWW’ and ‘EBI’ about their work, or their peers. It became apparent quickly that this technique was not working for the classes I have been teaching. From this I made self-assessment slips that look like post it notes so that each pupil had a physical slip in front of them that had the words ‘What Went Well’, Even Better If’ and ‘Circle an emoji’. This then developed further as the emoji’s in version 1 was on a scale from a very happy face to a sad face. 
After trailing that with one class it was noted that the emoji’s were a little negative and this created a negative atmosphere among fellow pupils. After this the emoji’s were changed to more positive emojis.
However I realised that this still was not having the whole desired affect, with some pupils writing WWW’s and EBI’s that were not related to the learning objective or the success criteria. I also found a lot of pupils were not sticking in their peer or self assessment slips at the end of the lesson. When questioning this with pupils they stated that the square shape was awkward to fit into their work.
From professional development, trail and error, and some further reading into peer and self assessment, I not only changed the shape of the slip, I also added a section of ‘did this hit the lessons Nod?’ (Nod meaning aim in Welsh), I made the slips longer so there was more room to write, and I also included a slide for when it is allocated peer or self assessment time. 
The slide has reminders of the lesson Nod and success criteria, so that the pupils can be have in front of that the preestablished criteria that they are meant to be assessing their outcomes on, because as Dylan Wiliam has stated ‘pupils can assess themselves only when they have a sufficiently clear picture of the targets that their learning is meant to attain.’ (Black and Wiliam 2010). The slide also includes questions pupils can ask themselves when assessing their work or their peers work. Such as ‘Has the Nod been achieves?’, ’Has all the success criteria been achieved?’, ‘If yes, how?’, ‘If no, what needs to be improved for next time?’.
With younger classes the slide also includes sentence starters. Some examples of these are ‘the things you did really well were...’, ‘you should be really proud of....’, ‘in the future you could....’, ‘the area to improve on could be....’. 

	What have you learned?
	From this I have learnt that trial and error can be a very effective way to develop. I have also learnt that if I am ever asking my classes to critique anything I should always make the criteria they are critiquing against visible in the moment, rather than expect them to remember something that was discussed much earlier in the lesson.

	What next?
	Next I will continue to continuously reflect on my professional practice and develop my resources to suit the learners needs. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	Within this strand there are multiple things to touch upon. The first being using demonstrations in the classroom. Although the concept of VKL learners has not been proven, it has been proven that demonstrations in education play a significant role in the learning especially in art (Penfold 2018). I use demonstrations regularly in my teaching practice to make complex concepts more understandable and tangible for pupils. Whether it's clarifying brushstroke techniques or demonstrating sculpting methods. By using demonstrations, it not only demystifies the skills needs it art but also helps with fostering creativity and providing pupils with a solid foundation. 
I also provide WAGOLL examples in lessons as a tool to guiding pupils towards a successful outcome. By presenting them with examples of the wanted outcome, and provided success criteria, it allows for more independence in the lesson as they have all the knowledge needed in front of them. With aligns with the four purposes in creating confident individuals who can start the journey to motivated life long learners. 
I allow for a collaborative learning environment by providing allocated time in certain lessons for class discussion. This opens the floor for open dialogue in which pupils not only share their artistic interpretations but also cultivate an appreciation for diverse perspectives. The interactive nature of these discussions nurtures critical thinking skills as pupils articulate and defend their viewpoints, fostering community of learners valuing not just individual voices but the group voice of the class.
In the same area of critical thinking I have done some lessons that are fully writing lessons, using a blooms taxonomy approach in order for pupils to deepen their knowledge and understanding of a painting. This refines pupils’ written communication abilities. The mix of visual arts and language arts expands the level of a pupils understanding fostering a holistic approach to not just their artistic expression but to their education. 
Practical lessons still remain central to my teaching, as art is a practical subject. Hands-on engagement provides pupils with a platform to put their knowledge into practice. By experimenting with a range of mediums and materials, such a paint, clay, paper, pencils, pens, it fosters habits of experimenting and discovery in art. Which in turn instills confidence in pupils to express their own artistic vision. 
As well as this I have used technology in my teaching in multiple ways, some of which being assigning homework to create presentations, and editing photos either of themselves or found online. Familiarizing pupils with digital tools not only expands their skill set but also equips them for the evolving landscape of artistic expression.







	What have you learned?
	Continuous reflection serves as my main point of call for professional growth. Regularly evaluating the effectiveness of my teaching methods, seeking feedback from my mentor, using pupils outcomes as feedback of my teaching, and actively engaging in professional development opportunities, I try my best to ensure that my approach remains responsive to the continuously changing needs of my pupils.
Reflecting on these experiences, I appreciate the relationship between diverse teaching approaches and a comprehensive, fulfilling art education.

	What next?
	Looking ahead, my journey as a student art teacher is marked by a commitment to continuous learning. Drawing insights from my experiences, I recognize the importance of refining and expanding my teaching methods to meet the unique needs of each pupil.  
I will continue to use and develop multifaceted ways of teaching and providing education to ensure that every pupil is provided with equal opportunities to have the best education I can give them. 






	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	In a pursuit to include authentic, real-life contexts into my art education curriculum, I recently orchestrated a session featuring the globally established artist and ceramicist, Billy Adams. The objective was to provide Year 7 pupils with a firsthand encounter with an artist whose journey mirrored their own aspirations, thereby bridging the range between the classroom and the real-world of contemporary art.
I arranged for Billy Adams to interact with 2 mainstream year 7 classes and 1 Additional Learning Needs class that was made of a mix of year 7 and 8 pupils. The motivation behind this was to offer pupils a unique opportunity to witness an artist who not only achieved global recognition but started his art journey at a similar age.
Adams shared insights into his journey as an artist who grew up in Nothern Ireland during the troubles, emphasizing the pivotal role the educational system played into shaped his path. He delved into his personal experiences, recounting how his artistic passion took root in his formative years, echoing the age of the pupils. 
The main section of the sessions centered on Adams’ ceramic sculptures, as he allowed for pupils to handle each one he brought in and discussed how each one in highly influenced by the nature around him in Wales. Adams provided pupils with a virtual journey through a presentation that demonstrates the different stages of creating a piece of art, from the many initial sketches, to experimenting different compositions, looking for inspiration in his surroundings. In each section of the process to making a final artwork, Adams noted how each one of the visual elements were crucial and needed. This was extremely beneficial to the pupils and connecting their classroom work to the real world because the current project that I created for them to do with me is all about the visual elements of art.
Throughout the process pupils were able to ask whatever questions they wanted, often asking about how one can work as an artist in the real world. 

	What have you learned?
	The impact of this real-life encounter with a contemporary artist, who lives and works in Wales, was evident in the engagement of the class through thoughtful questions. Witnessing the genuine curiosity that pupils displayed with Adams’ visit to the school and discussion of his art journey reaffirmed the effectiveness of connecting pupils with real world contexts. It became apparent that experiences like this allow pupils view of their education to go beyond the classroom, providing links between academic learning and real artistic careers that are possible to obtain. 
Furthermore, the sessions highlighted the power of relatability. By presenting an artists who started his artistic journey at a similar age and navigated the educational system with challenges, due to him being a ALN person himself through a physical differentiation, pupils could envision their own potential paths in the world of art. This discussion on global influences and the geographical route of Adams’ education broadened the pupils’ perspectives, emphasizing the global nature of art and the connection of creative communities.


	What next?
	Building on the success of these sessions with Billy Adams, in the future I will expand opportunities for pupils to engage with real-world artists and contexts. This may involve organizing more artists talk, arranging visits to local art studios, or facilitating collaborations with artists for more hands-on workshops.
Additionally I plan to incorporate reflective activities into the curriculum, prompting pupils to articulate their thoughts and insights following encounters like this one. My aim for this is to deepen their understanding of the relevance of art education in their lives while fostering critical thinking skills.
In terms of inviting artists, I will continue to seek individuals who not only excel in their craft but also resonate with the diverse backgrounds and aspirations of the student body. The aim is to create a plethora of artistic experiences that inspire, inform, and instill a lifelong appreciation of art.






	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	I created my own schemes of work when I joined my PTE 1 school, one of which delves into the work of cell art, a theme that crosses in between art and science heavily. The main aim was to engage year 7 pupils in an exploration of the visual elements of art whilst also introducing them to the theme of cells and their structures.
By incorporating Science and Art I am promoting a holistic and interconnected approach to learning that is in line with the Curriculum for Wales. 
The lessons have included doing observational drawings, focusing on the visual elements of line, shape and space, from images of plants cells, blood cells, animal cells, and stem cells. During these lessons pupils were encouraged to express their creativity while adhering to the accurate depiction of scientific concepts. 
Drawing inspiration from renowned cell artists like Nancy Mueller and Klair Reis, I aimed to expose pupils to diverse perspectives on cell art and encourage them to take the skills and knowledge they have developed from the accurate depictions to create an inspired cell art tile from clay.

	What have you learned?
	Through doing this cell art scheme of work, I gained first hand experience of the impact of cross curricular integration on the pupils engagement. By integrating science into art it allowed for curiosity to develop in art, it deepened pupils' understanding of both subjects, and also engaged some pupils who are not usually excited to enter the art classroom. The exploring of microscopic work allowed them to grasp scientific concepts in a visual way, making ideas that may have before been abstract more accessible. 
Pupils most of all showed increased enthusiasm and creativity when given the task of putting their new found scientific knowledge and skill into visual artworks. This cell art scheme of work not only enhanced their scientific and artistic skills but also promoted critical thinking and harmony among subjects. 


	What next?
	The next phase of this for me includes refining and expanding the cross-curricular themes. I plan to create multiple schemes of work that whole a strong cross curricular approach rather than just one. Moving forward I would also like to collaborate among the staff to see where the main subject teachers feel the scheme of work could develop to ensure perfect harmony between the two subjects.




Part 2
Introduction
In this essay, I will delve into the Assessment for Learning (AFL) strategies of Peer Assessment and Self-Assessment. The exploration will span the foundations, benefits, limitations, and implementation strategies of these assessment methods, shedding light on their impact on progress and learning outcomes for pupils.
In my educational journey as a student teacher, the use of peer assessment and self-assessment has formed itself to being a crucial element. As someone who is committed to nurturing and developing active learners, and promoting an educational environment that allows for reflective and motivated learners, these strategies align with my personal teaching ethos. With recognizing the potential self-assessment and peer assessment has to empower pupils, promote critical thinking, and deepen subject knowledge and understanding, researchers such as Topping (1998) and Black and Wiliam (1998) have emphasized the positive impact of these strategies. This essay will explore the application of these methods and how they can be a tool for success or a tool for failure. 
Peer and self-assessment is underpinned by Constructivist principles. By placing pupils at the center of their own individual learning experiences, these methods align not only with educational theories, such as Constructivism and Social Constructivism, but can also adapt and cater to diverse learning styles (Vygotsky, 1978). The emphasis on collaboration, self-reflection, and pupil independence aligns seamlessly with the Curriculum for Wales (CFW) (Welsh Government, 2022). Specifically looking at these principles, the document emphasizes the importance of creating ambitious, capable learners, ready to learn throughout their lives.
Rooted in Constructivism, and its extension Social Constructivism, using Vygotsky's Zone of Proximal Development (ZPD) (Bruner, 1986), peer assessment embodies collaborative learning and the role of the More Knowledgeable Other (MKO) (Vygotsky, 1978). This essay aims to unfold the theoretical foundations that support the effectiveness of these assessment methods.

Literature Review on Self and Peer Assessment
Self-assessment, has been defined at the process where learners evaluate their work against preestablished criteria, which intern allows for an adaptive, self-controlled, and introspective analysis with learners actively partaking in their own setting of goals (Ndoye, 2017; Bourke and Mentis, 2013). In parallel, peer assessment involves a mutual evaluation of peers' work against predefined criteria (Marty et al., 2010; Topping, 2017; Reinholz, 2015).
The concept of peer and self-assessment intertwines itself with the theoretical foundations of Constructivism, and the later concept of Social Constructivism. In order to discuss this, in the situation of peer and self-assessment, the difference between the theories should be addressed.
Constructivism emphasizes the role of individuals' experiences and cognition in learning (Piaget, 1970). Social Constructivism, founded on Constructivism, differs significantly (Vygotsky, 1978). Social Constructivism places a strong emphasis on the collaborative construction of knowledge and understanding (Bruner, 1997). It recognizes and utilizes the collective and social nature of knowledge development, highlighting the impact of interaction and shared experiences on learning outcomes (Vygotsky, 1978).
The theoretical roots of peer assessment links seamlessly with Social Constructivism with the focal point being Vygotsky’s ‘Zone of Proximal Development’ (ZPD) (Vygotsky 1978, p. 84), emphasizing collaborative learning and the vital role of a ‘More Knowledgeable Other’ (MKO) (Vygotsky 1978, p. 86). Vygotsky described the concept of MKO as the difference between a person's present stage of development and the level they could potentially reach through learning. This potential learning is contingent on guidance from adults or collaboration with peers who have greater expertise (Vygotsky 1978).  
Peer and self-assessment are a catalyst for independent learning that aligns with the values of the CFW (Welsh Government, 2022). The AFL strategies, peer and self-assessment, go beyond the evaluation aspect. They actively engage pupils in the assessment process (Panadero and Jonsson, 2013 and Topping, 2017), providing a sense of autonomy for a pupil's own learning journey. With keeping the CFW at the forefront, which involves the Four Purposes; ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals (Welsh Government, 2018) self and peer assessment integrate effortlessly (Darling –Hammond, 2017).
By involving pupils in self-assessment, it empowers them to set and track their own goals in their learning (Black and Wiliam, 1998 and Wanner and Palmer, 2018). Corresponding with the CFW’s emphasis on creating ambitious, capable learners (Welsh Government, 2018), who take ownership over their learning. Furthermore, engaging in peer assessment cultivates an understanding of assessment criteria, promoting collaborative learning and active participation (Topping, 1998, Falchikov, 2004. And Marty, Henning, and Willse, 2010). Harmonizing again with CFW’s philosophy of the Four Purposes goal of fostering enterprising, creative contributors who can collaborate and communicate effectively (OECD, 2018).
Critical reflection stands as a vital aspect of both peer and self-assessment, cultivated through continuous engagement with individual work and the work of peers (Lynch, Brockbank, and McGill, 2010). This reflective process not only contributes to the development of critical thinking but also aligns with the CFW’s stance on promoting critical reflection for the development of ethical, informed citizens (Welsh Government, 2022. And Gert, 2013). Extensive research supports the notion that the inclusion of self and peer assessment in education brings many benefits, extending beyond traditional assessment methods (Wanner and Palmer, 2018). These critical reflection skills, fundamental for nurturing higher-order thinking, represent a third dimension of the benefits within the AFL strategies of self and peer assessment (Brookhart, 2015). Pupils actively participating in the assessment and evaluation process refine their ability to critically reflect on their work or their peers (Boud, Keogh, and Walker, 1985). This cognitive self-aware practice not only enhances performance but also equips pupils with lifelong skills essential for navigating complex challenges across various areas (Moon, 1999)
Furthermore, among these benefits is the shift it facilitates in the pupils' attitude towards learning, by transitioning from a passive role to an actively engaged participant (Eccles and Wigfield, 2002). When pupils adopt a hands on approach in evaluating and assessing their own work, or work from the peers, they build a sense of agency and ownership over it (Boud, 1995). This fundamental shift is resonating with contemporary educational exemplar that is the CFW, by seeking to cultivate not just knowledge but individuals who can actively construct their understanding (Darling-Hammond, 2017).
Peer and Self-assessment additionally allows for deeper subject understanding, which is another notable benefit (Hattie and Timperley, 2007). As pupils juggle with assessment criteria, engage in self-reflection, and provide constructive feedback to their peers, their comprehension strengthens (Nicol and Macfarlane-Dick, 2006). This depth of understanding is crucial for meeting educational goals, and fits with the broader aim of developing independent learners who truly understand the subjects they study (Biggs & Tang, 2011).  In union to this, the incorporation of self-assessment and peer assessment is underpinned by a variety of evidence highlighting its transformative impact. Numerous academics have discussed the positive effects of peer and self-assessment in learning.
Whilst self and peer assessment offer many benefits, these strategies are not without their challenges. The primary challenge centers around the clarity of  the learning targets, emphasizing the pivotal role of articulating explicit learning objectives and success criteria. This articulation becomes indispensable for the success of self-assessment and peer assessment, as learners can only evaluate themselves effectively when the information is provided in a clear and tangible way (Black and Wiliam, 2010). In addition to clarity, another significant limitation pertains to the potential for bias in peer assessments. Research suggests that learners may be susceptible to the influence of their personal relationships with peers, whether positive or negative, thereby impacting the fairness of the assessments (Marty et al., 2010). 
To effectively address and overcome these challenges in the classroom, educators must conscientiously acknowledge and take proactive measures during the implementation of self and peer assessment. This includes providing explicit assessment criteria and fostering a culture of constructive feedback to mitigate issues related to bias (Carless et al., 2011). Moreover, the incorporation of reflection sessions and peer activities serves as additional strategies to help pupils develop a shared understanding of assessment criteria, which aids in reducing the influence of personal relationships on judgments (Topping, 2009). Engaging pupils in shaping and improving assessment criteria further empowers teachers to enhance the clarity of the peer assessment process, facilitating a more impartial evaluation (Boud and Falchikov, 2007).
In order to implement self and peer assessment successfully requires a strategic approach (Boud, 2015). Communicating the teacher's expectations clearly, providing direct assessment criteria, along with scaffolded guidelines, will set the tone for assessment and contribute to the clarity of the process. Furthermore, by issuing this to all pupils ensures consistency across the assessments (Carless and Chan, 2017). 
Another way of implementing and facilitating peer assessment can be through using technology. Online platforms allow for efficient exchange of assessments and provide a space for constructive dialogue among learners (Cho and MacArthur, 2010). Additionally, these platforms often enable anonymity, which can aid in the possible issue of honest and unbiased assessments (Falchikov, 2013).
Encouraging a culture of continuous improvement is vital in creating lifelong learners in line with the CFW (Welsh Government, 2022). This can be achieved through regular reflection sessions, in which pupils and educators can analyze the effectiveness of the self and peer assessments and discuss refinement (Gibbs and Simpson, 2005). This time also encourages learners to purposefully engage in their assessment feedback and apply it to their work, which instills in them the capability to be responsible for their own learning (Nicol and Macfarlane-Dick, 2006).
Ensuring the reliability and fairness of self and peer assessment requires a proactive approach (Topping, 2017). Clear assessment processes, which include clearly articulated criteria, well-structured feedback systems, and routine all play a key role in the reliability of peer and self-assessment (Carless, 2015). As well as this, a discussion between peers, where pupils discuss and align their assessment standards, further enhances the consistency of the evaluations (Rust, et al., 2003).
Teacher involvement remains integral in ensuring fairness and reliability when implementing these AFL strategies (Nicol and Macfarlane-Dick, 2006). Whilst peer and self-assessments encourage pupil independence, the guidance and oversight of the educators partake in a vital role in sustaining the integrity of the strategies (Boud and Molloy, 2013). Educators can facilitate when it is time to use these strategies, provide feedback on assessments, and intervene when necessary to address any discrepancies, again ensuring that the overall fairness and reliability of the peer and self-assessment process is maintained (Boud, 1995).
Educational practices are continuously evolving, and innovative approaches, such as peer and self-assessment, play a pivotal role in shaping the learning experiences for pupils. One of the key outcomes of employing self and peer assessment is its significant impact on pupils' motivation and confidence building. As learners actively participate in the self-assessment or peer assessment process, they consistently set and track their own goals, fostering a sense of empowerment and autonomy over their work (Black and Wiliam 1998, Wanner and Palmer 2018, Panadero and Jonsson 2013, Topping 2017). This not only aligns well with the CFW and its Four Purposes, which emphasizes the development of ambitious, capable lifelong learners (Welsh Government, 2018, and Welsh Government 2022), but also marks a fundamental shift from a passive to an actively engaged role in the assessment process.
The impact of self and peer assessment extends beyond individual confidence and empowerment, creating an environment in which collaboration and communication skills are continuously developed. The nature of peer assessment inherently promotes communication among pupils, enriching the community within the classroom and fostering a culture of mutual learning (Bruner 1997, Vygotsky 1978). This transformative approach aligns with the CFW, which seeks to cultivate individuals capable of actively constructing their understanding (Welsh Government 2022). The shift from passive observers to active participants not only transforms pupils' attitudes toward learning but also nurtures a sense of agency and ownership in their academic endeavors (Darling-Hammond, 2017).
Beyond shifts in attitude, peer and self-assessment contribute significantly to the development of understanding the academic content. Hattie and Timperley (2007) argue that engaging in the assessment process, which involves navigating assessment criteria, self-reflection, and constructive feedback, enhances pupils' comprehension of the subject matter. This deep understanding is crucial for achieving educational goals and aligns with the broader aim of developing independent learners who possess not only knowledge but also a comprehensive understanding of the subjects they study (Biggs & Tang, 2011).  
The Four Purposes of the CFW, emphasizing the development of ambitious, capable learners; enterprising creative contributors; ethical, informed citizens; and healthy, confident individuals (Welsh Government, 2022), naturally align with the implementation of peer and self-assessment strategies. As pupils actively participate in assessing their individual work, or the work created by peers, they internalize the skills needed to achieve success criteria, fostering the development of capabilities essential for contributing to their communities and society as lifelong learners (OECD, 2018).
Moreover, the practice of critical reflection, integral to self and peer assessment, further enhances its impact on pupils. Through continuous engagement with peer or individual work, pupils are motivated to critically think about their learning processes (Gert 2013). This approach cultivates the skills of questioning, assessing, evaluating, and analyzing work, extending beyond the classroom, and preparing pupils for their roles as responsible members of society (Welsh Government, 2018).

Conclusion
The critical literature review has highlighted the diverse range of impacts self and peer assessment has on the learning experiences of pupils. Rooted in the principles of Constructivism and Social Constructivism, these AFL strategies correspond with more contemporary education such as the CFW. The extensive research explored in this essay shows the powerful potential of peer assessment and self-assessment in fostering critical thinking, autonomy, collaboration, and a deeper understanding of academic content.
Self-assessment, defined as learners evaluating their work against pre-established criteria, empowers learners to actively engage in their learning journey. The process of setting and tracking their own goals, aligned with the CFW's emphasis on creating ambitious, capable learners, promotes a fundamental shift from passive to active participants in the assessment process. Similarly, peer assessment, involving mutual evaluation against predefined criteria, not only contributes to deeper subject understanding but also nurtures communication skills and a sense of community within the classroom. The theoretical foundations of Constructivism and Social Constructivism, highlight the collaborative and developmental nature of these assessment methods.
However, the literature review also acknowledges the challenges associated with self and peer assessment, emphasizing the need for clear learning targets, explicit assessment criteria, and strategies to mitigate biases. The involvement of teachers remains crucial in ensuring the fairness, reliability, and success of these AFL strategies. The implementation of technology and a proactive approach to continuous improvement are highlighted as key elements in overcoming limitations and maximizing the benefits of self and peer assessment.
As I continue to integrate these strategies into my teaching practice, I am mindful of the broader implications for learner development. Beyond academic achievements, the potential impact on pupils' motivation, confidence, collaboration skills, and critical thinking capabilities positions self and peer assessment as invaluable tools in the educator's arsenal.
The insights gained from the critical literature review have significant implications for my teaching practice and ongoing professional development. As an educator committed to fostering active learners and creating an environment conducive to reflective and motivated pupils, continuing to integrate and develop self and peer assessment into my teaching toolkit is vital. The evidence presented in this essay states the potential positive impact on pupils' motivation, confidence, and critical thinking skills.
The emphasis on clear communication of expectations, provision of direct assessment criteria, and scaffolded guidelines for pupils aligns with my commitment to creating a supportive learning environment. Recognizing the strength self-assessment has in empowering pupils to set and track their own goals, I am motivated to further refine my self-assessment tools, incorporating more elements, similar to the "Nod" reminder and guiding questions for more focused and meaningful assessments.
Additionally, the acknowledgment of the limitations of self and peer assessment, particularly regarding potential bias and the importance of teacher involvement, prompts me to consider proactive strategies in my implementation. I will strive to articulate clear learning objectives, provide explicit assessment criteria, and foster a culture of constructive feedback in my classroom.
Continuous reflection on my professional practice, as emphasized in the literature review, will remain a cornerstone of my teaching ethos. Regularly analyzing the effectiveness of self and peer assessments, engaging in discussions with peers, and refining the process based on feedback will all contribute to the ongoing improvement of my teaching methods.
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