Rationale

This rationale will discuss the resource that I have used to create the three activities that I have made to support and enhance the teaching and learning initiative within Literacy. The resource I have decided to use is the story of a Welsh Legend; The Legend of Gelert. This resource has given me the ability to create activities that are appropriate for the use of children in year four within Ks2. Using the National Literacy and Numeracy Framework (Welsh Government, 2014) my activities are based on the ‘locating, selecting and using information’ strand within the ‘reading across the curriculum’ element (Welsh Government, 2014). The element that I have chosen aims to ensure that learners ‘use a range of strategies to make meaning from words and sentences, including knowledge of phonics, word roots, word families, syntax, text organisation and prior knowledge of context’ (Welsh Government, 2019). These skills involve; reading texts, understanding of sentence structure, skimming and scanning for specific information and identifying different texts. (Welsh Government, 2019). Through these activities the children will develop these skills and build on their knowledge whilst having fun. 
    The first activity involves use of a Comprehension Worksheet. The Work sheet is numbered one to six and uses the story of Gelert to help learners to be able to identify, locate and select information from the text (story). They are to be given the resource which is the story on a separate piece of paper as well as the worksheets 
    The first question involves the children ticking true or false for each statement that is presented within the box. In order for the learner to complete this question they would need to have understood the story so that they can identify which statement is true or false. 
The second question involves the children creating statements of their own and then swapping their worksheet with the person sitting next to them. This allows the children to create their own sentence structures as well as identify different parts within the story. 
    The third question involves the learners trying to locate specific words within the statements that have been take from the story but are altered by one or two wrong words, the children are to identify the word or words and highlight or underline the words. 
Question four entails the children re-arranging the order of the events that are stated and numbering them from one to six. This shows the children are again able to identify different parts of the story. 
    Question five displays that the children are able to circle correct word that fits within the sentence that they are presented with. The children are to use the story to locate and select the correct word in order to complete the sentence. 
    The last question involves the learners of higher ability expressing how they feel Llywelyn felt when he accidentally killed Gelert. This shows that the learners understand and empathise with the text, it makes them feel more involved and lets them express their opinions through words. The lower ability learners are asked to circle a word from the list provided about how the story feels Gelert felt and then are asked how they feel Gelert felt. 
    The Worksheet has been adjusted so that higher and lower ability learners can be involved and learn as a whole class. The higher ability learners have extra work to complete and the questions are more challenging then the lower ability learner’s worksheets. This activity is supported by John Dewey as he states that the classroom is a ‘social place for children to learn’ (Schiro, 2012). This activity allows the learners to independently learn as the worksheet gives them space to answer the six questions by their selves so that they can grasp the story for themselves. According to Schiro (2012) Dewey states that as individuals the learners construct their own knowledge instead of being told what to do by a more capable other (teacher). 
    The second activity involves the children working together in pairs to complete the task. The task includes words that have been taken from within the story and their definitions on different cards. The children are to match the correct adventurous vocabulary words to their definitions within a time limit (specified by the teacher). The teacher is to go around once the task is completed and present the pair who are correct or who are closest with a sticker. The advantage of the children working pairs allows them to converse, give them the spotlight and It also gives them a sense of achievement (Teaching English | British council | BBC, 2019). 
  Vygotsky (1978) supports this activity as he believes that the Zone of Proximal Development (ZPD) is the distance between what a child is achieving now and what a child can achieve through adult guidance or more capable learners. Taylor (2013, p.5) points out that Vygotsky suggests that children learn better when working with their peers socially, I have designed this game so that children can work in pairs to help one another to match the word to the definition socially to develop their word bank. Along with guidance from an ‘more acknowledge other’ which in this case is the teacher the children complete the task in a time limit. 
    The third activity involves the children creating their own story boards, the children are to imagine that they are the King and are to tell their story. The children are given blank story boards on an A4 piece of paper. The higher ability learners are to create their own versions of The Legend of Gelert. They are to draw pictures in each box to describe the different parts of the story and then write their version of the story underneath. The lower ability learners won’t have to explain their story in so much detail, but are to still do the same as the higher ability learners. The learners are to use their resource (story) to help them re-tell it, this allows the learners to show that they are able to re-tell and understand sequencing within a story as they locate and select information that creates the story into six boxes. 
    This activity is supported by Jerome Bruner as Bruner believed in ‘discovery learning’ (Bruner, 1961). The learners even though are given the resource to create their own story boards are still re-creating the story in their own way this allows the children to become familiar with the story even further, whilst constructing their own knowledge by categorising and ordering information using a coding system (Bruner, 1961). The children are re iterating the story on the worksheet that the teacher has initiated, Bruner believes that the teacher should not teach the information through the rote learning process, but alternatively aid the learning process (Bruner, 1961). 
    To conclude, the activities that I have created have aimed to support the learners through the use of literacy, Ofsted (2012) suggests that literacy is an important ‘essential for everyday life and understanding of the world’. Children need to be able to converse and communicate with their peers and adults in order to feel normal and accepted and therefore the school and parents of the children are responsible for how a child engages with language, literacy and communication. Donaldson suggests that children become ambitious, capable learners when they are able to communicate effectively in different forms and setting using both welsh and English’, ‘build up on their knowledge’ and are ‘questioning and enjoying solving problems’ (Donaldson, 2015). These activities aim to enhance pupil independence, creativeness and memory whilst helping them to specifically locate, select and use information that is provided. These activities that I have adapted from the story can also be seen to be good practice towards the new curriculum as the resource for the activities is based on a history story, the children not only develop their skills within literacy but also gain knowledge of a historic part of their heritage. 
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