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Abstract

The purpose of this dissertation was to investigate the standard of physical education (PE) at secondary schools incorporating past and current perspectives. The aims of the dissertation were; to investigate through secondary research the evolution of physical education since the 1900’s to the present-day throughout the UK, to determine the value of physical education within the current National Curriculum and at school level, and to investigate current PE strategies in Wales and the extent to which statistics represent contemporary experiences. 

The objectives were; to investigate by primary research perceptions and opinions of individuals concerning the design and ownership of physical education in the National Curriculum (NCPE), to investigate by primary research the notion of physical education achieving a better standard of delivery at secondary school level, to question whether Sporting Bodies and the Government have a greater role to play in the delivery of PE, to make suitable recommendations based from primary and secondary research.

In order to obtain information on the subject area secondary and primary research methods were utilised. During the secondary process books, journals, newspapers and internet resources were used. With regards to the primary research stage information was gained through qualitative research.

The qualitative research process involved interviewing eleven respondents who ranged from individuals involved with the delivery of PE and ‘experts’ at local authority level.  

The research disclosed that although there is an initial perception of the standard of physical education increasing, there are still inherent problems that lie within the structural makeup of physical education which revolve around a number of issues such as; ‘time allocation’, substantiation of PE within the curriculum, and funding.

Chapter One
Introduction

Chapter 1: 

Introduction
The author of this dissertation has come to recognise the importance of education within physical activity and its crucial applicability to human development. Physical education (PE) is not just about exercise it encompasses a range of issues that are prevalent throughout life.
Interest within the subject of PE occurred through experience as a school pupil and the current issue of standards. PE since the 1980s has changed a significant amount, with the introduction of the National Curriculum (NC) the structure and content of PE has been an issue of questionable implementation and we are lead to believe that PE is getting better. However, we are also told that whilst PE is developing, the facilities and amount of time spent taking part is not enough.

Therefore, if the amount of time spent doing PE is not enough and facilities are of poor standard then surely there are issues that have to be addressed? Yes, there are projects and schemes that are put in place to help develop participation and there has been huge investment in time and money from National Governing Bodies, Quangos and the Government who are all aspiring to the same objective which is to increase participation rates. But in the midst of opportunistic development there are still those whose needs and expectations in what they experience, are not being met. 

There have been suggestions that the perception of children being less active has been based upon an image of halcyon days of a post war childhood where children played from dawn until dusk. This is all it was, an image, because there was not a way of recording it with any precision in those days. 

In fact scientists have pointed out that increasing PE time is questionable as: 

‘…The more exercise (children) do in school, the less they do at home, and vice – versa.’ (The Times, 2004)

It is very important that children throughout primary and secondary schooling take part in physical education as it is a method of human development. However, it becomes questionable when initiatives are implemented which result in negative impacts. Surely the solution is for all involved to work together to ensure that the needs and expectations of children are met?

Current schemes and projects are working, but somewhere within the subject of physical education children’s experiences are not being substantiated by the results in which society are being lead to believe.

The author of this dissertation believes it to be of significance to investigate to what extent the portrayal of PE development represents the true experience of physical education within secondary schools. The investigation will be conducted through primary and secondary research.

The aims of this investigation are:

· To investigate through secondary research the evolution of physical education since the 1900s to the present-day throughout the UK.
· To determine the value of physical education within the current National Curriculum and at school level.
· To investigate current PE strategies in Wales and the extent to which statistics represent contemporary experiences.

The information from the secondary research will give a broad and explicit aspect of PE as it was seen in the early 1900s and within contemporary society. This information will give an explanation of how PE evolved throughout the UK and it will argue the status of PE in the National Curriculum as a subject and as an activity being experienced by the pupils. It will also contain information explaining current schemes and projects being implemented to achieve development.

The objectives of the investigation are:

· To investigate by primary research perceptions and opinions of individuals concerning the design and ownership of the NCPE.

· To investigate by primary research the notion of physical education achieving a better standard of delivery at secondary school level.

· To question whether Sporting Bodies and the Government have a greater role to play in the delivery of PE.
· To make suitable recommendations based from primary and secondary research.

The utilisation of qualitative primary research will aid in the achievement of these objectives. Eleven interviews will be conducted in order to provide relevant information for the researcher to purvey applicable recommendations. 
Chapter Two
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Chapter 2: Review Of Literature - Physical Education In The

United Kingdom-Historical Overview
Overview
‘…Play is a feature of human behaviour from birth to death, and is absolutely essential in forming the basis for human survival and human development.’
(Hughes & Williams cited in Torkildsen 1999:23)
There is no definitive time or date for when play became a part of societal culture. However, if it is to be believed that play is an aspect of life that stays with us until death then surely ‘Play’ is indicative of physical activity and therefore education.

When researching the subject and the history of Physical Education it became apparent that physical activity in some form or other has been taught since the times of the ancient Greeks. However, to distinguish a prominent point in time where physical education became prevalent as a matter of significance, the author looked at the beginning of the 20th Century. Prominent landmarks throughout the 20th Century changed the course of Physical Education into what we see it as today.

Early 20th Century Physical Education

At the turn of the Century there was great turmoil within society, the ‘Boer war’ had affianced Great Britain into war, and this was a war that was to change the course of both army training and physical education throughout the United Kingdom. Britain was once famous for the phrase: 

‘…The Sun will never set on the British Empire.’ (Wesson, et al, 2000: 335) 

This changed dramatically when Queen Victoria died, the working class were emerging as a significant body within a society that was once perceived as upper class and sport was becoming a part of the cultural fabric. 
In 1904 a report was presented by the ‘English Interdepartmental Committee’ on Physical Education. This report was of great magnitude which provided a structure for the development and characterisation of physical education in the United Kingdom. Initially the Board of Education, who adopted the school syllabus, sought help from Swedish teachers. The motive for this was the large supply of Swedish teachers available from institutions in the United Kingdom. Regardless of the positive values to having skilled teachers, there was too much devotion to Gymnastics which the English were unfavourable to as there was a lack of rhythm and an absence of games.

It was not until the establishment of the Fisher Act 1918 that problematic issues began to disperse. The Act advocated that Physical Education was essential to the development of both primary and secondary school children and further resources were required for school camps.
As the First World War was creating a serious shortness of trained personnel the military saw this as an opportunity to evoke interest within drill. However, the ideologies of Sir George Newman a member of the Medical Department of the Board of Education suggested:

‘…School camp programs should emphasis therapeutic exercise, games and rhythms rather than military drill.’ (Hackensmith, 1966: 228)

World War I & II And The Effects on PE
The effects of World War I saw Britain in a state of economic disrepair; vast numbers of the young generation were left unemployed. Society needed a solution to this problem which was dominant throughout post war Britain, and this solution was recreational extension. In 1925 the National Playing Fields association was formed. In the first year of operation there were several hundred playing fields constructed and in:

‘…1927 a grant from the Carnegie United Kingdom Trust gave a sum of a million dollars which helped the association acquire 6000 acres to transform into 870 fields and playgrounds.’ (Hackensmith, 1966: 229)

Physical activity seemed to be on the rise and it was an issue that individuals of the time recognised to be of importance. But it was not just society in general who believed in the value of physical education. It was also central to the interests of public figures. In 1934 the British Medical Association became motivated by the plight of physical education throughout the United Kingdom. Through their motivation came the appointment of the ‘Physical Education Committee’, who after ‘two years’ produced a survey which claimed that:

‘…Schools had contributed little to the leisure-time activities of the nation’s youth and that provisions for physical exercise and recreation left much to be desired.’ (Hackensmith, 1966: 229) 
This was a blow to the educational system as much effort had been centred on improvement. By 1937 it had become evident that the issue of physical education had become an essential aspect of development within society. The Government could no longer make light of the issue, and therefore ‘white papers were constructed and delivered on physical training and recreation’ which lead to the establishment of the ‘National Advisory Council on Physical Training & Recreation’. A year later the Physical Training and Recreation Act became law, which resulted in ‘eight million dollars being provided on the basis that it was spent over a three year period on the development of physical education and recreation in the United Kingdom’. However, this program was short lived as War was declared on Germany. (Hackensmith, 1966: 229)

World War II captured the cognisance of all throughout the United Kingdom and brought to light the fundamental value of physical exercise and recreation. All individuals had to be prepared for war which meant nationwide physical fitness classes. At the forefront of this was the Central Council for Recreative Training.

As World War II was approaching a conclusion Parliament introduced the ‘Education Act of 1944’, which transpired into the requirement of all Local Authorities to purvey facilities for physical education and recreation within all schools. Army training was seen as a catalyst for physical development in schools for it was the influence of obstacle training that brought apparatus into schools thus, involving movement and problem solving techniques. This was a huge development for the evolution of physical education and with an extensive rebuilding programme after the war:
‘…Facilities were more sophisticated than ever before.’ (Wesson, et al, 2000: 336)

History has shown that the implementation of education in physical activity has not been straightforward, there have always been tendencies in human beings to take part in activities, but there hasn’t always been a structural program in the delivery of physical education. However, evidence has shown that there is an inherent need for structure in the program of physical education:
‘…As a result of labour-saving devices… the need has arisen for some type of planned program whereby individuals may realise the physical benefits that were once apart of a persons daily routine, as well as many sociological, psychological, and intellectual benefits.’ (Bucher, 1999: 148)

The Modern Day Curriculum
The transition of not just Physical Education but education as a whole post World War II has been an issue that has always fed political debate. With the 1944 Act creating a parity of esteem and prestige between grammar schools, secondary modern and comprehensive schools there has been past assumptions that grammar and secondary modern schools: 

‘…Provided the major route to university and professional career… (and) that children of lower social class had lower intelligence.’ (www.homepages.unl.ac.uk, 09-11-2004)

It is important to consider that this had effects upon the provision of physical education, as upper class sections of society were more congenial to a higher standard of PE delivery.

Physical Education has invariably been a social prerequisite of British culture, but not one that has been regarded as rudimentary.  
Impacts of the 1980s
Although development had been made throughout the years since the Education Act 1944, there were still problematic issues. There was a new Government in power at the start of the 1980s and the leader Margaret Thatcher had her own agenda. Privatisation was her enthusiasm and this was a factor that affected the standard of physical education. But this was not the only issue that was causing problems. Concern was shown that too much emphasis was being put on ‘movement skill’ and not enough ‘practice of sport’ within the PE curriculum, and a dispute over contracts of employment between the government and teachers was, at the time, a prolific issue that had lasting effects. The consequences of this was that teachers gained clearly defined contracts which specified how many hours was required of them and the obligation to take part in staff training which was often after hours. Subsequently this meant that many teachers found it increasingly difficult to support extra curricular activities. (Houlihan, 1997: 223)

This Thatcherite enthusiasm for privatisation during the 1980s and early 1990s evoked the process of selling off playing fields as she believed that budgetary systems had to be put in place through the introduction of local financial management of schools. Local authorities were persuaded to sell off playing fields through the permissive excuse of low usage. This implementation also meant that devolving of costs were enacted, all aspects of education were meet with the issue of cost cutting. Transport was an area where costs were cut which affected both sport and physical education. (Kirk. et al, 1990: 2)

Along with the imbalance of PE came ambiguity, where was PE as a subject heading, was it seen as having any significance? Peters (1966) suggested:

‘…Physical Education in schools is inferior to other curriculum topics due to its eminently practical nature.’ (Cited in: Kirk, et al 1990: 3) 

The author believes this to be true even of the 1980s as political ideologies have a huge effect on the value of a subject and it was often a view that was typical of authors in the 1980s and early 1990s.

The National Curriculum

In 1988 the Education Reform Act changed the framework of the education system from an objective, elitist approach as it was based on ability and aptitude of an individual, to a standardised system that sought excellence throughout. From this Act came the National Curriculum which gave schools the option to be centrally governed and financed. The aims of the National Curriculum were to: 

‘…Raise the standards achieved by pupils and students, to extend freedom of choice in education, and to improve the quality of education in schools.’ (www.homepages.unl.ac.uk, 09-11-2004) 
However, before the National Curriculum could be established a framework had to be implemented which meant the acquisition of specific subjects. This proposed that PE had to justify its applicability to the curriculum in order to stay within it. Subsequently it was kept as a foundation subject which meant that up until the age of 14 it was compulsory; thereafter it was an option. Although Evans et al was:

 ‘…Quick to point out, there is a potentially high price to be paid for the security of foundation status.’ (Cited in Houlihan, 1997:244)

The Minister of Education and Minister of Sport were both moderators of the program incorporated into the National Curriculum for Physical Education (NCPE). Initially a report from the ‘Working Group on PE’ was reported to give allowance to more theoretical PE rather than practical sport. However, with help from sport organisations and sporting bodies the views and perceptions of the Minister of Education and Minister of Sport were satisfied. In 1992 the NCPE was introduced into the system. This outlined all subjects to be taught through 4 Key Stages spanning the course of academic learning. The first 3 stages were a learning requirement of students however, Key Stage 4 was the point at which a student could decide to carry on and take examinations. (Houlihan, 1997:245)

The Mid 1990s
Fears and tensions for the status of PE were raised within the Dearing Report (1994). The report reviewed the structure of the National Curriculum (NC), which suggested that the NC was: 
‘…Narrow, prescriptive and too demanding.’ (www.homepages.unl.ac.uk,    09-11-2004). 
As a result certain implementations were encompassed into the NC. For example, there was to be: 

‘…Simplification and Clarification of the programme of study and a reduction in the volume of material to be taught.’ (www.homepages.unl.ac.uk,             09-11-2004)

However, Dearing still saw PE as an important factor of education and increased emphasis on games and health related fitness.

The content of the PE curriculum was becoming a concern for the government due to supposed decline in competitive sport and the introduction of policies to develop extra curricular activities, because of the restrictive time allowance for teachers.

Over the following years initiatives were introduced which encouraged teachers to help arrange/organise extra curricular sport. The initiatives covered the key issues of pay and contract amendment. With previous Thatcherite influences, teacher contracts were limited to specific hours. However with innovative restructuring of the NC teachers were once again able to get involved with extra curricular activities.

Throughout the mid 1990s it was discovered that through the discourse of PE within the curriculum, deterioration was found to be an issue. Decline in the allocation of time in extra curricular activities and participation was prolific. Surveys conducted by The Secondary Heads Association reflected findings reported in the governments policy statement ‘Sport: Raising the Game’, where the government: 

‘…Stressed the need to reverse the decline and put sport back at the heart of school life’. (Department of National School Heritage 1995, Cited in Houlihan, 1997:246)

Although concerns regarding the status of PE were noticeable, the way it was perceived as a subject as a whole did not seem to be in jeopardy. The effectiveness was accountable to the constant lobbying of the Central Council for Physical Recreation and governing bodies of sport i.e. the British Sport Council. However, teachers of the profession were not convinced about the security of PE and troubled by the thoughts of a transition between PE and sport therefore seeing the subject: 

‘…Profoundly weakened (where) the dominant discourse on the PE curriculum reduces PE to sport and has done long-term damage to the broader curriculum and pedagogical ambitions of PE teachers’. (Houlihan, 1997:248)

The belief that competitive sport is more effective than PE causes fractions within the subject, both aspects have got ‘pros’ and ‘cons’ but compromise is more important than dispute, as they both are applicable and of benefit to individuals at the school stage.

It is important to establish that responsibility has to be acknowledged amongst those who continue to convey their notions through the restructuring of PE in schools. Education through physical activity is a part of human culture and should not be governed. We have seen over the past century how physical education has evolved through the turn of the century, First and Second World War, the fall of upper class culture through to diversification of which today’s society represents. Therefore, as (Kirk, et al, 1990: 6) suggests:

‘…Social responsiveness is important but so is social critique, for without it we allow ourselves to be implicated in cultural movements that may not always be for the good of the few or the many.’  

Present day perceptions of PE are once again a hot political debate as focus has been centred on the amount of time spent taking part in PE, the structural content, the resources available and focus upon health related issues, as there is a marked increase in childhood obesity and ill health.
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Chapter 3: Review of Literature –

 Current P.E Perspectives In Contemporary Society

PE Verses Sport

It could be argued that one of the characterising problems with physical education (PE) as its current status is that there is no clear definition of the subject. As suggested by (Houlihan, 2003:145):
‘…Textbook writers point to the many definitions of physical education that have proliferated of the past 30 years as proof that there is no established definition.’ 

The researcher believes that this statement is further highlighted through the issue of PE and sport being portrayed by the educational profession as two separate elements, when sport has formed a substantial part of what physical educators have been teaching since the Second World War.

If this is to be the underlying basis for PE then surely it is not just the problems of time allowance, teaching delivery, and available resources amongst others that are of significance but, of what is meant by PE?

However, this is an issue that is provoked by the educators as it is they who:
‘…Are usually quick to point out to anyone who will listen that physical education and sport are not the same thing’ (Houlihan, 2003:145)

The question is who is to blame for the current status of PE? Is it the Government, the schools, the teachers or even the children? The researcher suggests that there is not one specific element that can be subjected to criticism as they all have a fundamental role in the development of PE. The choice to acknowledge this is preferential but reliance upon anyone of these issues could cause detrimental results.

The basis for PE today is that ‘…children do learn all sorts of things in the physical education curriculum…schools do leave children with something (and unfortunately) this may not always be positive’ (Jones, et al, 2000:59) In the light of this, strategies and schemes are created and implemented to procure optimal outcomes. 

Two Hours of PE Per Week?

At the centre of contemporary debate lies the subject of the amount of time children have to participate in PE a week. Current governmental objectives for PE and sport suggest that by 2006 75 per cent of pupils should receive at least two hours a week in and out of school. However, teachers continue to purvey their feelings that; 
‘…Ministers have not consulted with schools in respect of what is reasonably achievable with regards to time allocation.’ (The Times, 2004)

With this being of such political debate there are numerous analytical studies conducted to show to what extent PE and sport are suffering. Information has shown that from a survey carried out amongst 8,000 schools that are enrolled in a Governmental school sports partnership scheme (approx 2.1 million children) that:
‘…Only 44 per cent of pupils spent at least two hours a week in school time on sport, and 17 per cent in less than one and quarter hours.’ (The Times, 2004)

This may show that 44 per cent of pupils take part in two hours a week but it does not demonstrate that after the further 17 per cent who take part in less than one and quarter hours, how much time do the other 39 per cent have to take part in?

There are going to be many contrasting results that show different outcomes throughout the country but again these are not going to notify the reader exactly what the percentage disguised accounts for. A further example of this is a survey, which was conducted of 6,500 schools for the Department for Education and Skills (DfES) and Department for Culture Media and Sport (DCMS) which found that:
‘…62 per cent of pupils were meeting the (government) target of at least two hours a week.’ (The Times, 2004)
This indeed conveys thought-provoking results. However, it does not display the amount of time the unaccounted 38 per cent of pupils take part in, nor does it scrutinise the fact that ‘at least two hours a week’ could mean anything from one hour one week, an hour and a half the next and then two hours the following week.

Many surveys that are carried out for the primary purpose of attaining participation rates do not convey relevant information that pertains to the overall outcome. Therefore, further information needs to be researched. An example of this is:
‘…Ofsted found in a report this year that pupils in secondary schools had lessons in PE and music on a rotation basis while others only had one hour of sports each week…(and that) one in five schools have unsatisfactory accommodation for PE.’ (The Times, 2004)

This is credible evidence that shows focus should not just be upon the achievement of two hours a week but upon aspects that cover a broad spectrum of issues. It is a significant achievement to reach government targets, but if the delivery and facilities are of poor quality then the overall outcome of the achievement is questionable. The researcher can further support this through findings from ‘The Observer’ that detail information suggesting that:
‘…Almost all teenagers criticised how PE lessons were run; …we got just two hours every two weeks…we don’t get a say in what sport we play, so three quarters of the class don’t bring their kit.’ (The Observer, 2003)

Current Implemented Schemes Within The UK

Schools are finding it increasingly hard if not impossible to fulfil the expectations and needs of their pupils. Help is required from central and local government, funding, National Governing Bodies (NGBs), Quangos i.e. Sports Council for Wales and the surrounding communities. Without these, the current status of PE and sports would be far worse than it is now. 

Throughout the UK there are many schemes being implemented that are helping the plight of PE and sport. With projects such as (SSCo) School Sport Coordinators Programme, and ‘Game Plan’ there are many opportunities for schools to improve development. 

The School Sport Coordinators Programme (SSCo) was developed by Sport England and the Youth Sports Trust in conjunction with the DfES and the DCMS, for the purpose of developing a new approach to PE in order to raise standards. With funding from Sport England to support posts and funding from the DfES to provide training programmes new partnerships were established in some of the most deprived areas of England.
The prime function of this scheme was to manage a new breed of PE & Sport specialists to deliver national objectives. Some of these being to:
‘…Build and support school/club links’, ‘to develop and support out of hours sport programmes’ and …‘to enhance PE and sport development through development planning.’ (www.sportdevelopment.org.uk, 12-12-2004) 

‘Game Plan’ is a strategy to deliver the Governments Sport and Physical Activity Objectives that involves investing up to £459 million in school sport through the opportunities fund throughout England by 2006. (http://www.culture.gov.uk) However, speculation has arisen from this as Wales were only given £48 million. 

The researcher believes that although these innovative projects are a strong determinant of the status of PE and sport, there can be over-emphasis upon the materialistic and aesthetic aspect rather than the actual problem of PE being marginal to the educational purposes of schools.

It is suggested by Houlihan (2003:155) that there is a need to address the central issue of:
‘…The extent to which children acquire and develop socially valued knowledge through their subject.’ 

The only way that this can be followed is to look at physical educational programmes. Within recent years there has been dramatic growth in examinations and with development in the curriculum i.e. NCPE 2000, where teachers have been required to look at the learning in and through PE. Therefore, the assessment of learning progress could play a core role in the future makeup of PE in schools.

However, the belief is that if there is a dominant structure of funding and help from agencies such as Sport England, the Youth Sport Trust, and the DCMS to organise PE and Sport development through new approaches to delivery and extra curricular activities, then there will be a knock on effect that counteracts issues of concern with regards to the status of PE in schools.

Current Projects Within South Wales

Current concerns have recently been directed at South Wales as PE has become a core factor of debate. Past statistics have suggested that:
‘…Only 58 % of schools offer at least two hours of curricular PE per week to Year 7 pupils and only15 per cent offer at least this amount to Year 11.’ (SCW, 2002: 15)

And
‘…Curricular PE continues to be a declining priority…only 26 per cent of schools make PE compulsory for year 12, whilst 52% provide PE on a continuous basis, down from 87%.’ (SCW, 2002: 15)

With the issue of facilities being one of the main concerns as shown by the following figure, concerns are well established. 

Figure 1:

[image: image1.png]Table 3

PERCENTAGE OF SCHOOLS WITH LISTED SPORTS “FACILITIES AVAILABLE ON-SITE DURING AT LEAST ONE
SCHOOL TERM AND QUALITY RATINGS FOR THESE FACILITIES

1993/94 1995/96 1997/98 1999/00
Indoor
Gymnasium 91 (2.7) 91 (2.6) 91 (2.6) 88 (2.5)
School Hall 55 (1.9) 48 (2.0) 48 (1.9) 42(1.7)
Sports Hall 43 (3.0) 52 (3.1) 53 (3.1) 53 (3.0)
Swimming Pool 35 (3.3) 38 (3.2) 36 (3.2) 37 (3.0)
Changing Facilities 100 (2.1) 100 (2.3) 95 (2.1) 95 (2.0)
Outdoor
Athletics Pits 82 (1.7) 86 (1.7) 84 (1.7) 81 (1. 5)
Athletics track (grass) 75 (1.8) 77 (1.8) 79 (1.7) 76 (1.6)
Athletics track (synthetic) 16 (2.4) 14 (2.2) 15 (2.2) 13 (1.8)
Cricket nets 28 (2.1) 31 (2.7) 33 (2.5) 28 (2.5)
Cricket wickets 58 (2.3) 60 (2.3) 56 (2.1) 53 (2.0)
Football pitches 76 (2.4) 78 (2.4) 80 (2.3) 73 (2.1)
Hockey pitches 83 (2.4) 76 (2.3) 80 (2.1) 69 (1.9)
Netball courts 92 (2.3) 90 (2.3) 93 (2.2) 90 (2.0)
Rugby pitches 84 (2.5) 83 (2.5) 86 (2.4) 84 (2.2)
Tennis courts 81 (2.2) 84 (2.2) 78 (2.1) 69 (2.0)
Artificial (astro turf) pitch - - - - 27 (2.9) 28 (2.8)

Note: Figures in normal text represent the % of schools with facilities available on site. Figures in italic brackets
represent mean quality ratings for the on-site facilities available (4 = excellent, 3 = good, 2 = adequate, 1 = poor).




(SCW, 2002: 14)

The nature of these results have been the deciding component of current initiatives which with input from credible organisations i.e. British Association of Advisors & Lecturers in Physical Education (BAALPE), Sports Council for Wales (SCW), Youth Sports Trust, National Assembly of Wales, Estyn, Qualifications, Curriculum & Assessment Authority for Wales (ACCAC) and other key organisations they have created and implemented PE and Sport projects to ensure improved development.
Current innovative schemes have originated from the National Assembly for Wales ‘PE and Schools Sport Action Plan (PESS) published in 2001. The plan aims to: 

‘…Promotes a common vision for improving standards in PE and School Sport (through) identifying ways in which the Assembly and those involved in providing PE and school sport might take action to address the identified shortcomings.’ (www.sports-council-wales.co.uk, 12-12-2004)

Through the establishment of a PESS taskforce there have been advances in improvement of PE and sport standards throughout Wales. Development centres have been implemented to identify and strengthen good practice in PE and Sport in schools and develop new approaches to curriculum delivery and facility use. The majority of development centres are in schools however, leisure centres and post 16 educational providers can be used. Originally there was a pilot scheme of 18 development centres with the PESS taskforce having funds of £500,000 however, due to the success there are now 34 development centres which have come with a further £5 million funding over three years.

The researcher believes this to be a substantial effort to address current problems with PE and Sport in schools as information is not unilateral but is shared with those outside of development centre support. As suggested within the ‘PE and Schools Sport Action Plan’:

‘…The approaches they use and lessons they learn will be shared with schools outside the Development Centers to contribute to the raising of standards throughout Wales.’ (www.sports-council-wales.co.uk, 12-12-2004)
Positive Impacts Within PE, & The Room For Improvement

The emergence of the PESS taskforce relates to the acknowledgement of responsibility the National Assembly for Wales, and SCW among others have to ensure the development of standards within PE and Sport in schools. Funding opportunities have and will provide positive impacts upon current issues that are facing schools in Wales. With the Wales New Opportunities Fund accounting for £48 million and the ‘PE and Schools Sport Action Plan’ accounting for £5 million over a three year period there is vast opportunity for improvement. 

Ms Davidson the Minister for Education & Lifelong Learning expresses the following opinion:

‘…(Funding) contributes to improving education standards across schools and promotes healthier lifestyles…it will (also) play a vital role in developing relationships between…schools and their communities... (And) development of citizenship and lifelong learning.’ (The Western Mail, 2001)

This has become a positive step in the right direction of acknowledgement and responsibility on behalf of National & Local Government, NGBs, and Quangos, as they are emerging as factors that are accountable within the issue of improved standards of PE and Sport in schools.

However, it is important to consider that it takes time for the impact of this funding to be fully felt and whilst there is positive investment is it too little to late? This question is further highlighted by the following quote from the Sport Council for Wales:

‘…Doubts become stronger when one considers how thinly the money might be spread over the more than 220 secondary schools and 1400 primary schools across Wales.’ (SCW, 2002: 18)

The real question that should be asked is, is it too late for children of today’s society and with the Assembly’s plans to:

‘…Improve PE and Sport in schools and motivate young people and (raise) self esteem.’ (The Western Mail, 2001)

Are the children really experiencing the improved standards in facilities, time allowance and delivery that in 2001 were undertaken within plans published by the National Assembly for Wales?

Summary
Chapter two of this research discussed the evolution of education within physical activity. It marked its development from the turn of the 1900s up until the present day. Throughout the discourse of PE development there has been several accountable issues, such as the First and Second World Wars which changed societal perception of the importance of PE, the Thatcherite years of privatisation and more importantly the National curriculum which evolved through the 1990s into what it is now seen as.  

Chapter three discussed and argued current problems affecting the status of PE. The research detailed information regarding strategies to tackle problems throughout the UK and strategies currently in effect within Wales. The central issues at the core of this chapter was that society were being lead to believe that PE is getting better, they were being delivered information and statistics which were thought provoking. However the researcher argued the facts and suggested that although there may be a marked improvement in PE there are still pupils whose needs and experiences are not being substantiated by the results.

The remainder of the dissertation will utilise qualitative primary research using Swansea as a case study, in order to try and achieve the following objectives:
· To investigate by primary research perceptions and opinions of individuals concerning the design and ownership of the NCPE.

· To investigate by primary research the notion of physical education achieving a better standard of delivery at secondary school level.

· To question whether Sporting Bodies and the Government have a greater role to play in the delivery of PE.

· To make suitable recommendations based from primary and secondary research.
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Chapter 4

The initial perception of conducting research is of an uncomplicated and unambiguous nature. However, when one registers the depth of such text there is a perceived systematic approach that requires knowledge and understanding. 

Elias (1986) describes research as:

‘…To make known something previously unknown to human beings. It is to advance human knowledge…the aim is…discovery.’   (Cited in Veal 1997:4)

Research Rationale & Methodology
The author’s interest within physical education is accounted for by previous experience within secondary schooling and of recent debates about the health of children with regards to the delivery of PE. As such the idea of investigating PE within secondary schools became important. 

With this in mind secondary and primary data has been compiled and collected.

The aims of this research are:
· To investigate through secondary research the evolution of physical education since the 1900s to the present-day throughout the UK.
· To determine the value of physical education within the current National Curriculum and at school level. 

· To investigate current PE strategies in Wales and the extent to which statistics represent contemporary experiences of pupils.
Through the utilisation of secondary resources such as books, newspapers, journals and internet resources, relevant data was collected and reviewed. Veal (1997:96) believes:
‘…Secondary data can play a variety of roles in a research project, from being the whole basis of the research to being a vital or incidental point of comparison.’

The primary data gave the main body to the text and was fulfilled through certain objectives.

The objectives to the research are:

· To investigate by primary research perceptions and opinions of individuals concerning the design and ownership of the NCPE.

· To investigate by primary research the notion of physical education achieving a better standard of delivery at secondary school level.

· To question whether Sporting Bodies and the Government have a greater role to play in the delivery of PE.

· To make suitable recommendations based from primary and secondary research.

From the onset it was deemed evident that quantitative data was not going to be specific to the author’s research as Punch (1998:4) describes it as being:

‘…Research (that) is empirical research where the data are in the form of numbers.’

This would not give an in-depth knowledge of how PE is currently perceived for its primary use would be to seek statistical significance. Whereas qualitative research would be ideal as it requires work with small samples of people to be studied in-depth and is applicable to the information being received.

Wolcott (1992) offers a description of qualitative research as being:

‘…Research conducted through an intense and/or prolonged contact with a… life situation. These situations are typically…normal ones, reflective of the everyday life of individuals (and) groups.’ (Cited in Huberman et al, 1994:6)

Survey Technique
To achieve an understanding of people’s perceptions structured interviews were seen as the representative process to follow as it is a beneficial way of assessing individual’s definitions of situations and reality. Jones (1985) suggests:
‘…In order to understand other persons… we would do well to ask them…and to ask them in such a way…and in a depth which addresses the rich context that is the substance of their meanings.’ (Cited in Punch, 1998:175)

However, it was wise to acknowledge that there are many different types of interviews. Fontana et al (1994) attributes three ways to interviewing, these being: 

‘…Structured, semi-structured and non-structured.’ (Cited in Punch, 1998:176)

Although unstructured interviews are open ended and are commonly attributed to in-depth responses, structured/ semi structured interviews are more beneficial as they allow for a structured plan but also allow for interaction and incorporation of open ended questions thus, lending a thematic approach to the data analysis.

(A copy of the questions used can be seen as Appendix 1)

Limitations
The initial idea of the research was to interview 12 individuals of which four were thought of as expert respondents and eight teachers, spread throughout four schools economically situated around Swansea. However, due to time limitations with regards to teachers and the expert respondents a restructuring of the sample had to be initiated.
Sampling
All research involves some form of sampling as Huberman et al (1994:105) suggests:
‘…You cannot study everyone everywhere doing everything.’

The logic of the sample had to coincide with the objectives, therefore physical education teachers and ‘experts’ at local authority level with regards to physical education delivery were to be the obvious choice of sampling. 

There was acknowledgement of the many methods which could be used for example; random and systematic sampling which are used in conjunction with large samples and thus rely upon the ‘law of averages’, quota sampling which pertains to controlled variables that don’t need a sampling frame, and case studies which involve a detailed examination of a specific example. (Holborn et al 1991:772)

There were two methods chosen for this dissertation the initial one being ‘stratified random sampling’, which Holborn et al (1991:724) describes as:

‘…An effective method of choosing a representative sample…it allows the researcher to control the variables (and) requires a smaller sample size to ensure representativeness.’

To gain the perspectives of individuals involved with the delivery of PE it was, believed important to take a stratified approach of sampling schools and teachers. 

To further enhance the richness of collected data it was deemed necessary to gain valuable insight into current issues, initiatives and strategies from individuals who were identified as ‘expert’ respondents as their background involved dealing with PE and sport at local authority level. This meant taking on an additional purposive sampling approach.
The decision was made to sample 25% of secondary schools within Swansea with two representatives from each. Three individuals at local level were also chosen as representatives of current issues regarding PE. 

(A list of respondents used can be seen as Appendix 2)
Reliability & Validity

Reliability and validity within the interview process was very important as the results were dependant upon these. 

As there was a consistency in the structure of the survey technique in terms of sample, sample size, questions and transcription of recorded interactions, room for error was seen as marginal.  However, qualitative methods are seen to be unreliable as the studies are often difficult to replicate and quantify. 

Raab (2001: 68) suggests that the drawbacks to qualitative research are:
· Open to misinterpretation because of the subjective biases of the people undertaking the collection and analysis. The research can simply result in confirming previously held prejudices.

· Perceived as being easy to do. Many people undertake (research) without training or thought as to the issues involved.

· (It is) expensive in-terms of money and time.

As a way of minimising these effects three pilot interviews were conducted. As Brunt (1997: 36) suggests:
‘…The purpose of the pilot is to get the bugs out of the instrument, so that the subjects will experience no difficulties when completing it.’

Completing three pilot interviews gave the opportunity to discover any potential errors and eliminate them. The general consensus of these interviews was that they were worded clearly and concisely. Although, questions three and four had a perceived ambiguous nature, this was amended through rewording.

It was inherent to instil a sense of importance when gaining information from the interviewees as it would increase the potential for valid responses as Holburn et al (1991:721), suggest:
 ‘…Data (is only) valid if (it) provide(s) a true picture of what is being studied.’ 
Although, a huge emphasis is upon the individuals being interviewed in regards to overall validity, it is of significance that the researcher does not involve bias in the approach to analysis.

Data Collection
As interviews were the main research tool, audio recording and transcripts became a large requirement of the data collection process as they gave an excellent opportunity to catch and record natural interaction. This is supported by Silverman (1993:10) who suggests:
‘…Compared to fieldnotes…recordings and transcripts can offer a highly reliable record to which researchers can return as they develop new hypotheses.’

This was a process that was carried out at a time which was most convenient for the interviewees. As such, the most appropriate times were from Monday – Friday, between nine and ten in the morning for the individuals at local authority level and lunch time breaks for the teachers as this was the only time they had free. 

Data Analysis

In context to the textual data it was important to display the findings in a clear and coherent style thus, allowing a thematic approach and analyse by objectives. This was to be done was with the use of matrices. 

Huberman et al (1994:93) describes a matrix as:
‘…Essentially the ‘crossing’ of two lists, set up as rows and columns.’

This was seen to be the best way to analyse the data as it was appropriate for understanding the flow and connection of outcomes and would lead to further explanatory suppositions. Not all of the answers in the analysis stage were used as they were not responsive to the questions asked and, with hindsight, irrelevant to the objectives. The answers retracted were from question six, eight and twelve.

(A copy of the matrices can be seen as Appendix 3, 4 and 5)
(Full transcripts are available on request)
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The information gained from the qualitative research process was reduced so that the matrix approach could be effectively utilized. This raw data was then systematically applied to the analysis process. 

(A copy of the matrices can be seen as Appendix 3, 4, and 5)

(Full transcripts are available on request)
Objective One

In objective one it was important to stipulate which questions would be relevant to the opinions and perceptions concerning the design and ownership of the PE curriculum, these can be seen in figure 2.
Figure 2
	Objective One

	SDO,  PE Coordinator, PESS Officer & PE Teachers

Questions Relevant to Objectives

	· To investigate by primary research perceptions and opinions of individuals concerning the design and ownership of the PE curriculum.
	Q2, 7, 10, 11, 13,


Teachers
It could be seen from the information received that there was a divided belief on the notion of PE becoming compulsory for all year groups, Trevor Cheeseman (Head of Boys PE: Olchfa) suggested:
‘…It should be made compulsory… it is a vital area where perhaps we are missing out.’

However Helen Henessy, Head of Girls: Dylan Thomas believed:
‘…By the time someone reaches sixteen they have either been turned on to PE or off PE… to actually start enforcing it at that age… there is no point.’ 

Although this view by Helen Henessy was shared by a few teachers it was apparent that time within the NC was a significant issue, this was further expressed when asked about the governmental targets of two hours per week. The consensus was:
‘…It needs to be funded, if properly funded its deliverable.’ (Steve Jones: Assistant Head/ PE Teacher: Daniel James) 

This is further supported by comments made by teachers in The Times (2004):
‘…Ministers have not consulted with schools in respect of what is reasonably achievable with regards to time allocation.’ 
One of the characterising problems seen by the author was the discourse in the definition of PE, as suggested by Houlihan (2003: 145):
‘…Many definitions of physical education…have proliferated over the past 30 years as proof that there is no established definition.’ 

This was further established by the opinion of all teachers, with Dave Jessitt’s (Head of Boys PE: Dylan Thomas) sentiment being:
‘…They are separate elements… PE is… about understanding physical activity and how it can develop whereas sport is… improving specific skills.’ 

However, there was some contention from teachers on the notion of pupils having more of a say in the delivery of PE, with Helen Henessy (Head of Girls PE: Dylan Thomas) suggesting:
‘…I think a lot of the behavioural problems we have with students stems from them having too much choice.’

And
‘…There should be a certain level of choice within the curriculum as the pupils can get despondent, but there has to be limitations.’ (George Martin: Assistant Head: Bishop Vaughan)
This however, was not the view of pupils interviewed by The Observer (2003) which said:
‘…Teenagers criticised how PE lessons were run… we don’t get a say in what sport we play, so three quarters of the class don’t bring their kit.’ 

There was similar confliction when asked about increased health focus within PE. With Trevor Cheesmann (Head of Boys PE: Olchfa) suggesting:
‘…Definitely, health related exercise module should be a stand alone focus.’

And Andrea Haymare (Head of Girls PE: Bishop Vaughan) disagreeing by saying:
‘…To have more of a health related focus would take up more time that we haven’t got.’

Sport Development Officers (SDO’S)
It was clear from the interviews that there was a slight laissez-faire approach to the issue of compulsion as neither development officer had strong opinions, Wendy Anderson (PESS Officer) commented:
‘…They can take a subject or drop it, but if they do drop it I believe they have to carry on doing PE.’

This however, was seen to be a critical issue with the SCW (2002: 15) who discovered:
‘…PE continues to be…declining …only 26 per cent of schools make PE compulsory for year 12, whilst 52% provide PE on a continuous basis, down from 87%.’ 
Subsequently there was strong consensus when asked about the idea of two hours of PE per week. David Jones (SDO Manager) believed:
‘…Its not enough… school(s) (are) the common denominator, all kids go to school… give a young person an interest that could last a life time then its as important as providing fundamental education.’
This was supported by the SCW (2002: 15) who were stated as saying:
‘…Only 58 % of schools offer at least two hours of curricular PE per week to Year 7 pupils and only15 per cent offer at least this amount to Year 11.’ 

The author believed it was significant to ascertain the perceptions of the development officers on the notion of PE and sport being separate elements. The consensus was: 

‘…Sport and PE are 2 separate elements. PE is what they have to deliver in the curriculum; Sport is activities and looks at more of the elitist.’ (Wendy Anderson, PESS Officer)
The idea of pupils having choice within the PE curriculum was well received by Wendy Anderson (PESS Officer) who believed:
‘…It would be good if pupils were able to decide what sport and what activity they wanted … (It) would be encouraging them to enjoy it more.’
David Jones (SDO Manager) believed that:
‘…Delivery in the National Curriculum… then… that’s going to have to be delivered to them for there own benefit.’
As David Jones (SDO Manager) primarily deals with extra curricular activities it was clear that health education was important: 

‘…Education is essential, body management, how to eat properly.’
However, this was viewed in the context of it not disrupting extra curricular activities. 

Wendy Anderson had a more balanced point of view of:
‘…If the quality of teaching is good and their covering the health related exercise aspects of the curriculum then PE is doing their bit.’

PE Coordinator
Iwan Williams (PE Coordinator) was a key element in regards to objective One as he was both situated within a school and also had a voice at local authority level. When asked about compulsion he replied:
‘…It’s tempting to think that compulsory PE will solve all problems but it is far from the truth…There is a need to achieve circumstances where pupils enjoy their experiences of PE enough to want to participate as a personal choice.’
This is similar to statements made in the Dearing report (1994) that the NC was: 

‘…Narrow, prescriptive and too demanding.’ (www.homepages.unl.ac.uk,   09-11-2004)
Iwan Williams’s answers were often philosophical which was noticeable when questioned about the idea of PE being two hours a week. Iwan Williams (PE Coordinator) suggested:
‘…Nice idea, but it’s what happens to pupils in this time that is important. If they enjoy the experience, then the time will bear rich fruit.’

This method of thinking was also apparent when asked about the idea of Sport and PE being separate elements:
‘…PE in my view is about the education of every aspect of the individual… the …develop(ment of) positive character traits, Sport often comes without some of the values mentioned.’ (Iwan Williams, PE Coordinator)
This idea of sport being vacant of values was reiterated in the literature review where it was suggested that PE is becoming: 

‘…Profoundly weakened (where) the dominant discourse on the PE curriculum reduces PE to sport and has done long-term damage.’ (Houlihan, 1997:248)
Iwan Williams’s (PE Coordinator) beliefs were strong and echoed through all of the responses and as such when asked about choice within PE he said:
‘…Pupils need to be consulted far more on what activities they would like to pursue school life (is) perceived as something that we do to pupils, rather than something that we do with them.’
The same application of thought was shown within the answer to the idea of increased health focus within the NCPE:
‘…Present focus is sufficient…the key to better health is better experiences of PE so that young people like it.’ (Iwan Williams, PE Coordinator)
Summary

It can be concluded from the research that there was a consensus that sport and PE are seen as two separate elements and that the governmental target of two hours of PE per week, whilst viewed as a great concept it is also thought of as unrealistic and a target that has not been discussed with teachers at shop floor level. 

It is further conjectured that the notion of compulsion already exists up to key stage four and at the age of sixteen pupils should be given the opportunity of choice.  It may also be concluded that although health focus is important within PE it could be best delivered as a cross curricular theme and that choice within PE is an idealism that should only be used within a structure to limit misuse of opportunity. Therefore, it is agreed that the perception of the NCPE is one of ideologies and a structure that has not yet ensured a place within the NC.

Objective Two
Objective two is a key element as it gives insight into how the status of PE is currently seen. The questions that are most relevant can be seen in figure 3.
Figure 3
	Objective Two
	SDO,  PE Coordinator, PESS Officer & PE Teachers

Questions Relevant to Objectives

	· To investigate by primary research the notion of physical education achieving a better standard of delivery at secondary school level.
	Q3, 4, 14


Teachers
To achieve insight into the standard of PE delivery it was important to acknowledge teacher’s views on the idea of increased focus on quantity rather than quality. There was a mixed opinion on this view, on the one hand there was suggestion that:
‘…We seemed to be too much concerned with kids without kit than the kids who are in kit.’ (Mark Glover: Head of Boys PE: Daniel James)

And on the other:
‘…(Quality) is important and it is what keeps the kids interested, but without participation we are facing a brick wall.’ (Andrea Haymare: Head of Girls PE: Bishop Vaughan)
However, there was general consensus on the fact of experiences not being substantiated by statistics, as stipulated by The Times (2004):
‘…62 per cent of pupils were meeting the (government) target of at least two hours a week.’ 

Helen Henessy (Head of Girls PE: Dylan Thomas) replied:
‘…The numbers if (done) properly would be far less; some kids though they are in PE they are not necessarily taking part.’ 

The teachers when asked if they believed the statement that ‘PE is getting better’ surprisingly responded with some contention. One response being:
‘…No, we are being hamstrung by dictates from government, from local authorities, I don’t think it is getting any better, it is getting worse.’ (Dave Jessitt: Head of Boys PE: Dylan Thomas)

And another being:
‘…Yes I believe it is getting better, there is more choice in what can be taught, more opportunity… and better deliverance than 20 years ago.’ (George Martin: Assistant Head: Bishop Vaughan) 
The former response is in conflict with this statement from The Times (2004):
‘…Only 44 per cent of pupils spent at least two hours a week in school time on sport, and 17 per cent in less than one and quarter hours.’ 
SDO’S

The opinions of the development officers were important at this stage as they gave the perspective from the outside in. Wendy Anderson’s (PESS Officer) views on focusing upon quantity rather than quality were argumentative as she believed:
‘…PE in secondary schools, there is a big drive on quality and getting children to achieve higher standards.’

Whereas David Jones (SDO Manager) suggested that both were of equal importance which supported the view stated earlier by the author:
 ‘…It is significant to achieve government targets but if delivery and facilities are poor then achievement is questionable.’ 

The development officers views of PE experiences not being substantiated by statistics were both agreeable, with David Jones (SDO Manager) saying:
‘…My opinion, you can make it sound that every kid in Swansea was taking part in physical activity or indeed none.’

More importantly was the question of whether the development officers believed, ‘PE was getting better’? Neither gave strong answers as Wendy Anderson (PESS Officer) believed:
‘…PE is getting better, in terms of my project because we are able to look at particular issues. But there are a lot of obstacles and more needs to be done.’
And David Jones (SDO Manager) replying:
‘…We’ve got a far better relationship with PE departments than five years ago; to say whether it is getting better is going to have to wait and see.’

PE Coordinator

Iwan Williams view on more focus being put upon quantity rather than quality was slightly controversial in that he suggested:
 ‘…In my view the importance of PE to Head teachers in any secondary school, (is) as a shop window of ‘success’ I feel the best schools strike the right balance.’ (Iwan Williams: PE Coordinator)
This sentiment was carried forward through the following response to the question of substantiation of pupil’s experiences through statistics:
‘…Yes, the media sells papers and do this by having a ‘sensational’ approach to the current issues.’ (Iwan Williams, PE Coordinator)
This is especially true when the media publish information such as:
‘…Game Plan’ a strategy to invest up to £48 million in school sport in Wales.’ (http://www.culture.gov.uk, 12-12-2004)

Once again it was believed imperative to gain the perception on the standard of PE from Iwan Williams (PE Coordinator) as previous responses had been significant. His view was:
‘…Improvements are being made; teachers are working hard to improve with limited resources, but serious funding to make a real difference is not forthcoming.’

This response was the same as the development officers in that there was no direct answer leading to the belief that more needs to be done. This is highlighted when considering information like:
‘…Doubts become stronger when one considers how thinly…money might be spread over…more than 220 secondary schools and 1400 primary schools across Wales.’ (SCW, 2002:18)

SUMMARY
It can be concluded that the perception of quantity rather than quality within PE was on occasion considered possible though generically they were seen of equal importance as both were of significance to the overall achievement of PE educationalists. 

It was conjectured that the notion of statistics substantiating experiences, was a concept that inferred contempt as figures could be made to fit any situation therefore attributing the practice to being unreliable. 

There is agreement that the standard of delivery in PE is better, but there is concern that sustaining this level and further development will slowly decline without the aid of funding.

Objective Three

Objective Three was important as it disclosed information that pertained to the opinions of the respondents subsumed within this area. The questions believed to be applicable are shown in figure 4.
Figure 4
	Objective Three
	SDO,  PE Coordinator, PESS Officer & PE Teachers

Questions Relevant to Objectives

	· To question whether Sporting Bodies and the Government have a greater role to play in the delivery of PE
	Q1, 5, 9


Teachers

When asked about the standing of PE within the NC there was an unmitigated response of: 

‘…No, I feel that we are the second cousins, the poor relations of the National Curriculum.’ (Dave Jessitt: Head of Boys PE: Dylan Thomas)

This consensus was the same when asked should sporting bodies have a greater role to play in PE?

‘…They are a …great concept (but) they should not have a standalone role to play in the delivery of PE, as our PE teachers are …trained to deliver physical education.’ (George Martin: Assistant Head: Bishop Vaughan)

This however does not disprove that sporting bodies and the government are accountable to the standards of PE, as stated earlier by the author: 

‘…They are emerging as factors that are accountable within the issue of improved standards of PE and Sport in schools.’ 

More interestingly when questioned whether strategies in South Wales were sufficient enough in developing PE the consensus was:
‘…What strategies? The problem is that they are strategies which are not made public so that people at the shop floor level don’t get to hear about them.’ (Dave Jessitt: Head of Boys PE: Dylan Thomas)
This therefore, suggests that the current PESS plan is not working:
‘…(To) promote a common vision for improving standards in PE and School Sport (through) identifying ways in which the Assembly and those involved…take action to address the …shortcomings.’                     (www.sports-council-wales.co.uk, 12-12-2004)

SDO’S
The views of the development officers on the idea of PE being of substantial standing were agreeable in that:
‘…It is vitally important (but) if you were to believe the press then the only type of activity kids get is when they do it in school… in practical terms it is as important as each head teacher makes it.’ (David Jones SDO Manager)
When questioned about whether sporting bodies such as Dragon Sport should have a greater role in PE the consensus was:
 ‘…Dragon Sports is a good scheme but in-terms of delivery of PE in the curriculum that comes down to the teachers.’ (Wendy Anderson PESS Officer)

The responses to the question of whether strategies such as the PESS scheme are sufficient enough were again of surprise as neither were firm answers, especially Wendy Anderson who being a PESS Officer herself replied:
‘…The PESS scheme is doing a lot but it can only help in centres that we are able to work. We try and share with other schools but we haven’t got the funding so it is not sufficient enough.’

This leads to question the PESS action plan which is:
‘…The approaches they use and lessons they learn will be shared with schools outside the Development Centers to contribute to the raising of standards throughout Wales’ (www.sports-council-wales.co.uk, 12-12-2004)

PE Coordinator

The view that Iwan Williams (PE Coordinator) had on the issue of PE being of substantial standing was significant in that:
‘…It is not a core subject and is the first to suffer when Government demand improvements.’

This was supported by:
‘…There is a potentially high price to be paid for the security of foundation status.’ (Evans et al as cited in Houlihan, 1997:244)
The opinion in context to whether sporting bodies should have more of a role in PE was:
‘…The Sports Council is getting involved… through the Welsh Assembly, initiatives like Dragon Sport and PESS, these initiatives are good …(but) the delivery of PE…remains the role of teachers.’ (Iwan Williams, PE Coordinator)
This was supported by previous opinions of both the development officers and of the teachers.

It was important to gain the opinion of Iwan Williams (PE Coordinator) on the issue of strategies within South Wales being sufficient enough as they had direct impact upon his day-to-day processes as a PE Coordinator. His view was:
‘…No, they are good but focus on a limited number of schools. If policy makers were serious about PE and improving health, they would provide the resources to enable this to happen in every school.’

This again leads to question whether the National Assembly’s plan is really working:
‘…(To) Improve PE and Sport in schools and motivate young people and (raise) self esteem.’ (The Western Mail, 2001)

Summary

In conclusion, it was clear that the NCPE was perceived as not having substantial standing within the NC, this was confirmed by the acknowledgement of it being of foundation status. The research also revealed that although sporting bodies provided excellent resources the nature of PE was attributed to the role of PE teachers.

There was sufficient evidence to conclude that whilst initiatives and strategies are being implemented and are working within the areas they are situated there has to be greater recognition from sporting bodies and the Government that more needs to be done if further improvement is to be achieved.
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Chapter Six

The author’s objectives for the dissertation were:
· To investigate by primary research perceptions and opinions of individuals concerning the design and ownership of the NCPE.

· To investigate by primary research the notion of PE achieving a better standard of delivery at secondary school level.

· To question whether sporting bodies and the Government have a greater role to play in the delivery of PE.
· To make suitable recommendations based from primary and secondary research.

Objective One

With regards to objective one, the results suggested that the design and ownership of the NCPE is far from secure as there was contention shown on several of the issues.

From the research it could be seen that the Governmental target of two hours of PE per week while inherently needed, became a question of feasibility in respect of time allocation. 

This therefore, suggests that there is a clear divide between what the Government perceives to be practicable and what the schools are capable of, showing that the establishment of formal communication between schools and politicians is critical.

Similar contention was revealed at the idea of compulsion as it was viewed as already existing up to key stage four, though not as a core subject. Suggestion of it being made compulsory for all years again incurred confliction as some believed the age of sixteen to be the age of choice.
The data further disclosed that although the aim of the NC is to:
‘…Extend freedom of choice in education.’ (www.homepages.unl.ac.uk,      09-11-2004)

Choice within PE was viewed as idealistic and a practice that should only be used within a structure, thus suggesting that the NC is not fulfilling its aim. Therefore, deliverers of PE need to work with the pupils to optimize their experience. This is further supported by Iwan Williams (PE Co-ordinator):
‘…Many aspects of school life are perceived as something that we do to pupils, rather than something that we do with them.’
The issues of increased health focus with it being of political endeavor was interestingly met with difference of opinion with many believing it best delivered as a cross curricular theme, and a minority viewing it as an issue to be emphasized as a stand alone module. 

This suggests that with health focus being delivered as a cross curricular theme there is more opportunity to address the central issues as suggested by Houlihan (2003: 155):
‘…The extent to which children acquire and develop socially valued knowledge through their subject.’ 
Contrary to the author’s belief, the research displayed that there was a consensus on PE and sport being two separate elements, which answers the question posed earlier in this dissertation: ‘what is meant by physical education’?

Recommendation

The research shows that for change to occur in the NCPE there needs to be a shift in attitude from politicians to teachers and there has to be identification of common ground where both parties can work together to discover an achievable goal.

There is strong belief from the interviewees that one of the inherent problems within the NC lies in the foundation status of PE. Therefore, suggestion of compulsion is vigorously recommended, as one of the main issues of ‘time allocation’ will be resolved by this.

This is further supported by The Guardian (2004):
‘…Remove the element of choice (and) stop pussyfooting around, get your gym kit on and get sweaty for two hours a week is the most pressing addition to the (NC) the government has to make.’

Objective Two
There is evidence to show that although apprehension is apparent there is an initial perception that the standard of PE is getting better. 

The research revealed that while there was a distinct possibility of emphasis upon quantity rather than quality within certain areas, there was acknowledgement that both aspects were of equal importance.

This further suggests that both facets are co-dependent as each cannot survive without the other. This is supported by Andrea Haymare (Head of Girls: Bishop Vaughan):
‘…It is important that there is focus on participation because kids need to take part in PE to know whether they like it. Good facilities is what adds to the whole experience.’
Data also supported the view that statistics were an unreliable method as figures could be translated as either negative or positive. For example, The Times (2004) suggest:
‘…Only 44 per cent of pupils spent at least two hours a week in school time on sport (and PE)’. 

This could be conjectured that nearly half of all pupils take part in two hours of PE per week or less than half take part in two hours per week. This therefore, suggests further methods need to be utilised to ensure reliability of translation.

The viewpoint on the issue of ‘PE is becoming better’ suggested speculation as the majority, whilst considering it as getting better, saw it as an issue for further priority. 

Consequently the provision of PE is initially seen as getting better although there is no clear evidence to show this, as a majority believes more needs to be done. This is further supported by SCW (2002: 14) (Fig. 1: 15) of this dissertation and by:
‘…It’s being better taught but it’s not getting better because monetary wise were struggling.’ (Mark Glover: Head of Boys PE: Daniel James)
Recommendations

It is suggested that for physical education to reach a significant standard throughout England and Wales, further funding is needed. Promises were made by the Government four years ago that £750 Million would be ploughed into school facilities and in 2002 an investment of £459 Million of which £48 Million was going to Wales, was announced. 

Agreeably this is a vast investment within physical education but if we are to believe:
‘…To date, only £40 Million has been spent.’ (The Guardian. 2004)
The notion of this investment becomes speculation. Wales has had investment but not enough, especially when you consider how many schools are in Wales in comparison to the £48 Million awarded. If improvement is to be made Central Government and Local Government need to become more forthcoming. 

Objective Three
In respect of objective three, it could be conjectured that while a greater role played by sporting bodies in the delivery of PE was seen as unnecessary, a greater role both by the Government and sporting bodies was needed in regard of initiatives, strategies and substantiation of PE in the NC.

Research disclosed that PE was seen as secondary to other subjects due to its inept status as a foundation subject. This was supported by Peters (1966) who suggested:
‘…Physical Education in schools is inferior to other curriculum topics due to its eminently practical nature.’ (Cited in: Kirk, et al 1990: 3)

This suggests again that priority needs to be focused at PE compulsion within the NC.

Data also revealed that although sporting bodies such as Dragon Sport have a role in training teachers and extra curricular activities, delivery of PE remains the prime role of PE teachers. Therefore, suggesting that while they are not directly accountable to the delivery of PE they have an impact upon the standard. 

Subsequently the most provocative research disclosed was on the idea of initiatives and strategies not being enough. There was suggestion that schemes such as the PESS initiative had a strong capability but they were lacking in effect and in the worse scenario not even heard of. 

This suggests that while the PESS scheme and strategies alike are understandable in their concept, they are not fulfilling their purpose. Therefore, priority needs to be focused upon utilisation of resources in terms of funding and knowledge of such schemes throughout all schools.

Recommendations

The notion of compulsion is a significant issue. With PE currently recognised as a foundation subject the idea of increased ‘time allocation’ and PE being seen as an equal component of the curriculum, then something as simple as making PE compulsory becomes a prerequisite. 

Although, it is important that the delivery of PE remains the role of teachers, it could be shown that sporting bodies within the future should have an input within PE, especially if schools want to offer the opportunity of choice. 

It is worrying to uncover the belief that although initiatives such as the PESS scheme, which are the backbone and catalyst for current PE development, are a great concept, they are viewed as insufficient. It simply comes down to the question of funding and how serious policy makers and the Government are in enabling such initiatives access to funds that are essential to their achievement. It is recognised that funding is not the only answer but there is also acknowledgement that without funding, what the Government and sporting bodies set out to achieve and what they accomplish will be two different ‘issues’.

Research has confirmed what many individuals have believed for a long time that: 

‘…Society's perception is that sport (and PE) isn't as much fun as it used to be and that children are less up for sport (and PE) than before.’ (www.observer.guardian.co.uk 21-02-2005)

PE teachers and individuals alike are fighting an ever increasing negative perception of PE and sport that has been fuelled either by past governmental idiosyncrasies, the media or contemporary society as a whole. 

It would be true to say that there is a correlation between the work invested by organisations such as the DCMS, DfES, Youth Sports Trust and the National Assembly for Wales, and the current development within participation rates. Yet some would argue statistics are thought provoking and society are not being given the complete facts. However, what can be determined is what scientists believe:
‘…You can lead a child to water, but you can’t make them exercise.’ (The Times, 2004) 

The author of this dissertation agrees that you may not be able to make a child exercise but you can make their experience as positive as it can be and serve to be influential throughout their adult life.
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Appendix

One

Questions used for interview process

Questions

1. Do you believe that the subject of PE is of substantial standing within the National Curriculum?

2. Should PE become compulsory within secondary schools for all year groups?

3. Do you think there is too much focus upon the quantity aspect of PE rather than the quality taking in the needs and experiences of the pupils?

4. Would it be fair to suggest that pupil’s experiences are not substantiated by statistics published by the media, such as 62% of all pupils take part in at least 2 hours a week?

5. Do you believe that sporting bodies such as Dragon Sport should play a greater role in the delivery of PE within secondary schools?

6. Do you think there is equal opportunity for PE development in Wales as there is in England?

7. What do you think about the Governmental targets of two Hours of PE per week?

8. Do you agree with the following statement of “You can lead a child to water but you can’t make them exercise” with regards to a further increase in time allocation for PE per week?

9. Do you believe that current strategies being implemented within South Wales, I.E. PESS scheme, are sufficient enough to help the development of PE

10. What is your opinion on the idea of sport and PE being two separate elements?

11. Do you think that schools/ pupils should have more of a say in what is included in the delivery of PE in secondary schools or do you think that PE should be a set subject within the National Curriculum?

12. Do you think that PE is the answer to the current problem with the increase in childhood Obesity?

13. Do you think that there should be a more health related focus within the subject of PE?

14. Would you agree with the statement that ‘PE is getting better’?

Appendix

Two
List of respondents used during interview process

	Name
	Role/ Title
	Justification

	Wendy Anderson
	PESS Officer for Swansea
	Knowledge on current strategies at work within secondary schools in Swansea

	David Jones
	Sports Development Officer
	Knowledge on current initiatives regarding PE in schools within the area

	Iwan Ellis Williams
	PE Co-ordinator
	Provided opportunity for valuable insight into current issues involving the provision of PE 

	Steve Jones
	Assistant Head/ PE Teacher: Daniel James
	Knowledge of curricular makeup regarding the delivery of PE and as an assistant PE Teacher

	Mark Glover
	Head of Boys PE: Daniel James
	Knowledge of ground level delivery of PE

	Trevor Cheesemann
	Head PE: Olchfa
	There was a sound knowledge and understanding of current issues regarding PE delivery

	Alison Donald
	Head of Girls PE: Olchfa
	Good knowledge of ground level PE and issues of importance

	George Martin
	Assistant Head: Bishop Vaughan
	Knowledge of curricular makeup regarding PE delivery.

	Andrea Haymare
	Head of PE: Bishop Vaughan
	Sound knowledge of current issues effecting the delivery of PE 

	Helen Henessy
	Head of Girls PE: Dylan Thomas
	Knowledge of ground level delivery of PE

	Dave Jessitt
	Head of Boys PE: Dylan Thomas
	Knowledge of ground level delivery of PE


Appendix 

Three
Objective One

Teachers Involved with the Delivery of PE 

	Questions

Respondents
	2
	7

	Steve Jones: Assistant Head/ PE Teacher
	Yes, we’ve lost the culture in schools a lot of sport would go on over the weekends the staff were prepared to give up time after school but with the workload agreement now, and the strike action it largely has killed competitive sport in schools (Do you think if it did become compulsory there would be an emphasis taken off extra curricular time?) I think increasing the number of hours that your asking staff to do will obviously have a knock on effect the other problem is funding 
	It needs to be funded, I keep coming back to it all the time if its properly funded its deliverable

	Mark Glover: Head of Boys PE
	 yes I think it should become compulsory for all year groups but we should have more time within the day time timetable so that we are more focused so issues regarding work/ life balance do not have an impact(Do you think if it did become compulsory there would be an emphasis taken off extra curricular time?) the French module of having Wednesday afternoon for games would be fantastic as it would make our lives a hell of a lot easier
	Great, excellent but time table issues again, its unrealistic (but there is talk of increasing it to 4 hours now isn’t there) that’s great the government saying these things but they don’t back us up, if they give us more funding, but they are actually cutting funding to the schools in Swansea

	Treevor Cheesemann: Head of Boys PE
	I think that it is a vital area where perhaps were missing out and I think it should be made compulsory, there isn’t adequate time along with academic subjects but there should be someway of fitting exercise or commitment to the subject.
	I think its encouraging, I think that it should be a minimum requirement. It must be quality time I don’t think all national curriculum areas meet all students requirements, The guys who are really into the PE they get enough exercise it’s the guys who are perhaps not so much into it, they should be encouraged.

	Alison Donald: Head of Girls PE
	I think so definitely, it currently is now an hour a week for fourteen to sixteen year olds, but I think that should be increased.
	I think that is a really good target to have how it can be accommodated when so many other subjects have got to be fitted in to the national curriculum, other things are going to have to go and then it is the argument of what?

	George Martin: Assistant Head
	By the age of sixteen pupils will already of made there mind up about whether they like PE or not. To ensure that the pupils continue to take PE I think we need to catch them at an early age.
	Good concept but a lot of the time it is unrealistic it is about allocation within the time table if we were to have two hours per week other subjects would suffer. For it to work the day would have to be longer and there would have to be more teachers

	Andrea Haymare: Head of  Girls PE
	I don’t think there is any further scope for it after the age of sixteen because a child is at that stage where they either like PE or they don’t. it is at the beginning of a child’s education where we should catch them and turn them on to PE. 
	I think it should be the minimum but it is not feasible with all the other subjects there is not enough time in the day to commit to that sort of target. it is only a foundation course and that immediately makes it a less of a priority

	Helen Henessy: Head of Girls PE
	I think by the time someone reaches sixteen they have either been turned on to PE or off PE and I think to actually start enforcing it at that age unless you tackle it at grass roots there is no point. 
	Fine, but then you would have to employ more PE teachers because current teacher workloads it is not feasible in a normal comprehensive school

	Dave Jessitt: Head of Boys PE
	As we don’t have a six form here I can’t really speak for what the provision is in other areas, but personally yes, I do think it should be compulsory even within six forms as it is a key point to catch kids but it is whether there is enough time in the curriculum to do that.
	Well meaning, good targets but I can’t see how they can actually deliver without increasing the length of the school day or reducing the number of the other subjects which have equal demands on the curriculum.


	Questions

Respondents
	10

	Steve Jones: Assistant Head/ PE Teacher
	Although playing sport is a part of PE it does not make them the same, Sport is more about the improvement of abilities in a specific game PE is more about things like body management healthy life styles. So yea they are I think 2 separate elements

	Mark Glover: Head of Boys PE
	I think they are 2 separate elements as sport focuses more on the development of the specialism of games and team sports where as PE is basically the development of the theoretical side of sport PE is not necessarily about the doing of games but more about the development of the individual through activities.

	Treevor Cheesemann: Head of Boys PE
	I think maybe sport and PE is very close we are not coaches we are educationalists and education within the PE curriculum and within the sport curriculum, sport tends to be an extra curricular activity and it tends to be an extension of the PE curriculum. 

	Alison Donald: Head of Girls PE
	They are separate we teach them in games lesson and PE, so we separate games from PE they are 2 separate elements but they are all under the same umbrella of just activity really.

	George Martin: Assistant Head
	I think they are two separate elements although the majority of time they are both taught as a part of the same lesson which is where the misunderstanding lies, physical education is about development of the child through experiences gained from the understanding of activities sport is focused upon the development of skills within a game. 

	Andrea Haymare: Head of  Girls PE
	I think they are very close in meaning in that games which are thought of sports are taught as part of PE but if we were to look at sport and PE in depth I would say that they are two separate elements because my PE lessons are about the value of activities, sportsmanship, about how activities develop a healthy lifestyle. Sport is about developing skill in games, competition, extra curricular activities not necessarily as educational as PE.

	Helen Henessy: Head of Girls PE
	I think if physical education is delivered properly and competently then it can lead on to an increase in participation in sport. I think if PE is managed badly it can put kids off physical activity and then lead to putting kids off sport long term, so yea I would say they are two separate elements, not all sports are covered in physical education and physical education actually covers fitness and health as well as sport. 

	Dave Jessitt: Head of Boys PE
	They are two separate elements, in that physical education is more about understanding physical activity and how it can develop a healthy lifestyle both physical and mental whereas sport is about improving specific skills in any activity.


	Questions

Respondents
	11

	Steve Jones: Assistant Head/ PE Teacher
	We already do offer choice but there is a limitation to what can be offered. We are offering as wide a range of experiences as we can, looking at the facilities that we have got

	Mark Glover: Head of Boys PE
	We have already done that, pupils particularly going into year 10. At the start of the year it is open to discussion but at the end of the day I have only been trained in a certain amount of sports that we are trying our best with them

	Treevor Cheesemann: Head of Boys PE
	I think maybe a mixture of the two so they have got an opportunity to express what activities…they have experienced activities at key stage three they know what they are successful at, maybe more choice with boundaries.

	Alison Donald: Head of Girls PE
	I think it should be a set subject within the curriculum being prescribed by what the government or what the school says but I also think there should be some sort of element of choice, so choice within a structure

	George Martin: Assistant Head
	I think there should be a certain level of choice within the curriculum as the pupils can get despondent but there has to be limitations but again there is only so much we can do with the facilities that we have got. 

	Andrea Haymare: Head of  Girls PE
	I think there should be a choice within a structure, there has to be a limit to the choice children have giving them free raine will not lead to development. 

	Helen Henessy: Head of Girls PE
	I think a lot of the behavioural problems we have with students these days stems from them having too much choice. I think the same goes for PE and sport in schools, so and so want to do this Joe bloggs wants to do that, as soon as you give any option it is just a nightmare.

	Dave Jessitt: Head of Boys PE
	I think if you offered a free choice before the children are mature enough to be able to make choices they will simply pick on the basis of what they are good at and what they like and what they tend to like is often what they are good at If we offered that sort of opportunity to our kids you would find them just doing football, and nothing else for five years of their education which will not develop them physically or mentally or socially.


	Questions

Respondents
	13

	Steve Jones: Assistant Head/ PE Teacher
	No, it comes back to something we touched on earlier in that it is a cross curricular theme that still remains the best way to deliver it, we have got a very well structured PSE program in the school obviously health education is one of the cross curricular themes that we touch on plus obviously its still a major part of the science curriculum, so its definately something that’s best delivered that way.

	Mark Glover: Head of Boys PE
	It has got its place in PE but I don’t think we should have a more health related focus because we are going along the lines of, a non competitive PE in a health related focus, it’s a healthy boy healthy mind but I think we are going away from the competitive nature of sport towards more aesthetical in things like gymnastics instead of more formal. So I personally don’t it has got its place within the PE structure and we could deliver it as a scheme of work, as a module

	Treevor Cheesemann: Head of Boys PE
	definitely, I think that health related exercise module should be a stand alone focus I think it is a little inverted at the moment, topsy tervy in the fact that you can slip the health related exercise activities within other areas of study which I think is the wrong way round really. 

	Alison Donald: Head of Girls PE
	I think we have got the balance right, they do have fitness lessons and then we do relate that then when they have games lessons ever so there is a common strand through all of our lessons

	George Martin: Assistant Head
	we do have a health related programme within our PE curriculum, I don’t think it should just be the role of the PE department to teach health related issues. At the moment in our school it is taught through a number of subjects like science, food technology and PSE and I believe this to be the best way.

	Andrea Haymare: Head of  Girls PE
	We have already got a health related theme encorparated in our lessons, to have more of a health related focus would take up more time that we havn’t got. I think it is a cross curricular issue that can be and is taught through science, PSE classes and yes, PE.

	Helen Henessy: Head of Girls PE
	I think the health related focus should come from home, when it doesn’t come from home, come from within the school taught through a rang of subjects such as geography food technology and yes through PE exercising regularly and working out.

	Dave Jessitt: Head of Boys PE
	we have lessons which are dedicated to that health related exercise, our examination groups do exercise activity so it is already apart of our program, and I believe an important part of our programme.


Objective One
Experts at Local Authority Level

	Questions

Respondents
	2
	7

	David Jones: Sport Development Officer/ Manager 
	It always used to be compulsory PE up to the old, form 5 which was up too GCSE O level there were good points and bad points to that, I said earlier forcing someone to do something will often give them a bad experience but on the other hand it is as I said the only activity that some people get. As long as the activities are broad and there is as much choice as possible.
	Its not enough because if you look at the statistics about childhood obesity I’m not suggesting it’s the schools fault or the schools responsibility obviously it’s a huge parental responsibility and a responsibility on that child themselves the school does play a part because it is the common denominator all kids go to school if a school can give a young person an interest that could last a life time then as far as I’m concerned its as important as providing fundamental education 2 hours of crap PE is worse than non they have got to be able to deliver it properly

	Wendy Anderson: PESS Officer
	Yes, they can take a subject or drop it but if they do drop it I believe they have to still carry on doing PE but its not as much as what it would be if you took the subject
	Well that’s in my project, trying to make sure all schools involved in our scheme are doing 2 hours per week I still think its quite low really, I understand the curriculum is packed with lots of different subjects but if we can get schools working to get the 2 hours PE that will be good (there’s a suggestion of coming up with 4 hours a week now isn’t there) There is but they have to think about how they are going to do that There are lots of implications like the workload agreement, would they be able to bring in 4 hours with that going on I think if you can get the 2 hours per week in each school for now that will be a good thing.


	Questions

Respondents
	10

	David Jones: Sport Development Officer/ Manager
	As long as one is not to the detriment to the other we have arguments about non competitive sports day, all sports days should be non competitive I believe throughout the year all the kids that want to be competitive should be given the opportunity to do that in school teams and sports day is for everyone the difference between PE and sport is physical education is about the wider issues of healthy living diet showing people body management how to exercise whereas sport you know is the old fashioned, what people think of PE as being games.

	Wendy Anderson: PESS Officer
	Sport and PE I think are 2 separate elements PE is what they have to deliver in the curriculum, Sport then is activities for people to get involved in and looks at more of the elitist, trying to develop an individual in their own particular sport whereas PE is looking more at the individual and the developing the individual through physical activities


	Questions

Respondents
	11

	David Jones: Sport Development Officer/ Manager 
	I think they should have a big say in what goes on in extra curricular sport obviously there’s no point in putting on lunch time clubs, after school clubs and sports that they don’t want to play delivery itself in the national curriculum if they are going to go towards obviously the more healthy living and activity side of things then obviously that’s going to have to be delivered to them for there own benefit if you like.

	Wendy Anderson: PESS Officer
	In an ideal world it would be good if pupils were able to decide what sport and what activity they wanted to get involved in and I think if they could say what sport and activity they liked to get involved in I think that would be encouraging them to enjoy it more. I think PE should also be a set subject within the National Curriculum but it would be great if, pupils could say what sports they wanted to do there are problems, teachers haven’t got the specialism and its difficult to get people in. 


	Questions

Respondents
	13

	David Jones: Sport Development Officer/ Manager
	As long as its not to the detriment of the opportunity to play games because education is essential, body management, how to eat properly, it is a difficult balance but as long as its not to detriment of extra curricular and of the traditional sport and non traditional sports.

	Wendy Anderson: PESS Officer
	Health related focus is something that has to be covered within the PE curriculum teachers have to bring it into their lessons its about asking the children how they feel after exercise getting them to know why their heart beats why they get hot, there is a lot of pressure on teachers there is only so much they can do but health related exercise focus can cross over into other areas of the curriculum like science like PSE. So I think if the quality of the teaching is good and their covering the health related exercise aspects of the curriculum then I think PE is doing there bit


Objective One
PE Coordinator

	Questions

Respondents
	2
	7

	Iwan Ellis Williams: PE Co-ordinator
	It is compulsory for KS 123 and 4 but not for sixth formers It’s tempting to think that compulsory PE will solve all problems but it is far from the truth. There is a need to achieve a set of circumstances where pupils have enjoyed their experiences of PE enough to want to participate as a personal choice.The National Curriculum is part of this problem perhaps
	Nice idea, but it’s what happens to pupils in this time that is important. If they enjoy the experience, care is taken to build self-esteem and feelings of self worth, then the time will bear rich fruit. There are hard decisions to be made about what needs to be in a school curriculum. It is overloaded so that teachers are pressured to cover everything rather than achieve real quality


	Questions

Respondents
	10

	Iwan Ellis Williams: PE Co-ordinator
	PE in my view is about the education of every aspect of the individual. Their personal and social development, how well they accept victory or defeat, the way they work with others and develop positive character traits School based PE offers opportunities for the skilled teacher to develop and encourage more than just sporting prowess and skill. Sport is good. It often comes without some of the values mentioned above in my experience.


	Questions

Respondents
	11

	Iwan Ellis Williams: PE Co-ordinator
	I think pupils need to be consulted far more on what activities they would like to pursue. Many aspects of school life are perceived as something that we do to pupils, rather than something that we do with them. It would be great if there was a greater element of choice, backed up by the resources to deliver a greater range of quality experiences. The National Curriculum restricts this


	Questions

Respondents
	13

	Iwan Ellis Williams: PE Co-ordinator
	I think the present focus is sufficient.   I believe the key to better health is better experiences of PE and sport so that young people like it that much that they want more


Appendix

Four
Objective Two

Teachers Involved with the Delivery of PE 

	Questions

Respondents
	3
	4

	Steve Jones: Assistant Head/ PE Teacher
	The problem is we are within an area that is socially deprived where kit is an issue in PE the majority don’t even have bags or pens so trying to instil the organisation that they need to bring their PE kit in on the right day is troublesome there’s avenues that we are exploring to take emphasis away from the PE department so that they can get on with the business of teaching
	Curricular time is a problem so many subject areas everybody wants a slice of the cake key stage 3 we are on an hour a week key stage 4 not even that, kids who are following the GCES PE its not an issue because they are getting 5 hours a fortnight but those who are doing PE as a lesson there is only one hour per fortnight. if we were to ensure we provided the minimum of 2 hours per week we would  need to employ another male and female PE teacher, there is no way that we could fund that. A lot of its financially driven.

	Mark Glover: Head of Boys PE
	There is, we seemed to be too much concerned with kids without kit than the kids who are in kit we, send letters home trying to get parents involved I see children that are in kit having less of a lesson because I’m more concerned with sending them through the different channels to the house heads because they haven’t got kit we should be more concerned with the actual kids who are doing it
	That is the time table again but with facilities perhaps the experiences could be wide a lot wider. I think being a subject that is hands on we are struggling we are competing against other areas and other subjects we tend to get a lower ability but we are still expected to get the high degree of pass rate. 

	Treevor Cheesemann: Head of Boys PE
	There should be more emphasis on fitness (Do you think there is to much focus towards spending money on the facilities and the participation rates up to standard rather than the actual pupils, the quality of the actual deliverance?) I think the facilities are important, that’s what turns youngsters on I don’t think there is enough money ploughed into facilities to be honest.
	In this school on the average across the key stage three and four students would equate to 2 hours a week I think it is down to an understanding headmaster and perhaps a PE department

	Alison Donald: Head of Girls PE
	The quality is very important but the quantity is also important it’s trying to get the balance of both, getting the quality in with the quantity but anything active is better than nothing.
	I would not necessarily agree with that, it is not reflective of what happens here, they don’t do 2 hours a week here anyway

	George Martin: Assistant Head
	I think each aspect has just as much importance as the other. We havn’t got a sports hall or astrow turf which are important especially when you talk about the needs and experiences of the pupils. for us to have these sort of facilities we need funding. 
	I believe a lot of it is to do with time allocation within the curriculum and with the core subjects taking the majority of that time the other foundation courses like music, art and PE are fighting for a slice of what ever time is left.

	Andrea Haymare: Head of  Girls PE
	It is important that there is focus on participation because kids need to take part in PE to know whether they like it or not, Good facilities is what adds to the whole experience and it is what excites students. Delivery is important and it is what keeps the kids interested but without the facilities and participation we are facing a brick wall. 
	I believe the media play around with numbers and headlines to make it sound as good or as bad as they want it. we have a good balance of PE delivery it may not necessarily equate to 2 hours a week but we have a consistant level of pupils taking part.

	Helen Henessy: Head of Girls PE
	I think you could take in the needs and experiences of every pupil, some people do marshal arts but hate football for us to be offering marshal arts in this school is not realistic, if you went into the private sector then you would see the needs and experiences of all pupils met in state schools (but) there is not the funding to do that.
	I think the numbers if they did it properly would be far less, some kids even though they are in PE and they are present in the lesson they are not necessarily taking part either because lack of kit, illness etc 

	Dave Jessitt: Head of Boys PE
	No, I think it is important that we get the participation rate up and I see that as our first objective because if the kids are not taking part no matter what we are delivering it is not accessing everyone. In my own experience we tend to have a broadly balanced curriculum that allows us to both offer quality and quantity.
	I never believe the statistics in the paper anyway, because it is like a busman’s holiday
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	Steve Jones: Assistant Head/ PE Teacher
	I think yes it is starting to pick up now, I think that the experiences that I had in school are very different from the ones that the kids are getting today because of the Saturday morning the after school every evening, experiences that I had but sadly a lot of that has gone.

	Mark Glover: Head of Boys PE
	There is a lot to offer the pupils but I think it is being spread to thinly. Sports PE is being better taught I think there are more things to it, lessons are becoming better, better prepared, staff are becoming better trained but trained in a more variety of sports So its being better taught but its not getting better because monetary wise were struggling to get, I don’t think is funded enough whereas if we went along the French system which is centrally funded I think we would get a lot less children falling through the net.

	Treevor Cheesemann: Head of Boys PE
	I think the quality of PE is getting better, but there is this nagging feeling that over the years that I have taught that the shape of youngsters is changing which is alarming, it is a culmination of nutrition, fast food. PE delivery and the diet that kids get in the PE curriculum has improved, but I will finish by saying that maybe health related aspect should be given more importance.

	Alison Donald: Head of Girls PE
	It is getting better in that it is becoming more varied its getting a broader subject and it is trying to encompass more students get them switched into activity so here, they might do 8 activities, 10 activities in the whole of the year whereas traditionally 10 years ago they might of only have done 4.

	George Martin: Assistant Head
	Yes I do believe it is getting better there is more of a choice in what can be taught, more opportunity in terms of funding and better deliverance than say 20 years ago. There is room for improvement but there always will be

	Andrea Haymare Head of  Girls PE: 
	Yes in that it is developing within the curriculum, there is more choice which develops the capacity for better delivery but kids are getting less fit they are preoccupied by electronic games and TV and fast food offers which we cannot compete against. When you look at how kids have changed over the past five to ten years then no it hasn’t really.

	Helen Henessy: Head of Girls PE
	I think in affluent areas of England yes it is improving. In certain areas of Wales it is possibly, getting worse because you have got the kids that don’t want to do sport now they are in to their computers and their TV so even going out and kicking a football around isn’t as popular. I think teachers and their workloads are problematic I spend as much time as I can with the kids but sometimes I have got to cancel lunch time activities after school fixture because I have got paper work to do.

	Dave Jessitt: Head of Boys PE
	No, we are being hamstrung by dictates from government from local authorities here there and every where not just within PE but other constraints within the education sphere and we are running flat out to stand still certainly I feel that I am not delivering to my best ability because of all the other things that are going on, no I don’t think it is getting any better, it is getting worse I think.  
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	David Jones: Sport Development Officer/ Manager
	Yes, you could argue that the projects being launched by the sports council in particularly Dragon Sports the bottom line of that is participation at the same time a lot of the resources that go into Dragon Sports are a very high quality. bad experience is often worse than no experience at all no experience at all won’t put a kid off for life. if you have somebody that’s delivering physical activity in a school and things are taught incorrectly then that young person who could of enjoyed physical activity  for the rest of their lives could be put off at a early age, participation is essential because it could be the only activity that they get but the quality is equally as important a good experience will engage someone for life potentially.
	There’s two sides I think, personally I would be more interested to find out how often they did it the frequencies, in my opinion, you can make it sound in such a way that every kid in Swansea was taking part in physical activity or indeed none. From my point of view working in a sports development unit as long as the questions are asked consistently asking the same social economic groups year in year out and not swapping from school to school and going from west Swansea to east Swansea where participation rates are different at least we will have a snap shot of where we are 

	Wendy Anderson: PESS Officer
	I think in-terms of PE especially in secondary schools there is a big drive on quality and actually getting children to achieve higher standards I think in-terms of extra curricular provision and things like that then maybe its more about participation levels
	Statistics are funny things you can do anything you want with them, they publish what ever it is they are trying to get across at the time. I think in-terms of lack of activity there probably is quite a bit of a crisis. 
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	David Jones: Sport Development Officer/ Manager
	I think its changing we’ve got a far better relationship with PE departments now than I did five years ago I think they have appreciated that they need to look wider in-terms of what they deliver they are not too proud to admit that a lot of the departments don’t have all the expertise and the experience that they need to be able to deliver to say whether it is getting better is going to have to wait and see.

	Wendy Anderson: PESS Officer
	I think PE is getting better, in-terms of my project because, I am able to work with certain schools we are able to look at particular issues and we are able to address them on a broader scale I would say that PE is getting more attention than it used to have. But I think there is a lot of obstacles in the way and more needs to be done to get it up with the other subjects.
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	Iwan Ellis Williams: PE Co-ordinator
	 An indication in my view of the importance of PE to Head teachers in any secondary school, as a shop window of ‘success’ to the school.‘Yes’ I feel the best schools strike the right balance,  having a clear focus on the experiences of pupils having a balanced approach to extra-curricular activity and activities which encourage participation for enjoyment and a healthy attitude to life.
	Yes, the media sells papers and do this by having a ‘sensational’ approach to the current issues There are many truths hidden in the headlines Many young people are less active than they ought to be. There is less time spent in schools on physical activity than before,  there has been a gradual decline as pressure has been applied to make more time for literacy numeracy and IT as well as PSE Citizenship issues that are perceived to be problematic
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	Iwan Ellis Williams: PE Co-ordinator
	Yes.  I think improvements are being made; teachers are working hard to improve with limited resources.   Lottery funding is making significant improvements in some facilities, but serious funding to make a real difference is not forthcoming.
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	Steve Jones: Assistant Head/ PE Teacher
	Its got the same standing as the other foundation subjects, obviously core subjects of English, Maths, science do get the large part of curriculum time because of the SAT’s and because of the end of key stage exams, it has certainly got an equivalent standing with the other foundation subjects.
	Its something that we have been involved in, we have highlighted that we need to look into in the future and involving bodies like Dragon Sport, AAW, Welsh Rugby Union, the FAW to try to get some development days we are going to look into funding from community chest and other avenues that can be explored.

	Mark Glover: Head of Boys PE
	I believe it does, but a bit to much emphasis is placed on everything else but PE such as curriculum Cymreig. I think that there’s enough placed on it if we have at least 2 hours a week but personally at the moment we don’t have enough time with the children. 
	We have got the guy coming in from dragon sport it’s a time table issue again but he’s arranging a time to come in and discuss how we can introduce it within the school structure. I am trying to involve the kids by going down a coaching route especially some of the disaffected children because they tend not to like the doing of the sport but by getting them a refereeing certificate or actually get them doing a junior sports leader award I do think that they should have a greater role in the delivery of PE 

	Treevor Cheesemann: Head of Boys PE
	I think it is an important part of the national curriculum, there could be more time spent on compulsory PE as fitness levels are supposedly dropping pupils are less active in their own time so I think more time would be beneficial for the development of fitness.
	I think there ethos is good and sport for all we have had them in here and it is a good influence especially on the senior students where they spread the word like coaching the coaches and we have got a NVQ  course here where they come in and train our students to be coaches.

	Alison Donald: Head of Girls PE
	I think it needs more emphasis on its importance with the nations health issue, it needs much more priority within the curriculum.
	they do have a role to play in secondary schools, but I believe they need to be much more active in primary schools because of the lack of expertise,

	George Martin: Assistant Head
	No I don’t I believe that with the nations health as it is there should be more emphasis put upon the subject of PE As a foundation subject it does not receive the full recognition that the core subjects do
	They are a great resource and a great concept, I don’t think they should have a standalone role to play in the delivery of PE as our PE teachers are specially trained to deliver physical education. They would be a great resource to be accessed for extra curricular activities as they are more sports orientated.

	Andrea Haymare: Head of  Girls PE
	No, there always seems to be the other subjects that take priority there needs to be more emphasis on PE within the curriculum and instead of being a foundation subject it needs to be assigned as a core subject.  
	I think it is a great initiative, for them to have a role in the delivery of PE then I don’t think that would be right as that is the role of the PE teacher. I think they would be most beneficial working in conjunction with PE teachers in terms of extra curriculur activities.

	Helen Henessy: Head of Girls PE
	I don’t think its given as much priority as it should because many teachers see it as a non-academic subject. PE at A level is when it is actually respected as a subject in its own rights other than that quite often it is brushed to one side and its English, Maths, Science and nothing else.
	I think if used properly then yes, they have got fantastic resources and they can bring in specialist coaches whereas PE teachers generally are good all rounders.  If you could bring specialist coaches for different sport subjects then yea I think it could work really, well.

	Dave Jessitt: Head of Boys PE
	No, I feel that we are the second cousins, the poor relations of the National curriculum, there are plenty of good words said of how important it is, but in terms of provision its paying lip service.
	They are a useful tool that can be used and accessed by PE departments, I don’t believe they should have a stand alone role, because the PE teacher trains specifically to deliver PE and that is different from sport. If you want to improve the skills in any activity then the use of Dragon Sports is very useful but I can’t see them being a position where they will start to run the show.
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	Steve Jones: Assistant Head/ PE Teacher
	I think any form of scheme that looks to develop is a good one but, something else that we are looking into at the moment is a possibility of kids spending a lot more of their time with just one teacher obviously PE because it is such a specialism it would still need to be delivered by a specialist staff 

	Mark Glover: Head of Boys PE
	I personally think the strategies are great we need a lot more time together picking each others brains (but) initiatives are great but like I said earlier it comes down to funding.

	Treevor Cheesemann: Head of Boys PE
	We are in a PESS cluster ourselves, university and six feeder schools and it’s a good start, it’s a good ethos and it’s spreading a good practice and sharing of good ideas. We have found it beneficial here and the opportunity for us has been an excellent

	Alison Donald: Head of Girls PE
	To be honest I don’t know much about that but, any scheme that tries to encourage children to take part in sport is good.

	George Martin: Assistant Head
	I believe any strategies that are implemented to develop PE are a good start I don’t know much about this PESS scheme but if it is working then that is great but to counteract what I have just said, if this PESS scheme and any other similar kind of scheme were doing enough then surely I would know about it.

	Andrea Haymare: Head of  Girls PE
	We applied to become a part of the PESS scheme and were not accepted so in my opinion no I don’t think they are sufficient enough because if they were then this school and all other schools would be a part of the scheme.

	Helen Henessy: Head of Girls PE
	 From what I know, which is not much, it sounds like a good idea I would have to see it in practice to make a real comment on it, but as far as schemes go if it is there to help the development of PE then it is a good start.

	Dave Jessitt: Head of Boys PE
	What strategies? The problem with these strategies is that they are governmental strategies which are not necessarily made public so that the people at the shop floor level needing this sort of stuff don’t get to hear about them.
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	David Jones: Sport Development Officer/ Manager
	If your trying to get at how much importance is put on it, in practical terms its as important as each head teacher makes it. If you were to believe the press the obesity and diabetes and this type of agenda that’s around then the only type of activity kids will ever get is when they do it in school doesn’t sound great when your forcing kids to do it, but I’m sure there are, a lot of kids out there that apart from the physical activity they do in school it would be the only physical activity they do in the entire week and that could be anything from fantastic to almost non existent So yes, it is vitally important 
	I would have no problem as the resources that come with Dragon Sport are excellent so I don’t see a problem in that being delivered by PE teachers during school but the ethos of Dragon Sport is for extra curricular activity. My fear would be that if it was apart of curricular activity there would be no extra curricular activity, I’ve got no problem with resources being used and any expertise that the teachers have gained by going on Dragon Sport courses and bringing that back into the curriculum would be fantastic, but not to the detriment of what Dragon Sport is about that is extra curricular activity.

	Wendy Anderson: PESS Officer
	I think in a lot of schools there is a big emphasis on other subjects and PE can become secondary, So I think it is not given as high a priority as it should
	Dragon Sports is a primary activity, Teachers do use Dragon Sports sometimes in PE, but it’s difficult to incorporate Dragon Sports into the PE curriculum. Dragon Sports plays a part in extra curricular activities and it’s a good scheme but in-terms of delivery of PE in the curriculum that comes down to the teachers
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	David Jones: Sport Development Officer/ Manager
	The PESS scheme in Swansea is being very well received particularly by the primary schools that don’t have the expertise of the secondary schools I think it is still only scratching the surface but its on the success of the two clusters that it could effectively work in all fifteen schools. 

	Wendy Anderson: PESS Officer
	The PESS scheme is doing a lot but it can only help in the development centres that we are able to work in I think we have made progress in-terms of professional development, for the teachers and new opportunities for the children  but there is a problem with funding. Were stuck at the moment were only able to work with 2 clusters of schools in Swansea we try and share with other schools but we haven’t got the funding to help them so its not really sufficient enough
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	Iwan Ellis Williams: PE Co-ordinator
	No –I think the status of PE is fairly low.   It is not a core subject and is the first to suffer when government demand improvements in core areas of the curriculum.
	The Sports Council is getting involved by funding through the Welsh Assembly, initiatives like Dragon Sport and PESS.   These initiatives are good in raising the profile of PE. The delivery of PE however remains the role of teachers in school. There may be a role in the near future for sports coaches of a high enough quality to enhance the experience of children in school context in some small way.
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	Iwan Ellis Williams: PE Co-ordinator
	No, they are very good but focus on a limited number of schools. If policy makers were serious about PE and improving health, they would provide the resources to enable this to happen in every school. As excellent as PESS is it will not make the impact that it might with better funding.
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