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Part One: Introduction
The Yamaha Music Education System (YMES) began in Tokyo, Japan in 1954 and focussed on musical education for younger children.  The revolutionary and transformative pedagogical methods that were developed, based on small groups tuition, gained recognition from the Japanese Ministry of Education and the Yamaha Music Foundation, a non-profit organisation, was established in 1966.  The Foundation has three main objectives:
1. The development and promotion of age-specific music instruction for the "Yamaha Music Education System" (YMES) for preschool children to adults
2. The training of music leaders for the popularization of music on a broad scale throughout society
3. The execution and promotion of music popularization activities to the public through various music festivals, contests and concerts 
(Yamaha Corporation, 2025)
The unique Yamaha pedagogical method became renown globally and is now established in more than 40 countries, with over 22,000 Yamaha trained teachers delivering the courses.
I was trained in the Yamaha pedagogical method 22 years ago and I started by delivering Yamaha Keyboard lessons in a secondary school.  18 years ago, I opened my own Yamaha Music School in Devon and gradually took on teachers to deliver the Drums and Guitar syllabi.  10 years ago, I was approached by Yamaha UK to write a contemporary Vocals course and this grew into writing three Vocal books, collaboratively re-writing three contemporary Keyboard books and all were launched across the Yamaha European network.  
It was at this point that I became a Yamaha Instructor: a person that trains teachers in how to deliver the Yamaha pedagogical method and over the past ten years, I have delivered teacher training seminars in many countries.  Currently, I am delivering seminars in Europe and I am the Education Support for all Yamaha trained teachers in the UK, being responsible for their pedagogical support and leading two other Instructors on the UK team.
The foundations of the Yamaha pedagogical method are rooted in extensive research delivering group music lessons to children of a young age.  Although there is a demand for this in the UK and across Europe, there are also many adults wishing to either start a musical instrument or return to studies after a break from childhood lessons.  With 27% of adults declaring that they played a musical instrument in the 2021 ABRSM report (ABRSM, 2021), it is evident that there is a requirement for adult music tuition (Myers, 1992) and there are many adult learners within Yamaha Music Schools.
Throughout my research for the MA Modules 1-4, I focussed on my non-Yamaha adult singing clients, with my specialism being self-compassion within the teaching studio.  This led me to researching andragogical teaching approaches and although this has had a very positive effect on my adult vocal teaching, it has led to me discovering a misalignment with the pedagogical method that I utilise and train within Yamaha Music Schools.
It is for this reason, that I have chosen to critically evaluate the current Yamaha pedagogical practice and juxtapose this with researching the effectiveness of group singing lessons for adults.  My artefact will be an altered Yamaha teaching model that best meets the needs of adults within Yamaha Music Schools and from a business perspective, will hopefully increase the recruitment of adults and retain them for longer.  This will, in time, form the basis of a dedicated section of the Yamaha teacher training seminar, highlighting the requirement of teachers to adapt the method to differing age groups in their studios.
It is for transparency and reflection purposes that I have briefly detailed my career within this Introductory section as I must be mindful that my long history with the Yamaha teaching method could pose as an obstacle to this research through conscious or unconscious bias.    However, my motivation for this Module is to develop the current pedagogical teaching methods for the sustainability of the YMS adult learners and integrating more adult learners into YMS studios and so I will have a growth and positive mindset towards any changes to be made.
Part Two Planned Programme of Study
Theoretical Influences
The word ‘pedagogy’ is widely used in two ways: the method by which information is imparted by a teacher to a student regardless of the recipient’s age or to specify the nurturing of young minds.  YMES has one universal teaching model for the delivery of lessons to all age groups and it is labelled as their pedagogical approach and so taking the former description.  The obstacle that I will be addressing with this module, is that through our shared values of a student-centred and timely education system, there should be an adapted teaching method for adults and so I wish to create an andragogical model.  For the purpose of this assignment, unless specifically referring to the Yamaha pedagogical model, I will be using the word ‘pedagogy’ in relation to the teaching of children.
The term ‘Andragogy’ used to segregate the teaching and learning of adults from that of younger minds is synonymous with Malcolm Knowles ‘Modern Practice of Adult Education; Andragogy versus Pedagogy’ (Knowles, 1970).  Although Knowles was not the first to recognise the differentiation required between children and adult teaching and learning (Knowles, 1977; Loeng, 2018), his work was extensive in the ‘art and science of helping adults learn’ (Knowles, 1970) .  
As discovered in Module 4, Knowles recognised that as children developed into adults, their learning went from directed to self-directed, there was a lived and life experience that could be drawn upon and the focus for learning went from subject centred to performance centred (Knowles, 1970). 
It is telling that the titles of Knowles’ publications changed from Andragogy versus Pedagogy (Knowles, 1970) to Pedagogy to Andragogy (Knowles, 1977) just seven years later.  The acknowledgment that one leads into another chronologically was then further evolved with Knowles recognising that motivation for adult learning was, mostly, intrinsic (Knowles, 1985).  This fluidity of forward movement from pedagogy to andragogy will underpin my creation of an andragogical model for YMES and will be developed through research-practitioner work.  
Best Practice Influences
The Yamaha pedagogical approach was researched and developed for the teaching of young children in Japan, with the flagship Yamaha Music Education System (YMES) course being Junior Music Course (JMC): a programme for students to begin at pre-school age and designed to span over 10 years, following the individuals’ cognitive, fine motor, social and self-awareness skills whilst learning in a small group setting (Dunan and Sihite, 2024).  Popular Music Courses have been developed by the Yamaha Foundation and these are targeting the 8yrs to adult market, however the pedagogical model delivered at teacher training seminars is not adapted to reflect the different age groups.  
In recent years, the Head of Yamaha Music Schools Europe, Patrick Onrust, has drawn together the resources given when training to be a Yamaha teacher and compiled the Yamaha Instrumental Group Lesson System – a Pedagogical Guide (Onrust, 2022).  It is from this that I will be referring to graphs or models.
As this document is not peer-reviewed, this falls under the heading of grey literature (Lawrence, 2014; Winter, 2023; Chisnall et al., 2024). Whilst highly relevant for my Module 5 as this encapsulates the YMES teacher training system, its validity as a document must still be deconstructed and I have chosen the AACODS model created by Jess Tindall, AACODS_Checklist (2010).
Authority: Patrick Onrust, Head of YMS Pedagogy Europe is the Author and is the leading voice for Yamaha Music Schools.
Accuracy: I have validated the information against the limited white literature, peer-reviewed papers available on Yamaha Music Schools.  The methodology is referred to throughout the document.
Coverage: This contains detailed information pertaining to the pedagogical approach to teaching within Yamaha Music Schools.  No limits are stated and it is available to all teachers across Europe.
Objectivity: This is an instructional manual for teaching within Yamaha Music Schools and there are no critical analysis or alternatives offered.  There is a bias throughout towards the positive outcomes of this teaching delivery but this is clearly stated.
Date: Written in 2022, the document is sill undergoing revisions but the main pedagogical methods are unchanged.
Significance: This grey literature is of deep impact to Yamaha Music Schools and is an essential reference document.
At the root of the YMS method is the teaching and learning of music as the mother tongue:
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Figure 1: YMES Pedagogical Model (Onrust, 2022)
Children’s aural skills develop quicker than the fine motor skills required to play an instrument (Miranda, 2000; Anzis, 2005) and so students listen to their teacher’s demonstration as the first step for learning.  This moves onto the singing/verbalising of solfege to start the labelling process for notes and the eventual playing on the keyboard/piano.  Still using the ‘ear before eye’ method, teachers introduce visual recognition through rhythmical and pitch notation games at the board.  Students start to associate the solfege and patterns verbalised, sung then played with the notation and so reading commences, including consolidation through sight-singing (Anzis, 2005; Comeau, 2012).
Another pedagogical model derived from Japan and focussing on ‘ear before eye’ is the Suzuki method.  Where Suzuki differs is that students are not asked to verbalise or sing melodies before playing them: the process is Listen and Play (Comeau, 2012).   Often teachers are feeding students one note at a time whereas the Yamaha method is delivered in musical sentences from the very beginning.  
Another difference between the two Japanese models is that once a Suzuki student becomes more advanced, reading is then taught and encouraged.  It is at this point that teacher demonstration and the development of aural skills are stopped and reading takes over.  With Yamaha, reading is the consolidation of learning and, whilst sight reading is encouraged, all six stages/skills are continuously developed throughout the student’s learning journey (Miranda, 2000).
The Yamaha pedagogy model, although originally designed for young children, remains the same for all ages and although all six stages are important to develop various skill sets, the linear order no longer needs to remain static as fine motor skills and physical stamina are elevated in adults.  Not only are adults more developed cognitively and physiologically, but their motivations for learning are also more intrinsic (Knowles, 1977; Perkins et al., 2015) and performance orientated (Knowles, 1985; MacRitchie et al., 2022).  
I have been inspired by the Yamaha pedagogical model for over twenty years and so I wish to contribute to the development of this system by taking a deeper dive into the Yamaha pedagogical model and juxtaposing it with the differentials of teaching adults resulting in an andragogical model in Part 2 of Module 5.
Methodological Influences
Whether the target students are all ages or solely young children, the word ‘pedagogy’ is defined as the science, or theory, of teaching (Oxford English Dictionary, 2025) but also symbiotically linked with the functional and practical act of teaching practice (Sradzhev and Borozdina, 2024; Oxford English Dictionary, 2025).   This combination of science and practice compliments a researcher-practitioner approach to developing a new model of teaching practice.
Historically, research approaches conformed within a binary system: thinking/writing or practitioner (Institute, 2012). Nelson recognised that the two often cross pollinated and progress relied on a simultaneous and equal partnership between the two.  Robin Nelson’s model of Arts Praxis triangulates ‘know-how’, ‘know-that’ and ‘know-what’ and recognises the art of practice, bringing in research and outside knowledge and reflecting on the co-existence process (Nelson, 2013).   
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[bookmark: _Hlk201001314]Figure 2. Nelson’s model of Arts Praxis (Nelson, 2013)
I will conduct a commentary literature review for the ‘know-what’ outsider knowledge section of the praxis model.  Through Research Rabbit, Google Scholar and the UTWSD Online Library, I will source peer reviewed ‘white’ papers with the topics of andragogy, adult group learning and adult group singing.  The pedagogical model that I wish to develop is ‘grey’ literature and I have used a deconstruction tool to ensure its validity (see Best Practice). A combination of ‘white’ and validated ‘grey’ literature can often give a more holistic viewpoint and is unavoidable in our digital and internet age, evidenced by this quote from an anonymous government worker, 
‘Grey lit provides another part of the complete information picture and without it I wouldn’t want to rely on only peer-reviewed material. Some of the most innovative and thought-provoking material is grey lit and important in a changing world’ (Lawrence, 2014)
As I am conducting research and creating an artefact within a topic that has been part of my career for two decades, I must be conscious of any subjective bias when presenting results.  Although I am endeavouring to take the existing model to the next positive stage by reflecting the needs of adult learners, a ‘degree of responsibility’ (Winter, 2023)is levied when undertaking a commentary review.
For the design of the andragogy artefact, I will be integrating the Golden Circle model by Simon Sinek (Sinek, 2009)
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Figure 3: Golden Circle (Sinek, 2009)
Sinek’s Golden Circle, originally devised as a business model, signifies that our values should be at the centre of what we do and this reflects andragogical features: adults want to know why they are doing something and whether it aligns with their desires for the learning journey (Knowles, 1985).  Often as teachers, we focus on the ‘What’ and ‘How’: Can the student play semiquavers? The adult learner wants to know Why they are learning semiquavers, after which intrinsic motivation then follows (Knowles, 1985).  
In summary, I will be using Dialogic Engagement (Nelson, 2013, p. 126), albeit with myself, as I conduct an interactive and collaborative partnership between research and the design of the andragogical teaching model via Nelson’s Arts Praxis.  Through Situated Knowledge (Nelson, 2013, p. 126), I am recognising the important foundations of the YMES pedagogical model and through andragogical research and utilising Sinek’s Golden Circle model, I am designing an alternative YMES model for adult education.  This research-practitioner module is multi-model and will culminate in the use of Rolfe’s What? So What? Now What? reflective tool, where I can assess the fulfilment of my Learning Outcomes.
Ethics
As I am creating an artefact based on the YMES pedagogical model for my Masters, I asked permission from Patrick Onrust, the author of the Pedagogical Guide.  This was given with the understanding that if I wished my research to go into the public domain, I would present him with a copy first and wait for permission to go ahead.
Once I have designed the artefact, I cannot present this to teachers in a training capacity until I have collaborated with Patrick Onrust, as its roots are in the Yamaha Foundations work.  I am hoping that my artefact will be the start of a collaboration with Yamaha that will see adults being taught using andragogical methods and therefore meeting their needs more favourably. 
Aims and Objectives
My aims for this Module 5 Independent Study are:
· To enhance existing understanding of andragogical teaching practices and develop it within the context of small group settings for adult beginner singers
· To design an andragogical teaching model tailored to adult beginner singing students within the Yamaha Music Education System
· To explore the application of Simon Sinek’s ‘Why? How? What?’ model in the development of an andragogical strategy for adult group vocal instruction.
My objectives are:
· To conduct a critical analysis of the Yamaha Music Education pedagogical system, including the deconstruction of grey literature, using an established evaluative framework.
· To identify key challenges and opportunities in teaching adult beginner singers within small group settings.
· To analyse the structure and pedagogy of the Yamaha Music Education System as it relates to group adult learners.
· To design and propose a context-specific teaching model that integrates andragogical principles with Simon Sinek’s ‘Why? How? What?’ framework, tailored to the Yamaha Music Education System.
· To evaluate the potential implementation of the proposed teaching model using the reflective model Rolfe‘s What? So What? Now What?

I have written my aims and objectives with the SMART acronym in mind: 
Specific – In writing my aims and objectives, I became aware of how focussed I need to be on my chosen areas of research as the topics of ‘andragogy’ and ‘adult beginner singers teaching model’ in their root forms are sprawling.  I have narrowed my focus to small group settings and will be utilising Sinek’s Why? How? What? model to aid the creation of my artefact.   
Measurable – I will present a Module 5 research-practitioner document, create the foundations of an andragogical teaching model for Yamaha Music Schools and evaluate the potential effectiveness.  To aid accountability and ensure measurability, I have written Learning Outcomes and these will form the basis of my reflective evaluations.
Achievable - I realised quickly that I needed to focus on beginner adult singers as some andragogical features, including previous lived experience, would require additional teaching models, as student’s individual starting places could be different. 
Relevant – my long-standing career with Yamaha Music Schools and outside of that, my Musical Theatre experience working with adult learners makes this work highly relevant to me.
Timebound – Whilst I have long-term aspirations to write a teacher training seminar on how YMS fits within adult education, this would have taken too long for the remit of this assignment.  Once I have created an andragogical model for this module, I will invite my colleagues to collaborate and develop it further.  From then, the model will be trialled before presenting as a teacher training aid at Head Office.    For the purposes of this module, I will be devising the first andragogical model as the important first step.
Learning Outcomes
Upon completion of my Independent Study, I will be able to:
· Understand andragogical theories in relation to adult beginner vocal lessons in small group settings
· Apply Nelson’s Praxis of Arts and Sinek’s ‘Why? How? What’ models to the design of an andragogical model within the Yamaha Music Education System
· Analyse the existing pedagogical model for YMES and its suitability for beginner adult group singers
· Evaluate the effectiveness of the proposed teaching model through reflective practice using Rolfe’s What? So What? Now What?.
· Create a context-specific, research-informed andragogical teaching model for use in YMS adult vocal group settings
· Synthesise theoretical knowledge and teaching practice through Nelson’s Praxis of Art to contribute to the field of adult music education for YMS
· Communicate the research process and outcomes clearly and effectively through the written Module 5 and being the foundations for future YMS teacher training sessions
To write my learning outcomes, I used Bloom’s Taxonomy (Diab et al., 2017; Gul et al., 2020).  The revised Bloom’s Taxonomy underpins a series of goals or statements that enable the learner to demonstrate a hierarchical and cumulative, from Knowledge to Evaluation, understanding because of study.  If I follow my Learning Outcomes, I will have exhibited a depth of understanding in my learner-practitioner Module 5.
Timescale 
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I have utilised a Gantt chart to visually represent my timeline for Module 5.  
Although the Module was launched in March, I was completing my delayed Module 4, due to Extenuating Circumstances, and this was completed at the end of April.  With a decreased amount of time, the Gantt chart was even more helpful as it kept me focussed on how much time I had for each element.
As already stated during this assignment, the researcher-practitioner role involves not a linear process of research followed by putting findings into practice, but instead, an active dialogue between the two.  For this reason, Weeks 1-6 see many tasks but the integration of research and practice are constant (Row 9).
Part Three Critical Review
Kolb’s Reflective Cycle (Morris, 2020), is a model used for understanding and learning from experience, befitting for a researcher-practitioner assignment as the focus is on experiential learning and inviting individual insight and interpretation at each stage.
The four stages are:
Concrete Experience 		description of the new experience
Reflective Observation 		reflection after the experience has taken place
Abstract Conceptualisation 		analysis of the experience and what was learned 
Active Experimentation 		using this new experience in a new situation
I used Kolb’s model in Module 4 and still find written reflection challenging, preferring to answer questions within a verbal Q&A but my confidence has steadily grown across the Masters degree.
Concrete Experience
I identified that the pedagogical framework for YMES courses was founded with young children in mind.  Having focussed my PGCE and my current MA programme in andragogical models, I noticed a disparity between my two careers.  As the YMES model is currently used to cover all ages of learner, I wanted to research andragogy within small groups and juxtapose these features into the Yamaha framework. 
In addition, I was introduced to Sinek’s Golden Circle model, originally developed as a business model, and I found that the values system was similar to how I wanted to design my artefact and so I am integrating the two.
Using Nelson’s Arts Praxis, I will be carrying out a researcher-practitioner assignment to join my practitioner knowledge of the Yamaha pedagogy model with the research of andragogy within small groups.  I used this model for Module 4 and enjoyed the freedom it gave me to oscillate between research and practice whilst reflecting during the process.
Reflective Observation
The founding document for the YMES pedagogy is grey literature and so I had to select a deconstruction tool.  AACODS was the more thorough model and this helped me assess the validity of the teaching guide.    I discovered more about grey literature and how it can give more holistic views during research, with the caveat that its validity was thoroughly checked through a deconstruction tool (Lawrence, 2014).  I found this very interesting and something that I can take forward to my Module 6.
Abstract Conceptualisation
Across Module 4 and Module 5, I have enjoyed finding links between seemingly opposed topics and joining them together to create a student-focussed artefact.  For this assignment, I am juxtaposing a grey literature pedagogical guide with white literature peer-reviewed research on andragogy and fusing this with a design based on a business model for values.  Whilst initially challenging to understand and navigate new models; Nelson’s Arts Praxis, Sinek Golden Circle, AAOCDS deconstruction tool, Kolb’s Reflective Cycle, the structure within them has kept me focussed and growing as a researcher-practitioner. 
Active Experimentation
Once the artefact is created, I will be sharing this with the Head of YMS Pedagogy and collaborating with him on integrating this into our teacher training courses.  Following this will be the writing of a seminar plan and then delivering to new teachers. 
An unexpected outcome of this Module is the discovery of Sinek’s Golden Circle and I will now be using this when creating marketing for my business.  I will also be sharing it with the YMS network to help Operators build their studios further.  
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