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How psychology theory impacts upon the role of a teacher


Psychology is a study of the mind. Psychologists aim to study the mind through patterns of behaviours, responses, and actions through life experiences (Smith, 2018). In addition, there are various approaches to psychology such as Psychodynamic, Cognitive, Humanistic and Behaviourist. Learning is an incredibly complex process, and such approaches are used in attempts to breakdown and decode the everyday endeavours to support, understand and enhance learning within education (Pace, 2017). Educational psychology supports this complex process within professional practice by looking through the lens of the teacher and learner through multiple theories. Such theoretical approaches set the framework that can professionally enhance the teaching practice by tailoring teaching methods, individual plans, and communication to suit the learners` needs (Thomas, Saroyan, and Dauphinee, 2011). This assignment is an attempt to critically analyse two approaches; Behaviourist and Cognitive and how they impact the role of a teacher. Furthermore, elaborating on how the discipline of the two approaches have the potential to enhance professional practice. 

The role of a teacher ‘goes beyond’ teaching and plays an essential role in shaping children’s lives (Barton et al., 2004). Educators must stay in line with the governed policies and school policies, such as equality, diversity and inclusion which play a pivotal role within teaching practice. Such policies ensure every learner has equal opportunities, whilst placing positive values on individual differences (Muldoon, 2022). In this respect, teachers must obey the Data Protection Act, 2018 (GDPR) and the confidentiality of their learners and parents of any information gained and whom those they work with (Feng, and Papadopoulos, 2018). Teachers must encompass a spectrum of concern for the learners, from the promotion of well-being to the protection of the children needs that are not met (Hart, and Brando, 2018). The awareness of these damaging effects of abuse and neglect must be reported to the safeguarding officer (Baginsky, 2008). In addition, teachers must possess the following qualities: patience, professionalism, enthusiasm, trustworthiness, and honesty to be successful (Kono, 2010). Further emphasis is proposed by Pianta, Hamre and Allen, (2012) on the importance of a positive student-teacher relationship which plays a pivotal role in teaching, student engagement and behaviour. The strength of the relationship can determine short- and long-term academic success (Pianta, Hamre & Allen, 2012). Thus, teachers must have positive relationships with key-stake holders, including relationships with children, parents, and guardians to be successful (Rudo, and Dimock, 2017).
A teacher will contribute and develop a scheme of work that will coordinate with the school curriculum which enables young people to flourish and develop (Damon, 1984).
Teachers work within a multidisciplinary environment and must delegate and organise other members of staff, for example, working closely and liaising with teaching assistants. Key responsibilities include providing creative tasks and promoting deeper learning through differentiation and expanding on new knowledge through formative and summative assessment (Darling-Hammond, and Oakes, 2021). In this respect, multidisciplinary teams work with many outside agencies to support children, such as educational psychologists, health visitors, special educational needs co-ordinators (Gascoigne, 2006). In addition, there are four different areas in special educational needs (SEN). These are Social, Emotional, and Mental health, Cognition and learning, Communication and interaction and sensory physical difficulties (Wilson, 2003). 

The behaviourist approach can be traced to the 16th century through the British philosopher John Locke. Locke believed that all humans are born as a ‘black slate’ which was famously described as the ‘Tabula rasa’. Thus, meaning that anyone can be shaped into any environment as everyone is born with no inborn knowledge (Duschinsky, 2012). Locke believed that you only learn through an accumulation of experiences. The mind cannot be observed therefore the mind is ignored. Behaviourists believe it is nurture lead meaning everything is learnt through observations and experiences (Skinner, 1990).  Pavlov (1897) ‘Classic conditioning’ further elaborated on behaviourism by suggesting learning is a process which creates a conditioned response through associations between an unconditioned stimulus and a neutral stimulus (Mcleod, 2007).  Considering this, John Watson published an article called ‘Psychology as The Behaviourist Views It’ (Watson, 1913). Watson’s theory focused on the external and outward behaviours, the stimulus, and the response to further expand on the workings of Pavlov.  In addition, Watson’s believed that psychology should be seen like any other science; theories need to be supported by empirical data obtained through careful and controlled observation and measurement of behaviour, Watson stated:
‘Psychology as a behaviourist views it is a purely objective experimental branch of natural science.  Its theoretical goal is… prediction and control’ (1913; pp.158). 

Skinner and Bandura expanded on the scope of behaviourism by looking through lens of operant conditioning and social learning theory (Skinner, 1971 and Bandura, 1977). Operant conditioning originated through Thorndike (1898), which was later made famous through the work of skinner who brought the theory to life with the skinner box. Skinner completed the experiment on rats and conditioned the rats through positive and negative reinforcement, which is used today within everyday life on humans throughout education (McLeod, 2007). Bandura agrees with some elements of skinners work but argues that not all learning is from direct reinforcement. Thus, Bandura created the social learning theory that proposed to help understand how people learn and developed through interaction with people and the environment. Such research suggests that people can learn by observing others within different settings (Pritchard, 2017). The behaviourist approach is used within education, classic conditioning can be applied through continuous training, creating a stimulus to replace other stimuli to develop a response. For example, a primary school teacher shakes the tambourine to quieten the classroom.  In addition, learning through association represents principles such as task design and attainment of competencies, developing skills and learning outcomes. For example, understanding the learners needs and observing what is required to promote learning (Richardson, 2011). Researchers suggests that social learning theory is used through educators by role modelling. Thus, being role models to the learners, which provides a learner to develop essential skills such as communication, good behaviour, mannerisms, and creativity through observation (Warhurst, 2011). However, Maylor (2009) argues that not all teachers can be considered as positive role models for children. Educators must communicate within their multidisciplinary environment how to deploy and utilise a behaviourist approach for it become measurable (Prichard, 2017)

Scaffolding from Behaviourism, Kohler (1925) and Wertheimer (1959) proposed a more holistic approach to the mind and behaviour, by creating early workings of the cognitive approach. Kohler states: 

‘We do not simply learn what is in front of us, the mind must seek patterns and relationships to interpret information.’ (1925, pp. 123).
Such workings inspired the work of Piaget (1971). Piaget proposed that some children develop knowledge and understanding by creating their own experiences on what they observe through different stages of life. Furthermore, suggesting that children develop various ways of perceiving, interpreting, and gaining meaning at different stages of growth (Morcke, Dornan and Eika, 2013).  This thinking ignited a philosophy of learning popularly known as ‘constructivism’; a theory that suggests knowledge can be constructed only in the mind of the learner. The four main points in Piagets cognitive development theory are Sensori-motor intelligence, which is during the ages 0-2 years old, the child will learn through motor and reflex actions (Larison, 2022). Preoperational thinking, 2-7 years old, child begins to use words or symbols to represent objects. At the end of this stage the child becomes less egocentric (Piaget, 1971). Concrete operational thinking, 7-11 years old, the child develops ability to think abstractly, and accommodation increases. Formal operational thinking, 11 plus years old, this stage brings cognition to its final form. Capable of both hypothetical and deductive reasoning (Pritchard, 2017). Teaching for adolescence may be wide ranged as the learner will become considerate about possibilities and perspectives. Each of these stages are responsible for a different part of cognition which completes the cognitive processing (Pritchard. 2017). 

Building on Constructivism, multiple pedagogies have arisen within classroom through studies that emphasis student centred approaches and active learning, along with the role of teacher as a ‘facilitator’ (Brodie, 2012). Thus, meaning the teacher will focus on exploration, discovery, problem, and enquiry-based learning but more importantly the framework surrounding the learning process such as the ‘scaffolding’ of the lesson (Jenkins and Healey, 2012). Thus, teachers focus on schema development to cater for individual differences on how the brain processes information. For example, the use of breakout rooms within zoom lessons for collaborative learning and discussion (Barkley et al. 2014).  Other strategies will include using formative and summative assessment to check for learning, along with building upon pre-existing funds of knowledge (Pritchard, 2017). Kirschner et al, (2006) argues student centred and ‘holistic approaches’ as ‘unguided methods and urgently need greater structure’. Such approach needs precise planning amongst staff across the multidisciplinary environment to encourage and promote learning both, individually and collaboratively (Schnotz et al. 2012). 
[bookmark: research-topics]
It is essential teachers have an understanding how to apply psychology approaches to a multidisciplinary environment and within the classroom for the learner. Furthermore, discuss how the psychological approaches can be put into lesson content and communicated through supporting staff members and agencies to ensure it promotes a learning environment (Harvey, 2017). Such approaches provide the tools to holistically develop and further the knowledge and essential life skills for the learners to succeed in everyday life (O’Flaherty and McCormack, 2019). In addition, the approaches allow a variation of lens to monitor the children’s emotions and behaviours to promote and effect learning (Pritchard, 2017).  Although not perfect, behaviourist and cognitive approaches have received heavy criticism over past decade with the classroom setting from a range of social psychologists and sociologists for their emphasis on how individuals learn, as if this occurs in isolation (Stewart, 2012). Pritchard (2017) argues we must focus firstly on the individual which leads us on the effects and influences of social and cultural interaction within the educational setting.
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