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Personal Development Plan
The thinking, knowledge, skills, and behaviours that I will change and develop in order to achieve my vision and goals, adhere to my values, and become as resilient as possible.
	No
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	1
	Successfully complete my university course and progress towards a PGCE to achieve my long-term ambition of becoming a qualified teacher. 


	I will have successfully passed all modules and assignments and developed academic and professional skills that will be required for further studies. I will also meet the entry requirements for my chosen PGCE course. 
	I will attend all my lectures and complete assignments to the best of my ability and on time. I will seek support when needed, act on the feedback given by lecturers and complete some research into the entry requirements for a PGCE course.
	Complete my current course over two years, then apply for a PGCE once entry requirements are met.
	This will help me work towards my long-term career ambition whilst developing my knowledge and skills to prepare me for a career in teaching. 
	I will review my academic progress using assignment feedback to identify any areas where I may need additional support and then evaluate the steps I have taken towards my long-term goal.

	2
	Develop my confidence and communication skills so I can communicate effectively with my peers, children, parents, and other professionals. 



	I will feel more confident expressing my ideas, contributing to discussions, and communicating appropriately in different professional situations. 
	I will participate in university discussions, practice speaking in front of others, seek constructive feedback, and research effective communication techniques. 
	Three to six months – with progress checks throughout. 
	This will help me build positive professional relationships, work effectively as part of a team, and communicate with children and their families. 
	I will have become more confident contributing to discussions and expressing my ideas. Also, I will have identified areas where I still need practice and will continue to seek feedback.  

	3
	Continue to develop my confidence and skills at home educating my five-year-old son, ensuring that his learning is enjoyable, varied and suited to his individual interests and needs.


	I will have begun providing a variety of learning opportunities and activities that encourage his curiosity, independence and creativity, whole continuing to support his social development through regular group activities and interactions with other children.
	Explore new ways of making learning engaging, including outdoor activities, educational trips and practical, play-based learning. Dedicate time to my university course to learn more about early years education and care. Also, continue to attend social groups with my son and regularly reflect on his interests and progress to adapt our learning activities to suit him.
	Ongoing – progress reviewed every three months.
	This will help me become a more confident and adaptable home educator while ensuring that my son has opportunities to develop academically, socially, and personally in an environment suited to his needs.
	Reflect on the new activities and learning experiences I have introduced, how my son has responded to them, and how I have supported his social development. Identify what has worked well and any areas I would like to improve.
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Recognise and analyse the significance of different aspects of professional pratice and why these are important in meeting the individual and inclusive needs of children.	
  Professional practice in early years refers to more than just the qualifications or expertise that an individual possesses. It refers to the knowledge, skills, values and responsibilities that practitioners use to support children’s learning, development and wellbeing (Reed, Walker and Gasper, 2015). Early years practitioners have an important role in providing a safe, nurturing and inclusive environment where every child is valued as an individual. As children develop at different rates and have different backgrounds, abilities and needs, practitioners must adapt their approaches to ensure that all children have equal opportunities to learn and thrive. Effective professional practice involves more than providing care, it also requires effective communication, positive relationships, safeguarding knowledge, partnership working and ongoing observation and assessment. Furthermore, children’s rights must be respected to ensure their voices are heard and individual needs are considered. This piece of work will analyse the significance of these aspects of professional practice and explore how they contribute to meeting the individual and inclusive needs of children.
  Effective communication is an important factor of professional practice as it is key to forming positive relationships between practitioners and children and care givers. Communication is an essential part of interactions between individuals and organisations, particularly within health, social care and support services. Communication should take place between different agencies, professionals and the people accessing their services (Dunhill, Elliott and Shaw, 2009). Practitioners who communicate with integrated services (social workers, family workers, health visitors, family engagement officers etc) can learn different values, beliefs and qualities which can be beneficial for children and families (Dunhill, Elliott and Shaw, 2009). Two-way communication with parents/caregivers can allow for the sharing of important information about children’s routines, interests and health and developmental requirements. Positive partnerships can help children feel more secure because their needs are understood across home and the setting. Alongside communicating with parents and other professionals, practitioners must also consider how best to communicate directly with children at different developmental stages – this involves both verbal and non-verbal interactions. Practitioners should adapt their communication methods to suit children’s developmental stages, as younger children may not yet have the language skills to express their needs verbally. Effective communication also helps prevent misunderstandings that could negatively affect children and their families (Dunhill, Elliott and Shaw, 2009). Poor communication may result in important information being misunderstood or the needs of children not being met. For example, if a practitioner failed to communicate a child’s dietary requirements to another member of staff, this could potentially be putting a child’s health at risk. However, if communication is effective, it will help practitioners to build secure relationships with children, which is important for their emotional wellbeing and development. According to attachment theory, children require “consistent nurturing relationships with one or more caregivers to develop into healthy individuals” (van Rosmalen, van der Horst and van der Veer, 2016, pp. 22). When practitioners respond consistently to children's verbal and non-verbal cues, children may develop trust and feel more confident seeking reassurance. This can contribute to secure attachments, therefore supporting emotional wellbeing, encouraging exploring and promoting independence.
  Partnership working is an important aspect of effective early years practice, as it enables practitioners to work collaboratively with parents, carers and other professionals to support children’s individual needs. While effective communication allows information to be shared, successful partnerships involve working together to promote children’s wellbeing, learning and development. One of the most important partnerships for practitioners is with parents and carers as they know the child best and will be able to share information about a child’s routines, interests, home life, culture and make practitioners aware of any concerns they may have. Gaining a better understanding of a child’s circumstances, can built trust between not only parents and the practitioner, but also with the children. Appropriate information sharing would also allow professionals to recognise concerns early and agree on suitable support. For example, if a practitioner notices a child struggling with speech, they could discuss their observations with the family. This can then lead to multi-agency working, as a practitioner may seek support from a speech and language therapist. Multi-agency working refers to different agencies collaborating as they have a shared interest or objective (Walker, 2021). Multi-agency working should be beneficial for a child and lead to better outcomes, as their emotional, social and health needs are considered and should be properly met (Walker, 2021). If professionals do not communicate or collaborate effectively, it can have a detrimental impact on a child. For example, if a developmental delay/additional learning needs go unnoticed, support and referrals may be delayed. Also, without effective collaboration children may receive inconsistent care which can have an impact of secure attachments/trust.
  Early years practitioners require a strong understanding of child development, safeguarding procedures and their professional responsibilities to ensure that children receive safe, appropriate and effective care. Practitioners should have knowledge about developmental milestones, such as speech, movement and social skills which will allow them to recognise when a child may not be developing as expected and when additional support may be needed so that it can be addressed early. Early years practitioners are also responsible for taking action to safeguard children’s wellbeing - this may include taking uncomfortable steps to report any concerns (Dobson and Melrose, 2020). Practitioners are required to undertake safeguarding training, to be able to recognise possible signs of physical, emotional or sexual abuse and/or neglect. As practitioners work closely with children, they may recognise changes in behaviours and should therefore follow the Wales Safeguarding Procedures and report/make a referral to social services or the police if they have suspicions, concerns or knowledge that a child is at risk of harm or is suffering (Social Care Wales, 2026). It is important that practitioners maintain confidentiality and keep accurate records to protect children and their families. The Data Protection Act 2018 and UK GDPR require children’s personal information to be handled securely which is important in maintaining trust with families (Department for Science, Innovation and Technology, 2021). Although, the Children’s Wellbeing and Schools Act 2026 has made clear that information can be shared when it helps protect children, promote their welfare or identify needs early (Department for Education, 2026).
   The observation and planning cycle is an important aspect of professional practice as it allows practitioners to understand and respond to children’s individual needs. Vygotsky emphasised the importance of practitioners observing children to understand their current abilities and identify areas where further support is needed. Through these observations, practitioners can identify a child’s zone of proximal development (ZPD), which refers to what a child can achieve with guidance and support (Brodie, 2013). This then allows practitioners to plan appropriate activities that build on children’s existing knowledge, while providing opportunities to challenge and extend their learning (Mooney, 2000, cited in Brodie, 2013, p. 6). For example, if a practitioner notices that a child struggles to communicate verbally, they may introduce visual resources or activities that encourage communication – this supports the child’s development whilst also ensuring that they can participate alongside their peers. Observations also support child-centred learning as practitioners can use children’s interests, abilities and preferences to plan meaningful learning experiences (Entwistle, 2012). For example, if a child shows an interest in animals, a practitioner could incorporate animals into counting activities or storytelling. This would encourage engagement and motivation while supporting the child’s development. By adapting activities to children’s individual needs, practitioners can promote inclusive learning and ensure every child has opportunities to participate and progress.
The United Nations convention on the Rights of the child (UNCRC) is an international agreement that recognises the rights of every child (Department of Education, 2010). There are many parts of the UNCRC that are fundamental for early years practitioners to understand in order to respect children’s individuality, wellbeing and participation. Article 2 promotes non-discrimination, Article 3 states that children’s best interests must be a primary consideration, and Article 12 recognises children’s rights to express their views (Department for Education, 2010). These principles are supported by the Children Act 1989, which establishes that a child’s welfare must be the paramount consideration in relevant court decisions concerning their upbringing (Children Act 1989, s.1). This highlights the importance of considering children’s individual circumstances, needs and wishes when making decisions about their care. It also ensures that children are not disadvantaged because of their age, abilities or communication needs. For example, practitioners can encourage children to express preferences through speech, gestures or pictures, ensuring that children with different communication abilities can participate. By respecting children’s rights and prioritising their welfare, practitioners can promote equality, inclusion and positive development, helping ensure that every child feels valued and receives appropriate support. However, practitioners must recognise that respecting children’s rights doesn't just involve listening to their views but also consider these views alongside the child’s safety, welfare and individual circumstances.
  In conclusion, recognising and analysing different aspects of professional practice is essential for understanding how practitioners meet children’s individual and inclusive needs. Effective communication, safeguarding, multi-agency working, observation and respect for children’s rights help ensure every child receives appropriate support and care. By adapting their practice to meet individual needs, practitioners can promote children’s safety, learning, development and wellbeing, ensuring all children feel valued and included.
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GIBBS' MODEL OF REFLECTION

The Gibbs reflection cycle is a model that helps individuals
reflect on their experiences to improve their learning and
personal and professional development. It can also help
people understand their emotions and support their mental
wellbeing. The model consists of six stages: description,
eelings, evaluation, analysis, conclusion, and action plan.
These stages encourage individuals to think about what
happened, how they felt, what went well or could have
been improved, and what they could do differently in the
uture (Galli and New, 2022). A study conducted by Hashim
et al. (2023) concluded that after the practitioners adopted
his model, they felt as though they were "capable of
describing the event, analysing and evaluating students
learning, as well as thinking about action plans for the
uture". Therefore, Gibbs' method of reflective practice

Gibbs’ Reflective Cycle for Teachers Pl
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A six-stage model fo turing chsroom experence ints actionable inprovenents.
become more

aware of the
learners needs
and capabilities
(Hashim et al.
(2023). However,
the limitations of
Gibbs' reflection
cycle are that is
can be time-
consuming to work through all six stages in detail,
especially for busy early years practitioners. It also relies
on the individual's ability to evaluate their experiences
objectively. It may also be less effective if practitioners
simply follow the stages without critically analysing the
reasons behind an experience or considering wider
influences.
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For early years practitioners, Gibbs'
reflective cycle may be better for in-
depth reflection, while Driscoll's model
is useful for quick, everyday reflection.
Neither is automatically better; it
depends on the situation.

GIBBS: Helps practitioners explore
their feelings, evaluate interactions with
children and identify how to improve
their practice. This is particularly

The Difference Between Gibbs and
Driscoll’s Model of Reflection
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useful when reflecting on challenging
situations or children's individual needs.
DRISCOLL: Is simple and quick, helping
practitioners consider what happened,
why it happened, why it matters and
what they could do different next time.
Although this is a quicker method,
practitioners should ensure that brief
reflection involves critical thinking rather
than simply describing what happened.

Driscoll's Model
of Reflection

DRISCOLL'S MODEL OF REFLECTION

Source: Nursing Assignment Writers (2023)

THE THREE STAGES OF
DRISCOLL REFLECTIVE MODEL

Driscoll's model of reflection
asks three questions: "What",
"So what?" and "Now what?" to
help practitioners reflect on
experiences, understand what
they have learnt and identify
ways to improve future practice
(Hamilton, 2017). For example, if
a practitioner notices a child has
become upset during a group
activity, they could follow this
reflection method:

WHAT? The child became
distressed and disengaged from
a group activity.

SO WHAT? The practitioner
should reflect on whether the
activity was suitable for the
child's needs and consider whether the child felt
overwhelmed and uncomfortable.

NOW WHAT? The practitioner could adept the activity,
offer reassurance and/or provide an opportunity for the
child to participate in smaller groups.

The Driscoll model of reflection is beneficial for
practitioners as it breaks reflection down into simple steps
that are easy to remember. However, some practitioners
may find the questions to be too brief for complex
situations. It also does not provide detailed guidance on
how to analyse an experience and is very dependent on
how honestly the practitioner thinks about the experience
(Crichton, 2021).
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What is Reflection?

Reflection is the process of critical thinking and self-
assessment regarding experiences, actions and practice
in a given situation. It is about looking for learning points,
developing understanding and identifying future
developmental needs (Hayes, 2025). Reflection is
considered important in a range of disciplines including
education and health and social care, making it an
essential part of professional practice (Brock, 2015).

Source: SENDirect (2026)

The Theory of Reflection
The original definitions of reflection came
from John Dewey who viewed reflective
thinking as an active process in which
individuals carefully consider their
experiences rather than simply accepting
them (Hayes, 2025). This suggests that
early years practitioners should question
why an interaction/situation occurred and
consider how their own decisions

T
L

influenced the outcome. Philosopher Donald Schon further
developed this idea by distinguishing between reflection-in-

action, which takes place during an experience, and
reflection-on-action, which occurs afterwards. Both

approaches can help practitioners respond to children's
needs in the moment and learn in order to improve future

practices (Hayes, 2025).

What is Reflective Practice?

Reflective practice is the process of
thinking about and analysing your practice,
with the aim of challenging, changing,
modifying, developing and improving it.
This should be a continuous cycle of
reflection and improvement (PACEY,
2016). Reflective practice is considered a
vital part of working with young children
and practitioners are expected to reflect
on their practice to enhance professional
development (Paige-Smith and Craft,
2011). There are many different methods
of reflection, for example, Gibbs’ reflective
cycle and Driscoll's model of reflection.
However, a common form of reflective
practice among early years practitioners is
discussing experiences with colleagues.
For example, sharing a negative
interaction with a coworker can help
identify factors that may have been
overlooked and highlight areas for
improvement in future interactions and
practice (Hamilton, 2017).

THE IMPORTANCE OF REFLECTIVE PRACTICE IN EARLY YEARS '

Why is Reflective Practice Important in the
Early Years?

Reflective practice enables early years
practitioners to "improve knowledge, to consider
new initiatives, define and refine practice and to
respond to change" (Reed and Canning, 2010).
Reflective practice is important for early years
practitioners to understand and consider
children's individuals needs, backgrounds and
experiences, which is particularly important in this
sector as it is ever changing (Reed and Canning,
2010). Sylva et al. (2004) found that early years
settings were more effective when staff were well-
qualified and regularly reflected on their practice.
Reflective practitioners were more open to
change, willing to question existing approaches
and better able to improve the quality of provision
for children. Reflective practice is especially
important in the early years because young
children are the most vulnerable as their brains
develop at the most rapid rate during the first five
years old life. Reflective practice can also support
equality, diversity and inclusion with early years
settings. By questioning their assumptions and
considering whether activities meet the needs of
all children, practitioners can identify potential
barriers to participation. For example, reflecting
on an activity may highlight that a child with
additional learning needs requires adapted
resources or instructions. This allows practitioners
to make informed changes so that every child has
opportunities to participate, learn and develop.





