Parental involvement has been promoted for many years and became an element that the Welsh inspectorate, Estyn started looking at this closely in April 2009 in a report that examined parental involvement in primary schools. Estyn wanted to promote a more positive outlook at good practice of parental involvement. Estyn reported on how the Welsh Government were supporting this; how local authorities were promoting the concept and at how primary school were ensuring it was being implemented correctly. (Estyn.gov.uk, 2009)
[bookmark: _GoBack]Parental engagement is the how much involvement a parent or guardian has in their child’s education, both home based and school based. This can range from attending the annual Parent and teacher meeting, to being playing an active role in your child’s education. Parents are given opportunities to support children with homework tasks, have a role on the school governors, attend parents’ evenings and many other active roles within the school community. Parental engagement also looks at how well-informed parents are of their child’s education. With technology developing every day, it is becoming easier to be briefed on your child’s progress. School’s are using many different social platforms to update parents, but this can exclude the face to face element teachers and parents may often need, especially so if there are communication difficulties. 
This assignment will look closely at how parental engagement has a strong link to attainment levels, and how if at all, it can be improved to overcome barriers to inclusion.
Schools, even well-intentioned ones, cannot educate every child on their own. They need the active support of community and family. School improvement requires the collaboration of various interest groups—families, community groups, and educators (Epstein, Coates, Salinas, Sanders, & Simon, 1997). When discussing an early years setting, it is crucial to bear in mind this particular quote. Practitioners in an early years setting are the first professionals that the children come into regular contact with daily. It would be an unrealistic assumption to think that every teacher would be able to know and understand every child without some form of background information. When a child first begins in an early-years setting, they are first invited to attend an open afternoon. This gives parents an opportunity to meet with the teachers and assistants, and for them to ask any questions or worries they may have leading up to their start in the setting. Before the child begins in the setting, very often will be a few settling in sessions offered to help the child become familiar with the setting before commencing on a full-time basis. Often once the child starts, parental involvement can decrease over time, and in a report titled ‘Parental involvement in education’, there is clear evidence of this, especially once the child enters secondary education, most parents feel that they have less involvement with their children’s education.
In an early years setting, parents are given a small daily report with a list of activities their child has engaged with during the day, the report also documents what they ate over lunch, and if they had a snack. There is also a small space for practitioners to document any additional feedback. The setting also has a page on a social networking site, where pictures and updates are posted regularly for parents to follow and keep updated about what their child will have been doing throughout the day. When parents drop off their children or pick them up, staff are always at the door should they want a word regarding their child. The setting also offers an open-door policy where parents can come in, email or call the practitioners should they have any concerns. The setting also produces an end of term report for each child which show what areas they have progressed on and what their next targets are. Parents are updated weekly via the social networking platform and via a newsletter of any upcoming events, and what the children will be learning about the following week and what the letter of the week is. These are all common methods of keeping parents updated. Although this information and the way it is currently being delivered will not always encourage or allow every parent to promote positive parental engagement.
In Estyn’s report of 2009, their main finding was that no schools had definitive guidelines for parental engagement. It stated that there were varied approaches to parental involvement, and that it was hard to measure how extensive parental involvement was. The report also found that al schools involved in the report had stated that mothers were always more likely to be involved rather than fathers. Another interesting find in the report was that “every school has at least a few parents who are keen to serve as parent governors or fund-raise for the school, but only a few schools make a clear effort to involve parents who would not naturally fall in this group” (Estyn, 2009)
In a Scottish government publication in March 2005, parents addressed what factors they felt limited their ability to be more involved in various parts of their children’s education. Parents felt that ‘lack of time’ was one of their main barriers. Children come from all types of different backgrounds, some families are working full time and other children come from a single parent family. Children can also have many siblings, and all these elements will condense the amount of time parents feel they can be involved in their child’s education. 
In figures from the document ‘More mothers with young children working full-time, published by the Office of National Statistics in 2017, it showed that the number of working mothers had increased by 10% over the past two decades. This figure shows how the working environment has changed dramatically for mothers. In the 1950’s it was typical for mothers to be at home whilst fathers went out to work, but now mothers’ roles have changed. These changes are largely linked with others been offered equal pay for their roles in the workplace, workplaces now offering up to 1 year off on maternity leave, and due to women pursuing their career initially before settling down and having a family. (Roantree and Vira, 2018) In light of this big move in employment for mothers, it is evident that this then leads to time being a major factor in restricting parents’ involvement. This also links into the element that Estyn discovered, that mothers were more likely to be engaged in their child’s learning than fathers. This also increases the pressure on working mothers who may feel that they genuinely do not have the time to actively be involved.
Poverty is likely to be one of the largest barriers in parental engagement. The reason being is that this can umbrella so many other sub-categories, and also go hand in hand with other barriers.
It has been largely highlighted over recent years that poverty has a direct link to low attainment, and thus then linking to limited parental involvement. Poverty most defiantly has an impact on children’s attainment, but thus cannot be the only direct link. (Katz et al., 2019)
Families from diverse backgrounds regard their ethnicity as being a barrier to parental involvement in school. An example of this was reported in H Bower’s case study of “Can the Epstein Model of Parental Involvement Work in a High-Minority, High-Poverty Elementary School?” She discusses an incident where there were parents from various backgrounds in a PTA meeting with a translator. All conversations were directed at the translator and none of the parents spoke to each other face to face because of the language barrier. (Bower, H. 2001). This is so relevant to the socioeconomic status of the United Kingdom at present. Currently the United Kingdom is part of Europe, where nationalities can cross borders to set up life, this then leads to many schools having multiple nationalities within the school. A parent who cannot understand the spoken language of the school is less likely to have an active role with school based or home-based engagement.
Unfortunately, on occasion, teachers create their own stereotypes, an unconscious bias towards certain groups of parents. Theses biases and stereotypes are often instilled though history and people can be unaware of their own sub-conscious attitudes This then effects how teachers engage with parents. An example of this would be if a parent from an area of poverty intended to join the school governors, it could be assumed that they did not have the knowledge to do so.
To combat the barriers that parents feel, and above are only a handful of examples, literature has been modernised, policies have been created and it is a topic that Governments have taken an interest in to ensure inclusion.
The United Kingdom’s Government’s policy, Every child matters which was developed to follow up what was put in The Children’s act 2004 highlights the influence and value of involving parents with their child’s education. The policy clearly states it’s intentions; “We need to look at opportunities for families, and especially fathers, to become more closely involved in school life through parents’ associations, as school governors, and as a result of home-school contracts” (Every child matters, 2003). The United States of America have also highlighted the importance of parental engagement for inclusion in the No child left behind publication. Both policies show a need to work collaboratively with schools and parents, rather than how it was in past years.
The No child left behind act 2001 also explored how it was possible to close the attainment gap that often low-income families have a strong link to. The act goes on to explain and emphasize how it heavily it depends on efficient parent involvement. (Publications.unidosus.org, 2007)
One of the earlier policies that was passed that had a large significance on this topic was the Salamanca statement. The purpose of this statement which was passed in 1994, was to ensure disabled children were included. By introducing the Salamanca statement, the intention was that every child was to be treated equally, and that it was ’normal’ for a disabled child to be able to attend their closest school without the need for them to be put in a special unit and be excluded from their peers. The Salamanca statement went on to explain that no additional need, whether it be physical, social, emotional, intellectual or any other need, would harbor where or how they could access their education. (Csie.org.uk, 2018)
Schools are given much guidance on how they can improve parental engagement within their setting, but as Estyn stated in their 2007 policy, it is unmeasurable how much success it brings. Statements such as the Salamanca statement have been critical in forming a more reachable and wholesome education for children with additional learning needs. History shows how children with additional learning needs were cast out and were expected to get their education from elsewhere, or if anywhere at all, but today, schools have a better knowledge and understanding of children with additional learning needs, and have support measures to put in place to aid as much as possible.
Also, the Welsh Government have addressed the need for parental engagement in their ‘Family and community engagement toolkit for schools’ publication. The WAG produced theme 3 of the document to guide schools on strategies for families and schools to engage. It goes on to explain in detail about how the school is expected to present itself, in a way that families can relate to and build solid foundations. (WAG, 2016). The index for inclusion was released in 2002, which also gave direction and advice regarding inclusion.
Schools and local authorities have taken all this information and ensured that policies and procedures are in place within each setting to combat any barriers that have occurred over past years. Schools have policies such as the equal opportunities policy, which has derived from the equal opportunity act, and an additional learning needs policy, which will have been largely based on the Salamanca statement. All these measures have been put in place to abolish exclusion, but according the Estyn’s most recent findings, it shows that schools are still not fully engaging with parents. Until poverty is addressed, there will always be links to low attainment in these areas, and there will always be lower parental engagement in these areas, because those who do not prioritize education will not fully comprehend the positive effects of parental involvement in their child’s education, but because poverty is such a colossal issue, it will not be something that will be addressed to immediately, there is no ‘quick-fix’.
The effects of Brexit will now only heighten the gap between the British public and those from ethnic minorities. Teachers and parents own stereotyping will play an immense role in defining whether or not this will create even bigger barriers for those of ethnic minority to feel included.
Barriers to parental engagement in inclusion have changed dramatically over the past decade as shown when discussing the role of the working mother and how their roles have changed, and with current economic times changing continuously, there is no doubt that in the next decade, there will be other barriers to contend with. 
Although policies and publications will have their negatives, and do not show to include everything, it is evident of the impact of inclusive policy and practice in current educational settings. Because of extensive research and policies, teachers and early years practitioners now have a clear outlook on how to implement an inclusive education to all.  
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