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Task 1
[bookmark: _GoBack]The story I chose to be presented was Parti Doli Glwt and the activity is intended for year one pupils. The activity focused on a number of oracy skills such as ‘to speak clearly, using simple words, greetings and expressions’ (DCELLS,2015, p.37). It also focused on a number of reading skills, for example to ‘show an understanding of what they or others have read by responding to the content’ (DCELLS,2015, p.38). Through observation I recognised that the class engage more in Welsh oracy tasks rather than focusing on reading and writing. One of their class targets is to develop their use of Welsh around the classroom, the activity I planned supported this. The story was appropriate and meaningful as it gave me the opportunity to explore relevant Welsh vocabulary that the children will use in their everyday lives. It utilises common and familiar question and sentence patterns such as ‘ga I.... os gwelwch yn dda?’. Overall, they were more confident and familiar with this sentence pattern as some learners use this sentence pattern to ask to go to the toilet. The other focus question was ‘wyt ti’n hoffi?’. Further Welsh language vocabulary promoted throughout the session is shown in appendix 1. Donaldson (2015) would agree with the planned task as it promotes a continuum of learning where the children can build upon their skills during and following the activity as the language patterns can be developed in the classroom or in future focused tasks. 

Task 2
https://www.youtube.com/watch?v=jhPbCcIUWzQ

Task 3
I followed the usual class routine of ‘story-time’ to engage them into the Welsh story and group focus task. However, it is believed that languages are best taught in a natural, informal setting (Krashen et al, 1985, cited in Redknap, 2018). Therefore, I could have created more of a natural atmosphere by planning an informal question and answer task rather than a group focus task outside of their usual classroom. However, the children were engaged in the task and developed their Welsh oracy skills. This is aligned with Estyn’s (2015, p.45) view that children make ‘suitable progress in speaking and listening to Welsh and that children have a positive attitude’. But it is important that they take part in activities that ‘engage their interest and attention so that the interaction becomes natural’ (Rivers, 1987, p.14). The interactive group session supports this and it was a suitable introduction to the language patterns which should be repeated and developed following the initial focus task. During the reading of the story I promoted Welsh by asking questions to engage, assess and tailor their support. I implemented a variety of different elements of teaching language styles to develop the learners’ skills. I included elements of task-based learning (TBL), the communicative method, ‘drilling’ or repetition and questioning. It relates to TBL as the session is relevant to the specific needs of the learners, so that they can see a value in the language they are learning as the patterns discussed are encouraged around the school. The session encourages the content and language integrated learning as it provided opportunities to use the focused language patterns (Redknap, 2018) Moreover, they were able to confidently sing pen-blwydd hapus and data suggests that music had a positive effect on oral language (Fisher, 2001). Singing in a new language can encourage the learners to speak in sentences or longer answer patterns.

Following the story, they completed an interactive question and answer activity by developing the language in Parti Doli Glwt . Although some children were able to use ‘ga I …?’ to ask to use the toilet, they did not have a full understanding of what it meant or how to use it. They were able to repeat it without but did not have a full the understanding of what they were saying. Donaldson (2015, p.7) wants to focus on learning Welsh to communicate, in conversation and understanding’. It was important not only for the learners to respond to the questions but be to be able to clarify and translate as a group what we were saying. When learning the new language patterns the children need to understand what it means rather just focusing on being able to say it. The class met the learning objectives by developing their Welsh oral skills, extending their answers and gaining a clearer understanding of the what the sentence and question pattern meant and how to use it.

Research shows pupils lack confidence when speaking Welsh. (BBC News, 2017). This was observed in the session as the children were hesitant when answering and often giving one word answers. However, I was able support encourage the more confident students to expand to some full sentences. Also, Estyn (2018) state that there are few opportunities to use new vocabulary and sentence structure. This shows there should be a focus to develop and extend learners answers with full sentences and more complex vocabulary. In the session, I could have planned for more drilling techniques, use of song to extend them or more questioning opportunities. Moreover, I supported them by using hand gestures and head movements which is supported by McCafferty and Stam (2008) as they believe that hand gestures can be used to support the children to memorise the vocabulary. However, I believe the children themselves could have incorporated hand gestures, particularly the children who were hesitant on answering. However, Rodriguez (2018) states that active learning can be distracting for children. Consequently, this may have a negative impact on the focus task. But I feel it would have supported the children to expand on their answers. It is believed that sentences are crucial when learning a language (Widdowson, 1978). Similarly, Coay and Huckin (1997) agree as we speak in sentences rather than words.

I focused on modelling the correct pronunciation and sentence structure as Clipson-Boyles (2010, p.41) believes ‘children learn new language from what they hear’ as the children were developing their language skills and learning from me it was important I was correct. To promote Welsh in the activity, I gave the children different opportunities practice for example to ask and answer questions, rather than focus on just answering questions. This will support them in the future as the language can be can implemented in an informal setting without support from a teacher. For this to be effective, the learners need to be scaffolded. In the session, I modelled the language pattern and then provided hints and cues when they were attempting to answer independently. I observe the children speaking Welsh and I was able to act as a facilitator of their learning so they develop their own language skills (McLeod, 2018).

Research shows children should be immersed in high levels of language stimulation in the first years of life (McCartney, 1984) and it is believed that learners are able to learn and casually absorb language (Widdowson, 1978, p.4). Therefore, Welsh should be encouraged around the classroom rather than just focusing on Welsh in focus tasks. Donaldson (2015, p.7) and Dewey (1934, cited in Pound, 2009) encouraged a focus on learners’ ability to speak Welsh confidently in everyday settings and education should be based on real life situations. This was supported by the session as the relevance language patterns engages the children in their learning and motivates them to use the language in real life. However, it needs to be used and revisited to ensure learners what they are taught is purposeful. There is an emphasis to teach children to hold everyday conversations (Welsh Government, 2013, p.59). One of the elements of the four purposes include learners participating confidently in different social contexts (Donaldson, 2015). To achieve this, children need to be exposed to different ways of communicating in Welsh, in partners, individually and in formal and informal settings. It is important to engage them in various ways which would be a recommendation for future lessons.

The word mat supported the learners as it acted as a visual aid, the same pictures that were in the book to help the children make the connection. It was used as a visual aid and to structure the question and answers. Then it was interactively by the learners as the ‘party items. I use praise such ‘da iawn’ or ‘bendegedig’ if they responded to a question or answered correctly which is supported by Skinner (1974) who is a behaviourist. During the activity, the more introverted children were supported as they were organised into their usual working groups as they are not confident enough to speak in front of the class. 

To conclude, I feel the session engaged pupils and the story was an appropriate hook for the activity. However, if I were to conduct the activity again I would give the children individual copies of the book and word map which would have been further support for the lower attaining children. Furthermore I would create a second word mat using objects that they use in the class room such as ‘ pensil’ or ‘llyfr’ which would comply with the natural setting’ that Krashen et al(1985, cited in Redknap, 2018) supports. This would be more relevant rather than focusing on objects that are in parties. To further improve I must improve my own Welsh language skills such as new vocabulary to support and develop the more able learners. I could have improved the activity by improving the planning of the session to ensure learners are given many opportunities to develop their Welsh such as extending the learners to more vocabulary such as objects they use in school. Also, I feel the children would feel more confident if there were more emphasis on the sentence structure by using a drilling technique as a whole class which would support the less confident learners. However, I should have encouraged the children to use actions such as nodding or shaking their head when answering the question ‘Wyt ti’n hoffi…?’ And holding out their hand to ask ‘Ga I..?’ It is more interactive which could help them to remember phases or words. The children were able to use the sentence patterns I taught in the focus task around the classroom to work towards target of speaking Welsh. However, upon reflection I should have taught the lesson as a whole informal class discussion. But the less confident group would work with the teaching assistant outside of the class room to suit their needs. However, overall the lesson went well and all pupils were able to develop their Welsh language skills.
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