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Chapter 1
Plain English (Lay) Summary











This research examined daily acts of discrimination experienced by non-UK national university students studying in the United Kingdom. Discrimination is defined as being treated differently from others based on some characteristics such as nationality, language or accent and immigration status. The research also examines how these various experiences of discrimination impact the emotional well-being of the students and the way that they cope with these experiences.
Data were collected using a web-based anonymous questionnaire. Students completed the questionnaire in their own words. The link for the study was shared through EMS ( online university system), as well as using a poster displaying a QR code (phone-scanned code). A total of 14 respondents were recorded; however, seven respondents were not included in the final analysis as they self-identified as being from the UK. Data were ultimately derived from seven students, whose ages were between 19 and 48 years.
The students generally identified discrimination as small-scale, daily experiences and not as direct manifestations of abuse. For some students, the experience of being discriminated against resulted from having others avoid them (e.g., by not having any conversation with them or excluding them), which created feelings of being excluded from the larger community, including the sense of belonging to the university and to the larger context of residing in the UK. Several students described an emotional connection to experiences of discrimination directly related to language and accent. One student expressed the belief that their accent caused others to choose not to give them speaking roles due to English not being their first language, which reduced confidence in speaking in a group environment and created fear about speaking in a group. One student shared an experience with their status being verbally exposed in a public location and expressed a sense of embarrassment about the disclosure and fear of returning to that location.
Across all participants, the impact of the experiences of discrimination hurt participants' mood, self-esteem and confidence and created feelings of anxiety and stress. In addition, some students reported being more careful in social situations due to their experiences with discrimination. Many of the participants used a variety of strategies to deal with their experiences of discrimination, including ignoring the experiences, being quiet, avoiding the circumstances leading to the experiences, talking with supportive individuals (either friends or family, most often from their home country), and utilising positive self-talk to maintain confidence.
These findings are important because the small-scale actions can have significant emotional impacts on an individual. For universities to support students from diverse backgrounds and minimise acts of discrimination, they need to work to improve inclusion within classrooms and groups; to provide accessible supports; and to provide clear processes for students to safely report their experiences of discrimination.






Chapter 2
Systematic Literature Review 

2.0 Abstract
This literature review chapter includes empirical research from a period from 2022 to 2026, that analysed international students or foreign national students' experience of discrimination, microaggressions, and the impact (emotional wellbeing) on international students while attending a higher education institution. The primary database searched throughout the review was APA PsycINFO, which enables a structured, reproducible search process. In addition to APA PsycINFO, PubMed and Google Scholar were also used as supporting resources. The literature review chapter will report the results of the search with additional information from JSTOR, where applicable; however, a search of JSTOR did not yield any studies that met the inclusion criteria for full text. Overall, most of the studies included in this chapter reported feelings of subtle exclusion from their peers and assumptions of identity based on their country of origin or on their own perceptions of identity. Additionally, several participants in the included studies identified experiencing direct racism. Quantitative studies that related experiences of perceived discrimination to the level of wellbeing for international students utilised statistics which typically indicated a relationship between perceived discrimination, reduced wellbeing, levels of loneliness, and social support. Qualitative study results reported levels of stress, fear, and frustration, as well as reduced feelings of belonging, with subjects reporting the use of coping mechanisms, including avoidance, cognitive reframing/positivity, and peer support. Most of the evidence is cross-sectional in design, and several of the studies mainly recruited Asian international students, limiting the generalisability of results. Specifically, there was little evidence available on students' experiences of daily discrimination within a UK institution, highlighting the need for the qualitative dissertation study to be conducted in the UK.
Keywords: International/foreign national students’ everyday discrimination, microaggressions, wellbeing and coping









2.1 Introduction
Discrimination is an unfair or harmful treatment of an individual based on their identity or group membership (e.g., race, nationality, ethnicity, religion, language, and immigration status). In higher education, the forms of discrimination are primarily overt (e.g., harassment or exclusion) but can also be more restrained (i.e., someone's already established behaviour appears unintentional). Discriminatory behaviours can include being ignored or being stereotyped as someone who performs at a lower level than someone else with an equal education from an institutional perspective (Equality Act, 2010).
A common form of subtle discrimination is via microaggressions. Microaggressions can be described as everyday comments or behaviours that result in positive or negative responses to that individual based on their identity. Furthermore, microaggressions usually occur unintentionally. The challenge is that it is often difficult to address microaggressions since they are often experienced as small or unclear when viewed in isolation. However, multiple exposures to microaggressions create emotional pressure on the individual over time (Franca et al., 2024; Smith et al., 2025).
International or foreign students are a valuable part of university learning, research, and campus culture. Unfortunately, research indicates that many international or foreign students have been discriminated against based on race, nationality, language, accent, or based on being looked upon as a less than fully integrated member of the university community (Dong et al., 2024; Eulatth Vidal & Kamp, 2025). These experiences are important to address due to the relationship of mental health and wellbeing, loneliness, and belonging (Maleku et al., 2022; Zheng et al., 2023).
This chapter will provide an overview of recent academic literature regarding the experiences of international or foreign students in higher education with discrimination and microaggressions by conducting a systematic literature review of these topics. The objective of the literature review is to carry out a systematic and empirical review of the experiences of discrimination and microaggressions among foreign nationals or international students in Higher Education in the UK between 2022 and 2026.
There will be two UK-only sources used in this chapter solely for context: 1) the IFF Research report commissioned by the Equality and Human Rights Commission, and 2) a qualitative paper on Higher Education in the UK that describes how racism in Higher Education is discussed. As to why these reports are only used as background and interpreted materials, and not as part of the systematic literature review (due to not meeting the eligibility criteria).
2.2 Aim and Review Quest
2.2.1 Aim
This review aims to conduct a systematic review of empirical studies published between 2022 and 2026 that assess international and foreign-national students’ experiences of discrimination and microaggressions in Higher Education and the emotional effects of loneliness/belonging/mental health/well-being.
2.2.2 PEO Framework
The scope of the review was established using a PEO framework, which describes the population, exposure, and outcome.
	Element
	Definition used in this review

	
	

	Population (P)
	International or foreign national students enrolled in higher education (undergraduate or postgraduate). Refugees/asylum seekers were not the focus unless the study explicitly defined them as international students.

	Exposure (E)
	Discrimination, racism, racialisation, xenophobia, microaggressions, exclusion, or othering in higher education contexts.

	Outcome (O)
	Emotional impact (e.g., stress, fear, anger), well-being or mental health indicators (e.g., distress, anxiety, depressive symptoms), loneliness/belonging, and coping or help-seeking.



In the context of this review, discrimination, racism, xenophobia, exclusion, othering, and microaggressions all lead to exposure to abuse within higher education. The result of this exposure to abuse leads to emotional impacts such as stress, fear, frustration, well-being, and mental health outcomes such as disturbed sleep, anxiety, and depressive symptoms; loneliness, belongingness; and methods of coping and accessing help.
2.2.3 Review questions
· RQ1. What forms of discrimination, microaggressions, and exclusion are reported by international or foreign national students in higher education?
· RQ2. What emotional, well-being, mental health, loneliness, or belonging outcomes are reported in relation to these experiences?
· RQ3. What coping strategies and help-seeking barriers are reported, and what institutional factors are described as shaping these responses?
2.3 Methodology

2.3.1 Databases and search dates
The evidence reviewed for this report covered the years 2022 through 2026.
· APA PsycINFO database was used as the main database for study selection due to its ability to provide detailed structured searches for data, as well as having clear filtering options that are easily reproducible.
· PubMed was used as an additional database to include articles on studies in health and/or mental health.
· Google Scholar was used as a secondary database because it provides access to a broader range of interdisciplinary sources, but due to the lack of reproducibility and transparency of data from PsycINFO, it was treated as a supplemental database.
· JSTOR was searched as a supporting database; however, no studies were able to move forward through full-text assessment, as none of the studies passing through high-level inclusion and exclusion criteria generated any records after title or abstract screening.
2.3.2 Search Strategy and Limits
Each search used a combination of terms to identify populations, exposures, and outcomes. Each search was limited to improve relevance and reproducibility.
The common limits used among databases are:
· Years: 2022 to 2026
· Language: English
· Setting: Higher Education
· Document Type: Journal articles only (with specific emphasis on PsycINFO, using journal articles)
· Peer-Reviewed: Included if data found in PsycINFO (would prefer to use only peer-reviewed articles)
2.3.3 Summary of Search Results
Table 1 includes a summary of the number of records retrieved and the progressive narrowing process followed during the screening phase for this evidence review project.

Table 1
	Database
	Platform
	Search date(s)
	Key limits
	Records identified
	After exclusions
	After refinement
	Full texts assessed

	APA PsycINFO
	APA PsycNet
	15 Mar 2026
	Peer-reviewed; journal article; English; 2022–2026
	12
	12
	12
	12

	PubMed
	NCBI
	9–15 Mar 2026
	English; humans; 2022–2026
	11,892
	952
	25
	25

	JSTOR
	JSTOR
	9 Mar 2026
	Language filter; 2022–2026
	16
	16
	16
	0

	Google Scholar
	Google Scholar
	9–15 Mar 2026
	2022–2026; English; relevance screening
	17,000
	1,000
	10
	10



2.3.4 Eligibility criteria
Inclusion criteria
· Empirical studies (qualitative, quantitative, or mixed methods).
· Published 2022–2026.
· English language.
· Higher education setting.
· Participants: international or foreign national students (undergraduate and/or postgraduate).
· Exposure: discrimination, racism, microaggressions, exclusion, or othering.
· Outcomes: emotional impact, well-being or mental health, loneliness or belonging, coping or help-seeking

Exclusion criteria
· Non-university settings
· Editorials, opinion pieces, or commentaries without primary data
· Studies not focused on international or foreign national students
· Studies where discrimination or microaggressions were not a central topic
· Non-English publications
2.3.5 Screening and PRISMA flow
The process of screening took place in three separate phases: title, abstract and full text. Duplicates were checked during the screening process and, therefore, were not included in the final screened set.
A single PRISMA summary is provided below in text format to ensure all figures remain consistent throughout the chapter.
PRISMA flow summary (text):
· Records identified: PsycINFO 12; PubMed 11,892; JSTOR 16; Google Scholar 17,000
· Records remaining after exclusions and limits: PsycINFO 12; PubMed 952; JSTOR 16; Google Scholar 1,000
· Records screened at title and abstract: 1,980
· Full texts assessed: PsycINFO 12; PubMed 25; Google Scholar 10; JSTOR 0. Total full texts: 47
· Full texts excluded: 36, for the following main reasons: wrong population or setting; discrimination not central; not empirical or wrong document type
· Studies included in synthesis: 11

2.3.6 Included studies
Eleven studies met the inclusion criteria and were included in synthesis: Maleku et al. (2022), Dong et al. (2024), Zhang et al. (2024), Tavares (2024), Eulatth Vidal and Kamp (2025), Holliman et al. (2024), Franca et al. (2024), Zheng et al. (2023), Bhatta et al. (2025), Smith et al. (2025), and Bhowmik and Ahmad (2025).
2.3.7 Data extraction
For each study included, a template was developed to document key information in a structured manner, such as: Author(s), year, country and setting; study design and methodology; characteristics of the sample; how discrimination or microaggressions were measured; outcomes; major findings; and limitations. 
2.3.8 Quality appraisal
A formal quality appraisal was completed to facilitate critical appraisal of the findings using CASP for the qualitative studies, and MMAT for the quantitative and mixed method studies. The results of the appraisals were used to inform comments about the strength of the evidence rather than automatically exclude studies. 
2.3.9 Synthesis approach 
The synthesis was developed as a mixed-method thematic narrative synthesis because the types of evidence included qualitative interviews, thematic analysis of qualitative free text responses, quantitative cross-sectional surveys, and one social justice analysis. The synthesis was conducted according to four clear steps: using extracted findings, coding key concepts, grouping codes by similarity, and refining themes related to answering each question. For the themes of the evidence synthesis, they were aligned with answering the review questions, although they did not have to be matched one for one. 
2.4 Results
2.4.1 Descriptive map of included studies
An important aspect of synthesising the included studies is describing the overall evidence base. 
· Included studies by Design: 6 qualitative interviews; 1 qualitative thematic analysis of qualitative free-text responses; 3 quantitative cross-sectional surveys; 1 social justice analysis (Bhatta et al, 2025)
· Countries of included studies: USA, UK, Canada, Portugal, Australia, New Zealand, China (Bhowmik & Ahmad, 2025; Dong et al, 2024; Holliman et al., 2024; Maleku et al., 2022) 
· Sample populations: Many included studies were based on Asian International Students, particularly Chinese Students (Dong et al., 2024; França et al., 2024; Holliman et.al., 2024)  
· Outcomes: Quantitative studies were used to measure mental health and well-being outcomes, while qualitative studies focused more on the significance of their findings, emotions, belongingness, and coping (Maleku et al, 2022; Tavares, 2024).
2.4.2 Data extraction table
Table 2 summarises key details of each included study.
Table 2. Data extraction summary (n = 11)
	Study
	Country/setting
	Design/method
	Sample
	Measures or focus
	Key findings
	Key limitations

	Maleku et al., 2022
	USA
	Mixed methods survey + open-ended questions
	International students
	Discrimination; loneliness; anxiety; depression
	Discrimination was associated with loneliness and poorer mental health indicators.
	Cross-sectional; self-report; context-specific

	Dong et al., 2024
	USA
	Quantitative survey
	International Asian graduate students
	Daily racial discrimination; loneliness; depression; anxiety
	Discrimination was associated with poorer mental health; loneliness was related to distress
	Cross-sectional; sample focused on one group

	Zhang et al., 2024
	USA
	Quantitative survey
	International students
	Discrimination; positive emotions; social support; health
	Social support and positive emotions were linked to discrimination and health outcomes
	Cross-sectional; self-report

	Tavares, 2024
	Canada
	Qualitative case study
	International students
	Exclusion in the EDI context
	Students described exclusion despite inclusion language
	Small sample; single setting

	Eulatth Vidal & Kamp, 2025
	New Zealand
	Qualitative phenomenology
	International undergraduates
	Meaning of being “international”
	Students described how “international” status shaped identity and belonging.
	Small sample; single setting

	Holliman et al., 2024
	UK
	Qualitative interviews + thematic analysis
	Chinese international students
	Experiences in a UK university
	Students described barriers to connection and belonging
	One institution, group-specific

	França et al., 2024
	Portugal
	Qualitative interviews + thematic analysis
	Chinese international students
	Racial microaggressions
	Students described everyday racism, emotional strain, and coping through reframing.
	Context-specific; one group

	Zheng et al., 2023
	UK-linked dataset
	Thematic analysis of free text
	International students
	Loneliness
	Students described loneliness as emotional pain and disconnection
	Not always discrimination-specific

	Bhatta et al., 2025
	Australia
	Social justice analysis
	International students (author-positioned)
	Structural barriers
	Highlights structural pressures shaping wellbeing
	Not a typical empirical sample

	Smith et al., 2025
	Canada
	Qualitative interviews
	International students
	Microaggressions on campus
	Students described microaggressions and impacts on belonging
	Single site; small sample

	Bhowmik & Ahmad, 2025
	Chinese context
	Qualitative interviews
	International students
	Racial experiences
	Students described racism and social exclusion affecting their well-being
	Single context; small sample



2.4.3 Quality appraisal summary
Table 3 summarises quality appraisal outcomes.
Table 3. Quality appraisal summary
	Study
	Appraisal tool
	Summary rating

	Maleku et al., 2022
	MMAT
	Moderate

	Dong et al., 2024
	MMAT
	Moderate

	Zhang et al., 2024
	MMAT
	Moderate

	Tavares, 2024
	CASP
	Moderate

	Eulatth Vidal & Kamp, 2025
	CASP
	Moderate

	Holliman et al., 2024
	CASP
	Moderate

	França et al., 2024
	CASP
	Moderate

	Zheng et al., 2023
	CASP
	Moderate

	Bhatta et al., 2025
	CASP-adapted
	Low

	Smith et al., 2025
	CASP
	Moderate

	Bhowmik & Ahmad, 2025
	CASP
	Moderate



2.4.4 Thematic synthesis
The evidence presented across the eleven studies analysed is mostly considered moderate and is limited in scope by various factors. Cross-sectional designs used to collect data within quantitative papers, the small number of research participants and one-site recruitment strategies within most qualitative studies, as well as the lack of inclusion for student populations other than Chinese/Asian international students (Dong et al., 2024; Franca et al., 2024; Holliman et al., 2024) have all played a role in limiting the ability to confidently apply findings to foreign national students as a group and specifically to experiences of daily instances of being discriminated against within one UK institution.
Theme 1: Discrimination, microaggressions and exclusion
The greatest contribution of qualitative studies to this body of evidence has been the demonstration that experiences of discrimination frequently occur in routine or ambiguous contexts, however, the evidence presented suffers from an inability to be confidently compared due to differing definitions of the nature of micro aggressive behaviour across studies (Franca et al., 2024; Smith et al., 2025; Tavares, 2024). Microaggressions are not operationalised uniformly among studies, which limits the ability to compare prevalence rates and severity of microaggressions across research contexts. For example, some studies use the concept of “microaggressions” as a clear analytical framework (Franca et al., 2024; Smith et al., 2025), while other studies document instances of exclusion and othering behaviour, although they do not specifically refer to the term microaggressions (Holliman et al., 2024; Tavares, 2024). The inconsistent use of terminology across studies limits the ability to conduct an accurate synthesis of the results obtained.
Moreover, the context in which the studies were conducted may have contributed to the observed outcomes. The documented experiences of racialised hostility and suspicion of racially identified individuals during COVID-19 may not apply to periods of social time not affected by the pandemic (Franca et al, 2024; Dong et al., 2024; Maleku et al., 2022). This indicated that discrimination is shaped by broader social narratives and that international students may become “visible targets” under specific conditions (Franca et al., 2024).
A second limitation noted throughout the studies reviewed was that Chinese/Asian international students were over-represented among the studies. Though the focus on racialised Chinese/Asian international students provided a depth of understanding on discrimination against this group of students, it also inflated how international student discrimination should be understood among other international students (Dong et al., 2024; Holliman et al., 2024). The absence of evidence related to how other racially defined international student groups are discriminated against (i.e., Black international students, Middle Eastern students, EU nationals) is important, as the construct of “foreign national” is a broader category than the groups most frequently identified in the studies reviewed.
Finally, studies provide a better understanding of the experiences of individual students with interpersonal discrimination, rather than providing exemplary evidence related to the experiences of students due to institutional discrimination. Though a small number of studies indicate that structural/institutional mechanisms play a role in determining the experiences of discrimination among international students, those claims are generally less persuasive than the descriptions and evidence presented in the interpersonal studies, as they often rely on interpreting data rather than through objective measures or through comparison across multiple sites (Bhatta et al., 2025; Eulatth Vidal & Kamp, 2025). For example, Bhatta et al. (2025) provided a useful framework for understanding how international students have been affected by systematic racism; however, since the study utilised a methodological framework that provides lower comparability to empirical interview or survey studies, the level of confidence in what evidence was reported was equivalent to the lowest of any studies reviewed.
The evidence base demonstrates that international students frequently perceive and report instances of subtle and repeated discrimination; however, there are limited and less definitive data available to determine the frequency of discriminating behaviours, the specific international student population that differentiate forms of discrimination, and the institutional contexts where instances of discrimination take place, particularly within the same UK institution (Holliman et al., 2024).
Theme 2: Emotional, well-being, mental health, loneliness, and belonging outcomes
While there is a significant amount of quantitative evidence supporting a connection between experiences of discrimination and well-being, a significant limitation of the quantitative studies is that they are mostly cross-sectional in design and can therefore only show an association rather than a direction or causal relationship between discrimination and poor well-being (a few exceptions include: Dong et al., 2024; Maleku et al., 2022; Zhang et al., 2024). Because the information on well-being outcomes and on discrimination is obtained through self-report within the same survey wave, the effects of shared method variance or mood effects will potentially skew the findings.
Additionally, there is no consistent definition of what is meant by “mental health” across studies. While Dong et al. (2024) and Maleku et al. (2022) examine well-being outcomes that are related to anxiety or depression, Zhang et al. (2024) use multiple well-being outcomes and include a range of indirect pathways to obtain a broader understanding of well-being impacts resulting from experiences of discrimination (Zhang et al., 2024). Due to inconsistencies among studies, it becomes difficult to treat “impact on mental health” as one common outcome across the entire body of evidence.
The findings related to the construct of loneliness should be interpreted with caution. While there is a large body of data compiled by Zheng et al. (2023) regarding loneliness as an experience, not all researchers conceptualise loneliness in their analytical process as being driven by experiences of discrimination. To suggest that loneliness is a direct result of experiences of discrimination would be an over-interpretation of the data; rather, loneliness is a condition or experience that can also occur as a by-product of being excluded and could increase the level of distress of the individual when experiencing discrimination (Maleku et al., 2022; Zheng et al., 2023). The implications of this for critical writing on loneliness are that loneliness can be presented as a related mechanism to experiences of discrimination, rather than evidence of the impact of discrimination.
Qualitative evidence provides substantial support for interpreting, capturing, and understanding feelings of belonging and emotional stress that contribute to the experiences of exclusion. However, a limitation is that the qualitative studies reviewed had smaller sample sizes and were therefore unable to provide a sure representation of the nature of the experiences of individuals who experience exclusion (Tavares, 2024; Holliman et al., 2024; Smith et al., 2025). Qualitative studies do not always reveal how the qualitative researcher interprets and moves through the research process while engaged in self-reflexivity. Therefore, interpreting how researchers’ assumptions may have influenced the formation of themes becomes difficult when reflexivity is not adequately documented.
Research supports a consistent correlation between discrimination and wellbeing, yet the level of confidence regarding that conclusion is limited due to: the use of a cross-sectional survey design; variability in measurements of health outcomes; the inability to make causal claims about qualitative data-driven by the study of loneliness (Dong et al., 2024; Maleku et al., 2022; Zheng et al., 2023).
Theme 3: Barriers to Coping, Seeking Support from Others & Seeking Help
While there is considerable qualitative evidence about how students use coping methods, this evidence describes how students understand their efforts to cope and does not describe the most frequently used or most effective strategies for coping. In addition, conclusions regarding coping methods may vary based on the study (e.g., studies of microaggressions typically emphasise coping methods that focus on self-preservation and emotional regulation, while studies focused on transitions place greater emphasis on how social connections are utilised when responding to transitional stressors) (França et al., 2024; Smith et al., 2025; Holliman et al., 2024).
The most well-supported finding related to seeking support comes from a meta-analysis performed by Zhang et al. (2024), which indicated that student perceptions of social support (and emotional factors) are correlated with positive outcomes in predictive models of discrimination-related health. Nonetheless, this conclusion must be qualified since data from cross-sectional studies cannot determine whether student perceptions of social support are protective of students' health or whether students who report greater well-being are simply more likely to report higher levels of social support. One of the most significant weaknesses in most of the studies included in this review is the way in which help-seeking behaviours are measured; only a small number of studies measure this construct directly. While many studies rely on participant reports to conclude barriers that prevent individuals from seeking formal assistance or reporting problems, much less research has evaluated the extent to which institutional processes hinder or facilitate help-seeking behaviours (Smith, Holliman, & Edgar, 2025; Edgar, 2024). The dissertation study directly addresses these literature gaps by asking about participant barriers to reporting, participant trust in institutions, and participant expectations of an institution.
Social support, safety, and perceived risk appear to have the greatest impact on coping versus institutional pathways for help-seeking, as evidenced by the inconsistent measurement of and comparison between help-seeking pathways across studies and contexts (Zhang, 2024; Holliman, 2024).
Theme 4: Institutional Recommendations, Contextual Recommendations, and Suggestions for Change
Theme Four is likely to be the area of this research that presents the least methodological strength concerning how institutions can improve help-seeking behaviours; only a small number of studies collected data on recommendations for improvement from representative samples, nor across multiple sites, and most did not assess whether recommendations worked as intended. Therefore, all recommendations for change should be viewed as being based on student-identified priorities, rather than established interventions (Eugene Tavares, 2024; Holliman, 2024; Smith, 2025).
Another major structural limitation is that "institutional context" has not been measured directly as often as it has been inferred from participant testimonials. The critiques presented by Eulatth Vidal & Kamp (2025) concerning the use of "international" classifications make this distinction even more significant (Eulatth Vidal & Kamp, 2025). Further, Tavares (2024) provides a critique of the disconnect or disparity between the language used to describe equity, diversity, and inclusion as compared to the lived context of individuals’ experiences; however, there is insufficient literature that documents the institutional practices that lead to that disconnect, or what kinds of reform would alleviate that disconnect.
Holliman et al. (2024) produced qualitative evidence regarding experiences of discrimination; however, the qualitative evidence they provide is based on a single university in the UK and represents only one nationality. Therefore, these qualitative data cannot be used for making generalisations about the experiences of discrimination by students at all UK universities. The lack of contextual data available to the UK supports the needs identified in the dissertation study; the rate of occurrence of daily discrimination experienced by students at a UK university remains highly underspecified, if even known at all.
Although available data indicate that institutional context influences students' ability to cope with discrimination, student-identified needs should guide the recommendations developed; also, the amount of single-institution evidence available from the UK is very limited (Holliman, 2024; Smith, 2025; Tavares, 2024).
2.5 Discussion
This systematic review analyses international and foreign national students’ experiences of discrimination and microaggressions in higher education institutions; it also examines the outcomes related to those experiences and how students cope with them. The findings across studies analysed indicate that discrimination is more commonly described as subtle and ongoing than as a result of a single overt event, which suggests that each student’s daily experiences on campus, such as through the campus culture and their interactions with peers, can impact their experience of discrimination (Franca et al., 2024; Tavares, 2024).
Quantitative studies consistently reported perceived discrimination being correlated with negative well-being effects, including feelings of isolation or loneliness (Dong et al., 2024; Maleku et al., 2022; Zhang et al., 2024). However, since all quantitative studies to date are cross-sectional, they cannot definitively determine a cause-and-effect relationship; many of the patterns from quantitative studies suggest there is an important relationship between discrimination and student well-being. Qualitative studies support this pattern since many students report feeling excluded from the campus community through various forms of microaggressions, and that feeling excluded was emotionally exhausting and impacted their sense of belonging and empowerment (Smith et al., 2025; Tavares, 2024).
When asked how they cope with discrimination, many students indicated using safety-seeking methods such as social avoidance or seeking out friends to provide support. While such strategies may help reduce immediate threat, they may also limit the student’s opportunity for developing other social connections or social support networks (Zheng et al., 2023). Social support is common across qualitative accounts of discrimination and in the pathway model analysis (Zhang et al., 2024).
The current body of literature provides valuable insight and is partially conclusive. However, most qualitative studies used small single-institution sample sizes, while most of the quantitative studies were cross-sectional and relied on self-reporting, so methodological rigour should be scrutinised. Furthermore, there is a disparity in evidence across multiple racial groups, as several studies report primarily on the experience of discrimination among Asian and Chinese international students; thus, it is difficult to generalise to the larger foreign national international student population (Dong et al., 2024; Holliman et al., 2024).
Overall, the primary gaps in the literature are as follows: 1) Limited UK evidence of daily discrimination experienced at a given institution; 2) Limited representation of diverse international student populations that extend beyond Asian international students; 3) Limited longitudinal studies of discrimination; 4) Limited evidence demonstrating a correlation between institutional reporting systems and international students’ help-seeking. These gaps support the proposed UK-based study and demonstrate practitioners’ need to improve reporting methods, implement inclusive teaching strategies, and provide supportive services for international students who experience distress related to experiences of discrimination (Zheng et al., 2023).
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Foreign Nationals’ Experiences of Everyday Discrimination and Its Emotional Impact: A Qualitative Study in the UK
This manuscript is prepared for submission to the British Journal of Social Psychology in accordance with the journal’s Instructions to Authors.
3.0 Abstract
Background: Discrimination and microaggressions are related to international students’ lower levels of well-being, but UK-specific evidence has been insufficient about the everyday nature of these experiences from an institution-specific perspective.
Aim: To determine how international university students experience daily discrimination, how they feel emotionally about this discrimination, and how they cope with the discrimination they experience in the UK.
Method: A qualitative method was used that included an anonymous online free-text questionnaire via Qualtrics. Participants were recruited through the Psychology Department Experiential Management System (EMS) as well as through a QR code shared in approved marketing materials. Fourteen responses were collected. Seven responses were excluded due to the respondent identifying as a British national. Of the final seven eligible participants, there were six participants aged 19 to 48 years old (one participant's age was not provided). Data were analysed using Braun and Clarke's reflexive thematic analysis approach.
Findings: Four themes emerged from the analysis: (1) Conditional Belonging (social distancing and other individuals' non-engagement with participants communicated "not belonging"), (2) Competence doubted through language (accents/English as a second language affected role assignments and participant confidence), (3) Visibility and vulnerability beyond campus (disclosure to the public systems resulted in feelings of embarrassment related to being a foreign national and fear of possible retribution), and (4) Coping as private, safety-focused work (i.e., legal nationality, support from family); some participants did not disclose due to feelings of embarrassment). The responses of some participants reported no experiences of discrimination; therefore, this indicates that participants experience different levels of exposure to discrimination, and they may evaluate their exposure to discrimination differently.
Conclusion: Even subtle and deniable discrimination experiences can be chronic threats to an individual's feelings of belongingness, which in turn can have an impact on their confidence and well-being. Therefore, universities need to see everyday exclusion as a wellbeing issue, create culturally safe reporting and support systems, and build inclusive peer practices into group and social integration.
Keywords: discrimination; microaggressions; foreign national students; UK university; wellbeing; belonging; reflexive thematic analysis





Statement of Contribution
	What's already known?
· International students' well-being is negatively affected by microaggressions as well as discrimination.
· These forms of discrimination tend to be subtle, cumulative, and challenging to identify.
· Loneliness/intimate social support influences effects and coping mechanisms.
· There are very few studies that provide evidence from UK institutions.
What does the study add?
· This article provides evidence from one UK institution via anonymous free-text accounts of when students have experienced discrimination.
· The researcher categorised instances of discrimination into either exclusion or threat to the sense of belonging.
· Students communicated feeling unsure of their competency and lacked confidence in their English-speaking skills due to accent/language.
· Public environments increase visibility, cause embarrassment, and provoke fear for international students.
· Coping mechanisms are often private in nature, including avoiding situations, recategorisation/reframing, and turning toward trustworthy bonds.
· Practical recommendations for reporting, teaching, and well-being support.



Discrimination is the unequal treatment of an individual or group based on some characteristic (such as national, ethnic, racial, linguistic, etc.) or position within society (such as through their immigration status) (Equality Act, 2010). In higher education, discrimination may not only be in the form of open hostility like those who openly discriminate against individuals with disabilities, but may also take the form of everyday exclusion through treating or behaving as though the individual has no value or worth, doubting the ability/integrity of an individual, or failing to see the individual as “from here” (Tavares, 2024). The concept of microaggressions is often used to describe these subtle, repetitive signs that convey a negative meaning regarding identity and the degree of belonging that an individual has, and they are often done in ambiguous ways that can be very difficult to challenge (Morrison et al., 2023; Smith et al., 2025). Experiences of discrimination are important, as they accumulate and create chronic stress experiences for the individual that can negatively affect their mood, confidence, and perceived acceptance into the institution (Williams, 2016).
Literature does show that there is a strong and consistent association between the experiences of discrimination and poorer levels of well-being in research regarding non-citizen international students. Cross-sectional quantitative studies have found significant relationships between perceived discrimination and psychological distress, such as anxiety and/or depressive symptoms (Dong et al., 2024; Maleku et al., 2022; Xiong et al., 2024). In addition, an individual’s social connections are critically important, as individuals who experience feelings of isolation/loneliness or who do not have social connections/support exhibit poorer wellbeing (Dong et al., 2024; Maleku et al., 2022; Brunsting et al., 2021). The qualitative studies examined provide additional context to the quantitative studies, illustrating how individuals experiencing discrimination endure emotional exhaustion and hyper-vigilance (being constantly aware) due to their community not feeling that they belong, and especially how this occurs when incidents of discrimination frequently occur, are deniable, or are normalised (Franca et al., 2024; Smith et al., 2025; Tavares, 2024).
Despite the growing amount of research available, significant gaps exist in the literature. First, related to evidence of everyday experiences of discrimination in the UK, specifically, evidence that is institution-specific is limited. There is evidence that there is a significant reduction in the occurrence of racism in higher education institutions within the UK (Wong et al., 2020), as well as there are significant barriers that affect individuals’ ability and motivation to report their experiences of race-related harassment, such as fear, uncertainty, or low levels of trust in how institutions respond to such complaints (IFF Research, 2019). Furthermore, within existing research, there is minimal evidence describing the daily experiences of foreign nationals regarding experiences of discrimination, as well as the emotional impact of their experiences of discrimination. Second, much of the literature available focuses specifically on specific inequity groups (especially Asian and Chinese international students), yet there continues to be a lack of understanding related to how individuals representing other foreign nations experience discrimination (Dong et al., 2024; Holliman, 2024). Third, the overwhelming majority of the available studies assessing the impact of discrimination on individuals are cross-sectional studies, limiting the understanding of how ongoing low-level discrimination can accumulate and have an impact on an individual’s ability to adapt to the discrimination that they experience in daily life ways (Dong et al., 2024; Maleku et al., 2022; Ramos et al., 2016).
The purpose of this research study is to fill the gaps identified in the literature review by utilising an anonymous, free-text survey to obtain qualitative accounts of the experiences and emotional impact of discrimination, as well as making sense of and coping with such experiences by foreign national students in a higher education institution (university) setting within the UK. The free-text online format of the survey is expected to increase disclosure regarding sensitive issues or topics because participants can complete it in a private setting, unlike in-person or general-question/answer style surveys, where an individual would be in a public setting to respond to questions. In addition, the anonymity of participants during the completion of the survey is expected to provide an opportunity for individuals to report an incidence of discrimination based on the interpretation of the race-based discrimination, as well as the perceived social risks and social consequences of doing so (Auer & Ruedin, 2019; Williams, 2016).
3.1 Aims
1. To explore what foreign university students in the UK see as daily forms of discrimination in their lives.
2. To understand the day-to-day discrimination, they experience and how it affects them.
3. To explore how students cope with the discrimination they encounter.

3.2 Method
3.2.1 Design
Qualitative Design was used to gather information through an online free-text questionnaire, asking foreign national students to describe their experiences of being discriminated against. The qualitative design chosen supports the purpose of this research by allowing participants to share their lived experiences in an anonymous and safe setting, and to allow for the expression of emotion and meaning to be generated in participants’ own words.
3.2.2 Procedure
After receiving ethical approval from the Ethics Committee of the University of Wales Trinity Saint David, the procedure for this research was as follows (Appendix A contains an ethical approval letter). Two different methods were used to recruit participants in this study. Psychology students, who were eligible to participate, were invited to take part using the department's Experiential Management System (EMS); participation was voluntary and rewarded with research credits. Other students were recruited by way of university-approved advertisements (e.g., student notice boards and programme communications), which contained a QR code or hyperlink, and provided access to the online Qualtrics survey (See Appendix B).
Once participants had accessed either the anonymous Qualtrics survey using the EMS or by scanning the QR code, they were presented with an information sheet containing an explanation of the purpose of the study, information about what was involved in participating and the possible risks associated with participation, as well as information about where to find support. After reading the information page, participants were asked to electronically confirm their informed consent to participate prior to being able to access the survey questions. Eligibility was determined using screening questions and demographic data; UK nationals and individuals aged less than 18 years were excluded because they were not eligible to participate in this study.
The survey consisted of open-ended free-text questions asking participants to describe their experiences of everyday discrimination as foreign national students living in the UK, to identify how they have felt because of their experiences of discrimination, what has helped them cope, and whether they have informed anyone about their experiences of discrimination. All responses to the survey were anonymous and could be completed at the participant's own pace. Participants had the option of withdrawing from the study by closing the browser window at any time prior to submitting their responses. Once the survey responses had been submitted, participants could no longer withdraw their participation, as no identifiable data was collected from the participants and once submitted, their responses could no longer be linked to a single participant.
At the end of the survey, participants received a written debrief page that contained the researcher's and research supervisor's contact details, and the details of local support services (see Appendix C). Once participants completed the survey, their participation was recorded through the EMS, and the EMS participation ID code was used only to confirm their participation and was not linked to their survey responses.
3.2.3 Participants and response profile
Qualtrics recorded 14 responses, of which 7 were excluded, as the respondents identified themselves as UK nationals; therefore, this final set of data contained responses from 7 foreign national participants. The age range of the seven of the participants who provided their age was 19 to 48 years, with one participant failing to provide their age. The nationalities of the participants included Romanian, Polish, Malaysian, Ukrainian and Russian (spelling as entered). Non-residents were recruited through the EMS and using the QR code.
The results contain the demographics of the participants and response profiles as they represent the results of the participant recruitment and eligibility processes, as well as providing evidence that the recruiting methods were successful in reaching students outside of the UK who were the intended participants for this study.
3.2.4 Materials and measures
The survey asked the participants to respond to free-text prompts concerning:
· A situation in which they were treated unfairly or differently in a manner due to their foreign national student status (Q5).
· Where the incident occurred (Q6) and frequency (Q7).
· The emotional impact of the incident, including their mood, level of confidence, self-esteem, and overall well-being (Q8–Q10).
· The participants perceived understanding (Q11–Q12).
· Any coping strategies used in response to the incident (Q13).
·  Information about disclosure and perceived helpfulness (Q14).
·  Any additional comments (Q15).
· Demographics included the age and nationality of participants.
3.3.5 Data analysis
Data were analysed using reflexive thematic analysis as described by Braun and Clarke (2006). There were six phases of analysis: (1) becoming familiar with the dataset, (2) generating initial codes, (3) developing candidate themes, (4) validating themes, (5) developing and naming the themes, and (6) developing the report (see Appendix F). The coding was conducted in relation to three analytical domains congruent with the study’s purpose: (a) forms and contexts of discrimination; (b) emotional and identity consequences of discrimination; and (c) coping and disclosure/perceived helpfulness. Reflexive thematic analysis regards a theme to be a pattern of meaning generated from the reflections of the researcher and the dataset, rather than from objective categories. Therefore, the analysis uses interpretive language to describe the qualitative findings and does not presume a causal link between the independent and dependent variables.
3.3.6 Reflexivity and analytic rigour 
The objectives of the study influenced what was coded in relation to the emotions and coping processes. The free-response format limited opportunities for in-depth exploration of meaning; hence, careful consideration was given to the language used by participants to describe, understand, and evaluate their experiences. The patterns were confirmed to be representative of responses by reviewing the themes across multiple cases, while remaining diverse and meaningful; one participant reported no discrimination.
3.3 Results
	Theme
	Subthemes
	Key codes feeding the theme
	Participants

	Theme 1: Conditional Belonging
	Social distance in learning spaces: “not belonging”
	Peer non-engagement/avoidance; feeling isolated; difficulty making friends; belonging uncertainty; self-esteem reduced
	P2, P5, P6

	Theme 2: Competence doubted through language
	Accent/English status; role gatekeeping; speaking anxiety
	Language/being misunderstood; accent salience; group-work role gatekeeping; speaking anxiety; confidence decline
	P2, P3

	Theme 3: Visibility and vulnerability beyond campus
	Public identity exposure; lasting fear
	Embarrassment from public exposure; anticipatory fear
	P7

	Theme 4: Coping as private, safety-focused work
	Safe networks; avoidance/minimising; reframing/self-affirmation; limited disclosure
	In-group support; family support; avoidance/ignoring; attribution to ignorance; positive reframing; self-affirmation; limited disclosure; non-disclosure due to embarrassment
	P2, P3, P5, P6, P7

	Contrast case
	No discrimination reported
	No discrimination reported; assertive self-protection
	P4


Fourteen submissions were entered into Qualtrics for data collection purposes. All submissions from British nationals (7) were excluded from analysis, and therefore only eligible foreign students (7) were analysed. All the participants were able to provide a nationality (n=7). Age was collected (n = 6) and ranged between 19 and 48 years of age 
The way that discrimination was experienced by the participants also varied, with some of them reporting daily experiences of discrimination for example, I feel isolated most of the time (P2) and others reporting that they had never had any experiences of discrimination e.g., I didn’t have this situation (P4). Rather than treating these differences as error (or "noise"), they were treated as meaningful differences because individuals have different experiences with and thresholds of recognising what constitutes an experience as discriminatory.
Theme 1: Conditional Belonging 
Many of the participants expressed that discrimination manifested as social distance and disengagement rather than through direct insults. The shared meaning of the responses is that belonging is conditional; being physically present does not equate to feeling a sense of belonging.
Participants described being either ignored or actively avoided in Learning Spaces. An example of exclusion can be seen where one participant expressed experiencing a time where no one sat next to them (P5). Another participant describes the emotional consequence of the above behaviour, saying that: …I feel isolated most of the time (P2). Another example of disengagement is the difficulty of building friendships: Hard to make friends… not a lot of people I can relate to (P6). Participants reported that emotional effects were often conveyed in terms of belongingness, including negative impacts on their self-esteem and feelings of uncertainty in relation to belonging to social networks.
A defining quality associated with this theme was ambiguity of belongingness. Some participants explained social distance as a normal aspect of experiential social interaction, while simultaneously articulating the emotional harm experienced through this social distance. For example, one participant reframed their experience of social distance as being comparable to:  Everybody has their own group of friends (P5), which illustrates the conditional nature of belongingness that can occur through the absence of everyday social interactions that are difficult to confirm or to challenge.
Theme 2: Competence doubted through language
Language and accent were experienced and internalised by participants as means by which they experienced discrimination in terms of their English language proficiency, particularly within group work and participation contexts, and were seen by others as indicators of lower competency.
For example, a participant indicated their acknowledgement of social distance in group work via language through the following quote: English is not my first language (P3), which was suggested as being connected to others': some hesitation...choosing me (P3) in terms of selecting them for speaking/leading roles within the group work. The emotional impact reported by this participant was that discomfort reported at the time was ongoing; … now anxious speaking in front of big groups (P3), as well as experiencing diminished self-confidence over time:  …Over time, my confidence has decreased (P3). 
Theme 3: Visibility and vulnerability beyond campus
One participant connected the discrimination they have received outside of the university, in a public space, with an increased sense of vulnerability due to the visibility of their identity. For these individuals, the added element of being in a public place, as well as the emotional impact of being exposed to society, produces long-lasting fears based on the continuing fear of future experiences. An example of this was a certain participant describing an incident on a mode of transportation, where elements of status and nationality were made visible through various documentations; at the time of the incident, they referred to this experience occurred in a very public manner, and their level of embarrassment regarding the incident demonstrated how emotional the experience affected them long after it occurred i.e. ….he expressed it very out loud (P7) and I felt embarrassed (P7)). This incident not only created emotional uncertainty about that experience but also created fearful anticipation of similar experiences, i.e. I felt fear… next time (P7). Additionally, as could be expected from someone experiencing a discriminatory encounter, the participant noted that they felt somewhat unable to respond at the time of the incident to the person involved, stating there was a great deal of uncertainty about their ability to respond in a post-incident context: ….I should have asked him to stop (P7). The example demonstrates how feelings of vulnerability due to discriminatory behaviour can affect safety and confidence while in and away from the institution.
Theme 4: Coping as private, safety-focused work
Coping is viewed as a private function, primarily focused on safeguarding oneself by means of seeking emotional assurance. Participants utilised support from trusted networks and minimising the experience and changing their perspective related to that experience and self-affirmation as means of coping. Further, although the extent of formal disclosure has been limited due to the perception of embarrassment, participants frequently made references to relying on in-group support. For example, Friends… from the same country… share our experiences (P2) was often referenced as a way of coping by several participants; similarly, ...talk to family (P6) indicated the use of a trusted family network.
Minimising experiences has been another method of coping. As an example of this, one participant stated, ...I try to ignore (P5). Further, participants framed their discriminating experiences in a manner that gave them an alternative way of perceiving the experience, such as using ignorance on the part of others.
Self-affirmation is another method of coping as a means of safeguarding oneself emotionally, such as … other people opinions don’t define my abilities (P3). Additionally, one participant described a more aggressive style of coping by stating, …I defend my rights (P4).
Non-disclosure has also been noted as a coping response due to embarrassment: I haven’t, as I am embarrassed (P2). Thus, based on the examination of the emotional intensity surrounding discriminatory behaviours, students appear to manage their emotional responses to discouraging behaviours in a more private manner than using formalised institutional avenues.
3.4 Discussion 
This study investigates everyday discriminatory experiences among foreign national students studying at a UK university, how they interpret and make sense of these experiences, and how they cope with the emotional effects of such experiences. An anonymous free-text survey was used as a method of data collection and was analysed using reflexive thematic analysis; the analysis demonstrates that instances of discrimination were predominantly experienced through subtle, relational means (Braun & Clarke, 2006). Discrimination occurred across several themes, and participants generally interpreted these instances of discrimination as threats to either their sense of belonging, their place in the world (competence), or their overall safety on a day-to-day basis, with most participants indicating that they coped through methods of private expression rather than formalised institutional systems.
A key finding is that discrimination very frequently posed threats to participants' sense of belonging. This perspective on exclusion from everyday social interactions is supported by the broader body of literature evidencing that international students within the UK often report perceptions of exclusion from peer interactions within environments designed to promote inclusive and diverse social atmospheres, which highlights the importance of informal peer relationships and social practice in shaping international students' 'lived experience' (Tavares, 2024). Participants were also required to make a judgment regarding whether the social distance they experienced from those they encountered was reflective of 'normal' friendship dynamics, or if it was reflective of identity-based rejection. The finding is consistent with previously published work suggesting that self-reported experiences of discrimination are associated with an individual's evaluation of the social risks associated with publicly reporting their experience (Auer & Ruedin, 2019; Williams, 2016) and points to the significant ambiguity that exists with regards to self-reported incidents of discrimination causing distress or emotional harm (Wong et al., 2020) amongst international students studying within UK higher education institutions.
A second key finding related to individuals expressed doubts regarding their competence in using language. The comments of the participants indicate a reluctance to take on speaking roles, which suggests heightened anxiety regarding communication and creates an avenue for someone to judge a person’s competence based on their accent and being an English as an Additional Language (EAL) learner. The findings are consistent with evidence that the norms of communication and expectations play a role in shaping international students’ feelings of inclusion/participation in the educational setting (Holliman et al., 2024). Additionally, the results corroborate research regarding accent anxiety, which indicates that fear of being judged based on accent can create a continual concern that impacts one’s sense of performance confidence as well as social participation (Xue & Noels, 2025). Additionally, although this study cannot examine causation, quantitative research has indicated that international students who have experienced discrimination will likely experience lower levels of overall well-being, since they frequently report experiencing feelings of loneliness and isolation linked to distress (Dong et al., 2024; Maleku et al., 2022; Xiong et al., 2024). The current findings add a more detailed interpretive framework on how daily interactions may lead to or contribute to these experiences.
A third contribution is that the participants have indicated that discrimination occurs outside of the university context, too. One of the respondents interviewed described an encounter in a public space that caused embarrassment and then fear, which illustrates the link between being visibly identified based on one’s identity and being vulnerable in everyday life. This supports existing research that discrimination may have a long-term impact on a person’s ability to adapt to their environment rather than just being individual acts of discrimination (Ramos et al., 2016). Most coping strategies are focused on safety and privacy and fall primarily into the realm of social support systems or utilising networks of care among close friends and family; they may also involve redefining or reframing one’s identity in relation to these incidents. Supporting evidence for international student wellbeing (Brunsting and colleagues, 2021) aligns with the UK-based research regarding the impact on students of discrimination experienced outside of the UK; many international students have trouble in reporting incidents of discrimination due to the low levels of trust they have in reporting mechanisms (IFF Research, 2019).
3.5 Limitations
There are limitations related to the study, and these are important for understanding the data and the analysis. However, the limitations do not reduce the value of the findings. The analytic sample size was small and sourced from one UK institution; therefore, findings are not meant to apply to all international students nor do they make generalisable contributions to all universities within the United Kingdom, but rather provide context-specific qualitative data from how certain international students describe the issues of discrimination, and their emotional impact, in their own words. The exploratory qualitative methodology and research design used reflexive thematic analysis to identify and build themes based on repeated meanings and not estimate their presence (Braun & Clarke, 2006).
Recruitment through EMS and QR codes reached several ineligible UK nationals. The recruitment strategy will need to be different for future work to connect directly with international students through student networks. The eligibility of participants was confirmed through the screening process, which was also successful in removing submissions that were not eligible.
Participants expressed their experiences anonymously through the free text method, which may have fostered privacy and made it easier to share sensitive issues. There was a limitation on providing detailed responses as there were no follow-up questions, and therefore, the responses were generally short. Consequently, the analysis is only based on those experiences participants provided, and not a full accounting of those experiences, as they may have provided in interviews. Finally, one researcher conducted the analysis. The use of reflexive thematic analysis accepts that interpretation is part of qualitative research and, therefore, the credibility of findings depends on the researchers' transparency and clear mapping of themes to participant responses, as demonstrated in the Results Section (Braun & Clarke, 2006). Overall, this study provides evidence of meaning that may be useful for practical application; more extensive multi-site research is required to better understand frequencies and variations of these issues in other United Kingdom institutions.
3.6 Conclusion
This study presents sound institutional-specific evidence regarding how foreign national students experience everyday discrimination and how those experiences impact them emotionally in the UK. Students reported that their experiences of discrimination were primarily associated with nuances of exclusion, doubts of language-based competence, and threats to their safety in displaying their observable identity markers in institutional settings. The emotional impact of experiencing discrimination included feelings of isolation, embarrassment, apprehension, and decreased self-efficacy. To cope with their experiences of discrimination, students engaged in private, safety-based coping strategies; for example, they relied on their trust networks, rerouted their experiences, or avoided environments conducive to their experience of discrimination, yet little opportunity was provided to formally report their discrimination experiences to any individual in the institution.
Although limitations exist in this study, findings provide a sound basis for legitimate recommendations to be made to UK universities about their student support services. As institutions develop policies to create an inclusive learning environment, they need to include information related to the experiences of students who experienced discrimination; therefore, providing inclusive means of interaction between peer and group work should be made available at all levels of day-to-day life, as opposed to only policy-based inclusivity defined within broadly established legislative policy. Institutions should establish normed structures maximising accent media diversity in cooperation with supporting staff, thereby enabling all students’ equal success within a particular student group. Moreover, institutions should establish culturally safe and low-threshold reporting structures to support students who may feel reluctant to report an incidence of discrimination. When such recommendations are implemented, foreign national students’ sense of belonging, self-efficacy, and emotional well-being will be enhanced while attending post-secondary institutions in the UK.












Chapter 4
Reflective chapter


	
At the beginning of my Part II dissertation, I had a clear idea of what the project wanted to do, including my reasoning for wanting to conduct it. The overall focus of my research was the experience of everyday discrimination based on nationality experienced by foreign national students in the UK, how those experiences affected their emotional well-being, and how they coped with those emotions. The survey was conducted online using an anonymous Qualtrics free-text survey, and I recruited participants through the Psychology Department's Experiential Management System and through advertising at the university using a QR code/link to the survey. Additionally, after obtaining ethical approval, I was able to conduct the survey, wait for responses to come in, clean the dataset, then analyse the written responses using Braun and Clarke's (2006) reflexive thematic analysis, and finally write up the dissertation. After reflecting, I can see the academic elements of the process were only one aspect of my overall experience as a researcher; another major component was related to managing all my time, emotions, and the practical realities of completing a long-term project with a fixed time limit.
Initially, I had a lot of motivation and confidence in myself about this project. I chose this subject area because I am a foreign national student, which I thought would help me better appreciate why this topic was important and maintain interest in it. I hoped that the product would not only be a good research project, but that I would also provide additional meaningful recommendations for both universities and support services; even if the participant survey was small, I still believed that those recommendations would be able to help improve the services provided for foreign national students. I was proud that I would be working on an issue related to fairness, well-being, and belonging. At first, I thought I was feeling organised because there were distinct steps for how to complete the project: ethics approvals, recruiting participants, designing the survey and creating an initial analysis plan. I thought that if I followed these steps, I would have everything necessary to put the project together.
However, as the project went on, my feelings changed and became much more complicated. The main feeling was one of being overwhelmed, which was primarily due to poor time management. I did not use all the allocated time for the study as efficiently as I could have; for instance, rather than distribute the work evenly over time, I procrastinated longer than I should have and close to the submission date had multiple large tasks due at the same time. Therefore, I found myself working on multiple tasks simultaneously during the week leading up to the submission deadline, such as revising parts of the systematic literature review based on feedback; correcting tables, structure and writing of all methods and results; improving the journal-style research paper; verifying that all references were correctly cited; creating the plain English summary; and ensuring that the entire dissertation met the requirements outlined in the handbook. This caused me to feel constantly behind rather than calmly making progress on my project. I experienced stress and anxiety that often manifested itself physically. I was concerned that I would not submit work that was representative of the standards expected of a master ’s-level student. I felt frustrated with myself for putting myself under so much pressure to perform when much of the pressure I felt was simply a result of my delaying several tasks longer than I should have. At times, when I did not constantly enjoy my work, I felt frustrated with myself and thought that if only I had continuously worked on my project from the beginning, there would not have been such high levels of stress.  
However, some challenges shaped my experience of completing my master's that were beyond those that I have mentioned. I began the master's programme as a single person enrolled in that programme, making the experience different from what it would have otherwise been. I did not have any peers in the same position as me, and therefore, I did not have anyone with whom I could discuss our comparative progress or share my worries regarding our project. I at times relied on my self-motivation and decision-making abilities, which can be quite challenging on a large project with high standards.  
While completing my programme, I also had health issues that at times affected my ability to work consistently due to levels of energy/concentration inconsistent with what I had experienced before the health issues, and the amount of time lost (because of health issues) left me behind and feeling anxious. I realised that research projects generally assume there will be consistent work throughout the length of the project, which doesn't always mirror real life. When my health issues interrupted my normal working patterns, I had difficulty resuming a consistent working pattern or putting things off until the last minute.  
Regardless of these challenges, the support that I had from my supervisor, and the programme manager provided support both academically and emotionally. I did not feel completely alone because I was able to receive guidance and emotional reassurance. I was very grateful for all the support I received from both, and know that without their help, my final submission would not have been the same amount of quality as it would have been without their support. The most interesting part of my research experience was my identity in relation to my research topic. As a foreign national, I was able to better understand the topic. I was able to identify why small, everyday experiences can carry so much weight. I was able to see why students think they have the right not to report incidents, and why they might cope privately. I was able to take the research topic seriously and treat participants' accounts with thoughtfulness and respect, but I do not think that my identity unfairly impacted my analysis. I knew there was a possibility that my personal connection could skew my interpretation, and so I worked hard to keep my analysis grounded in participant quotes. During my coding process, I was focused on the actual quote and not what I thought the participant was thinking or doing. When I established themes, I ensured that multiple pieces of data supported each theme, and I did my best to retain the range of variation in the data set rather than force everything into a single narrative. For example, I had a participant who stated that they had never experienced any form of discrimination. Instead of ignoring their response, I chose to keep it as a contrasting case to demonstrate that not all participants reported the same experiences. Doing so helped me avoid whether all foreign nationals have experienced discrimination in the same manner or to the same degree. This was a significant point of learning for me. Understanding how experiences relate to each other and other people can enhance empathy. For good research to lead to increased empathic understanding, however, a researcher must approach their research question with discipline and an evidence-based approach to interpreting the results.
The online nature of this research presented both advantages and disadvantages. One of the significant advantages of this research was that it focused on a sensitive subject. The anonymous free-text online response was an effective method of enabling more engagement by participants than other forms of data collection (e.g., from interviews), as participants could respond in an anonymous environment and at their own pace. Additionally, the use of free-text online responses for this research meant that it was possible to collect data for this research project in the time and resource constraints of a master’s dissertation, as there was no need to arrange for interviews or locations to conduct interviews. However, the disadvantage of free-text online responses is that there is no guarantee that all participants will respond with the same amount of detail; for example, some responses contained much more detail than others, while some were very brief. Additionally, the researcher cannot ask follow-up questions or clarify responses. Because of these issues, I was forced to be careful in developing themes. I learned that free-text online surveys could capture significant events, but that the researcher is not able to make strong claims based on free-text online surveys; free-text online surveys could demonstrate relationships among experiences but could not demonstrate additional depth of experience as interviews would.
The research project also taught me practical lessons related to recruitment criteria. While the methods of recruiting participants using EMS and QR codes were convenient, most of the respondents were UK nationals who were not eligible to participate. As a result, the excluded responses that did not meet the eligibility criteria significantly reduced the final eligible participant sample. I learned from this that it is necessary to be very specific with eligibility requirements in recruitment materials, as well as to be careful about the channels you choose for your recruitment. I also learned that there may be various reasons why eligible foreign national students do not respond, including how busy they are, their caution, their fatigue from explaining themselves, or their concerns regarding confidentiality. Discrimination is a sensitive issue, and there are students who simply do not want to include it on their survey. 
Another significant learning opportunity resulted from writing in different styles. I had previously written in an academic style, but writing a plain English summary was new to me. I found this second experience, where I had written another plain English summary previously, to be just as challenging as my initial experience. I assumed this would be easier since I had previously completed it; however, I learned that writing in plain English is quite different from writing quickly. I had to determine which parts of the research were the most important, eliminate jargon, reduce the number of words I used, and convey a professional yet not childish tone in my writing. It was challenging trying to write a simple explanation of what the research study was while maintaining credibility. 
From this project, the biggest lesson is that managing a research project is as important as doing the research. My biggest mistake was not using the full time available. If I delayed my tasks, it took away the time I had to reflect and improve my work. It made me feel rushed and anxious. I learned that ongoing work over a long period of time is better than intense work close to the deadline. Even small, consistent steps create progress and less anxiety, plus they provide time to adequately respond to any feedback provided. I also realised the value of feedback from my supervisor. When I considered the feedback I received, my writing improved in quality. Small comments about organisation, clarity and consistency resulted in much bigger changes. If I disregarded feedback, there were still the same issues. Looking back, it’s clear that feedback is more than just finding a flaw; it is also a way to help improve the entire project.
If I could do it again, I would do many things differently. For example, I would utilise time more efficiently by spreading tasks out over the entire project period and not just at the end of the project (e.g., creating a final deadline). I would establish weekly goals with several mini deadlines rather than rely only on one large deadline. I would include buffer times in my planning step for health issues and unanticipated delays. I would develop better targeting techniques for recruiting so that fewer ineligible participants submit applications and more eligible foreign exchange students are included in my study. I would give serious attention to the plain language summary and draft it earlier in the process than I did. Finally, I would manage my time more effectively and therefore be able to dig deeper into the research. I would make sure that the discussion section could be strengthened, that more thorough links to the literature could be made, and that all the recommendations could be refined and improved.
For students in the future, my suggestion is to do everything you can to utilise all the time available to you and do not complete most of the work (revisions, edits, etc.) just as you are submitting your project. Make sure your work will be of the highest quality possible by respecting the amount of time required for all the different tasks, including those tasks that may seem small, like writing the plain English summary and checking references. Read your supervisor’s feedback very carefully and create a checklist based on your supervisor’s comments, and then apply the items from your checklist, as applying your supervisor’s feedback to your work will greatly enhance the quality of the work you submit. Additionally, read through the study materials and the handbook several times (more than once) as all the project requirements are in those two documents, and you are required to comply with them. When designing your work, plan for the realities of life (buffer time) and work consistently (as opposed to working in large blocks of time at the last minute). Finally, choose a topic that you are passionate about and remain disciplined in your analysis by ensuring that your analysis is grounded in the data. This project was at times extremely stressful, as I felt anxiety, stress and worry about it. However, through the process of developing and executing the project, I learned a great deal about research and how to manage such a complex undertaking. If I could do it over again, I would like to have a larger amount of time to complete the project, which would have allowed me to develop more thorough results.
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Appendix F
	Code
	What it captured (definition)
	Example excerpt (anonymised)
	Seen in

	Peer non-engagement/avoidance
	Being avoided, not spoken to, or left alone in learning spaces
	“No one sat beside me.”
	P2, P5

	Feeling isolated / alone
	Emotional experience of isolation linked to social distance
	“I feel isolated most of the time.”
	P2, P5, P6

	Difficulty making friends
	Trouble forming friendships / finding people to relate to
	“Hard to make friends… not a lot of people I can relate to.”
	P6

	Nationality-based differential treatment
	Feeling treated differently because of nationality/being non-British
	“Treated me differently because of my nationality.”
	P2

	Language/being misunderstood
	Others struggle to understand participants, linked to exclusion
	“They don’t talk to me… struggle to understand me.”
	P2

	Accent/English-not-first-language salience
	English status becomes relevant in interaction
	“English is not my first language.”
	P3

	Group-work role gatekeeping
	Hesitation to give a speaking/lead role based on language
	“Some hesitation… choosing me [to lead speaking].”
	P3

	Speaking anxiety
	Anxiety about speaking publicly following the experience
	“Now anxious speaking in front of big groups.”
	P3

	Confidence declines over time
	Longer-term change in confidence, not only immediate mood
	“Over time, my confidence has decreased.”
	P3

	Belonging uncertainty
	Feeling not part of the university/UK community
	“I don’t feel like I belong.”
	P2

	Self-esteem reduced
	Confidence/self-worth lowered by exclusion
	“It affected my self-esteem.”
	P6

	Embarrassment from public exposure
	Shame/embarrassment when identity is highlighted publicly
	“He expressed it very out loud. I felt embarrassed.”
	P7

	Anticipatory fear
	Fear that continues after the incident
	“I felt a fear… next time.”
	P7

	Normalising/minimising
	Explaining exclusion as “normal” or downplaying it
	“Everybody has their own group of friends.”
	P5 (also P2 as “lack of understanding”)

	Attribution to ignorance
	Interpreting the incident as others’ lack of knowledge
	“Lack of understanding and knowledge.”
	P2

	Positive reframing
	Interpreting experience as learning/collaboration
	“Opportunities for collaboration and mutual learning.”
	P3

	Self-affirmation
	Protecting self-worth through self-talk
	“Other people opinions don’t define my abilities.”
	P3

	In-group support (co-national friends)
	Coping by talking to friends from the same country
	“Friends… from the same country… share our experiences.”
	P2

	Family support
	Coping by talking to family
	“Talk to family.”
	P6

	Limited disclosure to friends
	Speaking only to friends (not formal channels)
	“With my friends only.”
	P3, P7

	Non-disclosure due to embarrassment
	Not telling anyone due to embarrassment
	“I haven’t, as I am embarrassed.”
	P2

	Avoidance/ignoring
	Coping by ignoring the incident
	“I try to ignore.”
	P5

	Assertive self-protection
	Coping through rights/assertiveness
	“I defend my rights.”
	P4

	No discrimination reported (contrast case)
	Explicit statement of no discrimination experience
	“I didn’t have this situation.”
	P4

	University awareness recommendation
	Suggesting the university should improve the understanding/information
	“More info in uni about it.”
	P2
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Research Participants needed!



· I am an MSc student exploring how foreign national students experience discrimination at university. A foreign national is someone who is living in a country but is not a citizen of that country.



· Take part in a short anonymous study online to share your experiences in your own words!



· Scan the QR code to find out more and to take part:
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If you have any questions, please contact: 

Researcher: Mirabela Voican 1907947@student.uwtsd.ac.uk         

Supervisor: Dr Katie Sullivan (Katie.sullivan@uwtsd.ac.uk)
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Participant Debrief Sheet 


 
Title of Study: Foreign Nationals’ Experiences of Everyday Discrimination and Its 


Emotional Impact: A Qualitative Study in the UK 


 


Research Team: Mirabela Voican (1907947@student.uwtsd.ac.uk) and Katie Sullivan 


(Katie.Sullivan@uwtsd.ac.uk)   


 


Thank you for taking part in the study.  


 


The aim of this study was to understand how foreign national university students in the 


UK experience everyday discrimination, how they interpret their experiences and how 


those experiences impact their emotions and overall well-being. This study did not use 


rating systems or numbers instead, it asked you to write about your experiences with 


discrimination in an anonymous questionnaire created in Qualtrics. You were given 


the opportunity to provide examples of discrimination that you experienced, how you 


felt about those experiences, and how you coped with those feelings. These written 


responses were analysed to identify common patterns and themes (Thematic Analysis 


was used to identify patterns and themes within all participants’ answers). The goal of 


this research was to gain a better understanding of how daily discrimination affects 


foreign nationals’ mental health, social situation, etc. In doing so, this study aims to 


help universities provide more resources for support, promote inclusion, and create 


awareness of the barriers faced by international students within the UK. 


 


Your participation was completely anonymous: there were no names, no student 


numbers, or identifying characteristics collected. Once you completed the survey, your 


responses became part of a completely anonymous data set and there is no way to 


determine which participant provided each response; as a result, you will not be able 


to withdraw your responses after submitting them. 


 


If taking part in this study has raised any questions or concerns, please contact the 


researcher: Mirabela Voican  on 1907947@student.uwtsd.ac.uk  or contact the 


research supervisor: Katie Sullivan on Katie.Sullivan@uwtsd.ac.uk  


 


 


If you have found any part of this experience to be distressing, you may consider 


speaking with one of the organisations below for additional support:  


 


Centre for Psychology and Counselling 
SA1 Campus 
Swansea 



mailto:1907947@student.uwtsd.ac.uk

mailto:Katie.Sullivan@uwtsd.ac.uk

mailto:1907947@student.uwtsd.ac.uk

mailto:Katie.Sullivan@uwtsd.ac.uk





Within UWTSD:  
  


• UWSTD Wellbeing Support - https://www.uwtsd.ac.uk/student-services/wellbeing-
support/  


• Student Assistance Support – Free 24-hour confidential helpline 0800 028 3766  
  
Outside UWTSD  
  


• Student Union Student Minds (support groups): 
https://www.studentminds.org.uk/findsupport.html  


 
 


Thank you once again for taking time to participate in this study. 


 


Mirabela Voican 


MSc Applied Psychology University of Wales Trinity Saint David 


 



https://www.uwtsd.ac.uk/student-services/wellbeing-support/support/

https://www.uwtsd.ac.uk/student-services/wellbeing-support/

https://www.uwtsd.ac.uk/student-services/wellbeing-support/

https://www.studentminds.org.uk/findsupport.html




image5.emf
Participant  Information Sheet.pdf


Participant Information Sheet.pdf


 


Participant Information Sheet 
 


The title of the research project 
 


Foreign Nationals’ Experiences of Everyday Discrimination and Its Emotional Impact: 


A Qualitative Study in the UK 


 


Invitation to take part 
 


You are being invited to take part in a research project. Before you decide it is important for 


you to understand why the research is being done and what it will involve. Please take time 


to read the following information carefully and discuss it with others if you wish. Ask us if 


there is anything that is not clear or if you would like more information. Take time to decide 


whether you wish to take part. 


 


This research is being carried out as part of a master’s dissertation at the University of 


Wales Trinity Saint David (UWTSD). It is not externally funded. 


 


Who has ethically reviewed the project?   
 


This project has been ethically approved by UWTSD Research Ethics Committee.  


 


What is the purpose of the project? 
 


This project focuses on the experiences of international students at UK universities with 


everyday discrimination, their emotional responses to this discrimination, and how they 


cope with the effects of discrimination. The project is expected to take about three months 


to complete from the start of data collection until the writing of the dissertation, including 


analysis. 


 


Why have I been chosen? 
 


You have been invited to take part in this study because you are a foreign national studying 


in the University of Wales Trinity Saint David therefore able to provide insights on the topic 


explored in this study. 


To take part, you must be: 


• A foreign national (non-UK origin). 


• Aged 18 or over. 


• A current university student at the University of Wales Trinity Saint David. 







 


Do I have to take part? 


 


It is up to you to decide whether to take part. If you do decide to take part, you will be given 


this information sheet to keep and be asked to sign a participant agreement form.  We want 


you to understand what participation involves, before you decide on whether to participate.  


If you or any family member has an on-going relationship with UWTSD or the research 


team, e.g. as a member of staff, as student or other service user, your decision on whether 


to take part (or continue to take part) will not affect this relationship in any way.  


 


Can I change my mind about taking part? 
 


Yes, you can stop participating in study activities at any time before pressing the submit 


button without giving a reason.   


 


If I change my mind, what happens to my information?  
 


After you decide to withdraw from the study, we will not collect any further information from 


or about you.   


As regards information we have already collected before this point, your rights to access, 


change or move that information are limited. This is because we need to manage your 


information in specific ways for the research to be reliable and accurate.  Further 


explanation about this is in the section below.  


 


 


What would taking part involve?  
 


If you decide to participate, you will fill out an anonymous online survey on Qualtrics. The 


survey contains a few open-ended questions related to your experiences regarding 


everyday discrimination, your feelings in those moments and how you coped with them. 


The completion of the survey should take you approximately 20 - 25 minutes, but you are 


free to skip any questions you do not want to answer. 


 


 


Will I be reimbursed for taking part?  
 


No. There is no payment for taking part in this study. Participation is voluntary. 


 


What are the advantages and possible disadvantages or risks of taking part? 
 


Whilst there are no immediate benefits to you participating in the project, it is hoped that 


this study may help universities better support their international student population and 


increase services around their wellbeing and inclusion. 


 







Whilst we do not anticipate any risks to you in taking part in this study, you may feel 


uncomfortable when discussing incidents of discrimination. You are free to stop taking the 


questionnaire at any point, skip any questions, and withdraw prior to submitting your 


answers. You will receive contact information for appropriate support sources (e.g., your 


university's wellbeing services) upon completing the questionnaire. 


 


What type of information will be sought from me and why is the collection of this 
information relevant for achieving the research project’s objectives? 
 


The questionnaire will ask about your: 


 


• Experiences of everyday discrimination. 
 


• Emotional responses to these experiences. 
 


• How you made sense of them. 
 


• Coping strategies you used. 
 


• Basic demographic information (e.g., age, gender, nationality). 
 


This information is needed to understand participants’ experiences and address the study’s 


research aims. 


 


How will my information be managed? 
 


University of Wales Trinity Saint David (UWTSD) is the organisation with overall 
responsibility for this study and the Data Controller of your personal information, which 
means that we are responsible for looking after your information and using it appropriately.   
Research is a task that we perform in the public interest, as part of our core function as a 
university.    
 
Undertaking this research study involves collecting and/or generating information about 
you.   We manage research data strictly in accordance with:  
 


• Ethical requirements; and  


• Current data protection laws.  These control use of information about identifiable 
individuals, but do not apply to anonymous research data: “anonymous” means that 
we have either removed or not collected any pieces of data or links to other data 
which identify a specific person as the subject or source of a research result.    


 
UWTSD’s  Research Participant Privacy Notice sets out more information about how we 
fulfil our responsibilities as a data controller and about your rights as an individual under the 
data protection legislation.  We ask you to read this Notice so that you can fully understand 
the basis on which we will process your personal information.  
 



https://www.uwtsd.ac.uk/data-protection/





Research data will be used only for the purposes of the study or related uses identified in 
the Privacy Notice or this Information Sheet.  To safeguard your rights in relation to your 
personal information, we will use the minimum personally identifiable information possible 
and control access to that data as described below.  
 


Keeping your information if you withdraw from the study 


 
If you withdraw from active participation in the study, we will keep information which we 
have already collected from or about you, if this has on-going relevance or value to the 
study.  This may include your personal identifiable information. As explained above, your 
legal rights to access, change, delete or move this information are limited as we need to 
manage your information in specific ways for the research to be reliable and accurate.  
However, if you have concerns about how this will affect you personally, you can raise 
these with the research team when you withdraw from the study.  
 
You can find out more about your rights in relation to your data and how to raise queries or 
complaints in our Privacy Notice.  
 


Retention of research data  
 


Project governance documentation, including copies of signed participant agreements: 


we keep this documentation for a long period after completion of the research, so that we 


have records of how we conducted the research and who took part.  The only personal 


information in this documentation will be your name and signature, and we will not be able 


to link this to any anonymised research results.  


 


 


Contact for further information  
 


If you have any questions or would like further information, please contact:  


Research student: Mirabela Voican (1907947@student.uwtsd.ac.uk )  


Research Supervisor: Katie Sullivan (Katie.Sullivan@uwtsd.ac.uk ) 


 


In case of complaints 
Any concerns about the study should be directed to the University’s Data Protection Officer 


at the address below or by email at: foi@uwtsd.ac.uk  


 


Mr Paul Osborne  


The Data Protection Officer 


University of Wales Trinity Saint David 


Swansea Business Campus 


High Street, Swansea 


SA1 1NE 


 


 



mailto:1907947@student.uwtsd.ac.uk

mailto:Katie.Sullivan@uwtsd.ac.uk

mailto:foi@uwtsd.ac.uk





Finally 
 


If you decide to take part, you will be given a copy of the information sheet, and a signed 


participant agreement form to keep. 


 


Thank you for considering taking part in this research project. 
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Participant consent form 


 


Version number & date:  
Research ethics approval number:  
Title of the research project: Foreign Nationals’ Experiences of Everyday 
Discrimination and Its Emotional Impact: A Qualitative Study in the UK 
Name of researcher(s): Mirabela Voican 
 
 
               Please initial box 


1. I confirm that I have read and have understood the information sheet dated 


[DATE] for the above study, or it has been read to me. I have had the 


opportunity to consider the information, ask questions and have had these 


answered satisfactorily. 


2. I understand that taking part in the study involves completing an anonymous 


online questionnaire with free-text written responses.  


3. I understand that my participation is voluntary and that I am free to stop 


taking part and can withdraw from the study at any time without giving any 


reason and without my rights being affected.  In addition, I understand that I 


am free to decline to answer any question or questions. 


4. I understand that I can ask for access to the information I provide and I can 


request the destruction of that information if I wish at any time prior to survey 


submission. I understand that following submission I will no longer be able to 


request access to or withdrawal of the information I provide. 


5. I understand that the information I provide will be held securely and in line 


with data protection requirements at the UWTSD and used just for this 


research study. 


6. I understand that my responses will be kept strictly confidential. I give 


permission for members of the research team to have access to my fully 


anonymised responses. I understand that my name will not be linked with the 


research materials, and I will not be identified or identifiable in the report or 


reports that result from the research. 
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7. I understand that signed consent forms will be stored securely by the 


researcher on a password-protected laptop, accessible only to the researcher 


and supervisor, until the end of the dissertation project. No identifiable data or 


recordings will be stored because the survey is anonymous. 


8. I agree to take part in the above study. 


 


__________________________  __________  ______________________ 


Participant name    Date   Signature 


 


__________________________  __________  ______________________ 


Name of person taking consent   Date   Signature 


 
 
 
 
Study Supervisor                Student Investigator 
Katie Sullivan       Mirabela Voican 
Katie.sullivan@uwtsd.ac.uk              1907947@student.uwtsd.ac.uk  
          
 


 


 



mailto:Katie.sullivan@uwtsd.ac.uk

mailto:1907947@student.uwtsd.ac.uk
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APPLICATION FOR ETHICAL APPROVAL – INTRODUCTORY NOTES



In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.



The University follows the OECD Frascati manual definition of research activity: 

“[C]reative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. 

As such this covers activities undertaken by:

· Members of staff (academic staff or support staff);

· Individuals holding honorary title from the University;

· Postgraduate research students;

In all of these cases ethical review is required regardless of discipline.



The individual undertaking the research activity is known as the lead researcher.



Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism. 



For most projects you will only need to complete sections in the main part of the form. A few projects will need more detailed ethical consideration and will need you to fill in sections in an appendix. At some points in this form you will be asked questions about your research in the following way:



		1

		Does your research involve <<something specific>>?

		YES

		Click to continue to appendix <<N>>

		NO

		Continue to the next section



		2

		Have you completed appendix <<N>>? 

		YES

		☐

		NO

		x







Clicking in the appropriate box will take you to the appropriate location in the text. At the end of each appendix is a box. Clicking on this will return you to the question that originally took you to the appendix.



		

		

		

		

		





		Return to the main form







NB These clickable links will only work if you are editing the document in the desktop version of Word, not the browser version. Please download and save the form before editing it.



Guidance notes are provided as comments or as text IN GREEN throughout this form. Please ensure that the comments are removed and that the green text is replaced by your own text or removed as appropriate BEFORE submitting this form.



Please ensure that you have read the UWTSD Research Ethics and Integrity Policy and the UWTSD Research Data Management Policy BEFORE submitting this form.








APPLICATION FOR ETHICAL APPROVAL

SECTION A: About You (Lead Researcher)

		1

		Full Name:

		Mirabela Voican 



		2

		Tick all boxes that apply:

		Member of staff:

		☐

		Honorary research fellow:

		☐



		

		Undergraduate Student

		☐		Taught Postgraduate Student

		☒		Postgraduate Research Student

		☐

		3

		Institute/Academic Discipline/Centre:

		Humanities and Social Sciences





		4

		Campus:

		

SA 1



		5

		E-mail address:

		

1907947@student.uwtsd.ac.uk 



		6

		Contact Telephone Number:

		





		7

		Project Title

		Foreign Nationals’ Experiences of Everyday Discrimination and Its Emotional Impact: A Qualitative Study in the UK





		8

		Proposed Start Date

		December 2025



		Proposed End Date

		March 2026





		For students:



		9

		Student Number:

		1907947



		10

		Programme of Study:

		MSc Applied Psychology 



		11

		Director of Studies/Supervisor:

		Dr Ceri Phelps/Associate Professor Paul B Hutchings 







SECTION B: Grant or Contract Funding 

		1

		Has your research been awarded, applied for, or intend to apply for external funding?

		YES

		Click to continue to appendix 1

		NO

		Continue to the next section



		2

		Have you completed appendix 1? 

		YES

		☐

		NO

		x







[bookmark: SEC_C]SECTION C:  Internal and External Ethical Guidance Materials

		Ethical Guidance Documents

Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.



		1

		UWTSD Research Ethics & Integrity Policy

		☒

		2

		UWTSD Research Data Management Policy

		☒



		3

		UWTSD Open Access Publications Policy

		☐



		4

		UWTSD Export Control Policy 

Required if Appendix 8 completed

		☐

		5

		UWTSD Trusted Research and Innovation Policy 

Required if research is taking place outside the UK

		☐



		6

		[List any other relevant documents here]

		☐









[bookmark: SEC_D]SECTION D: External Collaborative Research Activity 

		1

		Does your research involve collaborating partners at another institution or organisation?

		YES

		Click to continue to appendix 2

		NO

		Continue to the next section



		2

		Have you completed appendix 2? 

		YES

		☐

		NO

		x







[bookmark: SEC_E]SECTION E: Details of Research Activity

		Aims, Vision and Approach of the Research (maximum 200 words per section)

Please outline what are you hoping to achieve with your proposed work and how will you deliver it?



		1

		Research aims and objectives



		Aims

1. To explore what foreign university students in the UK see as daily forms of discrimination in their lives.

2. To understand day-to-day discrimination, they experience and how affects them.

3. To explore how students cope with the discrimination they encounter.

Objectives 

1. To gather qualitative information on students' thoughts, feelings, and attitudes towards their experiences of discrimination by providing them with the opportunity to write open-ended responses to questions in an unconstrained manner within the context of an anonymous online survey administered via Qualtrics.

2. To identify common themes and trends among all participants' written responses, through the application of Reflexive Thematic Analysis, in relation to their experiences regarding feelings of discrimination, emotional impact, and coping mechanisms.

3. To provide an overview of students' emotional responses regarding the experience of discrimination.

4. To investigate the ways in which students interpret and assign meaning to their experiences; and

5. To develop practical recommendations for universities and support services to enhance their ability to provide support to foreign national students by enhancing their emotional and psychological well-being.



		2

		Vision



		

This study is significant because many foreign national students experience discrimination, but their feelings and stories are rarely heard. Recognising their experiences will assist universities and support services in being able to help them better. This matters to psychology, and beyond, as discrimination plays an important role in learning, well-being, and overall life.

Also contributes to developing new knowledge by giving students the opportunity to talk about their experiences of discrimination in their own words. While previous studies rely heavily upon numbers and statistics, this study will tell the story of the lived experiences and emotions of foreign national students. This will help increase our understanding of individuals’ experiences of discrimination and how individuals cope with these experiences.

The study is timely given the growing number of international students in the United Kingdom and the increased focus on including and supporting mental health at UK universities.

According to data from UCAS, as of January 2023 there were an estimated 600,660 applicants for university places in the United Kingdom (1% increase from Jan 2022), out of which 118,800 were international applicants (2.7% increase from Jan 2024). In addition, data has indicated that Chinese applicants have increased by 8.9%, reflecting a renewed interest in UK higher education on an international scale (PBSA News; Knight Frank analysis of UCAS 2025 data).

With increasing awareness of discrimination and microaggressions, it is crucial that we are proactive and understand the experiences of foreign national students to ensure that UK universities can provide appropriate support and include all foreign national students in their efforts.

This study can support universities to develop a better support network and grow more inclusive environments. By understanding what foreign national students experience, institutions can formulate policies and services to improve. This may also help to create a more welcoming society and reduce the emotional harm caused by discrimination.



(this box should expand as you type)



		3

		Approach



		

This study employs a qualitative research design, using an online free-text questionnaire to

collect written accounts from foreign national students regarding their experiences of

discrimination. The data will be examined through Thematic Analysis, a method that

systematically identifies recurring patterns and themes within participants’ responses.

This approach is particularly well-suited to the study’s aims, as it enables students to share their

lived experiences in a secure and anonymous environment. The free-text format encourages

participants to express their emotions and perspectives in their own words, which is essential for

capturing the depth and authenticity of lived experiences.

The methodology is both feasible and effective; The online format ensures accessibility for

students and allows for the rapid collection of rich, detailed information without the need for time-

intensive interviews. It is proportionate to the study’s objectives, as the survey design directly

supports the exploration of emotional experiences in a manner that is both efficient and

meaningful. The online format also helps reduce potential discomfort, as participants can respond

privately and at their own pace.

The findings will provide valuable insights into how discrimination affects students and how

universities can strengthen their services and support systems. Because the results are grounded

in real student experiences, they can be readily applied to inform staff training, wellbeing

initiatives, and future policy development.

Data will be collected anonymously through Qualtrics, with access facilitated via a QR code

included in campaign materials.







		4

		Location of research activity

Identify all locations where research activity will take place.



		The study will take place online. 







(this box should expand as you type)







		5

		Will any of your research be undertaken outside of the UK?

		YES

		Click to continue to appendix 3

		NO

		Continue to the next section



		6

		Have you completed any of appendix 3? 

		YES

		☐

		NO

		x







[bookmark: SEC_F]SECTION F: Research Methods 

		Will the research activity include:

		YES

		NO



		[bookmark: _Hlk153204538]1

		Use of a questionnaire or similar research instrument?

		☒

		☐



		2

		Use of interviews?

		☐

		☒



		3

		Use of focus groups?

		☐

		☒



		4

		Use of participant diaries? 

		☐

		☒



		5

		Use of video or audio recording?

		☐

		☒



		6

		Use of computer-generated log files?

		☐

		☒



		7

		Participant observation with their knowledge?

		☐

		☒



		8

		Participant observation without their knowledge?

		☐

		☒



		9

		Access to personal or confidential information without the participants’ specific consent?

		☐

		☒



		10

		Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?

		☐

		☒



		11

		Performance of any acts which may cause embarrassment or affect self-esteem?

		☐

		☒



		12

		Investigation of participants involved in illegal activities?

		☐

		☒



		13

		Use of procedures that involve deception?

		☐

		☒



		14

		Administration of any substance, agent or placebo?

		☐

		☒



		15

		Working with live vertebrate animals?

		☐

		☒



		16

		Procedures that may have a negative impact on the environment?

		☐

		☒



		17

		Other primary data collection methods. Please indicate the type of data collection method(s) below.

		☐

		☒



		Details of any other primary data collection method:







(this box should expand as you type)

		

		







SECTION G: Research Participants 



		Research participants include people who will be taking part in your research as providers of research data (e.g. being interviewed, answering questionnaires, or doing user testing of hardware or software). This includes animal participants.



		1

		Does your research involve human or non-human participants?

		YES

		Continue this section

		NO

		Click to continue to section N









		Participant numbers and source

How will you ensure an appropriately convened sample group in order to meet the aims of the research? Give details for subgroups separately, if appropriate. How will any potential pitfalls, for example dual roles or potential for coercion, be addressed?



		1

		How many participants will be recruited and how was the number decided upon?

		



20 participants will be recruited. This number was selected because it is appropriate for a small qualitative study and provides sufficient written data to identify themes while remaining a manageable project for a master’s dissertation.







		2

		Who will the participants be?

		

Participants will be foreign national university students aged 18 or over who are studying in the UK at the University of Wales Trinity Saint David.





		3

		How will you identify the participants?

		



The Psychology Department’s Experiential Management System (EMS) will be used to recruit participants, allowing eligible students to voluntarily participate in the study in exchange for research participation credits. All participants will receive an identification code through the EMS for the sole purpose of recording their participation and to ensure a level of anonymity. The ID code will not be connected to any collected data, and the researcher will not have access to the participants’ names or identifying information.



Students from other departments will be able to voluntarily participate in the study through approved advertisements, including, but not limited to: Student Bulletin Boards or academic programs. The advertisements will direct potential participants to the Qualtrics survey via QR codes or hyperlinks and will include contact information for the researchers. Participation will be completely anonymous, and no identifying information will be collected during any time throughout the course of the study.





		4

		Will you be excluding any groups of people, and if so what is the rationale for that?

		

UK nationals and people under 18 will be excluded. UK nationals will be excluded because the study is specifically focused on foreign national’s experience of discrimination. People under 18 will be excluded as they are a vulnerable group who will require a further safeguarding process.





		5

		Will the research involve any element of deception?  If yes, please describe why this is necessary and whether participants will be informed at the end of the study

		



The study doesn’t involve any element of deception.







		6

		Describe whether participants will be able to withdraw from the study, and up to what point (eg if data is to be anonymised). If withdrawal is not possible, after a certain point, explain why not. 

		



Participants can withdraw from participating in this study before submitting the questionnaire. Participants can withdraw simply by closing the browser window, or by not pressing the "submit" button; if they choose to close the survey without submitting it, their data will not be saved.

This is in accordance with BPS Ethics Guidelines for Internet-Mediated Research (2021) which state that online studies must have a clearly and easily available mechanism for participants to withdraw from studies and that withdrawal procedures are to be 'robust and unambiguous.

Since responses to the questionnaire are fully anonymous, and no identifying information is collected, participants cannot withdraw their data after submission because the researcher will not be able to identify which responses belong to which participant. This is explicitly stated on the Participant Information Sheet, as well as prior to obtaining consent, in accordance with the BPS recommendation regarding time limits on participant withdrawal.

Because participants are informed that the study discusses a sensitive topic such as experiences of discrimination, they will be able to skip any questions they are uncomfortable answering. BPS Principles for Respecting Individual Autonomy, Privacy and Dignity applies to sensitive research conducted online and requires that participants maintain full control over what they disclose, and that they withdraw without consequence (Principle 1).

A reminder of the withdrawal process will be included at the start of the survey, and just before the "submit" button. Participants will be reminded of the withdrawal process to ensure they fully understand how to withdraw from this study, including how their data will be managed.







		7

		How long will the participant have to decide whether to take part in the research?

		





Participants will be given one week to determine their participation in the study. This will allow time for participants to read the information, evaluate whether they wish to participate, and complete the questionnaire at their convenience. The invitation email will include the date for the closing of the survey. Once the survey link has reached the deadline of one week, the survey will no longer be available, and the researcher will start analysing data, within the time constraints set by deadlines for completion of dissertations.





		8

		What arrangements have been made for participants who might have difficulties understanding verbal explanations or written information, or who have particular communication needs that should be taken into account to facilitate their involvement in the research?

		

The study has been designed in a way that is easily understood by potential participants who may have trouble comprehending what is written. All the questionnaires as well as other study-related materials will use plain, simple language without any technical terms. If there are any words that are considered technical, they will be explained clearly and completely within the context of the study.























SECTION H: Research with Vulnerable People 

		1

		Are your participants classed as vulnerable people?

		YES

		Click to continue to appendix 4

		NO

		Continue to the next section



		2

		Have you completed appendix 4? 

		YES

		☐

		NO

		x







[bookmark: SEC_I]SECTION I: Research Involving Animals 

		1

		Are your participants non-human animals?

		YES

		Click to continue to appendix 5

		NO

		Continue to the next section



		2

		Have you completed appendix 5? 

		YES

		☐

		NO

		x







[bookmark: SEC_K]SECTION J: Research with the Prison Service or the Probation Service

		1

		Are your participants staff or offenders within the Prison Service or the Probation service?

		YES

		Click to continue to appendix 6

		NO

		Continue to the next section



		2

		Have you completed appendix 6? 

		YES

		☐

		NO

		x







[bookmark: SEC_J]SECTION K: Health and Social Care Research

		1

		Are your participants selected due to their health or social care needs?

		YES

		Click to continue to appendix 7

		NO

		Continue to the next section



		2

		Have you completed appendix 7? 

		YES

		☐

		NO

		x







[bookmark: SEC_L]SECTION L: Types of Personal Data

		Personal Data

Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 and the Data Protection Act 2018)?

		YES

		NO



		[bookmark: _Hlk153191083]1

		Personal data means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants and transcription of such are considered to be personal data.

		x

		☐



		

		If you ticked YES, provide a description of the data and explain why this data needs to be collected:

		

		



		

Minimal demographic information about participants (age, gender, nationality, how long they've lived in the UK) will be collected to provide context for the participant group and to help researchers evaluate if experiences of discrimination are influenced by a participant's background. No personal identifiable information such as names, email addresses or any information that would identify individual participants will be collected, and all data collected will be kept completely anonymous.







(this box should expand as you type)







		Special Category Data 

Does the research involve the processing of special category data (as defined by the General Data Protection Regulation 2016 and the Data Protection Act 2018)?

		YES

		NO



		[bookmark: _Hlk153206093]2

		Racial or ethnic origin

		☒

		☐



		3

		Political opinions

		☐

		☒



		4

		Religious or philosophical beliefs

		☐

		☒



		5

		Genetic, biometric or health data

		☐

		☒



		6

		Sex life or sexual orientation

		☐

		☒



		7

		Trade union membership

		☐

		☒



		If you ticked YES to any of questions L2-L7, provide a description of the data and explain why this special category data needs to be collected to support the research and that it is in the public interest to do so:



		8

		

The study will obtain information related to nationality, or ethnicity, because the study will explore experiences of discrimination based on immigrant status faced by international students. The data is needed for an understanding of their experiences. All data shared will remain confidential.









(



		9

		Please describe how the research has been designed to gather the minimum amount of personal data necessary for the specified research purpose:



		

The survey is anonymous, as personal data collected for this study will consist of minimal details. It will not include any names, email, or student number. Instead, only basic non-identifying demographic information will be collected from the participants to describe their sample group.









(this box should expand as you type)



		10

		Demonstrate that the processing is not likely to cause substantial damage or distress to individuals and that their interests will be safeguarded:



		

There will likely not be any potential for harm or distress arising from participation in this study. The survey states that issues related to the topic are often sensitive to respondents, and if they feel uncomfortable with any of the questions, they can choose to skip them or withdraw from the survey altogether. At the end of the survey, support resource information will be available for those who may feel distressed by the study's content.





(this box should expand as you type)



		11

		Demonstrate that the data will not be used to take any action or make decisions in relation to the individuals concerned:



		

All the data collected for this study will only be used for academic research purposes. There will be no decisions or actions made regarding individual participants based upon the data collected and analysed. Data analysis for this study will be based on the themes derived from a collective analysis of all the responses received.







(this box should expand as you type)



		12

		Data should be anonymised wherever possible, either at point of capture or once collated. If the data cannot be anonymised, and if pseudonymisation is not possible, demonstrate why the that is possible.  If special category data cannot be anonymised, explicit consent to share that data must normally be obtained.



		

All data collected at the time of the survey will be stored in an anonymised state. Absolutely no identifying data will be collected. All comments and quotations will be made anonymous.







(this box should expand as you type)



		13

		If special category data cannot be anonymised, will you obtain explicit consent to share that data?

		YES

		NO

		N/A



		

		

		☐

		☐

		☒







SECTION M: Participant Information and Consent 



		Information for participants

It is normally expected that those participating in research should do so having given their informed consent. If this is not appropriate or practical, explicit justification must be provided, in line with prevailing disciplinary conventions.  Please note however, that informed consent to participate in the research is separate from consent to process (e.g. collect, analyse, store, reuse or share) personal data, as the University’s lawful basis for processing personal data in research activities is part of its ‘public task’. 

		YES

		NO

		N/A



		[bookmark: _Hlk156475507]1

		Will you obtain written consent for participation?

		☐

		☒

		☐



		2

		Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?

		☒

		☐

		☐



		3

		Will you tell participants that their participation is voluntary?

		☒

		☐

		☐



		4

		Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?

		☒

		☐

		☐



		5

		If the research is observational, will you ask participants for their consent to being observed?

		☐

		☐

		☒



		6

		Will you tell participants that they may withdraw from the research at any time and for any reason?

		☒

		☐

		☐



		7

		Will participants be made aware of how you will treat any information that may reasonably by considered as confidential? 

		☐

		☐

		☐



		8

		If your research requires your participants to sign up for a service provided by an external company or organisation will you inform them that their data may be stored and processed outside UWTSD?

		☐

		☐

		☒



		9

		Will you give participants the UWTSD Privacy Notice for Research?

		☒

		☐

		☐



		If you have answered NO to any of questions M1-M8, please provide justification detailing why this is necessary for the research.  



		10

		







(this box should expand as you type)



		Informed consent: Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before the research begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded. 



		11

		







(this box should expand as you type)



		Confidentiality: Confidential information refers to information that can be related to an identifiable individual, whether living or deceased, which is not in the public domain and which is given with the expectation that it will be kept confidential.  Under Common Law when an individual entrusts a researcher or research team with confidential information, the team must handle this in line with ‘reasonable expectations. In other words, confidential information should only normally be shared when there would be ‘no surprises’ for the individuals concerned. Where participants would not expect the researcher to be sharing their confidential information with others, researchers can manage their expectations by informing them of their intentions (e.g. in the participant information sheet or during discussions about participation) and asking them if they are happy with these plans. They should understand what is being proposed and what this might mean for them, before they decide whether the researcher can share their confidential information with others.  



		Please detail how you will treat confidential information:



		12

		







(this box should expand as you type)



		Copies of any written consent form, written information and all other explanatory material should accompany this application. If you have included these then please list the documents included here.



		13

		1. Participation Information Sheet

2. Consent Form 





		14

		Consent form attached?

		YES

☒

		NO

☐

		N/A

☐







SECTION N: Research with Potential Military Application

		1

		Does your research have any potential military application?

		YES

		Click to continue to appendix 8

		NO

		Continue to the next section



		2

		Have you completed appendix 8? 

		YES

		☐

		NO

		x







[bookmark: SEC_O]SECTION O: Use of Artificial Intelligence Tools

		Use of generative AI and other AI-based tools

There are a number of ethical issues relating to the use of generative AI and other AI-based tools, including data security, output bias, and output errors. In general you should assume that any generative AI or other AI-based tool that you pay to use is more secure and accurate than one which is free to use.



Will the research use AI tools to do any of the following:

		YES

		NO

		N/A



		1

		Capture data?

		☐

		☒

		☐



		2

		Generate and/or edit text?

		☐

		☒

		☐



		3

		Generate graphics?

		☐

		☒

		☐



		4

		Generate video?

		☐

		☒

		☐



		5

		Generate sound/music?

		☐

		☒

		☐



		6

		Generate code?

		☐

		☒

		☐



		7

		Generate synthetic data?

		☐

		☒

		☐



		8

		Analyse data?

		☐

		☒

		☐



		9

		Analyse personal or sensitive data?

		☐

		☒

		☐



		10

		Classify data?

		☐

		☒

		☐



		11

		Do you intend to use the free version of any AI tools?

		☐

		☒

		☐



		If you have answered YES to any of questions O1-O11, please provide justification detailing why this is necessary for the research.  



		12

		







(this box should expand as you type)









Section P: Research Data Management Plan



		1

		Data Summary



		The purpose of this study is to collect qualitative data through an anonymous online questionnaire, in the form of free-text open-ended written answers. Participants are asked to provide descriptions of times they have experienced everyday discrimination, how those experiences made them feel, how they understood their experience, and what kinds of ways they coped with their experience of discrimination. There are also additional questions regarding the effect of discrimination on participants' self-esteem and confidence, feelings of belongingness, and day-to-day life. All the questions were based directly on the research objectives, as well as on prior research regarding the impact of discrimination on emotional wellbeing, the Stress and Coping Theory, and the Social Identity Theory. 



		2

		Responsibilities



		The researcher (student) will manage, store, and secure the data. The project supervisor will ensure that data management is done according to the UWTSD Data Protection Policy and the BPS ethical guidelines, including Internet-Mediated Research Guidelines (2021), and the UK GDPR and the Data Protection Act (2018). These ethical guidelines provide assurances that all data will be treated with high respect for privacy, and remain confidential, and will be processed in a reasonable and secure way in accordance with the law.



		3

		Assessment of existing data



		No existing datasets will be used in this study. The study must include original qualitative data based on personal experience, so existing data could not be used. Existing datasets would not address the research question, so new data must be collected.



		4

		Management and curation of data



		The online Qualtrics questionnaire will be used to collect anonymous free-text responses and demographic information. Once the collected data is finalised, it will be downloaded from Qualtrics to a university-designated, password-protected OneDrive account for secure storage. The only individuals who will have access to this account are the researcher and project supervisor.

These files will also be organised into folders with descriptive labels, including the following: raw data files, cleaned data files, and analysis files. The data collection and data management procedures followed by UWTSD, with the guidance of the BPS and GDPR, will follow strict data management guidelines to guarantee that the data will be securely and consistently stored and managed.



		5

		Quality assurance of data



		To maintain quality throughout all phases, this study uses a qualitative free-text questionnaire to obtain rich descriptions of individuals' lives and personal thoughts and feelings. Prior to initiating any data collection, the Qualtrics survey will undergo testing to verify that the survey's questions are properly loaded, and the form is understandable as well as correctly displayed on various devices.

Throughout the collection period, the researcher will routinely monitor the survey link to ensure that it remains up and functioning. Once the collection period is complete, the data collected will be exported from Qualtrics to be securely stored in OneDrive. The exported files will be checked for completeness, formatting issues, duplicate entries, or errors. Version control will be used by saving each stage of the dataset as a separate file (e.g., “raw data,” “cleaned data,” “analysis file”) with clear dates.



		6

		Short-term data storage



		The collected information will be stored safely with Qualtrics, using their encryption and meeting both GDPR requirements and the standards of the university. When the survey has been closed, the principal researcher will download from the Qualtrics system as an encrypted file. The collected data will only be located on the researcher’s own password-protected laptop and always kept in a secure manner. Access to them will be limited to the principal researcher and the project supervisor. There will not be any backup copies kept anywhere else, and with the researcher's laptop being password protected and undergoing routine back-ups, the collected data will stay secure through the duration of the study.



		7

		Long-term data storage and preservation 



		The data does not require long-term storage as it is anonymous and will only be collected for this dissertation. The data will be stored until the dissertation is submitted and marked, after that time the files will be deleted in accordance with university protocol. Data from this study will not be put in an external dataset.



		8

		Documentation and metadata



		The dataset will include a brief description of how data was collected, when it was collected, sample description, and the aim of the study. Notes will be kept ensuring clarity and transparency.





		9

		Data sharing



		Data will not be shared since it is sensitive in nature and may hold personal experiences of discrimination. Only anonymised quotes may be integrated in the student dissertation. No open data will be shared in the public domain for any reason, and no funds were awarded for this purpose.



		10

		Copyright and intellectual property ownership



		The researcher (student) will hold copyright of the new data produced, in accordance with university policy. Any quotations derived from participation will not identify participants.



		11

		Resources



		The study require access to Qualtrics and University OneDrive, no other special resources are needed. No fundings or paid storage is required.







SECTION Q: Risk Assessment 



		
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 



If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  



		1

		Full risk assessment completed and appended? 

		YES

		NO



		[bookmark: _Hlk152919011]

		

		☐

		☒



		Risks to participants, researchers, and the University 



		2

		Social risks: disclosures that could affect participants standing in the community, in their family and their job.

		YES

		NO



		

		

		☐

		☒



		Risk: The risk of social harm is low because participation is anonymous and no identifying information will be collected. The study participants will not be asked to name specific people, organisations, or locations.





(this box should expand as you type)

		How will you address any risks?

Data collected in the study will be anonymised. Participants will be instructed not to provide any identifying information when answering their question(s). All data will be kept safe and quotations from the data will not identify the participant. Participants will have the option of skipping questions or stop the participation in the survey at any time.





		3

		Legal risks: activities that could result in the participant, researchers and / or University committing an offence; activities that might lead to a participant disclosing criminal activity to a researcher which would necessitate reporting to enforcement authorities; activities that could result in a civil claim for compensation

		YES

		NO



		

		

		☐

		☒



		Risk:





(this box should expand as you type)

		How will you address any risks?





		4

		Economic harm: financial harm to participant, researcher and / or University through disclosure or other event.

		YES

		NO



		

		

		☐

		☒



		Risk:





(this box should expand as you type)

		How will you address any risks?







		5

		Reputational risk: damage to public perception of University or the University / researchers’ reputation in the eyes of funders, the research community and / or the general public.

		YES

		NO



		

		

		☐

		☒



		Risk:

The risk of reputational harm is very low. The study objective is to understanding student experiences and does not evaluate or criticise specific individuals, departments, or institutions.





(this box should expand as you type)

		How will you address any risks?



To mitigate any reputational risk, the research has been designed to consider and present data in a balanced manner. The resulting outcomes will not be traced back to any one specific individual (university) or group. There are also additional safeguards put in place by following the ethics guidelines of the university, providing even further assurance against reputational harm.





		6

		Safeguarding risks:  Risk to young people, vulnerable adults and / or researcher from improper behaviour, abuse or exploitation. Risk to researcher of being in a comprising situation, in which there might be accusations of improper behaviour.

		YES

		NO



		

		

		☐

		☒



		Risk:







(this box should expand as you type)

		How will you address any risks?









		7

		Sensitive, embarrassing or upsetting topics. If research activity may include sensitive, embarrassing or upsetting topics or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities.  

		YES

		NO



		

		

		☒

		☐



		

In this study, participants are asked to discuss their experiences of discrimination, and this may cause discomfort for some participants. Participants will be informed that they can skip any questions they do not want to answer or stop participating in the study at any time. At the end of the survey, participants will be provided with information on support services available to them, if they experience any distress during the study. The survey does not include any questions regarding illegal behaviours.





(this box should expand as you type)



		

		Health and safety risks



		8

		Location hazards: for example: fire; visiting or working in participant’s homes; working in remote locations and in high crime areas; overseas travel; hot, cold or extreme weather conditions; working on or by water. Also hazardous work locations, such as construction sites, confined spaces, roofs or laboratories. For overseas travel, researchers will need to check country / city specific information, travel health requirements and consider emergency arrangements as part of their research planning. In all cases the University’s International Travel Policy must be followed.

		YES

		NO



		

		

		☐

		☒



		Risk:





(this box should expand as you type)

		How will you address any risks?









		9

		Activity hazards: for example: potentially mentally harmful activities; distressing and stressful work and content; driving; tripping, or slipping; falling from height; physically demanding work; lifting, carrying, pushing and pulling loads; night time and weekend working.

		YES

		NO



		

		

		☐

		☒



		Risk:







(this box should expand as you type)

		How will you address any risks?







		10

		Machinery and equipment: for example: ergonomic hazards, including computer workstations and equipment; contact with electricity; contact with moving, rotating, ejecting or cutting parts in machinery and instruments; accidental release of energy from machines and instruments.

		YES

		NO



		

		

		☐

		☒



		Risk:







(this box should expand as you type)

		How will you address any risks?





		11

		Chemicals and other hazardous substances: the use, production, storage, waste, transportation and accidental release of chemicals and hazardous substances; flammable, dangerous and explosive substances; asphyxiating gases; allergens; biological agents, blood and blood products. 

		YES

		NO



		

		

		☐

		☒



		Risk:





(this box should expand as you type)

		How will you address any risks?









		12

		Physical agents: for example: excessive noise exposure, hand-arm vibration and whole body vibration; ionising radiation; lasers; artificial optical radiation and electromagnetic fields

		YES

		NO



		

		

		☐

		☒



		Risk:





(this box should expand as you type)

		How will you address any risks?







		13

		Environmental risks: for example: accidental spillage of pollutants, damage to local ecosystems

		YES

		NO



		

		

		☐

		☒



		Risk:





(this box should expand as you type)

		How will you address any risks?













SECTION R: Disclosure and Barring Service



		Disclosure and Barring Service



		1

		If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.

		YES



		NO



		N/A





		

		Does your research require you to hold a current DBS Certificate?

		☐

		☒

		☐



		2

		If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.

		









[bookmark: SEX_S]SECTION S: Declaration

		The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.



In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Policy which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 





		1

		Name of applicant

		Mirabela Voican 



		2

		Electronic or written signature of applicant:

		MVoican



		3

		Date

		23/11/2025



		4

		Name of Director of Studies

		



		5

		Electronic or written signature of Director of Studies:

		



		6

		Date

		







Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

		1

		☒

		I have read the guidance notes supplied before completing the form.



		2

		☒

		I have completed all relevant sections of the form in full.



		3

		☒

		I have attached a copy of the Participant Information Sheet (PIS) or Consent Form



		4

		☐

		I have attached a completed copy of the Trusted Research and Innovation Checklist (where applicable)



		5

		☐

		I have attached a full risk assessment (where appropriate) 



		6

		☒

		I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice



		7

		☒

		I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Data Management Policy



		8

		☒

		I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Export Control Policy



		9

		☒

		I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Open Access Research Policy



		10

		I have completed the following appendices:

		1

		☒

		2

		☐

		3

		☐

		4

		☐



		

		

		5

		☐

		6

		☐

		7

		☐

		8

		☐







		

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.














[bookmark: APP_1]APPENDIX 1 – Grant or Contract Funding



		A1.1

		Has your research been awarded external funding?

		YES

		☐

		NO

		☒



		A1.2

		Have you applied for funding / awaiting decision?

		YES

		☐

		NO

		☒



		A1.3

		Are you intending to apply for funding?

		YES

		☐

		NO

		☒



		A1.4

		[bookmark: _Hlk152243903]Funding Body

		



		A1.5

		Lead institution (grant holder)

		



		A1.6

		If awarded, grant reference

		



		A1.7

		If awarded, grant value

		



		A1.8

		If awarded, start date and duration

		







		

		

		

		

		





		Return to the main form












[bookmark: APP_2]APPENDIX 2: External Collaborative Research Activity



		INSTITUTION 1                        



		[bookmark: _Hlk152247185]A2.1

		Name

		





		A2.2

		Researcher name and position 

		





		A2.3

		Role in project (e.g. co-investigator)

		





		A2.4

		Contact e-mail address

		





		A2.5

		External Ethical Approval

Please detail the ethical approval required and arrangements for this partner. See Section 14 of the UWTSD Research Ethics and Integrity Policy. If approved, please supply confirmation. 

		Obtained?

		YES

		NO

		PENDING



		

		

		

		☐

		☐

		☐



		[bookmark: _Hlk152841402]

		

		









		INSTITUTION 2                      



		A2.6

		Name

		





		A2.7

		Researcher name and position 

		





		A2.8

		Role in project (e.g. co-investigator)

		





		A2.9

		Contact e-mail address

		





		A2.10

		External Ethical Approval

Please detail the ethical approval required and arrangements for this partner. See Section 14 of the UWTSD Research Ethics and Integrity Policy. If approved, please supply confirmation. 

		Obtained?

		YES

		NO

		PENDING



		

		

		

		☐

		☐

		☐



		

		

		









		INSTITUTION 3                       



		A2.11

		Name

		





		A2.12

		Researcher name and position 

		





		A2.13

		Role in project (e.g. co-investigator)

		





		A2.14

		Contact e-mail address

		





		A2.15

		External Ethical Approval

Please detail the ethical approval required and arrangements for this partner. See Section 14 of the UWTSD Research Ethics and Integrity Policy. If approved, please supply confirmation. 

		Obtained?

		YES

		NO

		PENDING



		

		

		

		☐

		☐

		☐



		

		

		









Add additional collaborators as needed



		

		

		

		

		





		Return to the main form





[bookmark: APP_3]




APPENDIX 3: Research Undertaken Outside of the UK



		A3.1

		Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. Describe the measures you have taken to comply with these and provide evidence of approvals etc. If you live in the country where you will do the research then please state this. If you have a local research supervisor or research advisor then please give their contact details here.



		







(this box should expand as you type)



		A3.2

		Responsible Research and Innovation

If research is taking place overseas please refer to the UWTSD Trusted Research and Innovation Policy and complete the Trusted Research and Innovation Checklist and submit it with this form.



		A3.3

		Confirm that you have read the Trusted Research and Innovation Policy

		☐







		If you are a postgraduate research student working with a research supervisor or research advisor at your local university then you do not need to fill in any more sections of this appendix.

If you are working in a research collaboration with an overseas partner please complete the remaining sections of this appendix.

		Return to the main form





[bookmark: _Hlk160779412]

		Organisational Details



		A3.4

		Name of Organisation 



		



		A3.5

		Country where organisation is based:



		



		A3.6

		Registration number and name of registration body (examples of relevant registration bodies are government, tax, corporation, charity, educational authority):



		



(this box should expand as you type)



		A3.7

		What is the legal status of the organisation? (for example: public university, private university, charity, private company, non-profit making company, government research organisation, independent research organisation) Please include the date of foundation. Note: We may be required to ask for evidence of this at a later stage.



		



(this box should expand as you type)



		A3.8

		Is your organisation affiliated to any other organisation? (i.e. is the organisation legally part of a larger organisation or a group of larger organisations).



		



(this box should expand as you type)



		A3.9

		Name(s) of investigators in the organisation who will be responsible for the collaborative research and innovation 



		



(this box should expand as you type)









		About New Partners



		A3.10

		Why does a partner want to work with you?



		



(this box should expand as you type)



		A3.11

		What are they expecting in return for their financial support or involvement?



		



(this box should expand as you type)





		A3.12

		Is the organisation associated with a country which may be viewed as hostile to the UK or one which has different democratic and ethical values from our own? If you have ticked YES, please briefly describe below how you will maintain the UK’s democratic and ethical values within the research.

		YES

		NO



		

		

		☐

		☐



		





(this box should expand as you type)



		A3.13

		Has due diligence into the partner identified any involvement in research on behalf of the military or police with links to a hostile state? If you have ticked YES, please summarise below how you will prevent information from this research from being released to these organisations.

		YES

		NO



		

		

		☐

		☐



		





(this box should expand as you type)



		A3.14

		Set within the context of any information gained from due diligence, could your research be misused or have unintended applications which would be negative? If you have ticked YES, please summarise below how this might occur.

		YES

		NO



		

		

		☐

		☐



		





(this box should expand as you type)



		A3.15

		Are there any legal, regulatory or university policy constraints on undertaking your research with this partner? If you have ticked YES, please summarise these below.

		YES

		NO



		

		

		☐

		☐



		





(this box should expand as you type)



		A3.16

		Having considered the answers to questions A3.10-A3.15, are there potential reputational or ethical risks to you or the university? If you have ticked YES, please summarise these risks below.

		YES

		NO



		

		

		☐

		☐



		





(this box should expand as you type)









		About Research Relationships

		YES

		NO



		A3.17

		Are the terms of any proposed Memorandum of Understanding (MoU) in keeping with the expectations of your department and university?

		☐

		☐



		A3.18

		Are you providing existing intellectual property (IP), research data, confidential or personally identifiable data to the project? If so, how is this going to be protected?

		☐

		☐





		





(this box should expand as you type)



		A3.19

		Who will own any IP that is generated?



		



(this box should expand as you type)



		A3.20

		What plans do you have in place for protecting the resulting IP?



		



(this box should expand as you type)



		A3.21

		What contractual requirements are you able to put in place to protect the interests of your academic institutions?



		



(this box should expand as you type)



		A3.22

		What access will the research partner have to your IT network? If they do have access, what broader visibility might this provide?



		



(this box should expand as you type)



		A3.23

		Is there any physical separation or protection required between research in similar fields?



		



(this box should expand as you type)









		About Existing Partners



		A3.24

		Would proceeding with the research raise potential conflicts of interest with existing research partners? If you have ticked YES, please explain these conflicts below.

		YES

		NO



		

		

		☐

		☐



		





(this box should expand as you type)



		A3.25

		Have you spoken with your existing partners about any potential conflict of interest? If you have ticked YES, please briefly summarise their response(s) below.

		YES

		NO



		

		

		☐

		☐



		





(this box should expand as you type)



		A3.26

		Does any non-disclosure agreement for this project include an expectation that you will need to provide visibility to existing partners? If you have ticked YES, please explain below how this will be managed.

		YES

		NO



		

		

		☐

		☐



		





(this box should expand as you type)



		A3.27

		Will this research breach any existing contractual agreements that you, your department or university already have? If you have ticked YES, please explain below how this will be managed.

		YES

		NO



		

		

		☐

		☐





		





(this box should expand as you type)







		

		

		

		

		





		Return to the main form










[bookmark: APP_4]APPENDIX 4: Research with Vulnerable People



		Will the research involve data processing involving the following data subjects:

		YES

		NO



		A4.1

		Children under 16

		☐

		☐



		A4.2

		Adults with learning disabilities

		☐

		☐



		A4.3

		Adults with other forms of mental incapacity or mental illness

		☐

		☐



		A4.4

		Adults in emergency situations

		☐

		☐



		A4.5

		Prisoners or young offenders

		☐

		☐



		A4.6

		Those who could be considered to have a particularly dependent relationship with the investigator, e.g. members of staff, students

		☐

		☐



		A4.7

		People who have not given their explicit consent to participate in the project

		☐

		☐



		A4.8

		People engaged in illegal activities

		☐

		☐



		A4.9

		Any other people who can be considered vulnerable in the context of this project

		☐

		☐



		Please justify the inclusion of the above people (if applicable), explaining why the research cannot be conducted on non-vulnerable people.



		A4.10

		







(this box should expand as you type)



		Please give details of extra steps taken to assure the protection of vulnerable people participating in the research.  You should describe any arrangements to be made for obtaining consent from a legal representative.



		A4.11

		







(this box should expand as you type)



		It is the researcher’s responsibility to check whether a DBS check (or equivalent) is required and to obtain one if it is needed. Please confirm:



		A4.12

		DBS Check required? 

		YES

		NO



		

		

		☐

		☐



		A4.13

		DBS certificate obtained? 

		YES

		NO

		N/A



		

		

		☐

		☐

		☐







		

		

		

		

		





		Return to the main form










[bookmark: APP_5]APPENDIX 5: Research Involving Animals

		The use of animals in research is tightly governed and monitored by law and by the Home Office, specifically under the Animals (Scientific Procedures) Act 1986 and its accompanying codes of practice and processes. The Act regulates procedures that are carried out on protected animals for scientific or educational purposes that may cause pain, suffering, distress or lasting harm. Under the Act, a protected animal is ‘any living vertebrate, other than man, and any living cephalopod’. The University does not hold a Home Office issued Establishment Licence and therefore researchers must ensure that any proposed work involving animals is either exempt from the Act or falls outside of its scope. Exempted research, for example involving routine veterinary practice or clinical veterinary research, may still require external ethical approval from the Royal Society of Veterinary Surgeons. When undertaking collaborative research involving animals, the UWTSD Research Ethics Committee must be assured that the partner institution(s) conform to the appropriate regulatory framework or legislation, and have approval from their local Research Ethics Committee. Any such work must follow the guidance of the National Centre for the Replacement, Reduction and Refinement of Animals in Research, known as the 3Rs.  In all cases, advise must be sought from INSPIRE for any proposed research involving animals, either at UWTSD, or by research collaborators in partnership with UWTSD. This should be at the very early stages of research design, so that an appropriate due diligence exercise can be undertaken.



		Will the research involve any work with any of the following animals (including observation in their natural habitat)

		YES

		NO



		[bookmark: _Hlk156319509]A5.1

		Any living vertebrates, other than humans?

		☐

		☐



		A5.2

		Any living cephalopods?

		☐

		☐



		A5.3

		[bookmark: _Hlk156462984]Has INSPIRE undertaken an initial due diligence exercise?

		☐

		☐



		A5.4

		[bookmark: _Hlk156464303]Due diligence assessment appended to this application?

		☐

		☐



		Please provide a summary of the due diligence exercise, noting arrangements for compliance with the necessary regulatory frameworks and legislation. Please append the full due diligence assessment from INSPIRE. 



		[bookmark: _Hlk156464347]A5.5

		



(this box should expand as you type)







		

		

		

		

		





		Return to the main form










[bookmark: APP_6]APPENDIX 6: Research with Staff or Offenders in Prison Establishments and Probation Services 



		Research with staff and/or offenders in prison establishments, the Probation Service or within His Majesty’s Prison and Probation Services requires additional approvals.



		Will the research involve any of the following?

		YES

		NO



		A6.1

		Staff in prison establishments

		☐

		☐



		A6.2

		Offenders in prison establishments

		☐

		☐



		A6.3

		The Probation Service

		☐

		☐



		A6.4

		His Majesty’s Prison and Probation Services

		☐

		☐



		All researchers wanting to conduct research with staff and/or offenders in prison establishments, the Probation Service regions or within HM Prison and Probation Service (HMPPS) Headquarters are required to formally apply for research approval to the HMPPS National Research Committee (NRC). Before doing so, INSPIRE must undertake an initial due diligence exercise. If you have not contacted INSPIRE, please do so immediately. If YES to any of the above, please confirm:



		A6.5

		[bookmark: _Hlk156464314]Has INSPIRE undertaken an initial due diligence exercise?

		☐

		☐



		A6.6

		Have you applied to the HMPPS National Research Committee (NRC)?

		☐

		☐



		A6.7

		Has HMPPS National Research Committee approval been granted? If yes, please append to this application. 

		☐

		☐



		A6.8

		Due diligence assessment appended to this application?

		☐

		☐



		Please provide a summary of the due diligence exercise, noting arrangements for compliance with the necessary regulatory frameworks and legislation. Please append the full due diligence assessment from INSPIRE. 



		A6.9

		









(this box should expand as you type)







		

		

		

		

		





		Return to the main form










[bookmark: APP_7]APPENDIX 7:  Health and Social Care Research 

		All health and social care research must have a sponsor as defined by the Health Research Authority UK Policy Framework for Health & Social Care.  The University will under no circumstances act as the sponsor of health and social care research (i.e. that which requires approval by a NHS Research Ethics Committee). In all cases, therefore, an appropriate collaborating partner must lead the research.  Any health and social care research therefore requires an initial due diligence exercise, which will be undertaken by INSPIRE. The purpose of the due diligence exercise is to ensure that the University has the capability to undertake the research, either independently or in collaboration with research partners. This will include advice on suitable collaborative arrangements and the appropriate involvement of UWTSD researchers in the proposed research study.  This is likely to apply to the following areas:



		Will the data processing involve:

		YES

		NO



		A7.1

		Participants who have been recruited on the basis of medical and health conditions, life stage or other physical or mental attribute.

		☐

		☐



		A7.2

		Participants who will engage in physical exercise, activity or exertion of any kind, or who use exercise equipment, assistive devices or other apparatus for the purposes of the research study. This includes interventions that are minimally invasive.

		☐

		☐



		A7.3

		Patients and users of the NHS (including NHS patients treated in the private sector).

		☐

		☐



		A7.4

		Individuals identified as potential participants because of their status as relatives or carers of patients and users of the NHS.

		☐

		☐



		A7.5

		Patients who are cared for in private and voluntary sector nursing homes.

		☐

		☐



		A7.6

		Confidential patient information.

		☐

		☐



		A7.7

		Clinical trial of a medicinal product or medical device.

		☐

		☐



		A7.8

		Access to organs or other bodily material of past and present NHS patients, or any material consisting of or containing human cells.

		☐

		☐



		A7.9

		Use of human tissue (including non-NHS sources) where the collection is not covered by a Human Tissue Authority licence.

		☐

		☐



		A7.10

		Foetal material and IVF involving NHS patients.

		☐

		☐



		A7.11

		The recently deceased under NHS care.

		☐

		☐



		A7.12

		NHS staff or premises.

		☐

		☐



		A7.13

		Practising midwives conducting a clinical trial.

		☐

		☐



		A7.14

		Investigational medicinal product.

		☐

		☐



		A7.15

		Medical devices that are not CE-marked or CE-marked medical devices that have been modified or are being used for a new purpose.

		☐

		☐



		A7.16

		Exposure to ionising radiation.

		☐

		☐



		A7.17

		Other health and social care related research.

		☐



		☐





		Please specify 







(this box should expand as you type)

		

		



		Researchers proposing to work on projects involving health and social care research must check whether their study meets the HRA definition of research and whether it should undergo ethics review by a NHS Research Ethics Committee. If you have answered YES to any of questions A7.1-A7.17 then this is likely to be the case and sponsorship by a third party will be required. This can be checked via the Health Research Authority’s Decision Tool : https://www.hra-decisiontools.org.uk/research/  



		A7.18

		Does the research meet the HRA definition of research?

		YES 

		NO

		N/A



		

		

		☐

		☐

		☐



		A7.19

		Is the Research being sponsored by a collaborating partner?

		YES 

		NO

		N/A



		

		

		☐

		☐

		☐



		A7.20

		Has NHS ethics approval been granted?

		YES 

		NO

		N/A



		

		

		☐

		☐

		☐



		A7.21

		Has INSPIRE undertaken an initial due diligence exercise?

		YES 

		NO



		

		

		☐

		☐



		Please provide a summary of the due diligence exercise, noting arrangements for compliance with the necessary regulatory frameworks and legislation. Please append the full due diligence assessment from INSPIRE. If you have not contacted INSPIRE, please do immediately. 



		A7.22

		









(this box should expand as you type)







		A7.23

		Have you been granted NHS ethical approval?

		YES

		Click to continue to Section R

		NO

		Return to the main form












[bookmark: APP_8]APPENDIX 8: Export Control for Research with Potential Military End Uses

		Export controls apply to the physical, electronic or oral transmission outside the UK of applied research, sensitive technology, software and equipment that could potentially be misused, either directly or indirectly, for military purposes. These legal controls are a serious obligation and UWTSD researchers must actively manage the risks of these being misused to fuel conflict, threaten national security, support terrorism and crime, violate human rights or proliferate Weapons of Mass Destruction.  UWTSD’s Export Control Policy provides a clear six step process to determine if your research is covered by export controls. Please complete the following screening to judge if you need to compete a full export control assessment. If you are in any doubt, then please contact INSPIRE. Any research in UWTSD involving the following high-risk areas must be screened.

Will the research involve:



		Defence

		YES

		NO



		A8.1

		Military equipment and munitions

		☐

		☐



		A8.2

		Defence equipment, including satellites

		☐

		☐



		A8.3

		Technical data, including some border and port information

		☐

		☐



		A8.4

		Dual use research

		☐

		☐



		Materials and Technologies

		YES

		NO



		A8.5

		Nuclear materials, facilities and equipment

		☐

		☐



		A8.6

		Chemicals, microorganisms and toxins

		☐

		☐



		A8.7

		Electronics design, development and production

		☐

		☐



		 A8.8

		Computers

		☐

		☐



		A8.9

		Telecommunications

		☐

		☐



		A8.10

		Sensors and lasers

		☐

		☐



		A8.11

		Navigation and avionics

		☐

		☐



		A8.12

		Marine technology

		☐

		☐



		A8.13

		Composite materials

		☐

		☐



		A8.14

		Aerospace and propulsion

		☐

		☐



		Sensitive Information

		YES

		NO



		A8.15

		Cryptology

		☐

		☐



		A8.16

		Counterterrorism

		☐

		☐



		A8.17

		Counternarcotics

		☐

		☐



		A8.18

		Cyber-related

		☐

		☐



		A8.19

		Non-proliferation

		☐

		☐



		A8.20

		Transnational criminal organisations

		☐

		☐










		Genetic Resources

		YES

		NO



		A8.21

		Genetic material of actual or potential value

		☐

		☐



		A8.22

		Organisms, or parts thereof

		☐

		☐



		A8.23

		Populations (or organisms)

		☐

		☐



		A8.24

		Other biotic components of ecosystems

		☐

		☐



		A8.25

		Domesticated or cultivated species in which the evolutionary process has been influenced by humans

		☐

		☐







		Will you be exporting military or dual-use technology, now or possibly in the future? This information may take many forms, including:

		YES

		NO



		A8.26

		Physical transfer of goods, technologies, material or equipment

		☐

		☐



		A8.27

		Blueprints

		☐

		☐



		A8.28

		Plans

		☐

		☐



		A8.29

		Diagrams

		☐

		☐



		A8.30

		Models

		☐

		☐



		A8.31

		Formulae

		☐

		☐



		A8.32

		Tables

		☐

		☐



		A8.33

		Engineering designs and specifications

		☐

		☐



		A8.34

		Manuals and instructions

		☐

		☐



		A8.35

		Software

		☐

		☐



		A8.36

		Know-how

		☐

		☐







		Will your project transfer technology using any of the following physical methods?

		YES

		NO



		A8.37

		USB flash drives

		☐

		☐



		A8.38

		Portable hard drives

		☐

		☐



		A8.39

		Laptops

		☐

		☐



		A8.40

		Tablets

		☐

		☐



		A8.41

		Intangible forms by using electronic media, such as email, phone storage and cloud file sharing

		☐

		☐



		A8.42

		Physical exports

		☐

		☐







		Will your project involve any of the following?

		YES

		NO



		A8.43

		Oral transfer by phone or videoconferencing or presentations

		☐

		☐



		A8.44

		Travelling overseas for any purpose, while unintendingly carrying any of the above.

		☐

		☐



		A8.45

		Will you be hosting foreign visitors?

		☐

		☐










		If you answer YES to any of questions A8,1-A8.45 then you should complete a full export control assessment and append that to this application. Before doing this please contact INSPIRE who will advise further.

		YES

		NO



		A8.46

		Full export control assessment required?

		☐



		☐





		A8.47

		Full export control assessment completed?

		☐



		☐





		A8.48

		Full export control assessment appended?

		☐



		☐









		

		

		

		

		





		Return to the main form
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Participant Information Sheet





The title of the research project





Foreign Nationals’ Experiences of Everyday Discrimination and Its Emotional Impact: A Qualitative Study in the UK





Invitation to take part





You are being invited to take part in a research project. Before you decide it is important for you to understand why the research is being done and what it will involve. Please take time to read the following information carefully and discuss it with others if you wish. Ask us if there is anything that is not clear or if you would like more information. Take time to decide whether you wish to take part.





This research is being carried out as part of a master’s dissertation at the University of Wales Trinity Saint David (UWTSD). It is not externally funded.





Who has ethically reviewed the project?  





This project has been ethically approved by UWTSD Research Ethics Committee. 





What is the purpose of the project?





This project focuses on the experiences of international students at UK universities with everyday discrimination, their emotional responses to this discrimination, and how they cope with the effects of discrimination. The project is expected to take about three months to complete from the start of data collection until the writing of the dissertation, including analysis.





Why have I been chosen?





You have been invited to take part in this study because you are a foreign national studying in the University of Wales Trinity Saint David therefore able to provide insights on the topic explored in this study.


To take part, you must be:


· A foreign national (non-UK origin).


· Aged 18 or over.


· A current university student at the University of Wales Trinity Saint David.





Do I have to take part?





It is up to you to decide whether to take part. If you do decide to take part, you will be given this information sheet to keep and be asked to sign a participant agreement form.  We want you to understand what participation involves, before you decide on whether to participate. 


If you or any family member has an on-going relationship with UWTSD or the research team, e.g. as a member of staff, as student or other service user, your decision on whether to take part (or continue to take part) will not affect this relationship in any way. 





Can I change my mind about taking part?





Yes, you can stop participating in study activities at any time before pressing the submit button without giving a reason.  





If I change my mind, what happens to my information? 





After you decide to withdraw from the study, we will not collect any further information from or about you.  


As regards information we have already collected before this point, your rights to access, change or move that information are limited. This is because we need to manage your information in specific ways for the research to be reliable and accurate.  Further explanation about this is in the section below. 








What would taking part involve? 





If you decide to participate, you will fill out an anonymous online survey on Qualtrics. The survey contains a few open-ended questions related to your experiences regarding everyday discrimination, your feelings in those moments and how you coped with them.


The completion of the survey should take you approximately 20 - 25 minutes, but you are free to skip any questions you do not want to answer.








Will I be reimbursed for taking part? 





No. There is no payment for taking part in this study. Participation is voluntary.





What are the advantages and possible disadvantages or risks of taking part?





Whilst there are no immediate benefits to you participating in the project, it is hoped that this study may help universities better support their international student population and increase services around their wellbeing and inclusion.





Whilst we do not anticipate any risks to you in taking part in this study, you may feel uncomfortable when discussing incidents of discrimination. You are free to stop taking the questionnaire at any point, skip any questions, and withdraw prior to submitting your answers. You will receive contact information for appropriate support sources (e.g., your university's wellbeing services) upon completing the questionnaire.





What type of information will be sought from me and why is the collection of this information relevant for achieving the research project’s objectives?





The questionnaire will ask about your:





· Experiences of everyday discrimination.





· Emotional responses to these experiences.





· How you made sense of them.





· Coping strategies you used.





· Basic demographic information (e.g., age, gender, nationality).





This information is needed to understand participants’ experiences and address the study’s research aims.





How will my information be managed?





University of Wales Trinity Saint David (UWTSD) is the organisation with overall responsibility for this study and the Data Controller of your personal information, which means that we are responsible for looking after your information and using it appropriately.   Research is a task that we perform in the public interest, as part of our core function as a university.   





Undertaking this research study involves collecting and/or generating information about you.   We manage research data strictly in accordance with: 





· Ethical requirements; and 


· Current data protection laws.  These control use of information about identifiable individuals, but do not apply to anonymous research data: “anonymous” means that we have either removed or not collected any pieces of data or links to other data which identify a specific person as the subject or source of a research result.   





UWTSD’s  Research Participant Privacy Notice sets out more information about how we fulfil our responsibilities as a data controller and about your rights as an individual under the data protection legislation.  We ask you to read this Notice so that you can fully understand the basis on which we will process your personal information. 





Research data will be used only for the purposes of the study or related uses identified in the Privacy Notice or this Information Sheet.  To safeguard your rights in relation to your personal information, we will use the minimum personally identifiable information possible and control access to that data as described below. 





Keeping your information if you withdraw from the study





If you withdraw from active participation in the study, we will keep information which we have already collected from or about you, if this has on-going relevance or value to the study.  This may include your personal identifiable information. As explained above, your legal rights to access, change, delete or move this information are limited as we need to manage your information in specific ways for the research to be reliable and accurate.  However, if you have concerns about how this will affect you personally, you can raise these with the research team when you withdraw from the study. 





You can find out more about your rights in relation to your data and how to raise queries or complaints in our Privacy Notice. 





Retention of research data 





Project governance documentation, including copies of signed participant agreements: we keep this documentation for a long period after completion of the research, so that we have records of how we conducted the research and who took part.  The only personal information in this documentation will be your name and signature, and we will not be able to link this to any anonymised research results. 








Contact for further information 





If you have any questions or would like further information, please contact: 


Research student: Mirabela Voican (1907947@student.uwtsd.ac.uk ) 


Research Supervisor: Katie Sullivan (Katie.Sullivan@uwtsd.ac.uk )





In case of complaints


Any concerns about the study should be directed to the University’s Data Protection Officer at the address below or by email at: foi@uwtsd.ac.uk 





Mr Paul Osborne 


The Data Protection Officer


University of Wales Trinity Saint David


Swansea Business Campus


High Street, Swansea


SA1 1NE








Finally





If you decide to take part, you will be given a copy of the information sheet, and a signed participant agreement form to keep.





Thank you for considering taking part in this research project.
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Participant consent form





Version number & date: 


Research ethics approval number: 


Title of the research project: Foreign Nationals’ Experiences of Everyday Discrimination and Its Emotional Impact: A Qualitative Study in the UK


Name of researcher(s): Mirabela Voican








										     Please initial box


1. I confirm that I have read and have understood the information sheet dated [DATE] for the above study, or it has been read to me. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.








2. I understand that taking part in the study involves completing an anonymous online questionnaire with free-text written responses. 


3. I understand that my participation is voluntary and that I am free to stop taking part and can withdraw from the study at any time without giving any reason and without my rights being affected.  In addition, I understand that I am free to decline to answer any question or questions.





4. I understand that I can ask for access to the information I provide and I can request the destruction of that information if I wish at any time prior to survey submission. I understand that following submission I will no longer be able to request access to or withdrawal of the information I provide.





5. I understand that the information I provide will be held securely and in line with data protection requirements at the UWTSD and used just for this research study.





6. [image: ]I understand that my responses will be kept strictly confidential. I give permission for members of the research team to have access to my fully anonymised responses. I understand that my name will not be linked with the research materials, and I will not be identified or identifiable in the report or reports that result from the research.


7. I understand that signed consent forms will be stored securely by the researcher on a password-protected laptop, accessible only to the researcher and supervisor, until the end of the dissertation project. No identifiable data or recordings will be stored because the survey is anonymous.





8. I agree to take part in the above study.








__________________________		__________		______________________


Participant name				Date			Signature





__________________________		__________		______________________


Name of person taking consent			Date			Signature














Study Supervisor					           Student Investigator


Katie Sullivan 						Mirabela Voican


Katie.sullivan@uwtsd.ac.uk 			             1907947@student.uwtsd.ac.uk 
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