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[bookmark: _Hlk54639423]A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners based on a observation of a critical incident 

Critical incidents are used in the teaching profession when looking at significant events that happen during the teaching day that then can be used as an ‘critical incident’ for teachers to reflect on their actions and therefore see the implications of these actions. (Tripp, 2012) explains that these incidents don’t always seem to critical to begin, but then become ‘critical’ when analyzed. We may see some of these incidents as routine behaviors/ actions and we may have mirrored these actions from observing other practitioners without considering the possibility of them being a ‘critical incident’.  (Richards and Farrell, 2010) as cited by (Joshi, 2018) mentions that critical incidents are ‘unplanned and unanticipated event’, as for this these incidents often do not get considered and can often be repeated throughout the school day.   The use of critical incidents also links to being a reflective practitioner where teachers continuously reflect on their teaching in order to progress and impact on future their future teaching, therefore having a positive impact on students’ learning, the teachers’ level of self- awareness and it can also create a greater level of self- awareness for the teacher. (Tripp, 2012) mentions that reflective teaching is a professional approach to teaching and is therefore essential. As part of reflecting on the observations that were undertaken in the school I chose to reflect on the critical incident I had observed where a student asked for help on a piece of work and was not given any assistance as there was an assumption that the student should know what to do by now. 

Observation
[bookmark: _Hlk53660369]This research was undertaken in a primary school that is split into two departments in different buildings (Infants and juniors). These observations were located at the junior department of the school in a year 4 class (8 to 9 years old). Throughout the observations the students and school have been referenced as child A, child B, School X for example in order for data protection. Before beginning the observations the researcher discussed with the class teacher what would be included in to the observations and also the aim of the research, (British Educational Research Association (BERA), 2018) instructs that researchers should inform participants as well as they can what is involved and what is expected from them during the study. The researcher recognised the participants right to withdraw at any time for any reason (British Educational Research Association (BERA), the teacher was also informed of this. In terms of this study there was no one who wanted to withdraw from this study. This also linked to (UNCRC, 2010) where every child has the right to express their views to all matters where they are involved , where they should be taken seriously at all times. The class that was observed had 30 students and 2 members of staff and the classroom were sat in rows facing the front and given their own individual learning packs in order to try and reduce the spread of Covid-19.

Methodology
When looking different types of methodology in order to see what would be most suitable for these observations, it was decided that using structured style observation was most suitable where the observer used a template (steer document) that was provided by the university in order to record the observation.  The observer chose to write down what they could during the observations and then to add any necessary notes later, concentrating on the observations to ensure that no key information is missed throughout. A weakness to this type of study is that if the event happened in a different way to which was anticipated, the observer may not be fully ready to record the incident (Kumar, 2014). As a result of this, the observer chose to record all the information that was possible and then remove any unnecessary information after the observation.  Although this approach was effective during this observation this way of recording can also have a negative effect on the observation as some of the key interaction could be missed when the observer is taking detailed notes. An observant/ non-participant approach was used during the observations, this approach was used as this would give the observer a greater opportunity to observe the class with minimum change to their behaviour compared to any other school day. Participants may feel influenced change their actions or their behaviors when they know that they are getting observed this is known as the (Hawthorne effect)(Kumar, 2014). Throughout the school day the observer sat at the side of the classroom recording information, briefly answering pupils if they needed any assistance but generally concentrating on the observations. (Kumar, 2014) explains that a non-participant type of observation is when the researcher does not get involved in the activities but remain a passive observe where they draw conclusions from watching and listening to activities. An issue with this type of observation is that the observer may unconsciously get drawn in and become involved in the observation (Papatheodorou, Luff and Gill, 2013), this may happen if they are approached by a student. In the case of this observation the students were encouraged not to move around the classroom unless necessary due to covid 19 restrictions therefore the observer was only briefly interrupted. Another weakness to this using this type of observation is that interpretations may be bias and interpretations may differ from another observer. In terms of this it is crucial that observers must not add any information or personal opinions to the observations. (Papatheodorou, Luff and Gill, 2013, p.69) explains that the observer should challenge their attitudes to enhance self-awareness of possible bias within their research where this may be influenced by a dislike to certain behaviours or actions. This can be done through looking for research to support what they are writing. 
Four purposes 
      A critical incident that occurred during the observation can be seen in Appendices 2 where a student asks for help from the teacher as they were unsure of one of the questions on the number formation math sheets. When the student asks the teacher for help the teacher replies ‘we have done number formation for a while now, you should be able to do this by now’. The teacher then moves on with the task and the student is still not sure what to do therefore does not complete the task. This critical incident connects to the Donaldson’s four purposes in several ways (Donaldson, 2015). The first connection is to the purpose that children and young people should become ambitious, capable learners. The critical incident connects to this purpose as the student  is not encouraged to ask questions in the class and the dismissal of her question may prevent her from having the confidence to ask the teacher a question in the future. There has been research in the past that indicates the importance of students asking question in the classroom, theorists such as Loris Malaguzzi emphasise this as they believe education is all about asking questions (Pound, 2006).  The critical incident also relates to a second purpose that is children and young people should become enterprising, creative contributors as students learn behaviours from their teachers, and therefore may not ‘give their energy and skills so that other people will benefit’ in the future as they may learn behaviours such as not answering questions from the teacher. The third purpose that they critical incident relates to is that children and young people will be healthy, confident individuals. The critical incident connects to this purpose as it is having an effect on the students’ ability to build on their mental and emotional well-being by developing confidence, resilience and empathy. This is because the student may lack confidence in the future as they may be concerned with getting a question wrong or may feel as though they are not allowed to ask questions. This may also link to the element on this purpose where they can have the confidence to participate in performance. The relationship aspect of this critical incident may also link to this purpose that all children and young people should be healthy confident individuals as the incident may impact the students ability to form positive relationships based on trust and mutual respect. They may lack the confidence as they may not feel it is appropriate to ask questions or may be concerned about what response they get. Although the more negative aspects of this critical incident have been mentioned there are also positive aspects of the incident that connect to Donaldson’s four purposes. One that connects to ‘healthy confident individuals’ is that it may also impact the students’ ability to face and overcome challenge and also encourage the skills and knowledge to manage everyday life as independently as they can. The teacher encourages this throughout her observation as she encourages the student to look over their work independently to reach a solution (although the student was not able to reach a solution in this instance). 

Literature review
      Throughout this critical incident there was one aspect that stood out and that was the teachers’ expectations where the teacher expected the child to have the skills and knowledge in order to complete the task independently. Although in general learning independently has a positive effect on students learning there are many factors that should be taken into consideration such as the work being challenging but also achievable and also the student receiving any aids to scaffold their learning.  The element of scaffolding the children’s learning relates to Vygotsky’s model of the zone of proximal development. (Fani and Ghaemi, 2011, p.1550) notes that Vygotsky (1978, p. 86) defined the 
“ZPD as the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance or in collaboration with more capable peers”. 
(Gauvain and Cole, 2009) explains that the zone of proximal development concentrates on what learning has already been achieved developmentally and how this learning matures. Therefore in this case the teacher wanted to use the skills they had learned in previous lessons in order to work at this task independently.  This also links to the new curriculum for wales as it mentions that all learners should develop the ability to regulate their own thinking, this can be done through independent learning as it gets the student thinking more about their learning as they have got to find the answer for themselves (Curriculum for Wales guidance, 2020). (Lakin, 2013, p.6) notes that in order for children to learn independently the child must have the motivation to learn. It is explained that this motivation can come from the information being relevant and accessible for the learner and most the key actor is that the child wants to learn it. Adding an element of enjoyment to the students learning can also give them this motivation for learning as often they can learn without realising as they are enjoying their tasks. This is often seen when the element on play is brought in the classroom, although this is limited in the key stage 2 class observed due to Covid 19 restrictions. Maria Montessori had a key interest in learning through movement and senses where this was influenced through the environment to support the child’s motivation to learn (Pound, 2006).  Although having expectations that are too high for the student can have a negative effect on the students learning it is also important to mention that they can also have a positive influence on learning. (Arshad, Wrigley and Pratt, 2012) explains that these teacher expectations can be important to the pupils learning where it can have a positive influence on the pupils’ motivation. This can be seen during this observation as the teacher is encouraging the student to develop their learning with the expectation because the teacher knows what the student can do. 
        The second area that was research relating to the critical incident is linked to the student emotional well-being whereby reflects on the importance of positive relationships (specifically with the teacher in this case) and also how these important relationships impact on other areas such as the students confidence and communication skills with others in the classroom. These types of relationships be microsystems for the child/student (Ashiabi and O’Neal, 2015). It is crucial that children and young people can gain positive relationships with their teachers as spend most of their time with them during the school term. However, different to earlier attachments the child has achieved (such as with parent/caregiver) the child’s secure relationship with the teacher is shared with all the other students in the classroom (Lamb, 2005) as noted by (Veríssimo et al., 2017). As a result of this, the teacher must share time with all the class, this may impact the amount of time they are able to spend with each individual child where they are answering individual questions the student is asking(this may be the case in the critical incident seen in appendix 2).  (Weave,2015) as mentioned by (Howard, Burton and Levermore, 2017) emphasises that teachers are well placed to notice any behavioural changes which may indicate a problem. The teacher should also be approachable, particularly in the case where a child may want to confide in them. Although creating these positive relationships is key in the classroom for successful teaching and learning(Aultman, Williams-Johnson, & Schutz, 2009) as written by (Newberry, 2010),   it is also important to note that the teacher may object or confront students’ behaviour of low work engagement in the classroom in order to progress the students’ learning (Claessens et al., 2017). The relationship the student has with their teacher may impact the students learning in several ways as seen above, this includes the students’ motivation. (Brinkworth, McIntyre, Juraschek and Gehlbach, 2018) explains that when a student like certain teachers they have a greater motivation to try harder and perform better. They mention that this may be influenced by the teacher’s behaviours to start as they may develop affinity towards more highly achieving students as they may produce greater work that presents what the teacher has taught them, therefore making the look good. Overall, we know that the relationships the student has and the quality of these relationships is key and has a significant impact on their academic success along with their cognitive, emotional and affective growth (Hamre and Pianta, 2006; Martin et al., 2007) as noted by (Verissimo et al., 2017), they also mention that this also influences the student’s social adjustment in school including their relationships with their peers.
[bookmark: _Hlk54592447]       The third area of research that was conducted in relation to the critical incident was the students’ engagement with their learning. When looking at this critical incident there was an assumption that the student would know what to do because they have been doing that task for a while, it would be important to take into consideration that the student may not have taken in any or all of the information from previous lessons. Kyriacou (2001) as cited by (Lakin, 2013, p.4) explains that when a person’s behaviour changes when they are engaged in the process of learning. They may interact more and may keep eye contact on the teacher or task.  (Brookfield, 1998) states that a researcher may interpret a student’s silence as being engaged when in fact they are just distracted. There are several ways to engage students in their learning, asking question or getting them to ask questions would be one way of doing so. These and other high-quality classroom interactions gain more student engagement in the learning, this is often seen particularly in emotionally supportive teachers (Havik & Westergard, 2020) as noted by (Kengatharan, 2020).  Student engagement is a key factor when delivering lesson that are high quality where they also relate to the students’ performance and student’s satisfaction (Kahu, 2013) as cited by (Kengatharan, 2020). It is also mentioned by (Konold et al.,2014) as cited by (Kengatharan, 2020) that student engagement is regarded as a critical factor in regards of outcomes for both students and teachers. Other factors that can impact student engagement within the classroom includes the teaching style/ approach used. There are many different teaching styles that can be used and it is important to note that all students learn differently and may get more engaged in their learning when a more formal approach to teaching and another child may not get engaged in a formal approach to teaching at all. (Inayat and Ali, 2020) explains that curiosity and exploration in the learning environment also contributes to students engagement within the classroom unfortunately Covid 19 restrictions has had a negative impact on the student’s opportunities for this type of learning as the students are sat in rows and are encouraged not to move around the classroom in an attempt to keep the students safe. (Inayat and Ali, 2020) also explains that the sitting that is undertaken in a formal approach to learning like the sitting in rows that is seen throughout my observations can be demotivating for the students, as a result of this the student may not participate as much and therefore wont be as engaged in their learning. Alongside this, it is important that in order for students to be engaged in their learning, the students perceive their learning to be meaningful and also challenging where it is tailored to their personal interests or learning goals (Garn & Jolly, 2014) as cited by (Chandra Handa, 2020). It is interesting to point out that it may be difficult to create learning that is meaningful and challenging for every student in a class of 30, where there is a big difference in the progression of their learning and also where the students learn in different ways. 
Reflection/Evaluation
              When looking at critical incidents before conducting the observations it was difficult to plan what was going to be looked for during the observations and what types of critical incidents would be observed. I found this difficult before going into the school as many of the examples that I had researched beforehand were seen every day in general classrooms. I had not realized the impact these ‘incidents’ have on the students’  learning, therefore I was concerned that I would not be able to spot these ‘critical incidents’ during the school day where I might mistake them for common practice within the classroom. I was also concerned as our bridging had been reduced from three days down to one day, where we still needed to get the same amount of information for our observations/ critical incidents, although I had gained enough information for this assignment the lack of time during the observations may have had a negative impact on the research content as I may have had more incidents to choose from if there were opportunity for more observations. When conducting the observations it was surprising to learn how often these ‘critical incidents’ occur ( as I had many I could choose from throughout my observations) and also how they become critical incidents after the incidents have been reflected upon. When looking through the observations I had highlighted incidents throughout and then used reflective models to ensure they were ‘critical’. First I researched the method used by David Tripp and used this as my approach where I first wrote down all of the information from the incident and then reflected on the incident , where this then created the ‘critical incident’. I also researched Gibbs reflective model before conducting the research and found this was an interesting way of reflecting on my own future teaching practice and incidents within that practice as it includes the aspects of what you could have done and what you would do if the incident were to happen again to continuously develop the teaching practice throughout my career. When looking at the critical incident I had chosen that can be seen in Appendix 2 the first aspect that was highlighted was the dismissal of the question, but through reflection I was able to pick several aspects out of the incident and also found the more I researched the more relevant information was found. When looking at the critical incidents I found I was looking more for negative critical incidents or looking at the negative aspects of these incidents. I found that this may be as they were easier to research and reflect upon, therefore I had found some positive research to support the teachers’ actions like the positive impact independent learning has on the students’ development.
    Undertaking these observations (as seen in the appendices) has had a positive impact on my own personal and professional development as it has shown be the impact every incident has on the students’ learning and also demonstrates the importance of becoming a reflective teacher throughout my career. It was also surprising to see that a ‘critical incident’ may include both positive and negative aspects when reflected. This is seen in terms of independent learning throughout this observation as there may be key areas that need to be reflected upon like the students’ engagement in the classroom so that they have the knowledge and understanding to undertake the work independently. Therefore, independent learning isn’t effective if the student doesn’t have prior knowledge or understanding to begin. After reflecting on this critical incident, if this situation arose for me I would assist the student in their learning by answering any questions they had as the student did not complete the task by the end of the lesson when given the opportunity to complete the task independently. I would also look at the teaching style I had used to encourage the students’ engagement throughout the lessons, it would also be effective to observe all the other students’ learning to also ensure they had taken the learned information needed form lesson. The reason I would choose to look at these areas of my teaching is because the literature that I had researched supports the hypothesis of the importance of the importance of student engagement, positive relationships and scaffolding students learning alongside independent learning within the classroom. 
Conclusion 
Throughout the observations a non-participant structured style was used, this was effective in giving the information needed  in order to reflect on the teaching practice and to also research different areas of the critical incident to gain a greater understanding of the teachers actions. This has been an effective approach to reflecting on these incidents and has highlighted the importance of being a reflective practitioner in Wales.  (Pedagogy for professional learning - Hwb, 2020) notes that it is important for teachers to have opportunities to reflect critically and candidly on their practice and they should also be open to the reflections of others in order to improve or develop their practice. This also includes a reflective practice within schools where it is important to reflect on your practice throughout their career, to develop their practice as the curriculum develops. It was also effective to look at the different areas that contribute to good teaching and the importance of effectively managing all these areas within your classroom. Looking back at the observation approaches, this was most effective for the information needed for the critical incidents as all the information was written down so that no information was missed when looking for critical incidents. If I were to do these observations again, I would try and use a different incident that had more positive areas of concentrate as a lot of the research seem to have negative effects of critical incidents. It would have also been beneficial to observe the class doing the work in the previous lessons that contributed to that lesson as this may have affected the incident if the student were engaged throughout those lessons. Overall, the approach used had a positive effect on the quality of information given during the observations. Therefor the observations were effective for critically evaluating and identifying next steps of an observed critical incident. 
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Appendices
Appendix 1 
OBSERVATION / FIELD NOTES 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:29/09/20 ,  09.30 am ,   Year 4 class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
This is an Numeracy lesson indoors in the classroom where the students are concentrating on Number formation. It is about the middle of this unit of study as they have been doing it for a few weeks. Students do alot of pair work but will be going on to do more independent work in next lesson. 






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
   The students engage in the task from the beginning. Some students are still completing previous work but everybody else gets straight to work in their pairs.







	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
 
     The students are sat in rows based on their level of progression. This is effective in this classroom as there is a big difference between the highest and lowest progression levels. There was also an LSA sat at the front row to help the students when needed.








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

      The students listen to the teacher when she explains the task and then gets straight to work when she has finnished explaining. The students are able to use the number formation cards correctly, this shows they understand the task. There is pictures of numbers around class to assist the students if needed around the classroom. 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The students are given opportunities to work in pairs to think of how to write the number the teacher gives. This is productive as it gives the students opportunity to think about their learning and use their kinesthetic learning. 









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
 
The students are able to use existing knowledge to put the numberplace cards together to create the correct number. Students who were struggling at the beginning of the task become more confident with practice and were able to contribute more at the end of the task.




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher says to the student ‘we have done number formation for three weeks now, you should know how to do this by now’.













Appendix 2 
CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/20 . 9.30 am.   Year 4 class

This is a Numeracy lesson where the students are looking at number formation using number place cards. The task involves the whole class where the students are sat in rows based on their level of progression (lowest at the front). The teacher is stood at the front and an LSA working with the front row. 









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The students are working doing Math sheets based on number formation. They are able to use their number place cards for assistance if needed. At one point one student asks the teacher for help with the task. The teacher replies ‘ We have done number formation for a while now, you should know how to do this by now’. As a result of this the teacher carried on with the task without helping the student. The teacher assumed the student knew what they were doing as believes they should know what they are doing by now. 

























Appendix 3 
OBSERVATION / FIELD NOTES 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/20 ,   1pm             Year 4 class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
       The teacher is doing ICT with the students. The students are creating spidergrams about recycling. The students have created spidergrams on the chromebooks in previous lessons but are now starting one on recycling. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
     The students have a positive attitude towards learning during this task as they enjoy using the chromebooks to do ICT work within the classroom.








	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
  The students have all been given a chromebook each and the teacher is showing the class what to do on the big electronic whiteboard. The students contribute to the class spidergram and the do it themselves on the chromebook. They are able to add extra ideas to the class spidergram after they have copied it. 









	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The students are given clear instructions before the task begins and are given their login details on their ‘ICT passport’ to help them get online. The class spidergram is left on the electronic whiteboard throughout the lesson to assist the students if needed. 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher gets the students engaged by having them to contribute their ideas to the ‘recycling spidergram’ The students are then able to watch the teacher create the spidergram which enables visual learning. 








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
    The students use existing knowledge when creating the spidergram. The children are able gain knowledge on the topic ‘recycling’ and this task as enabled the students to practice their digital skills. 








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
    - The teacher is very descriptive when describing the tasks and also when telling the students to tidy up.

· Teacher goes up to a child and tells them discretely and tells them they need to start taking part.  















Appendix 4 
CRITICAL INCIDENT IDENTIFICATION RECORD 2 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/20, 1pm,          Year 4 class
The students are using their ICT/ digital skills during this session to create a spidergram on the chromebooks. The whole class is involved and following the teachers’ instructions as she shows them on the screen.










	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
As the students are creating their spidergrams on the chromebooks and contributing to the discussion of what we include in our recycling, one student is distracted. The student seems to be looking elsewhere around the classroom and does not engage in the task. The teacher goes up to the student discretely and tells them they need to start taking part. This made me think is there was a reason he wasnt taking part? What was distracting him from the task. 





















Appendix 5
OBSERVATION / FIELD NOTES 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:   29/09/20, 9 am,   Year 4 class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Literacy – students are finnishing previous work of writing sentences. There is a wide range of ability in the classroom therefore some students are continuing their spelling as this work is too difficult. The lesson is in the classroom where the students are sitting in rows based on their level of progression.





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)  

Some children have finished the task therefore are sitting down talking to eachother. Some of the others are doing the task , but some are getting distracted by the students that have finished their task. 
    







	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The students have descriptive words around the classroom that link to the task. The teacher stands up throughout the lesson helping any students that need any assistance. 








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
  The students are engaging in previous learning terefore understand the task. The teacher has written in the student books what mistakes the students need to correct. Some students need more assistance as they do not understand where they have made a mistake.









	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

     Students are given examples of adjectives and there was more complex vocabulary listed around the classroom to assist the students in their writing tasks. 










	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

    Students were encouraged to look over their previous work to see if there were any mistakes- and to correct these mistakes if there were any. Many of the students made similar mistakes in their work which was not making a complete sentences that made sense. The students were encouraged to read over their sentences to correct their mistakes. 









	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Many students made similar mistakes where they were concentrating so much on the adjectives that they were forgetting to finnish the sentence.












	


Appendix 6 
CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Students are participating in literacy work by writing sentences describing The Iron man. The classroom includes the teacher and one LSA who is working with a one-to one. The LSA also helps the front table with their work. 







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Students were looking over their work and correcting any mistakes they have done. Students were bringing up work to the teacher without correcting their mistakes. Many of the students had the same mistake and also didnt understand how they had made a mistake. These students were not making complete sentences, so their sentences did not make sense. An example of this was ‘ The Iron man had massive long’. This could have been because they were concentrating so much on the adjectives that they were forgetting to write the whole sentence. The students could see their mistakes when reading over their work. 

























Appendix 7
OBSERVATION / FIELD NOTES 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:  29/09/20, 8.30 am        Year 4 class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
     Literacy – The students are doing spelling whilst others are waiting to go to the toilet and wash their hands at the beginning of the lesson. Students all go at the beginning of the day as they share toilets with two other classroomsand only two students can go to the toilet at one time (this saves time throughout the day).The lesson takes place in the classroom where they are practicing words they have done previously.





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


The classroom is quite noisy as there are students moving around and not many settling down. The top groups seem to be contributing to the task more compared to the bottom tables. 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

   The students are sat in rows based on their levels of progression. The students do not move seats at all during the school day due to covid. The students are given learning aids around the classroom to help their learning.




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The students are given these spelling activities most days in the first session so they become familiarised with these words and get more practice on their spelling. These words are written down so that they can check they are correct using the technique : 
 ‘ Look,say,cover, write and check’.








	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

   The students are given their own learning packs due to covid 19. This includes items such as stationarym whiteboard pen and laminated table of spelling words. This is beneificial for the students learning environment as it enables the students to carry on with work without the distraction of getting any items they may need. Some students were confident with their spellings therefore lacked the element of challenge within their work. Some students did not contribute to the spelling task at all.









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
   The students assess where they are and decide how they can improve using the technique ‘ look, say, cover, write and check’. 









	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Students were taking their time in the cue to the toiet and were in no rush to start their spelling task. 
· Students are noisy when going to the toilet and washing hands, therefore a child with ASD in the class gets unconfortable and asks for his ear muffs.











Appendix 8 
CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20 , 8.30am    Year 4 class

Literacy – this lesson involved the whole class, teacher and LSA (one-to-one). Some students are doing their spelling as others are waiting to go to the toilet and wash their hands.








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Students have whiteboard pens and laminated speling sheets in their learning pack. Students are then able to ‘look, say, cover, write and check’with the words to check their spellings. There is a lot of  and noise  in the classroom as some students are messing around when waiting in the que to go to the toilet. These students are taking their time when going to the toilet and are only having 5 minutes on the task compared to others that are having 30 minutes.
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