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[bookmark: _Toc1170387405]PG Cert tHE – The use of Generative Artificial Intelligence (AI)- Declaration. 
MODULE CODE: UNHE 7009 

ASSESSMENT COMPONENT: Portfolio 
 
STUDENT NAME: Parese Ahmed
 
STUDENT NUMBER: 1912353
 

 
Use of Generative AI in Assessment 
 
 
 
 
	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☒
 
No   ☐


 
 
 
 
 
 
 
 
 
AI Acknowledgement  
I confirm that I have not presented any AI generated materials as my own work in this portfolio. 
However, I acknowledge that I have used or may have used the AI in the research , and proof reading of my portfolio 
The details are provided below:
I acknowledge the use of Grammarly (https://www.grammarly.com/) on 16 January 2025 to check my work using the prompt(s): 
1. Please check the following text for correct grammar and syntax. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 

I acknowledge the use of ChatGPT (https://chatgpt.com/) on 2 December 2025 to verify the accuracy of my identification of alignment with the UK Professional Standards Framework (UKPSF). The prompt I used was:
"Check whether my teaching and learning activities align with the UKPSF Areas of Activity (A1–A5), Core Knowledge (K1–K6), and Professional Values (V1–V4). Provide feedback on whether my descriptions accurately reflect these dimensions.
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
























[bookmark: _Toc2029064209]Teaching Statement – PG Cert HE: Effective Teaching and Assessment in Higher Education
As Deputy Programme Manager to the BSc in Health and Social care at the University of Wales Trinity Saint David IICL Birmingham Campus, module lead for various modules across the programme and lecturer at both level 5 and 6, my approach is focused on empowering, supporting and teaching students to become competent professionals and critical thinkers, ready to navigate the complexities of healthcare and social work. I aim to inspire ethical, compassionate practitioners aligned with professional and regulatory guidelines. Teaching is inherently relational, so I prioritise creating an environment where students feel supported, valued, and challenged. My philosophy is grounded in “empathetic mentorship,” using my own experiences to show students what is possible. I emphasise inclusivity, engagement, and the development of practical, evidence-based skills that students can apply both academically and professionally (Miller et al., 2025).
At the University of Wales Trinity Saint David IICL, where the student body is largely non-traditional and from underrepresented backgrounds, I adapt my teaching to be flexible, culturally competent, and responsive. I strive to meet the diverse academic and cultural needs of my students, ensuring that both content delivery and assessment contribute to their growth as competent professionals (Bakogiannis, 2023; Johnson & George, 2022).
Teaching Style and Strategy
I employ a blended learning approach, combining face-to-face lectures, in-class activities, and online learning through Moodle. This is particularly effective in Health and Social Care, where connecting theory to practice is essential. As module leader for BMHP5016 Principles of Health and Social Care, I use case-based learning and real-world problem-solving to bridge the gap between academic knowledge and professional practice. I also encourage peer discussions and group presentations to encourage collaboration and communication skills which are essential for professionals (Kahu & Nelson, 2018; Maskell & Collins, 2017).
Active learning plays a central role in my approach. I believe students engage most effectively when actively involved in the learning process. I use gallery walks, role-playing, in class research tasks, and reflective exercises to help them take ownership of their learning and connect theories to their own experiences. This aligns with constructivist learning, where students are encouraged to actively shape their learning (Mensah, 2015). Digital platforms like Moodle, MS Whiteboard and Padlet also enhance engagement, offering interactive quizzes and discussion boards (Earl, 2024).
As a module leader for BSc Health and Social Care, I ensure assessments are aligned with both academic and professional competencies, informed by the PV8 and module descriptors. I design creative assessments such as portfolios, podcasts, and debates, that encourage students to apply theoretical knowledge in practical contexts. Feedback is formative and personalised – mostly face to face in class, or written via email for those that prefer, helping students understand their strengths and areas for improvement prior to submission (Nicol & Macfarlane-Dick, 2006; Johnson & George, 2022). I also facilitate the opportunity for my lecturing teams to collaborate in module meetings, and in particular to ensure consistency and standardisation in the assessment process and address any discrepancies constructively following relevant policies and procedures (Nicol & Macfarlane-Dick, 2006).
Experience and Development
Having come from a diverse background myself, I understand how students may process information differently and how lived experiences can impact their outlook on the world and approach to learning. This perspective of lived experience, informed by social cognitive theory (Bandura, 1986), helps me build meaningful relationships with learners. My experiences at the University of Wales Trinity Saint David IICL have deepened my understanding of the diversity in how students learn, prompting me to adopt a flexible teaching style. I actively seek feedback from students through module surveys and discussions to adapt my approach and ensure their active involvement in their education (Kahu & Nelson, 2018). I also collaborate closely with the rich array of support staff such as wellbeing, disability, study skills tutors, assessments, and student engagement to better support and signpost students where necessary.
One area of development has been managing academic misconduct cases, for which I am currently an Academic Misconduct Officer. This has strengthened my understanding of academic integrity and the importance of maintaining trust in the learning environment (Johnson & George, 2022; Earl, 2024). Additionally, moderating other modules has exposed me to a variety of teaching methods and assessment strategies, allowing me to reflect on and refine my own practice and have professional and constructive conversations with my colleagues (Maskell & Collins, 2017).
Research-Informed Practice
My teaching is informed by pedagogical research, particularly in areas like active learning, student-centred teaching, and inclusive education. For instance, research on assessment for learning has encouraged me to incorporate more formative feedback opportunities (Carless, 2015). I also draw on frameworks such as those from the Care Quality Commission (2025) to ensure my students are prepared for the practical realities of health and social care sectors.
Conclusion and Future Development
Looking forward, I am committed to further developing my teaching and leadership in Higher Education by exploring digital innovations in health and social care education, such as simulation-based learning and virtual reality, and taking part in programmes such as the Aurora Leadership Development Programme (Advance HE, 2025). I also plan to deepen my engagement in the scholarship of teaching and learning, using my classroom experiences as a foundation for inquiry. My goal is to continue refining my pedagogical approaches to better support students’ academic, professional, and personal growth that are rooted in the UKPSF (2023).
In conclusion, my teaching philosophy is centred on creating an inclusive, engaging, and academically rigorous environment. I aim to prepare students not only for successful careers but for meaningful contributions to academia and the communities they serve.

[bookmark: _Toc1043157293]Reflective Report on a Teaching Intervention Cycle in BMHP5014 Creativity and Value Creation

Introduction: Rationale, Context and Standards
This reflective report applies Gibbs’ (1988) cycle: Description, feelings, evaluation, analysis, conclusion, and action plan to document, interrogate and enhance a teaching intervention conducted in BMHP5014 Creativity and Value Creation.

I have been the module lead for this module over the last two years and the discussed intervention replaced an outdated e‑learning assessment element that proved inaccessible (specifically incompatible with text‑to‑speech software and diverse learner needs) with a portfolio-based, multimodal assessment design aligned to module learning outcomes, and supported by scaffolded class content. The change was enacted as a teaching cycle in an action research frame - diagnosing → planning action → taking action → evaluating action with emphasise on purposeful reflection, gathering multiple sources of evidence, stakeholder consultation, and rigorous evaluation of effectiveness (Morris, 2007)
This intervention cycle evidence practices against the UK Professional Standards Framework (PSF 2023), integrating Professional Values (V1–V5), Core Knowledge (K1–K5) and Areas of Activity (A1–A5) woven throughout the account, and as a separate mapping list (Advance HE, 2023).

1) Description — What happened?
[image: ](Image sourced from Moodle)
A student disclosed persistent difficulties using the e‑learning assessment portal, which was a marked component for this module, because it was not compatible with her text‑to‑speech software provided by the university to support her with her learning. She also highlighted incompatibility with other needs for her and fellow students with learning difficulties such as dyslexia and dyspraxia. The previous assessment design required students to switch between multiple screens and platforms - reading instructions in one system, completing tasks in another, and uploading files elsewhere to evidence their learning. For students using assistive technologies like text-to-speech or split-screen setups, this fragmented workflow created significant barriers. Dyslexic and Dyspraxic learners faced challenges due to increased cognitive load when moving between interfaces and processing information.

Research shows that dyslexia or dyspraxia can affect working memory, making it harder to retain information while switching contexts. Processing speed is often slower, so frequent screen changes add strain. Visual stress caused by inconsistent layouts and navigation disrupts focus, while fragmented workflows break continuity, leading to errors or missed details (Du and Zhang, 2022).

These barriers resulted in longer completion times, higher risk of misunderstanding instructions, and increased anxiety or frustration. Students reported feeling overwhelmed by constant context switching, which negatively affected confidence and performance.
[image: ](Image sourced from Moodle: E-learning Topics students were asked to complete)
Universities in the UK have a legal duty under the Equality Act 2010 to provide reasonable adjustments to ensure assessments are accessible - including for students using university‑provided assistive software (Cameron et al., 2019). It ran counter to the module’s ethos of creativity, inclusion and value creation. This led myself as module lead to question “How can I improve what I am doing?” and “Is what I am doing really working?”.

 I framed the issue as a diagnosis. Through consultation with the programme manager, I planned and enacted a redesign. Collaboratively we extracted the essential knowledge embedded in the e‑learning and reframed it as structured, accessible PPT-based class content and activities. We then introduced a portfolio template of set tasks explicitly aligned with the module descriptor and learning outcomes, inviting students to evidence learning through multiple modalities -podcasts, concept maps, reflective writing on class activities, and guided research tasks. It was also important to clarify aims, gather evidence, and consider stakeholders and feasibility in this intervention; these considerations informed both the plan and its evaluation (CAST, 2018).

Intervention – The Single Portfolio Approach
To address these issues, I redesigned the assessment into a single, integrated portfolio hosted within one platform – MS word. Instructions, submission fields, and guidance were consolidated into a single interface, reducing cognitive load and improving accessibility. This approach supported assistive technologies like text-to-speech and screen readers without requiring split-screen navigation. It also aligned with Universal Design for Learning principles by providing clear navigation, downloadable instructions, and multimodal options for expression (Whitehead, 2023).

The intervention was piloted in BMHP5014 and following positive feedback and evidence of improved accessibility and engagement, mirrored in a similar module (BMHP5015 – Building your Personal Brand for Sustainable Employment) and shared with the London campus, which adopted the approach. Thus, the cycle progressed from diagnosis to planning and action, and towards a developing evaluation of effectiveness, as urged by the teaching cycle model (Petty, 2014).
Throughout the intervention, I actively demonstrated UKPSF Areas of Activity through concrete actions:
· For A1 (design and plan learning activities), I redesigned the assessment by extracting content from the inaccessible e-learning module and creating a scaffolded portfolio template aligned with BMHP5014 learning outcomes.
· For A2 (teach and support learning), I facilitated interactive workshops that guided students in completing the multimodal tasks such as podcasts and concept maps.
· A3 (assess and give feedback) was evidenced by formative feedback sessions ran as academic support sessions with myself outside of classroom hours where students could share any concerns, I could review their assessments and provide further guudance.
· A4 (develop effective learning environments) was achieved by ensuring compatibility with assistive technologies which promoted inclusivity and transparency.
Core Knowledge was deeply embedded throughout the intervention and shaped every decision I made. My subject expertise (K1) and understanding of appropriate pedagogic methods (K2) guided the redesign of assessment tasks to ensure they were authentic and aligned with the module’s aims. Rather than replicating the outdated e-learning format, I applied principles of constructive alignment to create tasks that demanded creativity and critical engagement.
 Knowledge of how students learn (K3) informed the scaffolding strategy, which drew on Universal Design for Learning principles to support diverse needs through choice and gradual complexity. This was complemented by accessible media workflows that ensured compatibility with assistive technologies, meeting both pedagogic and legal requirements. Finally, evaluation methods (K5) were embedded through systematic feedback collection and adoption evidence across campuses, enabling me to judge effectiveness and iterate improvements.
Professional Values were equally central to the process and evident in practice. Respect for individual learners (V1) was demonstrated by removing barriers for students with disabilities, ensuring that text-to-speech compatibility and alternative formats were built into the design. Widening participation (V2) was achieved by offering flexibility and choice in assessment modalities including those with diverse learning needs, empowering students to select formats and approaches to the tasks that suited their strengths and interests. Decisions were grounded in evidence (V3), drawing on accessibility legislation and UDL research to justify and shape the intervention. Adaptability to context (V4) was evident in mirroring this design for different modules and sharing the approach with the London campus, where it was successfully adopted. Above all, the cycle reflected a commitment to effectiveness and impact (V5), using iterative evaluation to enhance student experience and uphold professional standards (Advance HE, 2023).

2) Feelings — What were you thinking and feeling?
Initially, I felt a mix of concern and urgency. The student’s experience suggested the assessment pathway was inadvertently excluding some learners, and that we might be misaligned with legal accessibility obligations and best practice for inclusive design (Central Digital and Data Office, 2024). That discomfort was productive: it spurred immediate critical reflection and a commitment to act.
As the redesign took shape, my feelings shifted towards confidence and motivation. Seeing the portfolio design emphasise choice, authenticity, and creative expression resonated with Universal Design for Learning (UDL): we were moving from “fixing the learner” to removing barriers in the environment and offering multiple means of representation, action/expression, and engagement (CAST, 2024). 
Emotionally, this cycle reaffirmed my values: respecting individual learners and diverse communities (V1), widening participation and equality of opportunity (V2), and evidence‑informed practice (V3). It felt ethically necessary to remove barriers, pedagogically sound to embrace multimodality, and professionally aligned to PSF 2023 to document change as action research, as advocated for in foundational texts on teaching practitioner inquiry (Carr & Kemmis, 1986). 

3) Evaluation — What was good and what was not so good?
The strengths were clear. First, accessibility improved markedly. By moving essential content into accessible PPT with clear structure and by offering alternative formats (e.g., audio via podcasts, visual via concept maps, textual via reflections), Students using text‑to‑speech could engage more readily, and those with different learning preferences had choice in how to demonstrate outcomes. Citation.
Second, the approach enhanced inclusion and agency. Portfolio tasks invited creativity and authentic work, echoing UDL guidance that choice and multimodality are productive levers for inclusion. This fit BMHP5014’s conceptual focus on creativity and value creation, strengthening student voice and ownership in assessment (CAST, 2018).
Third, the model showed scalability and transferability. Adoption by a similar module BMHP5015 and by the London campus suggested the design is context‑resilient and aligned with PSF’s emphasis on effectiveness and impact, inclusion and context across diverse settings (Advance HE, 2023). 
However, there were limitations. Students unfamiliar with podcasting, concept mapping, or creating accessible media required additional guidance and time. Designing guidance for the portfolio including how‑to guides on creating accessible audio (podcasts) and visuals (concept maps), came with extra workload and process support that had to be planned upfront. Early evaluation relied heavily on qualitative feedback and team reflections; to meet PSF expectations around effectiveness and evidence‑informed practice, we needed mixed‑methods evaluation including engagement analytics, attainment by modality, and structured student voice (QAA, 2023)

4) Analysis — What sense can I make of the situation?
The situation highlighted how gaps in legacy materials can inadvertently limit learner participation and restrict opportunities for creativity. Students who were unfamiliar with podcasting, concept mapping or producing accessible media needed additional guidance and time, which meant that developing clear how‑to resources and support materials required significant upfront planning and workload. Early evaluation of the intervention relied mainly on qualitative feedback and team reflections; however, to align with the UKPSF’s emphasis on evidence‑informed enhancement of teaching and assessment, a more robust mixed‑methods approach was needed, incorporating engagement analytics, attainment patterns across modalities and structured student voice (AdvanceHE, 2023).
This regulatory frame converges with pedagogic ethics: effective teaching (A2) and effective learning environments (A4) hinge on removing barriers and respecting diversity (V1, V2), applying evidence‑informed approaches (V3) and appropriate learning technologies (K4) (Advance HE, 2023).
The redesigned assessment better satisfies UDL: by offering multiple means of representation, action/expression, and engagement, students can choose modalities that suit their strengths and accessibility needs. UDL reframes variability as predictable and calls on educators to design for agency, authenticity, and choice, principles operationalised through the portfolio tasks (Meyer, Rose and Gordon, 2014).
The action research framing provided a rigorous cycle - diagnose, plan, act, evaluate - that promoted reflexivity and methodical change. In particular, the slides urge purposeful reflection, trust‑building, and multiple sources of data to ensure the accuracy of judgments, and they pose feasibility and stakeholder questions that kept the intervention anchored and ethical (McGill & Beaty, 2001). 
1

5) Conclusion — What else could I have done?
The intervention successfully addressed an accessibility barrier and enriched creative assessment, but there are further steps I could have taken. First, I could have designed a more rigorous evaluation plan from the outset, triangulating quantitative data (engagement metrics, submission modality patterns, attainment distribution, deadlines met) with qualitative evidence (student focus groups, reflective logs, peer reviewers’ notes) to increase validity and reliability, as urged by citation needed
Finally, I could have widened stakeholder engagement (students, disability services, learning technologists) prior to rollout to ensure broad buy‑in and enhance the ethical robustness and feasibility of the change, in line with the slides’ guidance to consult widely and anticipate problems. This might also have accelerated scaling and knowledge exchange across campuses. Citation needed. 

Action Plan — What will I do next time?
Collaborate with the Disability Support Team
 Before introducing the new assessment method, I will meet with the Disability Support Team to ensure it is accessible and aligns with Universal Design for Learning (UDL) principles. This proactive approach helps embed inclusivity from the start rather than applying reactive adjustments (Almeqdad et al., 2023; Camedda, Banks & Ringwood, 2024).
Gather practical feedback and evidence
I will evaluate the impact by not only capturing combining student feedback (via surveys and focus groups) but opening the analysis to grade analysis, and peer observation. Using mixed-methods evaluation provides a richer understanding of effectiveness and equity in assessment (Soicher, Baker & Thomas, 2024).
Share and refine collaboratively
Finally, I will share findings in a teaching exchange and prepare a case study with anonymised student work and feedback. This collaborative approach supports continuous improvement and aligns with PSF principles on inclusivity and impact (Advance HE, 2023).

UKPSF (PSF3) Reflection Threaded Through Practice
This teaching cycle demonstrates sustained engagement with PSF (2023).
·  In design and planning (A1), I clarified aims, aligned tasks to outcomes, and applied UDL to remove barriers
·  In teaching and support (A2), I delivered scaffolded sessions, guided students in choosing modalities, and offered formative feedback.
· In assessment and feedback (A3), the portfolio diversified expression and mandated accessible submission standards; reflective components encouraged metacognitive growth.
· In environments and student support (A4)
· In professional development (A5), I engaged with literature and institutional prompts evaluated effectiveness with mixed methods, and shared practice for collective enhancement
                                                                                     (Advance HE, 2023). 
Core Knowledge refers to the essential understanding and skills that underpin effective teaching in higher education, as defined by the UK Professional Standards Framework (UKPSF). These include subject expertise, pedagogical methods, understanding how students learn, use of technologies, and approaches to evaluating practice (Advance HE, 2023).

Core Knowledge in Practice

· K1 – Subject Material Contextualised
 I aligned the assessment with module content on creativity and value creation by designing tasks that required students to apply theoretical frameworks to real-world scenarios. This ensured subject knowledge was embedded in authentic contexts.
· K2 – Appropriate Methods in Assessment Design
 I implemented a multimodal portfolio assessment, allowing students to choose between written, visual, or audio formats. This method supported diverse learning preferences and demonstrated flexibility in assessment strategies.
· K3 – Understanding Students’ Learning Needs
 I applied Universal Design for Learning (UDL) principles by providing multiple means of representation and expression. For example, I offered clear guidance, examples, and scaffolded support to help students engage confidently with the new assessment method.
· K4 – Effective Use of Learning Technologies
 I ensured all resources were accessible by using captioned media and structured documents. I also integrated the VLE for submission and feedback, creating a streamlined and inclusive workflow.
· K5 – Evaluation Methods for Continuous Improvement
 I collected mixed-methods evidence, including student surveys, focus groups, and analytics from the VLE, and triangulated these with peer observation notes. This approach provided a comprehensive evaluation of the assessment’s effectiveness
                                                                                         (Advance HE, 2019)

Professional Values Enacted
Professional Values are the ethical principles that underpin teaching practice in higher education. They ensure that educators respect diversity, promote equality, use evidence-based approaches, and consider the broader context of learning. These values guide how teaching decisions are made and how inclusive, effective learning environments are created (Advance HE, 2023).
Professional Values in Action – Applied in My Teaching and Learning Cycle
· V1 – Respect for Individual Learners and Diverse Learning Communities
 I demonstrated V1 by collaborating with the student who bought forward the concern before introducing the new assessment method. This ensured accessibility and removed barriers for students with specific needs, embedding inclusivity from the outset.
· V2 – Promote Participation and Equality of Opportunity
 I offered students a range of modalities for the assessment and provided clear guidance and examples. This widened participation and allowed learners to experience a range of formats that suited their strengths but also challenged them appropriately in an accessible way.
· V3 – Use Evidence-Informed Approaches
 I applied UDL principles when designing the assessment, drawing on research and institutional guidance to ensure compliance and inclusivity.
· V4 – Acknowledge the Wider Context
 I considered institutional policy and campus-wide transferability when planning the assessment, ensuring that the approach could be scaled and aligned with programme goals.
· V5 – Maintain a Sustained Focus on Effectiveness and Impact
 I evaluated the new assessment method using qualitative data – student and lecturer feedback.


                                                                                             (Advance HE, 2023).


How was this intervention evaluated?

To measure the effectiveness of the new assessment method, I implemented a structured evaluation process using multiple mechanisms. First, I conducted focus groups with students after submission to gather qualitative insights into their experiences, perceived fairness, and accessibility of the task. Second, I held meetings with lecturers teaching on the module to review workload implications, clarity of guidance, and alignment with learning outcomes. Third, I analysed module survey data, focusing on satisfaction scores and open-text comments related to assessment design. 

Quantitatively, I compared grade distributions and engagement metrics from the VLE to previous cohorts to identify performance trends. These triangulated data sources provided a balanced view of success (QAA, 2018).
such as improved student engagement and positive feedback on choice of modality - while also highlighting challenges, including the need for clearer exemplars and additional formative support for reflective components. This evidence informed the next cycle of improvements and ensured alignment with UKPSF’s emphasis on effectiveness and impact (Advance HE, 2023).

To conclude, this intervention was catalysed by a student’s lived experience - a vital reminder that purposeful observation and participant voice should anchor change, as emphasised in the UKPSF Framework (Advance HE, 2023). The action research cycle supported disciplined iteration, The redesigned, multimodal, accessible portfolio is now an assessment that enables students to showcase creative value creation, agency, and inclusion in BMHP5014, and its adoption across modules and campuses suggests broader context‑resilience and impact (Advance HE, 2023). 


















[bookmark: _Toc1844276956]Reflective Report on Microteach
The microteach that I delivered focused on introducing the concept of integrated within Health and Social Care to the audience in a concise and interactive way. The aim was to engage peers and demonstrate clarity in explaining complex ideas within a short timeframe (Gravells, 2025).
Feedback from peers highlighted several strengths. They felt that there were a clear structure and logical flow of ideas, which aligns with A1 (design and plan learning activities). The use of visuals such as diagrams and images of real-life practice within my PowerPoint slide deck was noted as effective in reinforcing key points, and the mini research task that the audience engaged in and ending with a mini quiz demonstrating K2 (appropriate teaching methods) including formative assessment. My enthusiasm for the topic through my expression, tone and pitch helped maintain engagement, supporting A2 (teach and support learning). However, peers suggested improving time management and providing more time for the tasks - this relates to A4 (develop effective learning environments).
Reflecting on this feedback, I realised that while my explanations were clear, I need to balance content delivery with opportunities for impactful active learning. In future sessions, I plan to allocate more time for tasks and monitor pacing more closely. This experience reinforced the importance of adaptability and learner engagement, which aligns with V3 (use evidence-informed approaches).
The microteach aligns with UKPSF Descriptor 1 by demonstrating core knowledge (K1: subject material) and professional values. It also supports A2 and A4, as I actively taught and created an inclusive learning environment. Overall, the feedback provided valuable insights that will inform my ongoing development as an educator (Advance HE, 2023).














[bookmark: _Toc204314023]Teaching observation forms
[bookmark: _Toc79425313]PGCert tHE- OBSERVATION FORM -PSF 2023
	Details of the Observation 
	 

	Observee 
 
	 Parese Ahmed

	Practice Advisor / Expert peer observer
 
	 Joanne Davies

	Date of the Observation 
 
	 12.01.2026

	Campus / Location 
 
	 Birmingham IICL – Sparkhill campus

	Date, Time, Duration
 
	 9:15-11:15 

	Subject Speciality 
 
	 Health and Social Care – Health, wellbeing and sustainable development

	Type of activity 
 
	 Lecture

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.




	 Teaching/Support preparation [A1: Design and plan learning activities/programmes]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 

	 Comments 
Parese showed clear preparation and logical organization of content for a Level 6 Health and Social Care class. The session began with an overview of health and its models, followed by discussion on health promotion, ensuring alignment with the module’s learning outcomes. The content was sequenced effectively to build understanding from theory to application.
The choice of teaching methods was appropriate and engaging. A mix of direct instruction, discussion, and an interactive research task on UK health campaigns (e.g., Active 10, Change4Life) encouraged independent learning and critical thinking. Parese’s approach supported active participation and helped students apply theoretical concepts to real-world examples.

	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	 Comments 
Parese began the session effectively, introducing the topic clearly and linking it to previous learning, which helped activate students’ prior knowledge. The presentation was well-structured, with good clarity and an appropriate pace for Level 6 learners. Her attitude toward the subject was enthusiastic and engaging, which created a positive learning environment. The use of videos to demonstrate practical aspects of health campaigns was a strong reinforcement strategy, and questions throughout the session encouraged participation and critical thinking. The session ended with a summary and clear guidance for future work, ensuring continuity.
In terms of technique and aids, Parese made good use of digital resources and interactive questioning, which supported effective communication and built strong student–teacher rapport. The aims and learning outcomes were met, and the teaching methods were appropriate for the topic. One area for development would be to provide students with more independence during activities, such as allowing them to lead discussions or make decisions about campaign analysis, to further enhance autonomy and critical engagement.

	Effective Learning Environments [A4:Support and guide learners/V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.
 

	Comments 
 Parese created a positive and inclusive atmosphere, showing a very good attitude toward students and engaging most of the class effectively. Students were attentive and participated well in discussions and activities. While there were no learners with visual disabilities requiring specific adjustments, Parese demonstrated general respect for all students and regularly checked in to ensure everyone was on task and understood the instructions. When students experienced issues with laptops or internet connectivity, she provided assistance and, where necessary, directed them to the IT support team, showing awareness of individual needs.
Her interactive and friendly approach built strong rapport and encouraged confidence in learning. Overall, aims and outcomes were achieved, and teaching methods were appropriate for Level 6 learners. A potential area for development would be to provide greater opportunities for student expression through collaborative tools such as Padlet or Microsoft Whiteboard, allowing learners to share ideas interactively.

	Assessment [A3: Assess and give learners feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students.


	Comments 
Parese began the session with a short recap quiz on the previous week’s content, which was an effective formative assessment strategy to reinforce prior learning and check understanding. Throughout the class, she used questioning techniques and moved around the room to speak with individuals, offering guidance and ensuring students were on task. Instructions were clear, and class management was smooth, creating an organised learning environment.
At the end of the session, Parese provided a basic summary of the key content covered and reinstated the links that the learning has to their assessments, which helped consolidate learning. However, incorporating more interactive features such as a Kahoot quiz or similar digital tool could make the closing activity more engaging and provide an additional opportunity for formative assessment. This would also encourage active participation and give immediate feedback on student understanding

	Core Knowledge  
· K1 - how learners learn, generally and within specific subjects 
· K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study 
· K3 - critical evaluation as a basis for effective practice 
· K4 - appropriate use of digital and/or other technologies, and resources for learning 
· K5 - requirements for quality assurance and enhancement, and their implications for practice

	Comments 
 K1 – How learners learn, generally and within specific subjects
 Parese acknowledged prior learning by starting with a recap quiz from the previous week, reinforcing knowledge and activating memory. She used questioning and discussion to cater to different learning styles and encouraged active engagement.
K2 – Approaches to teaching and/or supporting learning, appropriate for subjects and level of study
Teaching methods were well-suited for Level 6 Health and Social Care students, combining theory with practical application. Activities such as researching UK health campaigns promoted independent learning and critical thinking.
K3 – Critical evaluation as a basis for effective practice
Parese encouraged students to analyse health campaigns critically thinking about successes and challenges both qualitatively and quantitatively, linking theory to real-world practice. This approach supported higher education thinking and evaluation skills.
K4 – Appropriate use of digital and/or other technologies, and resources for learning
 Videos were used effectively to demonstrate practical aspects of health promotion. Digital tools such as websites that students accessed via QR codes embedded into the slides supported engagement.
K5 – Requirements for quality assurance and enhancement, and their implications for practice
 The session aligned with module learning outcomes and demonstrated clear planning and a creative structure, supporting quality standards.

	Professional values
· V1 Respect for individual learners/ Diverse groups of learners.
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice.
· V4 Respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
It was a pleasure to watch Parese’s lecture and see the students engage with the content, the delivery and the activities.

	Examples of Good Practice

· Strong student–teacher rapport through friendly and interactive communication.
· Regular check-ins with individuals to ensure understanding and support
· Linking theory to real-world practice promoting critical thinking and self-development – students completed a wellness wheel for themselves which aided them both academically and personally.

Action Points
· Provide more opportunities for student independence during activities, such as leading discussions or making decisions in research tasks.
· Use engaging formative assessment tools (e.g., Kahoot) at the end of the session to consolidate learning and provide immediate feedback.
· Continue exploring digital strategies to enhance participation and creativity.


	For Observee
Write a short statement to address area of activity [A5]. Describe how this observation will enhance your practice
This observation from Joanne has provided valuable feedback on my teaching approach and highlighted areas for development. I will build on the strengths identified, such as maintaining an interactive and supportive classroom environment, while incorporating suggested improvements like using collaborative tools (Padlet, Microsoft Whiteboard) and interactive quizzes (Kahoot) to enhance engagement and formative assessment. These changes will help me promote greater student independence and creativity, ensuring my practice continues to evolve in line with UKPSF standards.


	 
Observer ...Joanne Davies                                                                Date :  12.01.2026
   
Overservee  ....Parese Ahmed                                                         Date : 16.01.2026
 PGCert PARTICIPANTS
On completion of the peer observation reports for each module,  compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
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	Details of the Observation 
	 

	Observee 
 
	 Parese Ahmed

	Practice Advisor / Expert peer observer
 
	 Joanne Davies

	Date of the Observation 
 
	 14.01.2026

	Campus / Location 
 
	 Sparkhill, Birmingham - IICL

	Date, Time, Duration
 
	 9:15am – 11:15am

	Subject Speciality 
 
	 BSc Health and Social Care – Creativity and Vale in Health and Social Care

	Type of activity 
 
	 Lecture

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.




	 Teaching/Support preparation [A1: Design and plan learning activities/programmes]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 

	 Comments 
 
 Parese prepared a clear introductory session suitable for a new Level 5 group. Key concepts - creativity, value, intrinsic/extrinsic motivation were organised logically and linked to familiar health and social care examples such as the NHS App and 111. Activities, videos, and quizzes were selected appropriately for early‑stage engagement, and the assessment brief was introduced at the right point to set expectations.
 


 

	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	 Comments 
 The session began confidently, with a clear outline of aims and an accessible introduction to the module. Explanations were clear, and the pace was steady for a first lesson. Parese used humour and open questioning to build rapport quickly. Digital resources supported understanding, and movement around the room helped maintain attention. The session closed with a brief recap and guidance on starting the portfolio, giving students a clear next step.

 
 

	Effective Learning Environments [A4:Support and guide learners/V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.
 

	Comments 
 
 The atmosphere was friendly and inclusive, and students appeared comfortable participating. Parese checked in with individuals regularly, offering reassurance and clarifying instructions where needed. Students engaged well with the class task and discussions. Her approachable manner supported confidence, and he responded sensitively to students who were unsure about the assessment.
 

	Assessment [A3: Assess and give learners feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students.

	Comments 
Formative assessment took place through questioning and informal check‑ins during activities. Parese ensured students understood the portfolio requirements and encouraged them to begin planning early. Instructions were clear, and class management was calm and organised. A short end‑of‑session check‑in or quick digital poll could strengthen assessment further.


	Core Knowledge  
· K1 - how learners learn, generally and within specific subjects 
· K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study 
· K3 - critical evaluation as a basis for effective practice 
· K4 - appropriate use of digital and/or other technologies, and resources for learning 
· K5 - requirements for quality assurance and enhancement, and their implications for practice

	Comments 
·  K1: Learning was supported through varied activities and opportunities for discussion.
· K2: Teaching methods were appropriate for Level 5 and encouraged early engagement with new concepts.
· K3: Students were prompted to think about how creativity operates in real services, supporting evaluative thinking.
· K4: Videos and digital slides were used effectively to illustrate ideas.
· K5: The session aligned well with module outcomes and assessment expectations.
 

	Professional values
· V1 Respect for individual learners/ Diverse groups of learners.
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice.
· V4 Respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
 Parese demonstrated respect for learners, encouraged participation, and used relevant examples from practice. His approach supported equity of engagement and reflected awareness of the wider health and social care context. The session showed a commitment to reflective and evidence‑informed teaching.
 

	Examples of good practice: 
·  Strong rapport with a new group.
· Clear explanation of assessment expectations.
· Effective use of videos and quizzes to support understanding.
· Individual check‑ins that helped students feel supported.
 
Action points: 
· Increase opportunities for student‑led discussion or small‑group exploration.
· Consider adding a short reflective or digital activity at the end of the session to check understanding.
· Explore simple collaborative tools (e.g., Padlet) to widen participation.


	For Observee
Write a short statement to address area of activity [A5]. Describe how this observation will enhance your practice
This observation has helped me identify ways to strengthen student independence and incorporate more structured formative checks. I will continue building on the positive rapport and engagement strategies noted, while integrating more collaborative tools and student‑led elements to enhance creativity and confidence in future sessions.

	 
Observer .....Joanne Davies............................                                      Date  18.01.2026
   
Overservee  ....Parese Ahmed.........................                                     Date  18.01.2026
 PGCert PARTICIPANTS
On completion of the peer observation reports for each module,  compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
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	Details of the Observation 
	 

	Observee 
 
	 Joanne Davies

	Practice Advisor / Expert peer observer
 
	 Parese Ahmed

	Date of the Observation 
 
	 22/09/2025

	Campus / Location 
 
	 Sparkhill. Birmingham IICL

	Date, Time, Duration
 
	 9:15-11:15am

	Subject Speciality 
 
	 BSc Health and Social Care – Empowering the Older Person

	Type of activity 
 
	 Lecture

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.




	 Teaching/Support preparation [A1: Design and plan learning activities/programmes]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 

	 Comments 
 Joanne prepared a well‑structured session covering a range of ageing theories, including biological, psychological, and social models. Content was sequenced logically, moving from explanation to critique, and the slides were clear and purposeful. Activities were selected to help students compare theories and apply them to real‑world ageing experiences, including a structured debate task that required students to use evidence and reports.
 
 
 
 
 
 
 
 
 

	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	 Comments 
 Joanne introduced the focus of the session promptly and outlined how it connected to previous learning. Her explanations of the theories were succinct and delivered with clarity. She maintained a steady pace and used examples effectively to illustrate key points. The session closed with a brief recap and a reminder of how the material contributes to the upcoming assessment.

 

	Effective Learning Environments [A4:Support and guide learners/V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.
 

	Comments 
 The learning environment was calm and purposeful. Joanne encouraged contributions from across the group and ensured that quieter students had space to participate. Instructions were straightforward, and students engaged well with the tasks set. The atmosphere supported open discussion and allowed students to explore differing viewpoints confidently.
 
 

	Assessment [A3: Assess and give learners feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students.

	Comments 
Joanne incorporated several opportunities for formative assessment, including targeted questioning and a short written comparison task. She moved around the room to offer clarification and feedback where needed. A structured debate on domiciliary care versus care homes enabled students to apply theory using evidence, reports, and statistics. The final part of the session was allocated to assessment preparation, giving students time to begin their work with guidance available.

	Core Knowledge  
· K1 - how learners learn, generally and within specific subjects 
· K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study 
· K3 - critical evaluation as a basis for effective practice 
· K4 - appropriate use of digital and/or other technologies, and resources for learning 
· K5 - requirements for quality assurance and enhancement, and their implications for practice

	Comments 
·  K1: Learning supported through varied activities and discussion.
· K2: Teaching methods appropriate for Level 5 expectations.
· K3: Students encouraged to analyse and contrast theoretical perspectives.
· K4: Digital resources used effectively to reinforce key ideas.
· K5: Content aligned with module outcomes and assessment requirements.
 

	Professional values
· V1 Respect for individual learners/ Diverse groups of learners.
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice.
· V4 Respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
·  V1: Respect for individual learners evident throughout.
· V2: Engagement promoted through inclusive questioning.
· V3: Use of evidence‑based material supported academic integrity.
· V4: Teaching reflected awareness of the broader social context of ageing.
· V5: Session demonstrated reflective and collaborative practice.
 

	Examples of good practice: 
 Joanne demonstrated several strong elements of practice throughout the session. Her explanations of the ageing theories were clear and well‑paced, and she used a range of examples that helped students connect abstract ideas to real situations. The written comparison task was particularly effective in prompting students to think analytically about the differences between theories. She facilitated discussion in a balanced way, encouraging contributions from across the group and creating space for quieter students to participate. The integration of evidence and reports into classroom discussion strengthened the academic rigour of the session, and the decision to allocate time at the end for students to begin their assessment work provided valuable structure and support.
 
Action points: 
Joanne could include a short digital check‑in or poll could also be used to reinforce key concepts and provide a quick snapshot of understanding before moving on.

	For Observee
Write a short statement to address area of activity [A5]. Describe how this observation will enhance your practice
Observing this session has given me several ideas to incorporate into my own teaching, particularly the use of structured comparison tasks, clear links to assessment expectations, and the provision of time for students to begin their work in class. These approaches will help me strengthen clarity, engagement, and critical thinking in my future sessions.

	 
Observer ..........Parese Ahmed...........                                                Date  29/09/2025
   
Overservee  ........Joanne Davies.......                                                Date  29/09/2025
 



Reflection of the Observation Experience
Engaging in the peer observation process across the modules has been a valuable opportunity to examine teaching practice from multiple perspectives. Observing colleagues allowed me to see different ways of structuring sessions, facilitating discussion, and linking learning to assessment, which has broadened my understanding of effective approaches within higher education. Being observed encouraged me to reflect more critically on my own delivery, particularly how I support engagement, scaffold tasks, and create space for students to develop independence. Together, these experiences have strengthened my awareness of how teaching decisions shape the learning environment and have highlighted specific strategies I can adopt to enhance clarity, participation, and critical thinking in my future sessions.
























[bookmark: _Toc1876359050]Reflective evaluations of three CPD events  

The following section of the portfolio will present three reflective evaluations of CPD events undertaken between Feb 2025-Dec 2025.

[bookmark: _Toc1104468782]Reflective Evaluation 1: Student Research Conference
Participating in the Student Research Conference at UWTSD IICL as a lecturer was a significant CPD experience that enhanced my academic and professional development. I presented my MSc in Public Health and Social Care Practice Dissertation research in a 10-minute session to an audience of peers and faculty, which required careful planning and clear communication. The purpose of the conference was to showcase research and foster scholarly dialogue, and my role was to present findings in a way that was accessible and engaging and aspire current students in their future career and research.
The preparation process strengthened my ability to design and plan learning activities (A1). I structured the presentation to include an introduction, methodology, key findings, and implications, ensuring clarity and logical progression. Delivering the presentation improved my confidence in teaching and supporting learning (A2), as I adapted complex concepts for a mixed audience.
This experience also deepened my understanding of K1 (subject material) and K2 (appropriate teaching methods). Presenting research in a concise format required selecting the most impactful content and using visual aids to support comprehension. Furthermore, engaging with questions after the presentation demonstrated the importance of creating an inclusive environment for dialogue, aligning with A4 (developing effective learning environments).
Reflecting on this event, I recognise the value of scholarly engagement in informing teaching practice. Sharing research promotes evidence-informed approaches (V3) and encourages critical thinking among learners. In future, I aim to incorporate similar strategies into classroom teaching, such as presenting research case studies and encouraging discussion. Overall, this CPD activity contributed significantly to my development as an educator by enhancing communication skills, confidence, and the ability to link research with teaching practice. This is evidenced by the certificate of completion received for the conference which can be seen below.

[image: ]

(Copy of Certificate awarded by UWTSD IICL Birmingham)

[image: ]
(Screenshot of Linkedin Post of the Student Research Conference)
[bookmark: _Toc679134450]Reflective Evaluation 2: Healthcare Technology Show (IGPP)
Attending the Healthcare Technology Show organised by the Institute of Government and Public Policy (IGPP, 2025) was an invaluable CPD opportunity that broadened my understanding of emerging trends in healthcare innovation. The event featured exhibitions and discussions on digital health, AI applications, NHS Integration, and policy frameworks, providing insights into how technology is transforming patient care and service delivery.
This experience contributed to my professional development by enhancing knowledge of K4 (use of appropriate learning technologies) and K5 (methods for evaluating effectiveness). Exposure to cutting-edge tools and policy debates informed my perspective on integrating technology into teaching. For example, learning about AI-driven diagnostic tools inspired ideas for incorporating real-world case studies into lessons, aligning with A4 (developing effective learning environments).
Networking with industry professionals and policymakers emphasised the importance of evidence-based practice (V3) and lifelong learning. Discussions on ethical considerations and data security highlighted the need to prepare students for challenges in digital healthcare, reinforcing my commitment to A2 (teaching and supporting learning) through relevant and current content.
Reflecting on this event, I realised the significance of staying updated with technological advancements to maintain curriculum relevance. In future, I plan to embed examples from the exhibition into teaching materials and encourage students to critically evaluate the implications of technology in healthcare. This CPD activity strengthened my ability to connect theory with practice and reemphasised the role of technology in shaping educational strategies. This is evidenced by the certificate of completion received for attending the IGPP Healthcare Technology Show, which can be seen below.

[image: ]
(Certificate awarded for attendance of the IIGP Annual Healthcare Technology Show 2025)
[bookmark: _Toc1674015409]Reflective Evaluation 3: Curriculum Design Training 
Participating in the Health and Social Care curriculum design training for IICL organised ran by Errieta Bissa - Head of Academic Development at UWTSD and split over numerous stages as seen below was a highly impactful CPD experience that strengthened my understanding of curriculum development and assessment strategies. 

[image: ](Image sourced from Moodle)

The sessions focused on reviewing the curriculum across Certificate, BSc, and MSc levels of Health and Social Care at the IICL, ensuring alignment with professional standards and learner needs. We explored different types of assessment, identified key skills, knowledge, and behaviours students should acquire, and discussed how scaffolding can support progression throughout the programme.
The training was rooted in the UKPSF and actively used throughout the day to encourage curriculum changes that are aligned effectively and meaningfully with the UKPSF. This helped develop my understanding of the framework, and the experience directly contributed to my development in A1 (design and plan learning activities) and A3 (assess and give feedback to learners). Understanding how assessments map to learning outcomes allowed me to appreciate the importance of constructive alignment in curriculum design. The discussion on scaffolding reinforced the need to structure learning in a way that builds complexity gradually, supporting learners’ confidence and competence over time.
Using Microsoft Whiteboard for collaborative planning was particularly valuable, as it demonstrated how digital tools can enhance curriculum design and teamwork (Microsoft, 2025). This aligns with K4 (use of appropriate learning technologies) and A4 (developing effective learning environments). The interactive nature of the session encouraged sharing best practices and innovative ideas, which I can apply when designing lessons and assessments for my own modules.
Reflecting on this CPD event, I realised that curriculum design is not only about content but also about creating coherent learning journeys that integrate knowledge, skills, and behaviours. In future, I plan to incorporate scaffolding principles into lesson planning and use collaborative tools like Whiteboard to engage colleagues in curriculum development. This experience supports V3 (use evidence-informed approaches) and highlights the importance of continuous improvement in teaching practice.


















[bookmark: _Toc10561908]PG Cert tHE--TEACHING LOG 

I currently teach full time at UWTSD IICL Birmingham and teach 4 cohorts, 16 hours per week, over a 10-week term. Below is a log of my teaching in the September 2025 term.

Student name :   Parese Ahmed               Student Number: 1912353
	Date
	Session Details (Teaching/Tutorials/Support?)
	No of Hours
	Practice Advisor’s Signature

	 8/09/2025
	 Teaching: BMHP6030 Health, Wellbeing and Sustainable Development
	 4
	 J.Davies

	 09/09/2025
	 Teaching: BMHP5023 Introduction to Physiology
	 4
	 J.Davies

	 10/09/2025
	 Teaching: BMHP6030 Health, Wellbeing and Sustainable Development
	 4
	 J.Davies

	 12/09/2025
	 Teaching: BMHP5015 Changemakers: Building your Personal Brand for Sustainable Employment
	 4
	 J.Davies

	 15/09/2025
	 Teaching: BMHP6030 Health, Wellbeing and Sustainable Development
	 4
	 J.Davies

	 16/09/2025
	 Teaching: BMHP5023 Introduction to Physiology
	 4
	 J.Davies

	 17/09/2025
	 Teaching: BMHP6030 Health, Wellbeing and Sustainable Development
	 4
	 J.Davies

	 19/09/2025
	 Teaching: BMHP5015 Changemakers: Building your Personal Brand for Sustainable Employment
	 4
	 J.Davies

	 22/09/2025
	 Teaching: BMHP6030 Health, Wellbeing and Sustainable Development
	 4
	 J.Davies

	 23/09/2025
	 Teaching: BMHP5023 Introduction to Physiology
	 4
	 J.Davies

	 24/09/2025
	 Teaching: BMHP6030 Health, Wellbeing and Sustainable Development
	 4
	 J.Davies

	 26/09/2025
	 Teaching: BMHP5015 Changemakers: Building your Personal Brand for Sustainable Employment
	 4
	 J.Davies

	 29/09/2025
	Teaching: BMHP6030 Health, Wellbeing and Sustainable Development
	 4
	 J.Davies

	
	This schedule continued across the 10 weeks of teaching on campus
	Total Hours = 
	160



Student’s signature: P.Ahmed
Practice Advisor’s signature J.Davies
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Welcome to BMHP5014
Changemakers: Creativity & Value Creation!

Hello and welcome to the module Changemakers: Creativity and Value Creation! We will explore how creativity and value creation are achieved in health and social care
within the UK. emphasizing the role of innovation, technology, and effective leadership. Our focus will include successful health campaigns, cutting-edge technological
‘advancements, and the strategic use of resources. By delving into these critical areas, you will gain valuable insights into how creative solutions drive improvements and add
value in healthcare. This exploration will equip you with essential skills that you can apply in your future career, highlighting the importance of leveraging innovation and
technology to enhance health and social care services.

If you have any questions or queries that you would like to direct to your Module Lead, Parese Ahmed, please contact me at p.ahmed@uwtsd.ac.uk. and | will get back to

you as soon as possible. .

Please listen back to class recordings, which are shared at the top of the Moodle page under the heading ‘Panopto.




