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	Target
	What I have done in this assignment...
 

	Targed/Target 1
	Address punctuation and referencing errors. Aim to ensure references are chosen which are reliable and relevant. Proof read for clarity of expression.
	I have tried my best to improve punctuation and referencing errors for this piece of work. I made sure to include more journal articles and gain assistance from Microsoft Co Pilot to proofread this assignment to help improve my target.

	Targed/Target 2
	Build on the use of your own critical voice -demonstrate this via seeking alternative viewpoints to build and support an argument.
	I have tried to include more alternative viewpoints and references to be able to critically analyse the SDP target.

	Targed/Target 3
	Go beyond surface level understanding.
	I have read and included more sources of information than my previous assignment which hopefully shows increased understanding.


 
I acknowledge the use of Microsoft Co Pilot on 02/03/25 to assist with proofreading my assignment for part 2. I used the prompts:

1. Can you proofread the introduction paragraph to this assignment? Introduction:
2.  Can you summarise the Welsh government’s school improvement guidance: framework for
evaluation, improvement and accountability (impact assessment) in 2023?
3. Can you proofread the literature review including grammatical and syntactical mistakes? Literature Review:

I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes and other resources I used before and after the use of AI tools which I may be asked to provide in evidence.

A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections 
Introduction
School Development Plans (SDPs) are an essential element of the overall improvement of schools, allowing for a framework of strategies in educational settings to improve outcomes for children. This assignment will touch upon existing evidence-based reflections when developing school development targets, criticality and a literature review. This evaluation will explore strengths and weaknesses within School A’s SDP such as the gaps in practical implementation and adherences to policies (Childs and Lofton, 2021). During this assignment, there will also be recommendations to further improve the increase of attendance rates in schools and how to maintain it from existing literature and frameworks.
I will refer to the placement school as School A throughout the assignment to protect the identity of staff and students. This adheres to BERA (2024) guidelines which highlight the importance of keeping names private to protect confidentiality and anonymity.
School A is Primary school located in South Wales and is part of the Neath Port Talbot Local Authority. It is an English Medium setting with a number of 442 pupils aged 3-11 years old in total and rising. The number of children who are eligible for free school meals are 18.9% which is lower than the national average for Wales which is around 24.6% as of 2024. The percentage of children who have an Additional Learning Need (ALN) within the school is 34% which is higher than the National percentage of 21% (ESTYN, 2018). The school also incorporates an Early Years Assessment Centre for those with ALN needs and this class has 15 children in total.  Most of the children are of White-British nationality and there are a handful of children who try to speak Welsh at home (ESTYN, 2018).
A focus in School A’s SDP is to improve whole school attendance. Attendance that is regular has been associated with successful academic achievements in children (Alija, 2013). During a slight decline in the percentage of whole school attendance and partnered with Estyn’s recommendations from the most recent inspection in 2018, School A decided to include improving attendance as a priority within the SDP especially for those who are eligible for free school meals (FSM) annually (Estyn, 2018).
Literature Review
The Welsh Governments School Improvement Guidance (2024) aims to encourage educational settings to evaluate performance with a focus on well-being and progress from the learner. This guidance document also works alongside the improved Curriculum for Wales framework and ensures long-term impacts and improvements. Schools must review the plan every year at a minimum and must take into consideration recommendations from Estyn (Welsh Government, 2022). The Welsh Governments mission is to ensure learners to increase aspirations and achieve full potential especially those from disadvantaged backgrounds. This vision supports the target in line with School A’s development plan of improving attendance in children particularly those eligible for FSM. 
Attendance is mentioned within the National Attendance Taskforce in 2023 which is an organisation within the Welsh Government that provides guidance to improve whole school attendance by creating action plans, setting priorities and goals to be able to tackle attendance challenges (Welsh Government, 2023). School time that is missed could result in lower grades and further absences as a child progresses throughout education (Phillipps, 1995). 
A study carried out by Epstein and Sheldon (2002) on improving attendance in children through the use of family engagement approaches in educational settings highlighted that in order to tackle ongoing absenteeism, an increase in family engagement and partnerships with schools must be obtained. The results of this research show that if schools offer family engagement opportunities, then it is more effective in regulating attendance rates. This supports School A’s strategy within the SDP which highlights the significance of including parents and families in the increase of parental engagement and attendance in schools. This is also supported by Harris and Goodall (2008) who suggest that an increase in parental involvement with school creates a higher improvement in student achievements. 
Attendance in pupils which remains regular has been linked to higher attainment and well-being levels in schools (Welsh Government, 2023). However, a study carried out by Shepherd (2009) highlights that lower attendance rates in children are a result of low levels of parental involvement with children and school life. Schools and families need to work together to be able to reduce barriers to attendance by ensuring healthy partnerships and working alongside each other to produce the best outcomes for children (Department for Education, 2024). 
Schools should take into consideration the reasons for low attendance in children. Poor attendance could imply that there may be issues happening at home in a child’s life and some students may struggle to attend school based on the ongoings at home (Department for Education, 2024).
Developing an Action Point
As a result of the most recent inspection from Estyn in 2018 along with a slight decrease in whole school attendance from recent years, School A decided to include improving attendance as a priority target with a focus on those children eligible for FSM within the SDP which is to be reviewed each year (Welsh Government, 2022). The Family Engagement Officer (FEO) who works alongside the Senior Leadership Team (SLT) within School A has taken on the role of strengthening relationships between school and families in order to tackle attendance challenges (School A, ND). Research suggests that a strengthened partnership between schools and families leads to an increased number of attendance levels (Goodall, 2017), there are still barriers to reach families such as those from socio-disadvantaged backgrounds. Some parents who may seem uninterested, will be more difficult to contact especially using conventional methods such as phone calls and meetings in person (Zhang. M, 2007). An increase of using digital communication platforms has been suggested in order to create stronger relationships and tackle attendance challenges in schools.
Within School A, the children are praised for attendance within own classes as well as individually. At the end of the week during Achievement Assembly on a Friday, the children receive certificates based on attendance data from the week. The class with the highest attendance will be rewarded with extra play time outside whereas the children who have the highest attendance that week receive certificates. Each week, it is essential to address any patterns in missed attendance in order to increase achievements and attainment levels (Clifton‐Sprigg and James, 2025). Whereas the use of rewards systems for attendance is praised and has been proven to be effective (Phillipps, B. K. 1995), some may argue that the use of reward systems could potentially decrease pupil aspirations in the classroom which could lead to demotivation in learning (Cameron, J. 2001).
Poor attendance levels could impose that there may be problems at home for children (Department for Education, 2022), there may be challenges that arise when schools contact other external organisations such as social services to be able to collaborate in a multi-agency approach to tackle these issues (Welsh Government, 2023). Multi agency working is of paramount importance when working with children and young people, the problems that schools may face when working with other agencies suggests a gap in partnership working to be able to provide the best outcomes for all children (Welsh Government, 2023). The FEO continues to work with external agencies as much as possible to promote the multi-agency approach of working with children such as partnering with the Local Authority to organise workshops for families and set up opportunities for meetings and discussions through coffee mornings and playgroups for families to be able to engage with others and the school. This approach to ensuring consistent communication between schools and families suggests a constant effort to overcome the barrier of lower levels of parental involvement (School A, ND). Another form of multi agency collaboration could be for the FEO to organise support for outside of the school day for families in need, such as counselling, assistance with transport and money guidance from the local authority and other external agencies. This further supports the Welsh Governments approach in 2023 to increase multi agency working to tackle attendance difficulties in schools.
Reflection and Evaluation
Throughout the small amount of time spent at School A during placement, it was clear to see that a reward system for attendance was effective. After the Achievement Assembly on a Friday, the student teacher suggested that the children with the highest attendance that week should receive 5 extra dojo points and if the whole class were the highest attending class in the school for that week then the whole class would receive 5 extra points also. The Dojo point system is also rewarded using certificates when children reach a certain number of point such as 25 points for a bronze, 50 for a silver and 75 points for a gold certificate awarded to the child during the merit assembly (School A, ND). Based on giving dojo points for good behaviour as a form of positive reinforcement, the children received extra points for higher attendance levels ensuring the children receive the rewards faster. This way of rewarding the children was effective in motivating pupils to want to come into school to learn which counteracts with a study carried out by Kohn (1993) where it was suggested that young children do not need to receive rewards in order to learn.
However, if there is a consistent pattern in absences of children, the school encourage a penalty notice which is enforced by the Education Welfare Service within the local council (Neath Port Talbot Council, ND). The Welsh Government (2013) set out a Penalty Notice policy for every Local Authority to follow to reduce constant absenteeism in education settings. Whereas within the student teacher’s classroom, this was not something that needed to be enforced, current research questions the effectiveness of penalty notices in schools. A review into using penalty notices in schools in Wales suggested that the fixed charges were most effective when there were attendance patterns less regularly such as holidays but less effective for constant absences as larger problems behind the absences are still not fixed such as problems at home. The overuse of fixed penalty fines can hinder partnerships between families and schools which could lead to less engagement (Welsh Government, 2018).
Strengths of School A’s approach to improving attendance could be the use of a rewards system for attendance such as Class Dojo reward points. A study by Deci and Ryan (2017) suggested that individuals will be engaged more to complete tasks when three key needs are met which include autonomy, relatedness and competence. All these paired together will ensure that the individual is in control of decisions, productive in what is achieved and feel supported by peers. This is linked with the use of extrinsic motivation which can improve attendance rates in the short term. However, rewards should not be overused as this can decrease effective results. (Deci and Ryan, 2017). A limitation of this could be that in order to increase long term attendance, intrinsic motivation must be built within parental and family engagement, positive school experiences and supportive peers. If children are feeling controlled by these rewards and do not feel motivated, it is more probable that rewards will be less effective. It is important that a fair and balance approach is fostered when giving rewards to children to ensure positive relationships and to promote independence. By embedding more pupil voice and recognising efforts, School A should be able to strengthen the home and school relationship and work together to tackle attendance issues (Deci and Ryan, 2017). A study carried out by Epstein and Sheldon (2002) highlights the significance of school and family engagement with improving attendance. School A should seek to improve school and family partnerships in order to gain better outcomes for children. The FEO has previously conducted home visits to meet families of those who have children starting school, but these visits could also be a form of checking in on those who may be having socioeconomic difficulties with children attending school where these issues could be discussed. Home visits can also provide a supportive environment for those who may have mental health concerns and may need reassurance which further supports the partnership of family engagement in schools.
An alternative approach to tackling absenteeism in schools could be to suggest certain interventions in order to address the deeper causes of children being absent. Collaborating with the Local Authority and outside agencies has been proven effective in School A in order to strengthen the school and home relationships with an increase of trust to be able to communicate if there are problems that arise. Building stronger partnerships and being able to provide guidance to families can reduce any barriers to lower attendance levels in the long term (Welsh Government, 2018).
Conclusion
The focus of this assignment was to critically evaluate a priority target within a school development plan which was to improve attendance through family engagement. This research considered the effectiveness of existing reward systems such as the use of Class Dojo points and certificates in the promotion of attendance in pupils. However, further research suggests that using reward systems can offer motivation for shorter periods of time (Gottfried, 2019), attendance being improved in the longer term is on a lower level, especially for those facing family and socioeconomic difficulties (Welsh Government, 2022).
In addition, wider research indicates that fixed penalty notices may be more successful when attendance issues are smaller but less effective when there are deeper challenges associated with the lack of attendance (Zhang. M, 2007). This research gained from personal practice highlights the significance for a balanced approach of using a rewards system for attendance and motivation paired with a stronger family engagement partnership between school and families to provide support for everyone. 
This investigation into improving attendance also highlights the importance of multi-agency working with children along with the early identification of addressing potential barriers that arise with constant absences of pupils (Welsh Government, 2021). However, findings gathered from this assignment emphasise the significance of creating appropriate school policies that align with wider educational research to create changes and improvements in the long term.
During future teaching practice, it is important to remember that building trust and partnerships with families will ensure stronger family engagement and communication strategies between home and school. Continuous reflection is required to be able to adapt strategies and review effectiveness, this will ensure that the school stays inclusive to be able to support all pupils. Schools must also consider that all improvements stay current and suitable for children and families within the community.
Overall, this investigation has emphasised that in order to improve attendance, a collaborative approach is required which is to include outside agencies, schools as well as families in order to gain effective results. Future teaching practice will be supported with the ongoing improvements from student well-being as well as engagement levels whilst staying flexible to new and upcoming government policies and frameworks.
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