1804771            EAEE4004C                                                                      Word Count 2890



Children’s Play
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Play
Play is an exceptional emotive word which implies diverse things to various individuals and has been characterised from multiple points of view.  The importance of play has been debated by philosophers and academics for a considerable length of time and was perceived as far back as Plato who is cited as saying “avoid compulsion and let your children play”.  Children gain such a great amount from play.  It shows them social aptitudes for example, sharing, altering, self-control and resilient of others. Children’s lives are improved by playing.  Children learn and develop as individuals.  It aids in their emotional and intellectual development and mental health resilience which are core building blocks for their transition years. Children like to play as there is no right or incorrect way, they can use their creativity ability to create games and socialise with one another without being in an adult led environment (Play Scotland, 2005).
The Welsh Government (2014) places great emphasis on the importance of play and the many benefits it has child’s development.  Play is essential for their physical, social, emotional and cognitive development. Elkind (2008) believes that play should not be considered as a luxury but as a necessity for all children of all ages, as it supports and promotes healthy bodies, minds and overall wellbeing. Accepting that this statement is true, Play Wales (2014) comments that play not only impacts a child’s wellbeing but also that of the child’s family and the wider community. Welsh Government notes that Article 31 of the United Nation Convention on the Rights of the Child states that opportunities for play should be available for every child regardless of their age, gender and ability and further maintains that: -
“All children have a right to relax and play, and to join in a wide range of activities” (Children’s Right Wales, 2016).
There are sixteen types of play which can be developed within the six areas of learning EYFS (2012).   These play types are: -
· Communication Play
·  Creative Play
·  Deep Play
·  Dramatic Play
·  Exploratory Play
·  Fantasy and Imaginary Play
·  Locomotor Play
·  Mastery Play
·  Object Play
·  Recapitulative Play
·  Role Play
·  Rough and Tumble Play
·  Social Play
·  Socio-Dramatic Play
·  Symbolic Play
Activities can be tailored to promote specific types of play for example, den making in the outdoor environment promotes explorative play as children learn about the world around them, make decisions and problem solve 
Self-directed play links with Maslow’s hierarchy of needs as those elements are addressed during self-directed play. Levels of hierarchy on the triangle can correspond to different qualities of self-directed play; for example, love and belonging needs. Self-directed play can encourage and promote trusting relationships, friendship and a sense of belonging within a setting.  This then impacts on esteem needs, which is another element on the triangle as a child feels motivated and self-esteem increases (Cheri Patrick @KidzFirst Ptbo, 2015).   
Play also increases opportunities to learn and explore the world around them. There is an extensive number of approaches to play each claiming to benefit children developmentally.  According to (Moran, 1989, p.4) self-directed play is when a child chooses what to play and creates their own rules on how to play, without any intervention.  When children are provided with the opportunities for self-directed play then they learn how to:-
· Think and be independent by choosing their own resources and how and when they are used.
· Assess their own risks.
· Investigate and problem solve with a variety of objects and materials of their choice.
· Communicate with others and express their feelings and opinions.
· Challenge their own limitations.
· Develop creatively without the fear of failure as there is no set time limit or success criteria. Children can then learn at their own pace.
· Stimulate imagination
Children that have been immersed in opportunities for self-directed play are more likely to possess a higher level of ability with regards to problem solving, compared to children of the same age that have not had this experience. Therefore, they will also develop at a higher level in other areas of their development.  
Montessori (1929) endorses self-directed play and believes that the role of the adult is to leave the children explore and investigate independently without feeling the need to intervene. Adults need to step back and wait for the children to create their own outcomes.   Children should not be underestimated; they may have thought of something that the adult has not. Observation is key to viewing things from the perspective of a child, therefore all the adult needs to do is just watch, listen and join in if invited or asked by the child.  
The role of the adult also includes preparing a safe, open and secure environment with plenty of room for the children to have flexibility in their movement. The area should also be equipped with a collection of objects and materials, preferably natural, that feel and look interesting. 
Ludic play is one of the three broad categories of play that have been identified by Hutt’s Taxonomy (1979). It provides opportunities to develop language skills through play and also allows for creativity and imagination.  Ludic Play is not competitive and Hutt (1979) states that it is not educational.  This is a contradiction with the ethos of the foundation phase, which emphasises that learning is acquired through play and you will often find a role play area within the foundation phase classroom.  (Walz, 2010, p.210) disagrees with a specific designated area for ludic play as it inhibits a child’s creativity and freedom of movement.  An open adaptable space allows children to use their imagination. Vygotsky (1978) emphasises the importance of role play as it helps children to develop socially, emotionally and culturally and helps them to understand and have knowledge of the world around them. 
Both types of play allow opportunities for heuristic play which requires an adult to provide a variety of everyday natural objects and resources. These could coincide with the class theme or be of a particular interest to the child. The children should be able to play with these items within a safe and secure environment for an unspecified amount of time, without adult intervention. Children can make decisions at their own pace and are encouraged to be inquisitive, explorative and experimental.  The freedom that the children experience will provide opportunities for self-directed play and opportunities for ludic play and by using a variety of objects and resources, they will develop their independent learning overall. Generally, heuristic play is associated with children during the first two years of their lives however; this type of play can be beneficial in the foundation phase through careful planning and preparation by the practitioner (Goldschmied, Forbes and Jackson, 2004, p.128).   As well as providing opportunities for children to develop their personal social and emotional skills, it also offers invaluable time and opportunities for the practitioner to observe and asses as they are not allowed to intervene unless invited by the child. As Greek philosopher Plato famously said, “You can discover more about a person in an hour of play than a year of conversation” (Plato, 428 BC-348 BC, p.51). 

















Risk Assessment

	
Description
	Outdoor activity
Taking a walk to the local park to collect nature resources.

	Department
   
	Year 1 and 2 class

	Location

	Local park

	Group leader & position

	Amanda Evans
(teacher)

	Number of pupils

	16 
(including 1 ALN)

	Additional Learning Needs

	1

	Number of staff

	3
(including 1 One:One)

	First Aid

	Amanda Evans

	Any medical needs

	Epileptic, Allergies and Asthma 

	Applicable equipment
	Buckets, latex free gloves, 




Signed: ________________________________


Print name: _____________________________


Authorised by: ___________________________


Print name: ______________________________ 
	Hazards
	Risks
	Risk control measures

	


Distance from the school 
	


Emergency contact required
	· The school mobile phone containing pupil’s emergency contact numbers will be taken by the trip leader.
· Group leader should have the contact book consisting a list of all pupils on the trip with their contacts and medical information.
·  Appropriate staffing ratio.  Should be at least 1:8 for 5-8 year olds.
· Route taken should be checked by a member of staff before the children leave the school and the route taken should be appropriate for the age of the group.


	First Aid,
Children require prescribed medication
	Minor injury, serious illness or medical assistance
	· At least one member of staff trained as a first aider.
· Member of staff to carry first aid kit.
· Designated member of staff to carry the necessary medication needed on hand e.g epipen, inhalers.

	Rough, uneven ground
	Slips, trips or falls
	· suitable footwear to be worn.
· Ensure good behaviour at all times.
· Give verbal warnings of any risks.

	Traffic
	Serious injury or Death
	· Walk in a neat single file line.
· Leader to walk in front taking charge plus a back marker at all times. In a single file if the paths are narrow.
· All children and members of staff should wear high visibility vests.
· When crossing a road or car park member of staff should supervise.
· A clear verbal warning if you come across a risk.
· Provide clear sight for everyone when crossing a road.
· Use pedestrian crossing if possible.

	Contact with dogs
	Minor, major injury or death
	· Discuss health and safety of the importance of keeping away from dogs.

	Weather 
	Hypothermia
	· Ensure clear information about clothing is given in the information form for the trip to parents.  
· Provide extra clothing if required.
· Avoid long periods of inactivity.
· Modify length of time spent on the activity even cancel if necessary.

	General public
	Verbal or physical abuse.
Abduction of a child. 
	· Children and staff should be recognisable.  School logo on their clothing.
· Do a headcount regularly.
· Staff to be observant-ask any member of the public to leave the activity area if needed.
· Member of staff with every group of children.
· Reduce the intensity of any conflict or violent situation, if safe to do so.
· Follow school procedure on serious incidents and contact police if needed. 

	Separation of member of group.
	Child getting lost
	· Aware of how many children attending the activity and do a regular head count.
· Give clear information to children on what to do if they were to get lost.
· Set out clear boundaries for the children and make sure the children are aware of these.
· Ensure good behaviour.
· Children to move between activities with a member of staff.
· Follow school procedure on a child getting lost.

	Equipment 
	Injury
	· Provide manageable size buckets to avoid children over loading which will result in heavy buckets.
· Check that all equipment is in good condition before use.
· Latex free gloves to be worn to avoid injury or illness.



Group leader ______________                   Signed _______________          Date ___________

Approved by ______________               Signed ______________              Date ____________




















Risk
Due to the increase in health and safety procedures children are missing out on opportunities for developing an understanding of risk taking in the form of adventurous play.  Without opportunities to experiment and understand risks then the children will not be able to assess their own risks.    Play Wales (2008) comments on this by saying that play provision should encourage children to experience a degree of risks through stimulating and challenging activities.  CSSIW, ESTYN and HSC have a duty of care that childcare settings follow the correct health and safety, safeguarding and risk assessment policies and protocol.  It is important that children are exposed to risk opportunities so that they do not depend on adult intervention to constantly support them in their own assessment of risk.  Unless this happens, children will become dependent and be unprepared emotionally and physically in controlling risk for themselves (Play England, 2014).
Parental fear is also a component that inhibits children’s exposure to risks (Play Wales,2016) therefore, practitioners can help in this instance by minimising a parent’s concerns by providing a compensatory play space so that children are not exposed to harmful or serious risks but are engaging with challenging and explorative opportunities.  An adult’s unnecessary fear should not be inflicted on a child as this can influence them in a negative way.  Although the practitioner’s duty is to safeguard the children in their care, they still need to be careful not to take away opportunities for risk taking from children otherwise they will deprive the children of the chance to develop. Practitioners need to understand the importance of harnessing and scaffolding. If we do not teach children how to deal with and overcome challenges at an early age, then they will not be able to deal with the inevitable during later life.  Ouvry (2014) agrees, commenting that if children are exposed to risk and their capabilities are tested then they will become resilient and able adults.
Another way of exposing children to risk is to provide a variety of terrains.  Athney (1990) believes by confining children to soft, even and safe surfaces you deprive children from developing physically and emotionally.  Fjortoft (2004) agrees with Athney (1990) he also states that if you constantly expose children to flat surfaces, then they will not develop as strong, physically, as children who have experienced a variety of terrain and play opportunities.   Although it is important for children to experience a variety of terrains Tovey (2009) stresses the importance of allowing children time to get used to a variety of terrains to reduce the risk of injury.
Ball, (2012) states that controlling risk is when adults plan activities with a balance between knowledge of the children and flexibility in adapting plans according to variants in risk.  It is important to be aware that the level of risk can vary according to weather, resources equipment and environment, as well as the maturity, age and ability of the children therefore, evaluation of plans needs to be done if and when required for example if a group of children go for a walk to the local park when it rains and it is icy then, the level of risk will increase as the children could fall.   These factors should be evaluated and acted upon appropriately.
Sharing information is a vital component to reduce risk. Information sharing can vary from issues as serious as a child’s allergies or medical needs to something which may seem trivial such as a spillage on the floor.   Both carry levels of risk and could result in an injury therefore, it is important to share information accordingly to ensure a safe environment (Burns, Sinfield, 2012). 
















Conclusion
I felt confident in completing a risk assessment form for my chosen activity which was a walk to the local park to collect natural objects for transient art, as I have been involved in completing several risk assessments with a class teacher in my current role within a primary school setting.  I understand the importance and relevance of the risk assessment but, I believe it is important not to eliminate all risks from children.  I am aware that I should provide them with opportunities to take risks without putting them in danger or in harm’s way.
Following my research into different types of play, I planned a play activity which consisted of opportunities for different play types, these included communication, creative, exploratory, fantasy and imaginary, locomotor, mastery, role play and social and symbolic play.   
Following my research on Fjortoft (2004) and Athey (1990) I am aware of the benefits of promoting physical development by varying the terrain that children play on and I was keen to plan an activity which required the children to play on a variety of surfaces such as grass, concrete, chippings and sand.  This was also in keeping with sensory play.
In my opinion my risk assessment was not too controlling as it allowed ample opportunity for self-directed play.  The children were given an unspecified time allocation to collect natural resources of their choice within a large safe area without adult intervention. Whilst the children had the opportunity to do what they wished with the resources that they collected I had the opportunity to observe the children to see how imaginative and creative they could be and how they socialised and interacted with each other.  All children were included as I feel an inclusive ethos is important and this is also reflected in Article 31 in the United Nations Convention on the Rights of the Child.
There were some situations which needed to be adult led for example walking to the park meant walking on a pavement alongside a road.  An adult needed to be in control of this situation to ensure the safety of the children in my care as this was identified as a high risk on my risk assessment.  
If I were to do this activity again, I would change the requirement that the children wear latex free gloves to handle and collect the natural objects.  Upon reflection I did allow my own personal fears and judgments of what parents might think to affect my own judgement. Personally, I would not put latex gloves on my own children if I were to collect conkers in a local park or to collect shells to decorate a sand castle on the beach.   I believe that the children were disadvantaged in this instance because what I did, did not coincide with what Play Wales (2018) encourages which is giving children the opportunity to feel and examine objects such as the roughness of a twig or the smoothness of a conker was not given.  I believe that the benefit of not wearing gloves would outweigh the risks in this instance.
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