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Understanding the importance of effective communication for young children’s learning and development during transitions.
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                           Half day Nursery to a full day in reception 

Introduction and aims

This is a hand book for staff and employees working with children with in a school nursey setting who will be transitioning to reception in September. The aim of this hand book is to be a usable document underpinning the work place practice, that can be used to reference back upon daily. The text with in the document will be evidence based and supported with examples of transitioning techniques, that will allow key workers and staff to deliver the best possible practice when working with young children during periods of transition. 
Burns (ed) (2010) believes that all transitions involve change that can cause children to feel a sense of loss and separation from what they are used to, because of this it is important that all children get careful preparation and reassurance to help them remain safe and secure and to manage the change as well as possible. 
The transition period that will be discussed in this hand book will be from Nursery to reception in a mainstream primary school setting. 
For a successful transition it is imperative that both nursery and reception staff work together to allow the transition to be as smooth as possible. This hand book is going to show how effective communication between the departments can support this and allow this to happen along with the different techniques and resources that aid effective communication between staff and the pupils as well as between staff and parents. 
[bookmark: _Hlk495224215]This handbook has been designed as an easy to use, every day document. Due to the setup and easy to read headings and corresponding contents sheets staff will be able to easily navigate through out to find the desired information. All of the different aspects that can both aid and hinder a transitional process for a child will be discussed to ensure that there is a happy state of transition and the child is looked at as a whole child to allow their holistic needs to be met. 

The outcomes 

Leaving nursery and entering Reception is a big step for children, but schools can do so much to ensure that their new pupil’s experiences are positive. (Ephgrave, no date).  The aims of a successful transition are to ensure that the child progresses on to their new class in a calm and fun way that causes as little stress and upset as possible. In 2003 the UK government published a paper called ‘every child matters’ this is the new approach to ensuring the wellbeing of a child as well as ensuring all professionals working with children are working together as a team for the best of the individual. Doherty and Hughes (2014) This type of positive practice can be seen in educational settings when school staff communicate together as well as with different agencies that may be supporting the individual, through the use of Looked after child (LAC) meetings for children who are in care or annual reviews for children who have additional needs. These meetings are often held in the school, so the relevant professionals can attend and present a united front for the good of the child. These meetings consist of, social workers, (both for the child and the parents/carer’s), teachers, the head teacher, educational psychologists and the care giver of the child, although this can differ depending on the child.  Through talking to children and young people the government has chosen 5 outcomes that they believe to be the most essential, these are to be healthy, stay safe, enjoy and achieve, make a positive contribution and achieve economic wellbeing. Every child matters (2003). These outcomes are usually at the for front of everything the school does to benefit and assist the child in their development. 


Effective Communication 
Kirklees council suggests that ‘There are many people involved with the child as they start school and lots of information that needs to be transmitted.’ Due to this the progression from a half day in nursery to a full school day in reception can be just as emotional and traumatic for the parent as the child. Therefore, establishments like to invite parents in to the school once the new September classes have been decided. The parents are welcomed in to their child’s new classroom where they get the opportunity to meet the class teacher and the support staff their child will be working with for that year and are talked through the transition that their child will be going through. As well as being invited in for formal talks, It has been observed that some schools will then welcome the new parents and carer’s in along with their child for an informal ‘getting to know you’ meeting. Due to the work of John Bowlby and his attachment theory there is now a strong understanding of the importance of secure attachments with the primary caregivers. Mac Naughton (2010). Johnston 2009, believes that Bowlby has not only put emphasis on the importance of early attachments but also of safe and secure relationships. The importance of strong and secure relationships can be experienced in settings as mentioned above in the form of getting to know you meetings that are based around a theme. An example of this type of meeting would be based around a teddy bear’s picnic. The picnic allows the child to come in to their new classroom with their parents and cuddly toys, is allows them to enter the new room in a calm and relaxed environment. This can be seen through the experiment based on a theory by Mary Ainsworth who elaborated on the work of Bowlby called strange situations, this experiment shows that a child who is securely attached to its caregiver will explore freely while the caregiver is present and will engage with strangers such as their new teacher. This is opposed to when their caregiver is not in the room, the child is then more reluctant to socially interact with unknown people. (Brodie No date) Therefore for successful effective communication between the individuals involved in the process it is recommended that for the first time the child meets their new teacher and class friends their caregiver should be present. 
The teddy bear picnic allows the teacher to establish good working relationships with the child’s care giver as well as observing the children and building positive relationships with them. The reception staff can then pick out the children who may be finding the transition period difficult and are acting out different emotions through their teddy, along with those who are not socialising with other children when maybe they would normally.  Dowling (2010;217) suggests that ‘The ability to read young children’s behavior and to communicate with them is at the basis of successful practice’ These meetings have been proved to be irreplaceable during the transition period due to the relationships that are formed through them, both with staff, pupils and parents. 
Throughout the attachment theory Bowlby talks about the importance of strong relationships and that they are useless to the child if they are formed after 2 and half years. Therefore, there is a huge push by the government to work with parents and children to help them achieve these relationships eg, attending flying starts or attending mother and baby groups from early in. Once these relationships are formed it then makes transitions easier as the caregiver will have a strong bond with the child and will have a genuine interest in what is happening in their child’s life, similarly you can see the parents who are not invested in their child as they are usually the parents who do not turn up to these parent/ teacher meetings or other events for the child. 
 Please see appendix 1 for an example of the letter’s sent out to parents inviting them in to the department. 

The handover 

Effective communication is a crucial tool between staff when handing pupils over during the transition period. An example of when this is evident in settings is when staff are allocated time for transition evenings or inset days where the current and former staff get together and discuss the children one by one. They will talk through things such as allergies, health care plans, medication as well as discussing how they learn, who they work well with, who they don’t work well with as well as looking at where they are currently performing at with in the Literacy, numeracy frame work which indicates what year the child is working at. All this information is crucial for new teachers as it ensures that the child’s needs are being looked at as a whole and their holistic wellbeing is being taken in to account. 


Communication between staff and parents
As well as effective communication taking part between school staff, to ensure a smooth transition there must be effective communication between the teachers and the parents. 
‘If a community values it’s children so must it cherish their parents’ (Bowlby, 1951:84)
A teacher named Mathew Callison realised the importance of effective communication between staff and parents and therefor worked with his colleagues to create a systemic approach which has come from years of successful practice in a variety of settings. This approach that they come up with is called SMART. 
SMART is a step-by-step process that teachers use to establish effective parent and teacher relationships (teachers and parents 2017) The term smart is an acronym as shown below in figure 1. 


[image: ]Figure 1


(Source: Callison, 2010)





The importance of working together
The role of an adult during the transition process is crucial, but this is both for the role of the teacher and the parents/key carer. Palaiologou (2010) has emphasised the importance of parents in the foundation phase and has suggested that parents should be encouraged to remain actively involved with their child during the educational process. This is because a parent or key carer are the first educators in a child’s life regardless of the social background they come from or whether practitioners think they are ‘good parents’ or not. Due to this, is it imperative that they remain in the process with the child and are kept up to date with their child’s progress and development throughout the year. Examples of effective communication between parents and school are through the simple use of home school books, which the teachers and parents use to communicate back and fore, as well as when parents are offered to help their child with work out of the school environment by taking the class bear home and asking the care giver to work with the child to make a diary of the things they have done with that bear over the weekend. Using the bear, the parents and child are not only working together for the good of the child’s education, but it also provides them with the ability to
 form relationships with their child as they bond over the bear. There are similar style tasks that parents are asked to help with that have been observed in settings, these are often the child’s sound of the week. This is the sound that the class with be working on for that week, so parents are often asked to help their child think of things that start with that letter or sound and complete a sticking and cutting activity which also improves a child’s fine motor skills as well as being a fun interactive task for them to do with their caregiver.  


The needs of a child

Bronferbrenner created the bioecological model (as pictured below) Within this model he discusses his thoughts on a child’s development and the factors which enhance it. The inner section of this system is called the microsystem. This looks at the immediate surroundings of a child, such as Family, friends, nursery and school. Crowley (2014) 
By looking at this model you can clearly see that the key influences in a child’s life from an early age are parents and practitioners whether that be in schools or day nurseries. This shows why it is so important for parents and teachers to communicate and work effectively together as it is they are the core relationships that work together for the good of the child and to create a holistic atmosphere. ‘The most important aspect of the ecological model is it’s child-centered focus across settings, with the family environment exerting the greatest emotional influence on the individual.’  (Vogler, 2008:9) 






[image: http://lifeinstructionmanual.wikispaces.com/file/view/Bronfenbrenner_Bioecological_Model.jpg/136148877/Bronfenbrenner_Bioecological_Model.jpg]











 Figure 2- The bioecological model.



Transition strategies  


Hume,K. Ph.D has studied transition time with children who are on the autistic spectrum and the difficulties they can endure at different periods of the day. Children who have additional needs can find any kind of change or disruption too much to cope with, which can often lead to challenging behaviors. To reduce the amount of stress and anxiety that can be caused to a child if they are uncertain about what is happening, establishments use transition strategies, which can be used on a daily basis for simple tasks like moving between activities, but they can also be adapted to assist children with larger transitions like moving classrooms and having new teachers. ‘Transition strategies are techniques used to support individuals with additional needs during changes in or disruptions to activities, settings, or routines.’ (Hume,2008) 
Transitions can be an uncertain experience for all pupils regardless of their needs, this is why there is a huge amount of effort on the transition process and ensuring all children are as comfortable with the process as possible. Most establishments will allow children transition mornings and then progress to full days depending on what class they are transitioning to. This allows there to be continued effective communication between the staff and pupils so that they feel they are in involved with the process and are aware of what is going on. During these sessions it has been observed that the nursey staff follow a routine similar to the one below:
· Nursery staff will talk about the transition daily in the lead up to the end of term. 
· Pictures of the new teachers will be shown in class. 
· As the nursery pupils usually have a separate playground, they will now spend their morning break in the ‘big yard’ with the rest of the foundation phase. This usually happens every other day for one week and then progressively occurs more over the following weeks. 
· The following week the pupils are usually taken for a walk to see their new classroom.
· They will then spend a full morning on the last week of term in their new class. 
This constant repetition of the child visiting their new class and spending time with the older children is seen as a positive reward for the child and if their behavior is not suitable the teacher may then use this as a reward system to work towards and they will only get to visit their new class and go out to play on the ‘big yard’ if they show positive behavior in class. This theory is associated with Pavlov’s idea of classical conditioning. So, the child just like the dog in Pavlov’s experiment would see the new class room as a positive place to go and would therefor adapt its’s behavior to give the desired behavior to receive their reward. This constant repetition of doing the same activity of visiting their new class over again not only prepares the child for the future as they now know what to expect they also get a reward out of it. Although Pavlov did not experiment on humans, his theory can be adapted. 



                    
What if a child doesn’t wish to engage?                                 

[bookmark: _GoBack]For the children with additional needs they are usually given more time and information to process the changes and are often supported by visuals. An example of a transition sheet can be seen in the appendix (2). This sheet is given out to the pupils who require more support and will include pictures of their new class room, the pupils in their class, the teachers they will be working with, as well as information about what they will be learning about and trips they will be going on next term. To keep the excitement and positive attitude towards the new class transition, children are not forced to part take it transition activities although they are encouraged. As well as transition class sheets which are sent home, the school also uses Now and then cards. These are simply used to show children what is expected of them. So, a picture of the class room would be put on the now section of the card and then the child’s choice on the then. You then explain to the child in simple terms to not confuse them that they need to visit Mrs Jones’ class and then they can have free time when they return. The child may even like to carry these with them during the transition to remind them what they have been asked. Figure 4 shows a now and then card that is used during transitions. 
Then
Now 

[image: http://www.john-crane.co.uk/upload/ecomproduct/tidlo-wooden-train-set-50-pcs%5Ebox-/23-12-11_12-43-01_t-0097_50_pcs_train_set.jpg][image: https://s-media-cache-ak0.pinimg.com/736x/1b/e0/98/1be098eb374b46fb8ebff4bcb95b4c58.jpg]

















What do the theorists say? 
Bronfenbrenner had very similar views to Vygotsky, who believed that children construct their learning through a social context. Vygotsky had a theory that children learn first with people and then learn to function by themselves. He supported his theory with a diagram he created where the inner circle between what the child can do for themselves and the things that they can’t do. Vygotsky suggested that for children to learn they must pass through the zone of proximal development. This is distance between the child operating independently and the potential for learning if they have guidance from another. Figure 3 shows Vygotsky’s Zone of proximal development. 
[image: http://www.innovativelearning.com/educational_psychology/development/zone-proximal-development.png]






(Source: Culatta, 2001)



This theory can be backed up by Bruner’s thoughts towards ‘scaffolding’. Scaffolding was introduced in 1976 and refers to an adult observing what a child is able to do for themselves and then offering support in order for the child to complete the task or a more challenging task. Dowling (2014). This is often observed in schools and is usually how a lot of assessments are carried out with in the foundation phase. Staff will watch and see if a child can do their zip up by themselves and once they have tried and are unsuccessful only then will the adult step in, the child is always encouraged to carry out tasks independently before adult assistance is given. By empowering a child to participate in activities and to try themselves first and then giving them options such as offering help. If a child says no, as a practitioner (as long as situation is safe) you should allow the child to try again themselves because by letting them figure out the situation and make their own decisions are you then empowering the child’s sense of agency. Waller,T has said that that ‘agency involves a child’s capacity to understand and act upon their world’. Children should be in control of their own lives and should be allowed to make decisions for themselves without adults taking this power away from them. The national quality standard (2013) in Australia agrees with this statement and believes that we only truly have a sense of agency when we feel we are in control and have an influence on decisions being made around us. 
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ST TERESA'S EFFINGHAM
Join us for a

Bears’

on Saturday 10th June 2017
from llam - Ipm

For families joining our Pre-Reception and
Reception classes in 2017 or considering
doing so in the future

This will be a great
opportunity to find out about
our new Pre-Prep Department and
the curriculum we have on offer.
Families can enjoy tours of the
school and take part in a range
of fun activities including face
painting, soft play, a visit
from one of our ponies and,
of course, meet our own
“Teresa Teddy’.

Why not bring a picnic (and a
favourite teddy!) to enjoy in
our stunning grounds.

In the event of inclement weather, picnics §
and activities will take place indoors.
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SMART

Establishing Effective Parent-Teacher Relationships

START early, positive parent-teacher relationships.
MAINTAIN positive parent-teacher relationships

AFFIRM positives at the beginning and end of every parent contact

RESPECT parents by actively listening

TEAM with parents to accomplish success

© 2010-201 | by Matthew Callison, Al rights reserved.
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