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	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	Please exercise caution when using controversial concepts like 'learning styles' from literature. Consider providing a critique of their validity and applicability to ensure a balanced perspective when analysing your case.
	Within this report, effort has been made to ensure where possible to exercise caution when using controversial concepts. Furthermore, statements and arguments concerning contentious ideas have been supported by data from reliable sources, including academic journals, research projects, and professional conclusions.

	Target 2
	There were some minor inaccuracies or inconsistencies in your use of in-text citations and the reference list. Please consult the latest Harvard Referencing handbook to ensure consistent accurate referencing.
	I have ensured proper and consistent referencing in the reference list and in-text citations by consulting the most recent edition of the Harvard Referencing guide for this report.

	Target 3
	Continue working on your previous target of proofreading: double-check direct quotes, high-similarity sentences, and vocabulary that is in American English. Please ensure consistent use of British English in all your future academic writing.
	This report went through multiple proofreading by me in an attempt to ensure that it is clear, concise, and suitable for the intended audience while using professional language (e.g., the report is structured to benefit the reader and uses professional terminology; it has also been read aloud to another professional). In this report, an effort has been made to use British English instead of American English.













Table of Contents
Introduction	4
Literature review	5
Additional Learning Needs	7
Developing an Action Point	8
Reflection and Evaluation	9
Conclusion	10





List of Abbreviations:

ALN		- Additional Learning Needs
ALNET	 Act	- Additional Learning Needs Education Tribunal Act 2018
ALP		- Additional Learning Provision
ALNCo		- Additional Learning Needs Co-ordinator
EEF		- Education, Endowment Foundation
IDP		- Individual Development Plan
PCP		- Person Centred Planning
SDP		- School Development Plan
STF		- Specialist Teaching Facility
ULP 		- Universal Learning Provision

[bookmark: _Toc159618451]Introduction 
This report analyses and reflect on one priority of a placement school’s School Development Plan (SDP) using an evidence-based framework. The placement school is based in an affluent area in Swansea (Estyn, 2019a).  The Estyn (2019a) report outlines that there are 254 pupils aged 3 to 11 years at the school, including 19 who attend part-time in the nursery. There are 11 classes, including two specialist teaching facilities for pupils with speech and language difficulties. The school is housed in separate Foundation and Key Stage 2 buildings on the same site. In each building one of the classrooms is occupied by an S.T.F. (Specialist Teaching Facility) for pupils with Speech, Language and Communication difficulties, and one of the rooms is designated as a withdrawal space for these pupils to work with speech therapists and speech therapy assistants. The school has identified around 18% of pupils as having special educational needs. This is just below the national average of 21% (Welsh Government, 2018a). 
Furthermore, this report focuses on the placement school’s priority to continue to implement and to further strengthen the ALN provision. This priority is aligned with The Additional Learning Needs and Education Tribunal (Wales) Act 2018 (The Act) (Welsh Government, 2018a). The need to improve ALN provision is important in the current context with legislative reform and rising numbers of ALN learners (StatsWales, 2021; Welsh Government, 2018a). While this is a priority at the national and local government levels, it is especially critical at the school level because there are two STFs on school.  When a student requires additional support that cannot be met at the Universal Learning Provision (ULP) level, they will be entitled to use the school's or local authority's Additional Learning Provision (ALP). This must be documented and periodically reviewed in their Individual Development Plan (IDP) (Welsh Government, 2018a). The ALN reform promotes inclusion, support, and social justice in education by implementing techniques such as person-centred planning (Welsh Government, 2018b; 2022). ALN encompasses a wide range of additional pupil needs in relation to their 'typically developing' classmates (for example autism, speech and language challenges, physical disabilities, and others) (Tynan and Davy, 2021; Welsh Government, 2019; 2021b). 
In accordance with the professional practice norms of the British Education Research Association (BERA), information is being restricted in the appendix and Estyn (2019a) references to preserve the placement school's anonymity.

[bookmark: _Toc159618452]Literature review SDP
The main objective of school improvement is to assist schools in providing children with the greatest possible learning experiences and outcomes, regardless of their background or circumstances, to attain high standards and ambitions for everyone (Smith, 2012; Graham et al., 2019). School improvement or development plan (SDP) is a strategic plan (Fidler, 1996; Department of education 2021). Education research suggested that this strategic plan has an enormous influence on pupils learning (Fidler, 1998; Welsh Government, 2014). A Policy for School Improvement ‘embed all school characteristics of effective schooling (Apriana et al., 2019). Meyer et al. (2019) recommended that SDP is the heart of raising standards and provides high-quality teaching and learning. Nevertheless, Estyn (2019a) suggests that educational leaders at the placement school assess the SDP's alignment, relevance, feasibility, and stakeholder involvement on a more frequent basis. According to Estyn (2019a), SDP can improve overall student results and school performance by utilising regular monitoring procedures, which is something that EEF (2021) supports. 
What is more SDP according to Macbeath and Sugimine (2003), Welsh Government (2014) and Welsh Government (2021a), requires consistent self-evaluation, review and update of performance and data in order to reflect on the children’s progress.
According to Steward (2020) and Apriana et al. (2019), headteachers and government bodies should collaborate to establish, monitor, and revise the SDP. As a result, each SDP should be different as schools encounter various challenges (Welsh Government, 2014; Steward, 2020). School improvement is directly proportional to the effectiveness of the SDP and should have the following characteristics: assessing learner outcomes, involving stakeholders, self-evaluation, focusing on short and long-term plans, and being an ongoing process (Welsh government, 2014). The SDP should serve as the central reference point for all initiatives.
Figure 1: School Development Planning Cycle (Welsh Government, 2014)
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Figure 1 shows the SDP cycle centred on enhancing standards and learner outcomes, as outlined in the school's vision (Welsh Government, 2014). The first stage, focusing on self-evaluation, involves performance reflection, which is critical for long-term progress, professional learning, and learner outcomes (Welsh Government, 2014). On this stage, the placement school follows the techniques proposed by Macbeath and Sugimine (2003) and Woods (2013). Each class teacher in the placement school writes a self-evaluation review for their class. The Welsh government (2014) emphasises that this self-evaluation review should indicate the school's strengths and opportunities for growth. As a result, Brown, White, and Kelly (2021) described teachers as 'change agents' who are most suited for self-evaluation and self-improvement of the school system and, more broadly, learner outcomes. 
[bookmark: _Hlk158264306]The second stage, strategic planning, is a collaborative process that involves all stakeholders (Fidler, 1996; Welsh Government, 2014). Estyn's (2019a) previous inspection acknowledged the placement school's self-evaluation report and involvement of stakeholders in its creation. Stage three, implementing improvements/action, entails putting the SDP into reality, with staff demonstrating commitment and involvement (Welsh Government, 2014).
The placement SDP identifies lead teacher for each priority, breaking them down into sub-targets with best practices, indicators, and success criteria. Estyn (2019a) added that staff demonstrated good knowledge, understanding, and implementation of the SDP's priorities.  Stage four, impact assessment, should be a continuous process because the SDP is a 'living' document (Welsh Government, 2014). This enables for an accurate reflection on the school's present progress, which informs self-evaluation for the following cycle. Estyn's (2019a) assessment stated that the school used effective self-evaluation mechanisms; however, school governors urged more frequent reviews of the school development plan.
[bookmark: _Toc159618453]Additional Learning Needs

This assignment focuses on the SDP priority to plan and implement the ALN reform. The curriculum for Wales is closely aligned with the 'Additional Learning Needs and Education Tribunal (Wales) Act 2018' and is intended to facilitate the progress of all learners, with a focus on disadvantaged and vulnerable learners (Welsh Government, 2020; Conn and Hutt, 2020). The placement school underpins with the Welsh Government's (2018a) ALNET Act that outlines many modifications to the laws pertaining to ALN. The phrases "learning disabilities" and "SEN" are being replaced with "ALN." All students from the age of 0 to 25 who are deemed to have an ALN are eligible for an IDP, regardless of the complexity or severity of their needs. This will describe the ALP that they will get. Schools now have more obligation to assist ALN students.  If an ALN is agreed upon, staff members are expected to collaborate in order to help the learner and produce an IDP within 35 days of the original concern (Welsh Government, 2022). Likewise, the ALN Code delineates the legal boundaries that entities accountable for providing support to ALN learners must adhere to (Welsh Government, 2018c).  
According to the ALN reform, it is essential for ALN learners for teachers to put the student at the core of planning and to develop relationships (Conn and Hutt, 2020; Welsh Government, 2023). A child's IDP is created with significant input from the parent and learner using a method known as Person-Centred Planning (PCP), which puts their opinions front and centre during the decision-making process (Welsh Government, 2018b). A crucial aspect of the placement school is that it involves parents and students in reviewing progress and determining the course of their education (Estyn, 2019a).
For inclusive practices to be implemented successfully, the ALN reform is essential (Knight et al., 2022). The placement school encourages inclusion and has two STFs. According to Estyn (2019a), the majority of ALN students are making good progress, while STF students are fully engaged in the school community through well-planned integration: specific classes, breaktime. According to MacFarlane and Woolfson (2013) and Equality Act 2010 (Welsh Government, 2021c), incorporating ALN students into regular classrooms improves their social and academic performance.
According to Welsh Government (2023) in maintained schools, there were 63,089 students with special educational needs (SEN) or additional learning needs (ALN), or 13.4% of all students, as of February 2022, down from 74,661 students (15.8%). In addition, by February 2022, there were 10,499 students in maintained schools (16.6% of students with ALN or SEN) having Individual Development Plans under the new ALN system, up from 3,330 (4.5%) students in the same classroom (Welsh Government, 2023).

[bookmark: _Toc159618454]Developing an Action Point 
The placement school has an established purpose ‘To care for one another and be the best that you can be, directing the whole-school strategy for improving standards and carrying out the SDP successfully (Estyn, 2019a). The school purpose is incorporated into the EEF (2022) and the Welsh Government's School Improvement Guidance (2022), wherein the school sets high expectations for its students and significantly improves their achievements.
The placement SDP reports that the children with ALN are in good health because to the implementation of many interventions, including mindfulness sessions, sensory rooms, café cwtch, outdoor play areas, rings of resilience, and sensory circuits (SDP). In order to encourage students' resilience, the school has developed and produced a number of programmes that are in line with Autism Wales (2023) for example, a growth mindset strategy that incorporates three unique learning sets: The Power of Yet, Marvellous Mistakes, and Dewi's Wave. The school improvement guidelines from the Welsh Government (2021) and the additional advice and inspection framework from Estyn (2021) both show that these priorities represent good practice. According to Estyn (2019), staff members at the placement school play a significant role in identifying and carrying out priorities. The priorities are headed by the ALNCo of the placement school. According to Estyn's (2019a) assessment, senior management carries out their duties with effectiveness. The goal of the priority is to use the new code's practices and principles to detect and provide support for ALN. The school's progress and standards are related quality goals (See Appendix 1). 
To achieve these goals, the ALNCo interacts with stakeholders (such as families and governors) regarding ALN. Stakeholder participation appears to be crucial, despite the dearth of research on the impact of stakeholders in SDP design and implementation (Avison, 2010; Woods, 2013). Estyn (2018) argues in favour of this, noting that current, clear, and encouraging communication between the school and parents is essential to the successful implementation of ALNET. The school should update its website to better inform stakeholders of updates and facilitate communication, according to Estyn's (2019a) inspection report. Examining this suggestion, it can be seen that the website does include information on ALN (see Appendix 2). Nevertheless, it would be beneficial to incorporate examples of best practices to help stakeholders better grasp what the school has to offer.
[bookmark: _Toc159618455]According to ALNET, the ALNCo ensures that staff training is completed. The literature demonstrates that this training—which ALNET requires—is essential to good teaching practices (Dolan & Capell, 2015; EEF, 2022; Estyn's, 2019) inspection noted that teachers were using successful techniques to engage ALN students, praising the relevance of training in connection to priorities and advocating the continuance of pertinent ALN training.


[bookmark: _Toc159618456]Reflection and Evaluation

Estyn (2019b) recommends a new approach designated school self-evaluation, which promotes schools to become more reflective thus ultimately result in improvement. According to Estyn (2019a), the placement school continuously employs efficient procedures for performance evaluation and reflection, with governors participating in self-evaluation reports and improvement plans. Nonetheless, they admitted that governors do not sufficiently examine and track the advancement of initiatives (Estyn, 2019a).  
Consequently, in order to promote a self-improving system, it is advised that governors assess and track progress against priorities more frequently and that the school give staff members the chance to exchange best practices. (Estyn, 2019a; Welsh Government, 2021a). An additional stage in the SDP itself was to identify and facilitate the sharing of best practices, such as through a school website (Estyn, 2018). More data analysis and impact measures might be performed by staff in order to improve, however it is noted that due to current laws, planning and implementing ALNET is given less priority in this area. Since there is not much mention of PCP, IDP development, or early intervention in the SDP, it could also be beneficial to concentrate on these areas within this priority (Welsh Government, 2014; Welsh Government, 2015). 
The school completed every step of the SDP process with success. Planning and execution of their SDP were determined to be successful during their prior Estyn inspection (Estyn, 2019). These ideals have been upheld by the present SDP, which has prioritised pertinent issues to address contemporary issues like legislative reforms. High levels of dedication to stakeholder participation, staff training, and the successful execution of their SDP are among their strengths. The Department for Education (2021), the Welsh Government (2014, 2016, 2021a) and EEF (2022) provide guidelines and justification for all activities made to constantly enhance school standards, which the SDP compares to.
[bookmark: _Toc159618457]Conclusion

This report analysed an SDP priority in terms of the supporting data, procedures, activities, and outcomes. The research on ALNET and its implementation has been examined through a review of the relevant literature, and suggestions for the future steps have been made.  
Upon reflection, it is clear how important an SDP is. It is evident that each stakeholder is essential to the successful creation and execution of strategies that increase student outcomes (Fidler, 1996, Apriana et al., 2019; Department of Education, 2021). Education needs professional development opportunities and excellent practice that come from successful SDPs (Early, 1998; Welsh Government, 2014; Meyer et al., 2019). This understanding of SDPs will help future practice. It improved knowledge about the teacher's role in putting the SDP into practice, which will be carried over into regular practice.
The school has a well-established SDP that is successfully carried out by staff members and has a significant self-evaluation component. It outlined goals, suggested future steps, and demonstrated a strong sense of collective responsibility shared by all parties involved in the process. The SDP adhered to recommendations made in literature on ALNs and SDPs. It was suggested that the SDP be improved in terms of providing data proof, outlining evidence-based procedures, and exchanging best practices (Estyn, 2019a; Reynolds & McKimm, 2021).
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