Task 2
Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  
The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 
This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).
Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  
Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.
Date of observation:  02.10.2023
Expert Witness: Rachael Godwin
	
Question 1: Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  
300 words (+/- 10%: include your actual word count at the end of each section).
An interview was arranged with a young person (YP1) who have been working with in the Youth Justice Service. This young person is open on a Youth Rehabilitation Order (YRO) with, following conviction of a serious offence. The YRO was introduced by the Criminal Justice and immigration Act 2008 for management of young people in the community. The main aims are punishment, protection of the public, reducing re-offending (desistance) and reparation.
This young person is of Black African ethnicity. The family moved to the area many years ago from England. Since moving, he has lived in a deprived area, which is predominantly White area. He does not have any additional learning or communication needs. His preferred language is English which was established during our initial assessment. 
A key part of desistance is engagement in education, training and employment (Runnell 2017). This interview was prompted due to the young person being recently suspended from college.  The reason for suspension given was that he is said to have displayed anti-social behaviour and aggressive behaviour towards a teacher in class. The college requested a disciplinary panel which was being convened the same week. The purpose of the session was therefore to prepare him and to support in him in preparing a written statement in response. We were particularly concerned about the possible impact of their background and offence on the response of the college. 
The young person was asked verbally for his consent for the session to be observed by my mentor. The reason for the observation was explained, and he gave his consent for this and to provide feedback. The impact on him was considered, in terms of feeling less able to share his experiences whilst being observed. However, this young person is comfortable with my mentor, and we tried to make it as relaxed as possible. We decided that my mentor would also provide some input to make the session feel more natural. The session was undertaken in a private space where he is comfortable. 
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Question 2:  Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 
1300 (+/- 10%: include your actual word count at the end of each section).
As noted above, this observation was prompted by YP1 being suspended from College and a request from college for a written statement. This interaction was guided and informed by a number of legislative and policy documents and principles including Youth Justice specific legislation, the Social Services and Well-being (Wales) Act 2014, The United Nations Convention on the Rights of the Child (UNCRC), the British Association of Social Work (BASW 2021) Code of Ethics. Addition to this and of relevance to a Welsh context is the Social Services and Well-being (Wales), the Well-being of Future Generations Act 2015 and Code of Professional Practice (CoPP). More locally, I sourced the disciplinary policy from the college so that I could prepare myself and the young person for what to expect. 
YP1 presented as anxious about what had happened and the possible outcomes. For context this young person had missed a whole year of schooling due to his offence, which was very difficult for him given his commitment to education. The purpose of this session was therefore to be a place in which the young person could express himself and feel supported in a very difficult time. Ensuring that his voice is heard was crucial in taking a person-centred approach, and to help him achieve his own personal outcomes, which in this case was to have another chance at college (CoPP; 1.2.5). 
The college were aware of the offence, as it had to be shared as an ‘unspent’ conviction in line with their college police and a risk assessment was formulated prior to his admission. Disclosure of offences is not typically something which is shared with all lectures, but in this case the lecturer had found out about the offence from another pupil. In relation to the incident in question, this young person is said to have been aggressive towards the teacher, which is something which was not consistent with our understanding and assessment of him. I had to remain objective, but for the purpose of this session my aim was to gain his own account as he told it. 
As professionals we are required to make sure our practice upholds the rights of the children and young people we are supporting. Of concern to myself was the potential for his background and offence, to be impacting others interpretation of the events. A report by ‘Unlock’ notes the ‘double discrimination’ which people from black, Asian and minority ethnic people face when they also have a criminal record (Stacey 2019). Similar to this is the concept of ‘Adultification bias’ whereby stereotypes, for example around black boys as ‘streetwise’ mean that they are not afforded the notion of innocence, which is said to increase their level of culpability (Davis 2022). These were all issues which we had to bear in mind during the session, and it was key that he had the opportunity to have his voice heard in order to advocate for him and to be able to appropriately challenge if needed (CoPP 3.7). This is also in line with the Future Generations Act 2015, which promotes a ‘more equal wales’. 
Of particular relevance is Article 12 of the UNCRC (1989) which states that ‘every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously’. This was important in this session to capture his account. It was crucial therefore to identify any potential barriers, to ensure that the session was effective and ethical. This firstly involved consideration of the preferred language, and additionally any learning or speech and communication needs. The preferred language of the young person is English which was established during our initial assessment. He cannot speak the Welsh Language. It was important however to establish this early on through the “Active Offer”, in line with the Welsh Government Five Year Plan 2022-2017 “More than Just Words” (Welsh Government 2022) (1.2.3; 2.1.5). This young person does not have any diagnosed or suspected additional needs. 
Prior to the interview we had already had one prior conversation whereby he had disclosed some key points of his account of the events. I ensured that I had that information with me, to refer to if anything needed clarifying. Preparation for the interaction was important to ensure good communication in line with the CoPP (2.1.1). Due to the importance of this written statement, and importantly the potential for discussing issues relating to his own culture and injustices, it was important to give him the time and not to rush. I blocked out a section of the afternoon to undertake this session. 
I made sure to find the appropriate environment which allowed for privacy and limited noise or distractions. He was initially quite heightened in terms of wanting to explain his side of the story and so I wanted to create a calm atmosphere. It is acknowledged that non-verbal communication is as important as verbal communication, and often gives clues as to our unconscious mind (Wright 2012). It was therefore important that I was aware of this. I made sure to sit at a slight angle directed towards the young person to make the situation feel more relaxed, and to communicate that I was interested in his point of view. I started the conversation by outlining the purpose of the session. In terms of body language, I made sure to lean slightly forward and maintain eye contact in between noting down important information (2.1.3). 
When explaining the purpose of the session and the process going forward, I made sure to avoid any jargon or acronyms. This was import not only on a basic level of understanding but reaches further into power dynamics and in creating barriers and distance between professionals and those who access services (Community Care 2018).  
Whilst the use of open questions was important to allow him to expand on what happened, at times his communication can become quite vague as he was keen to explain all details. Due to this, I used more direct questioning at points where this was needed to clarify key points (2.1.8). Fortunately, longer-term work in terms of relationship-based practice meant that he felt comfortable in expressing exactly how he felt. At times I had to ask more reflective questions to allow him to consider an alternative view of his behaviour and areas where he may have done things differently. In these instances, use of silence was important to allow him the space for self-reflection and to help him find his own solutions (1.2.5). YP1 did in this time admit to raising his voice at one point, and this allowed for a learning opportunity for him to consider the impact of this. 
Due to having to capture the information for the written statement I had to multi-task in noting down important points, whilst ensuring the young person knew I was there as someone who was interested and not just there to take notes. This was done through body language such as nodding and acknowledging he was being heard, whilst taking time to ask how the experience made him feel. Showing empathy for his situation also allowed for him to open up further and expand on additional points.  
In line with BASW Code of Ethics (2021), I made sure to maintain accurate records of the discussion by distinguishing between opinion and factual information. I did this by putting some of the key information in his own words, to capture the real meaning and acknowledging that he is the expert of his own situation.  In line with CoPP in respect of reporting about others, I shared the report to check that his views had been accurately captured (2.1.8). 
Having reflected on my practice during this observation and wider, I feel that sometimes I think I can be susceptible to using leading questions. This is sometimes due to my relationship with YP1, and my assumption that I know potentially what he is thinking or what he means. This often comes out of wanting to bolster him and to provide positive affirmation, as I know he struggles a lot with feelings of shame and tends to carry a lot of pressure. However, following reflection during supervision I realise this could be a potential barrier to our communication and him being heard as he intends it (2.1.10). In line with CoPP in respect of reporting about others, I shared the report to check that his views had been accurately captured (2.1.8). 
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Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	
She was on time definitely – she picked me up from my house. 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	
Yes – Charlotte explained that the observer was going to be there in the car and asked if it was ok.  

	Were you clear why the social worker met with you today?

	Yes 

	How well prepared do you think the social worker was for his or her meeting with you?

	 Yes – she had the laptop and the statement and the pen and paper 

	  How has the social worker listened to you and respected your views and wishes?

	
When we were doing the work on the statement, she listened to me and didn’t just take the view of the person that had prepared the statement. 

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	
Yes – when Charlotte needed to explain what an advocate was – she explained this to me and why it would be good to have them there.



	How has the social worker’s involvement met your expectations for this visit?

	
Professional, understanding, helpful, reliable, honest – she was all of these at this visit. 

	Are there any other comments or suggestions that you would like to make?
	
I really like being around Charlotte.  Her and [other key worker] make me feel like a better person.  They help me be a nicer person.  They show me other ways of thinking about things, not being one track minded. Thinking how others see my actions and how to correct. 





 
