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Enterprising and Creative Teaching and Learning

Part A

	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	X
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	X
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	X
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	Throughout my response to this assignment title, I have consulted a broad and deep range of academic literature and research. I have synthesised my findings to underpin and provide weight to my discussion; triangulating research/reading, experience/pedagogy in an in-depth fashion.  
Although the Entrecomp framework is a new initiative, I have reviewed academic literature that supports the requirement for a framework of this nature in education and society. This reasoning is shared in my response.  
My writing is intellectually dense with respect to my personal dispositions and how these apply to the Entrecomp framework. Additionally, in a similar manner I have identified where my dispositions are in a competence and where they need to be in a pedagogic respect. To support my progress, I have not only been creative with strategies but I have also supported them with reference to wide reading and literature. 
As this response relates to personal dispositions with respect to competencies, I have utilised both classroom and non-classroom orientated experiences to support assessment of my dispositions. From this assessment, I have identified areas that require further progress and how I can ensure progress. These experiences are portrayed in the appendices.     
My response has been proof read to ensure it is free of errors; my referencing is of a high standard as I have referenced accurately, in accordance with the reference guidance handbook. 


	Although I have written in a concise manner, I have utilised the 10%-word allowance. In the future, I would like to develop my ability to write closer to the word count. 






	Student’s Name
	Connor Declan Williams
	Date
	14/12/2017

	Student’s Signature
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Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 

Word count: 2,749 
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With respect to current education provision and teacher practice in Wales, there is dearth of good practice with regard to enterprise education (EE) despite the substantial body of knowledge and resources available (Boyer, 1990; Matlay, 2011). Jones and Matlay (2011) state EE is a global phenomenon which requires (in Vesper and Gartner’s (1997: 420) view) the education profession to accept leadership of their own field before ‘others will surely come to the forefront to determine the rules of the game’. To support this, practitioners should be innovative in their design thinking and strategies (Welsh Government, 2012), where they draw on their design thinking to identify learner needs, create opportunities and source resources (Penaluna et al., 2015). In order to both promote EE and to address its dearth, the Entrecomp framework (Bacigalupo et al., 2016) was produced. The framework strives to support practitioners in claiming the future of their domain that is ‘much more than just another subject area’ (Colin et al., 2014: 765). The framework has yet to undergo preliminary application in real settings (Bacigalupo et al., 2016), however the future is prosperous as Matlay (2008) states EE positively impacts learners’ aspirations and their contribution to society supporting Donaldson’s (2015) purposes of the curriculum.   

With respect to creativity, there is no uniform definition; a creative approach can complement a variety of disciplines originating from individuals with a varying skill set and dispositions (Fisher, 2009; Thorne, 2007; Bohm, 1998). Gomez (2007: 32) comments ‘there may be several kinds of creativity’. However, Gardner (1985) identifies that creative outputs are reliant on the ability to use divergent thinking strategies to produce a high quantity of ideas that exploit a means of original thinking and a thinking outside the box approach to recognise and pursue opportunities in a unique thinking manner (Tieran, 2016; Volkmann et al., 2009; Copley, 1998). Therefore, divergent thinking enhances connections and associations which complements convergent thinking and a development in innovation and opportunity recognition (Schumpeter, 1934; Penaluna et al., 2015). Gomez (2007) argues that all individuals can think divergently and are creative, yet some are more creative than others. Drucker (1989) suggests heredity may differentiate creativity in certain individuals. To the contrary, creative dispositions may be negatively influenced by a changing economic and social environment, minimal exposure to creative practice in education, reduced knowledge and awareness of intellectual value and reduced income from employment in the creative sector (Kanter, 1984; Ruskovaara and Pihkala, 2013; Jones and Iredale, 2010; McAuliffe and Winter, 2013; Flew, 2010; Bridgstock, 2012). Nevertheless, Cunningham and Bridgstock (2012) suggest the employment opportunities in the creative sector are one of the fastest growing. Moreover, Cox (2005: 3) comments ‘creativity, properly employed, carefully evaluated, skilfully managed and soundly implemented’ is vital to success and national prosperity. In summary, enterprise and creative education is highly beneficial yet the vehicles to promote them are scarce and encounter challenges.      

Throughout the author’s critical analysis of their creative and enterprise dispositions, reference will be made to academic literature, research and personal experiences. Synthesis and contrast of findings will support the author’s current dispositions and how these can be developed in accordance with the Entrecomp framework. Colin et al. (2014) argue that practitioners demonstrate an assorted range of pre-dispositions that are the result of their wide-ranging life experiences. Additionally, Jones (2011) explains that to support disposition development, an understanding of one’s inherent pre-dispositions is valuable. The author will attempt to adhere to Vesper and Gartner’s (1997) ideal through reflection and prosperity; by the author reviewing his own enterprise skills which will ultimately influence the future enterprise skills of his learners (Lepistö and Ronkko, 2013). To add gravity to this expectation, Palmer (1998: 7) states ‘we teach who we are’. To assist the analysis, the author will draw upon the theory of Pedagogical Content Knowledge (Shulman, 1986) and how this coincides with the gogies (pedagogy, andragogy and heutagogy). However, the author will refer to his dispositions in accordance with the three gogies collectively as academagogy (McAuliffe and Winter, 2013), a gogy that aims to open up teaching concepts while encouraging feedback parallel to holistically encompassing the traits associated with the other gogies.      
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Dewey (1916) expressed that creativity is associated with all fields of human knowledge; creative individuals dynamically cultivate a creative mindset and display creativity in both their personal and professional lives (Henriksen and Mishra, 2011). With respect to the author’s creative dispositions, the author concurs and does not believe creative attributes are applicable to one domain categorically; the author demonstrates strengths transferring his creative thinking across domains to explore, combine knowledge and develop opportunities to create value holistically. Appendix 1-3 displays the author’s ability to create engaging learning opportunities in varied environments to promote schemas and allow for knowledge acquisition in a constructivist, collaborative social learning manner resulting in empirical learners (Piaget, 1969; Vygotsky,1986; Bruner, 1985). Personal strengths of the author reside in this competency as a result of their creative avocations and how this links to their time spent in their personal life. The author exhibits an aptitude to utilise these avocations for personal satisfaction, creative pursuits and with respect to habits of mind, application of knowledge to create enriched and cognitive opportunities (Henriksen and Mishra, 2011). Root-Bernstein (1996) discovered a convincing relationship between creative conduct with respect to an individual’s personal and professional life. 

The author agrees with the influence personal experiences have on creativity in professional realms. Researching the concept of creativity further, the author pursued research in human evolution and neuroscience. Sternberg and Lubart (1996) explain creativity is a characteristic correlated with social, emotional, cognitive and professional benefits in life. However, the human brain’s composition and executive function remains identical to its original purpose, namely to ensure survival and fulfil hunger. Creativity is an advantage that modern humans possess; however associated with the term modern is stress stemming from complicated lifestyles. The impact of stress prevents creative thinking and incubation (Wallas, 1926) because it stimulates the sympathetic nervous system’s fight-or-flight response where cortisol and adrenal hormones rise and the amygdala redirects blood flow from the brain to the muscles (Charil et al., 2010; Kolb et al., 2017). Unfortunately, the brain has not evolved to recognise the difference between the stress caused by lifestyle and a threat. A creative thought process is cognitively strenuous and results in elevated neural activation; this state of activity requires an increased supply of oxygen and blood flow to that section of the brain and this requirement cannot be met in the face of stress (Sawyer, 2011). Amabile (1996) suggests a learner’s creative development and factors that develop this are situated in the classroom. However, upon reflection of the author’s educational journey, the author disagrees with Amabile and believes the classroom environment restricted their creativity while the outdoor environment caused it to flourish. 

As a child, the author was fortunate to explore, play and manage risks. Playing with friends in the woods, being independent and having access to physical resources and materials were all valuable experiences for him. As a result of this, the author as an adult is a product of their past experiences and exposure to environments (Vygotsky, 1990). As Sandberg and Vuorinen (2008) appreciate, the author had access to a rich children’s life space subject to minimal adult supervision. The past experiences considered so far remain with the author to this day. 

To advance the author’s creative disposition, with respect to Wallas’ (1926) creative stages, preparatory work has occurred as a result of the author’s childhood. The next creative stage is the incubation stage which influences the third stage, insight. Holtz (2009) suggests unconscious incubation is sustained by periods of relaxation and mind wandering which promotes creative functions. One method to support Holtz’s view is walking. Research suggests, however, that the environment in which the walking is conducted is significant. The results of studies portray that forest environments lower cortisol levels and sympathetic activity in comparison to urban settings thus enabling increased blood flow to the brain resulting in higher creativity output (Park et al., 2010; Morita et al., 2007). Therefore, to improve the author’s personal skills and creative dispositions, he will strive for a relaxed state of mind and mitigate the influence of outside stressors to support creative brain functions (Bacigalupo et al., 2016). 
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The Entrecomp framework states value and EE can occur in any aspect of life (Bacigalupo et al., 2016). Penaluna and Penaluna (2008) explain individuals require the opportunity to discover creativity and EE themselves and that it should not be dictated to them. Furthermore, the outcome of EE or a creative endeavour cannot be predicted as this would eradicate the incubation and insight it proposes to develop (Penaluna and Penaluna, 2008; Wallas, 1926). Nevertheless, the author’s innovative efforts by their nature are initially intangible and require intrinsic and extrinsic motivation to bring them to fruition (Drucker, 1999). The nature of the author’s creative work is often non-linear and is the product of their motivation and perseverance. Reflecting on previous endeavours, the author has encountered challenges and barriers that have tested his motivation and perseverance, restricting achievement of the desired outcome during times of adversity. 

The author experiences motivation in dimensions that are cognitive, phenomenological, physiological and cultural in nature and these dimensions stimulate sustained actions toward goal achievement and a state of satisfaction (Ryan, 2012; Jenkins and Demaray, 2015). McClelland (1985) introduces motivation in two domains: conscious and unconscious. The first is explicit concentrating on concrete immediate goals, while the latter is implicit and is the influence of behaviour over time. Alkaabi et al., (2017) argue that implicit conscious motivations disregard unconscious in the short-term, however unconscious motivations give foresight into the future. Furthermore, McClellan (1985) states a connection between the author’s upbringing and how this influences their ability to engage unconscious motivation. As a child, the author frequently sourced motivation from intrinsic sources as a result of reduced adult influence and supervision. 

In regard to motivation and perseverance, they can be viewed through disciplines that link to the motivation domains. The author displays strengths in the motivation perspectives that will be discussed and will utilise these perspectives to ensure competence progression. The behaviourist perspective relates to operant conditioning, that is, seeking reward to avoid punishment or failure (Alkaabi et al., 2017). The author is a behaviourist to an extent, seeking rewards of gratification and accomplishment over performance-contingent rewards during their endeavour to avoid failure (Deci et al., 1999). Nevertheless, the author believes there is a difference between avoidance and fear of failure; with respect to the latter, the author welcomes failure from effort as it is an opportunity to re-appreciate and learn. In this situation, failure serves as a motivating factor to persevere in its own right and failure is an effective source of motivation for the author. The cognitive perspective concentrates on information processing and decision making. The author relates to expectancy theory here as effort and achievement go hand in hand and are fundamental to motivation (Alkaabi et al., 2017). The author’s utilisation of effort toward practice is demonstrated in appendix 1-3. The author is a meticulous planner and forward-thinker which relates to the next perspective known as goal setting. This perspective is the setting of ambitions that stray from the status quo and are desirable. However, Locke (1991) suggests a set of dispositions must be present before goals can influence performance and a demand for innovation will be the motive (Penaluna and Penaluna, 2008). 

Reflecting on the perspectives discussed, further investment in the goal setting perspective, compromising focus on one’s conscious motivations associated with the behaviourist perspective, will encourage the author’s motivational and persevering dispositions. Deci et al. (1999) support this, explaining that an over emphasis on reward is an extrinsic motivator that produces short-term outcomes. A shift in focus to intrinsic motivators, related to cognitive and goal setting are more advantageous. This shift occurs when the author desires to undertake tasks and not view them as a burden; when this transition transpires, rewards will no longer compromise the author’s autonomy. To further support progression within the intermediate category from level three to four (Bacigalupo et al., 2016), the author will aim to display a growth mindset; advocating that a resilient, persistent and positive attitude supports attainment of information to satisfy the need for competence and, in turn, enhances intrinsic motivation (Dweck, 2012).  

[bookmark: _Toc501100710]Coping with Ambiguity, Uncertainty and Risk

Bauer (1960) perceived risk as arriving at outcomes that are unforeseeable regardless of the prevention and scaffolding implemented. Cunningham (1967) adds risk is associated with loss and a feeling of uncertainty, a belief that the end product will be undesirable. Nevertheless, Riedler and Eryaman (2016) argue risks are necessary and beneficial; if breaking expectations or not conforming is looked down upon then it will be challenging to create opportunities and develop practical wisdom. Therefore, in the author’s opinion, his academagogy should promote risk taking in order to prepare learners’ confidence in their self-reliance and resilience (Penaluna and Penaluna, 2008).  In teaching and learning scenarios, the author has taken many of risks in the preparation and facilitation stage of experiences (appendix 1-3). 

Appendix 1 shares the author’s creation and facilitation of leadership tasks in a summer camp setting. Each task was the product of the author’s divergent and convergent thinking and served to develop the participants’ soft skills and creative thinking. The tasks prompted participants to utilise resources, under a set of limitations to achieve a goal. Appendix 2 shares how the author taught coordinates in mathematics in a creative way, applying creative thinking to adapt the classroom and its contents to serve a different purpose. In all scenarios, the author understood the learning requirements. In each setting, the author was able to prepare and provide resources but could not predict the ambiguity of the experience; to what extent the participants would engage, the level of attainment they would achieve post experience or a fair method of assessment. Furthermore, the author risked facilitation by utilising academagogy, transitioning between gogies to adapt his teaching to involve learners.  

The experiential learning shared in appendix 1 and 2 resulted in action and consequences. Here, participants were presented with an opportunity to learn and implement their skills (Dewey, 1916; Pepin, 2012). However, to enhance these experiences and the author’s academagogic practice, irrespective of outcome, a process of reflection and action is necessary (Pepin, 2012). In addition to reflection, reflexive practise will reduce the impact of risk further because intelligence and experiences to date will support planning and preparation for the uncertain future. However, Pepin (2012) and Dewey (1916) confers risk is fundamental as enterprise can only happen through participation and action. The images in appendix 1 displays respectively, adults and then children participating in the task. The adults’ participation served as a trial run; allowing the author to acknowledge strengths and failures of the task. Post task, a debrief and reflection with participants gave insight into the experience, influencing task appraisal or adaption. Hartshorn and Hannon (2005) states the author, as an enterprising practitioner, should welcome a degree of risk in their practice and have confidence to consult their colleagues or learners for feedback.            

To advance reinforcement on the progression model (Bacigalupo et al., 2016) further, the author will replicate effective methods and practice and will facilitate meaningful routines in the learning environment (Riedler and Eryaman, 2016). Moreover, to reduce the author’s and his learners’ perception of risk, he will conduct prior planning, obtain information, demonstrate organisation and seek advice from others during the planning, facilitation (where applicable) and reflecting stages. This information will then guide enterprising and creative experiences (Lam et al., 2017).    
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Colin et al. (2014) suggests there is no uniform way to develop enterprise and creativity in oneself or learners, as no two people will benefit to the same degree from an experience. Therefore, enterprise education is a trial and error domain where integration and the influence of others allow for experiences that can later be evaluated to later contribute to the formation of a motivating stimulus that starts creative thinking. As a teacher, the author can only apply his knowledge and practice of academagogy if he understands the specifics of the learner that he is ‘seeking to interact with and/or support’ (Colin et al., 2014: 769).  

As an enterprising practitioner, the author should demonstrate motivation and strategies to overcome ambiguity in times of adversity, a means to create new value, develop his competences and strive to meet the needs of learners entering the world in which the future is uncertain.   
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(Throughout these images, the author is present and can be identified by the orange circle).

The four images below portray adults participating in one of the author’s tasks. The adults were given a scenario, resources and limitations and were asked to achieve a goal. In this situation, the participants were required to construct a device to transport hazardous material from unsafe locations to a safe location. The team could not touch the material and could only use the resources provided.    
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The next four images portray children (campers) participating in the same task as the adults. As a result of the adult’s participation and collaborative reflection, the task was amended to some degree by the author, to suit children’s needs. For example, adjusting limitations to promote the children’s thinking and skill development further.     
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In this situation, participants were on an expedition and were challenged with crossing a jungle river as a result of the bridge, on their route, being destroyed. Once again, the image demonstrates adult participation. Following the adult’s engagement with the task, collaborative reflection influenced action to further tailor the task to the needs of the children.    
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In this task, the goal was to light all of the candles without human skin touching the matches. To further promote thinking, some of the resources could not touch the matches either.   
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Here, the goal was to rescue a ball from the bottom of a pipe that contained many holes. Participants could not move the pipe or place their hand inside the pipe to retrieve the ball. 
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The first two images portray adults participating in a task, the last image portrays children. Their mission was to supply the village on the other side of the ravine with drinking water using only the resources provided. All three images show creative and innovative thinking through varied approaches to achievement of the task. 
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Teaching coordinates in mathematics.
In this scenario, the author transformed the classroom and utilised the tables a barrier. The activity enabled the learners to consolidate their understanding of coordinates in an engaging, collaborative way. 
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This image demonstrates the author’s hook (a means of acquiring the learners’ attention) in a Foundation Phase lesson with reception children. Using green screen and ICT technology, the author visited space and dicovered that stars had fallen from the sky overnight as the children slept. The children’s mission was to learn with staff members throughout the planned activities and earn the stars back before night time came.  
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