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[bookmark: cysill]Element 2: Reflective log

	                  Brief description of the activity (no more than 50 words)

	Messy Play – Shaving Foam:
To prepare a large tray with shaving foam and items such as paint brushes, dustpan brush, wooden blocks, scoops and cups. In a group of 6, aged 6-14 months, the children are free to explore the shaving foam, get as messy as they want to and explore the objects in the shaving foam. 

	                   Aim/Objective of the activity

	To promote social and creative skills, as well as fine motor physical skills. To give the children a sensory experience and allow them to explore the shaving foam however they want to using all senses. This activity fits into physical and creative as well as personal and social development areas of the Welsh Foundation Phase (2015)

	                   Your role

	To prepare the activity and ensure the surrounding area is safe. To assist babies during the activity as some require physical help to sit up and hold items; to also encourage babies to explore the shaving foam, make marks in the shaving foam, bang the shaving foam, clap with the shaving foam and to explore the objects in the shaving foam. To be enthusiastic and praise the babies, but also be sensitive to the ones who do not want to take part. It is important to listen to the voice of the child, and identify ques from the babies that they are uncomfortable and not enjoying the activity, which coincides with article 12 of the UNCRC (1990) that every child has the right to express their views and feelings. 

	                   Positive aspects – why?

	Observing the babies getting involved and having fun was a positive aspect, seeing them smiling, clapping and playing around in the shaving foam, picking up and using all the different tools that were hidden in the shaving foam. Also observing the babies interacting with each other and imitating each other clapping and sending shaving foam flying everywhere, making them laugh was a positive aspect. This was delightful to watch, making the staff laugh too.

	                  Challenging aspects – why?

	Trying to keep all 6 babies entertained and engaged at the same time was a challenge, especially when some wanted to explore other toys and not participate in the activity, which separated the two staff members, meaning it was harder to keep an eye on everyone and ensure everyone was being given an equal chance to take part. 

Ensuring the walking children didn’t slip and hurt themselves was a challenge as they wanted to run around after the activity covered in shaving foam. Therefore, the clean up after the activity was difficult with one member of staff getting the children dressed, and one member of staff (myself) trying to clear up the shaving foam, and ensure the floor wasn’t slippery. 

Due to the restraints of nursery routine, the activity was also a little rushed as it took a long time to change babies and set up the activity, resulting in less time being spent doing the actual activity. A couple of the children didn’t want to finish playing in the shaving foam, but had to as it was nearly lunch time.

	                  What knowledge was demonstrated?

	According to the Welsh Assembly Government’s play policy (2008) play is a fundamental learning process and assists in physical, social, emotional, creative and cognitive development. Therefore, even though the activity was planned and prepare by practitioners, it gave children the chance to explore and play independently of staff if they wanted to, making play personally motivated. 

The activity strengthened my previous knowledge on learning through play, as I got to observe the children independently exploring the shaving foam, seeing how they wanted to explore and play with the shaving foam, as well as interacting and copying each other; learning socially. 

	                   What skills were demonstrated?

	Core skills such as communicating with children, engaging with children and praising the children are essential (Petrie, 2011) which were demonstrated within the activity. Demonstrating enthusiasm towards the activity as well as taking a step back and allowing the children to explore and play freely were also exhibited within the activity. Furthermore, skills such as care, compassion and sensitivity were demonstrated to all children, to ensure that all involved were having fun. 

The activity allowed me to communicate with the children in a number of different ways, as all children reacted to the activity differently meaning I had to respond differently to each child. 

	                  Which values were demonstrated?

	Listening to and respecting the children’s’ wishes; not all six of the children wanted to participate in the activity as some were not comfortable or confident enough yet with the ideas of messy play. This could have been a completely new experience for some of the babies which they didn’t enjoy. Therefore, it was important to provide an alternative activity, building blocks, for the ones that didn’t want to participate. Equality, it is crucial to give all children the same opportunities and treat everyone equally. Therefore, even the babies that are unable to sit independently were given the chance to join in with everyone else, with the help of a staff member, which links to the Welsh Assembly Governments seven core aims (2003). 

The activity allowed me to identify the children that were not enjoying the activity and after quickly ‘reflecting in action’ (Schon, 1983) I got some building blocks and other toys out for the children who didn’t want to join in. 

	                 What could have been done differently?  Why?

	If I were to do this activity again, I would do it on a day that we had less babies, for example only 4 babies to ensure that the staff members could fully interact and engage with all children together, and make the clean-up easier. This would also mean there would be more time to undertake the activity. I would consider doing an activity like this at a different time of day to ensure more time can be spent on it for the ones that were really enjoying it, for example after snack time in the afternoon. I would also pre plan an alternative activity for the babies that do not want to take part, in case that happened again, such as sensory bottles or sensory bags so that they are still taking part in a sensory activity without getting messy if they do not want to. 




Element 3: Briefing paper
Reflection – What is it?

Johns (2013) describes reflection as a learning journey in which practitioners learn through everyday experiences and instinctive processes of self-inquiry. Reflection then becomes purposeful, resulting in a more effective and efficient practise within settings. Johns (2013) also identifies that defining reflection can be complicated as the understanding of reflection is always evolving. Moon (2013) agrees that the idea of reflection lacks conceptual clarity and is therefore difficult to define due to the differing reflective methodologies. However, Johns (2013) describes reflection as being mindful and thinking deeply and carefully about one’s self or an experience; in order to overcome inconsistencies. Reflection relates to gaining new insights and becoming empowered to respond more effectively in the future and develop one’s professional practise. Appleby (2010) coveys that reflection is essential to further personal understanding, it is about gaining the confidence to think creatively and critically about a practise or experience. Similarly, Schon (1983) describes reflective practise as a creative process and an ‘art’ that can be adapted and flexible, which values diversity. 

Why is Reflection Important?

Venninen et al. (2015) recognise that reflection is a fundamental tool in developing professional competence. Reflection is also important in understanding and recognising the evolving and progressive pedagogical practises within the early years. Similarly, Lindon and Trodd (2010) highlight the importance of reflective practise as it is an essential skill needed to foster and promote creativity and reflection in children. 

The Welsh Assembly Government (2016) identifies the importance of reflective practise as it enables practitioners to identify strengths and areas for improvements; and to continuously develop their pedagogical skills. The Welsh Assembly Government (2016) highlight that in order for reflective practise to be successful it has to contribute to developing better learning outcomes for children and improve quality of learning. Practitioners can do this by thinking actively and considering carefully what they have observed, what they have heard, how other staff are teaching as well as the practitioner’s personal experiences. Similarly, Appleby (2010) emphasize that successful reflective practise aids in the development of effective working communities, thus resulting in improving developmental outcomes for children. 

Reflection in Practise

Bolton (2005) identifies that reflective practise should be analysed within a wider social and political context in order to re-evaluate skills and values. This is similar to Bassot (2016) who suggests that reflection should be undertaken at a deeper level in order to gain a greater self-awareness.

Paige-Smith and Craft (2007) convey that an integral part of child development is the ideas of sustained shared thinking and identifying how important our interactions are in child development. It is essential to reflect on how children interact with each other and how we interact with children to ensure best practise is provided. This includes skills such as communication and observations. Relatedly, Gray and Macblain (2012) emphasise two significant elements involved with effective reflective practise when working with young children; quality observations and purposeful listening. This is supported by Dowling (2005) who suggests that in order to fully understand children, practitioners’ must observe and converse with them. Practitioners can then reflect and analyse on what they have seen or heard. Gray and Macblain (2012) note that it is equally as important for practitioners to reflect and develop their own observational skills in order to inform effective planning and facilitate appropriate learning objectives for children. 

Lindon and Trodd (2010) reveal that in order to be an effective early ears practitioner, professionals must identify that their preferred method of dealing with a difficult situation will not work for every child or experience as all children are different. Therefore, reflecting and analysing diverse and more effective ways of acting in different situations are vital when working with children. Likewise, Cottrell (2011) conveys that an experienced reflective practitioner is better equipped to deal with new or uncertain situations. 

Some aspects to consider when contemplating reflective practise are social reflection, emotional reflection and problem solving. Venninen et al. (2015) discusses the advantages of social reflection within the work place, in which experiences can be shared and questioned between peers; in order to help define one’s own perspectives and reflect successfully. Hatton and Smith (1995) identify the importance of problem solving within reflective practise and argue that the practise of reflection is predominantly concerned with finding solutions to problems or experiences; in order to develop professional competence and experiences for children. Finally, Lindon and Trodd (2010) reveal that reflective practise does not only involve intellectual thoughts, but also the consideration of emotional self-awareness. This is supported by Gibbs’ (1988) reflective cycle which conveys that the recognition of emotions involved with an experience is fundamental to the overall reflective process. 

Challenges Involved with Reflection

Cottrell (2007) identifies a challenge involved with reflective practise as it can often be difficult to identify errors in your own practise and challenge yourself. Similarly, it can be equally as challenging to admit your own faults to others and ask for help. Continuously practising your reflective skills will help to overcome this challenge as the more confident you become the easier it will be. A good starting point for reflection is following a reflective cycle, such as Gibbs’ 1988 cycle as it can be followed with ease and is a straightforward structure to follow (Moon 2007). 

Brock (2015) highlights another challenge to reflective practise, particularly when completing models, as it being time consuming. However, Brock (2015) suggests that it is important to find the time for reflection in order to enrich professional practise. Similarly, Cottrell (2011) notes that in order to commit to critical reflection, practitioners need to focus mentally and emotionally to help develop different ways of thinking and fully engage in reflection. 

Conclusion

To summarize, not only is reflection a fundamental skill, needed by early years’ practitioners, to supply a quality service and best practise for children; it is essential to promote personal and professional development, which will result in improved learning outcomes for children. Although reflection can be difficult, it is important to overcome the challenges involved and continuously develop these skills as it is the responsibility of practitioners to provide a loving, fun and developmentally appropriate environment in which children can thrive. 

Element 4 Personal Development Plan

	Area for further development:
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge
· Welsh


	I work in a Welsh speaking nursery and my current Welsh is very basic. A lot of parents choose the nursery as its Welsh speaking and like to see the staff talking to the children in Welsh and like to communicate in Welsh when discussing their child’s progress. 
	I have been enrolled onto a six-week Welsh course to improve my basic conversational Welsh skills. The staff I work with also help me during the day, translating words for me and helping with my pronunciation. 
	The course is on Campus in trinity and I practise daily at work in Dechrau Disglair with my colleagues or at home. 
	The course is on Saturday mornings, finishing in March, and I practise whenever I can. 

	2. Knowledge 
· Sensory and creative play 

	Sensory and creative play is important for the development of physical, social, creative and emotional skills, it is also important to foster a child’s imagination and natural curiosity, both indoors and outdoors, as according to the Foundation Phase (2105). I want to develop my skills in this area as I feel that we always do the same ‘messy play’ and craft activities. I want to broaden my knowledge and think of new ideas for the babies to enjoy. 
	I can research new and interesting messy play, sensory play and craft activities for children under the age of one (as I work in a baby unit) using the internet, books and ideas from my university degree. I will record these ideas in our staff communication book at work so that everyone can see them and try them out on the days that I am not there as well. I will also encourage my colleagues to research new ideas that we can use, we can then discuss our new ideas together at work. I could also consider doing a sensory play course.
	Research can be done at home and we can then test out our new ideas at work to see if the babies enjoy them. In Kolb’s (1984) model of reflection this would be the ‘active experimentation’ phase of the cycle. Any sensory courses would have to be in the Carmarthenshire area to make this a realistic goal.
	Research can be done anytime, and should be continuously developed. In regards to the course, I would have to wait until finishing my degree in may 2019. 

	3. Skills
· communication


	This links to my first point of learning Welsh.  Effective communication with parents and children in the nursery is essential, in order to build relationship and assist the children’s development (Petrie 2011). Learning Welsh will help me to communicate with the Welsh speaking children and parents. I would also like to improve my communication with other staff members and remember to record important information in our communication book, as well as telling them. 
	As previously mentioned, the Welsh course and practise are helping with this. 
In terms of communication with other staff, we have a communication book that I often forget to write in so I need to keep reminding myself to record information as well as verbally telling staff, as information is easily forgotten if it is just communicated orally. At the start of each shift, I will get the communication book out and leave it in a place where it is visible for me to see to remind me. 
	This is my responsibility; however, my colleagues can also help in reminding me to write information down at work. 
	Any day that I am in work I should be developing my communication skills. However, I have aimed to be able to have a conversation in welsh by April of this year. 

	4. Skills
· Balancing nursery routine and listening to the voice of the child

	The nursery has a set routine: Breakfast, play, snack, craft activity, lunch, sleep, snack, play/activity, tea and then getting ready to go home. Sometimes it is hard to stick to this routine and complete activities. I also see the children doing their craft activities even when they don’t want. I think it’s important to listen to the voice of the child as oppose to trying to meet the demands of the curriculum all the time. If children don’t want to do the craft activity at that particular time, they shouldn’t have to. Children should be free to play if they want to (Foundation Phase, 2015 and UNCRC, 1990). 
	In order to change this at nursery I need to make my voice heard and impart the knowledge that I have learnt from my degree onto other members of staff, as well as parents. Parents like to see that their children have done a range of activities each day, but it is also essential to inform parents on the importance of free play. 
	I need to develop my confidence to ensure that I can voice my opinions in this matter and support it with research at work. 
	This a continuous goal that should be developed during any working day. 

	5. Values 
· Equality and fairness


	[bookmark: _GoBack]Treating all children equally and fairly underpins the UNCRC (1990) The Foundation Phase (2015) and the Core Aims (2003) I always strive to make this happen, and to give all children equal opportunities and equal amounts of my time. I have not worked with any children with any disabilities in my current setting. Therefore, if I do I will make it a top priority to ensure that they are treated equally and with respect, and that their needs are responded to appropriately. 
	I will do this, by ensuring I know as much as possible in relation to their disability and what type of activities they enjoy and will aid in their development. Communication with parents, carers and other staff will be essential as well as personal research to ensure that I am knowledgeable in regards to the disability. 
	Communicating with parents, other staff members, carers, managing staff and any external agencies will be important.
	Again this a continuously developed goal, which will be used during working hours, as well as personal research at home if need be. 

	6. Other?
· Stress management 

	I have a very busy life and often find it difficult to juggle my work, with university and family life which results in stress and I sometimes take that with me to work. It is so important when working with children to not let other tensions or stresses show as they pick up on it, and can become anxious themselves (Waters et al., 2015). If I am stressed, I am also not as enthusiastic at work and I don’t want that to happen. 
	I can develop a time management plan so that I have time to do my university work as well as family activities and jobs to feel less stressed about them. I will then be able to go to work and just focus on work and the children. 
	I can develop my plan at home and display it clearly and try to stick to it. 
	Every day I need to improve on my stress levels and will continue to develop the management of this goal. 
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