[image: image1.png]


[image: image2.jpg]\J o

Gibbs’ Reflective
Learning Cyole




[image: image3.jpg]


[image: image4.jpg]



[image: image5.jpg]



[image: image6.jpg]










Section 3

Reference list for briefing paper:
Dewey, J. (1993) How we think. Available at: https://alisonguesdonweb101journal.blogspot.com/p/john-dewey-how-we-think-1933-biography.html  (Accessed on: 14.6.19).

Early years inspection handbook for Ofsted registered provision (2019) https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/801375/Early_years_inspection_handbook.pdf (Accessed on:15.6.19).

Federation of Teachers, (2007). Building Parent-Teacher Relationships. Washington, D.C.: American Federation of Teachers. Available at: http://www.readingrockets.org/article/building-parent-teacher-relationships (Accessed on:14.6.19). 

Gibbs’ reflective cycle (1988) Available at: https://www.mindtools.com/pages/article/reflective-cycle.htm (Accessed: 10.6.19).

Gov.uk (2018) Risk assessments. Available at:  https://www.gov.uk/government/publications/health-and-safety-advice-for-schools/responsibilities-and-duties-for-schools (Accessed on: 15.6.19). 

Image A. Available at: https://www.123rf.com/stock-photo/teacher_cartoon.html?sti=nh0f5hwzgpqaqoiq5o| (Accessed on: 14.6.19).

Image B. Available at:  https://ya-webdesign.com/explore/teaching-vector-cartoon-teacher/ (Accessed on: 14.6.19).

Image c. Available at: http://3.bp.blogspot.com/-Nb3pZgPEvYQ/VUN0MwuuudI/AAAAAAAAALo/sJ28NrMOWJI/s1600/refective%2Bmodel.bmp (Accessed on: 14.6.19).

Image D. Available at: http://clipartmag.com/images/male-teacher-clipart-7.jpg (Accessed on:14.6.9). 

Johns C & Freshwater D (1998) Transforming nursing through reflective practice. Blackwell Science, London.
Katherine Houghton. (2017) Do you need to reflect on your early years practise? Available at: https://www.earlyyearsstaffroom.com/reflective-practise-aspects-early- (Accessed on: 14.6.19).

Meziorv, V. (1998) ‘on critical reflection’ Adult education Quarterly 98, 3, 185-198. Available at: file:///C:/Users/Armstrong/AppData/Local/Packages/Microsoft.MicrosoftEdge_8wekyb3d8bbwe/TempState/Downloads/Extract%20-%20Lishman%20-%20chapter%2026%20(1).pdf 

Rolfe, G., Freshwater, D. and Jasper, M. (2001). Critical reflection in nursing and the helping professions: a user’s guide. Basingstoke: Palgrave Macmillan. Available at: http://www.nicole-brown.co.uk/reflective-model-according-to-rolfe/ (Accessed on: 14.6.19). 

Schön, D (1983). The reflective practitioner: how professionals think in action. New York: Basic Books.

UKEssays. (2018) The Introduction to The Reflective Practice Education Essay. Available from: https://www.ukessays.com/essays/education/the-introduction-to-the-reflective-practice-education-essay.php?vref=1 (Accessed 16 June 2019).

University of Birmingham, (2014) A short guide to reflective writing. https://intranet.birmingham.ac.uk/as/libraryservices/library/skills/asc/documents/public/Short-Guide-Reflective-Writing.pdf (Accessed on:13.6.19).

Section 1: 

Reference list for presentation: 
Anderson, J. A. (1988) ‘Cognitive Styles and Multicultural Populations’. Journal of Teacher Education, 39(1): 2–9.

Atkins, S and Murphy, K. (1993) Reflective practice. Nursing Standard 9 (45): 31–7.
Billett, S. (2011) Curriculum and Pedagogic Cases for Effectively Integrating Practice-Based Experiences, Australian Learning and Teaching Council, Sydney. 

Boud, D. Keogh, R. and Walker, D. (eds.) (1985) Reﬂection. Turning Experience into Learning, London: Kogan Page. 

Essay on time. (2019) how to learn from experience with Gibbs’ reflective cycle. Available at: https://essayontime.com.au/blog/gibbs-reflective-cycle (Accessed on: 7.6.19).
Gibbs, G. (1998) Learning by Doing: A Guide to Teaching and Learning Methods, Further Education Unit, London. 

Honey and mumford, (1982) different learning styles. Available at: https://www.emeraldinsight.com/doi/abs/10.1108/00197859410051235 (Accessed on: 5.6.19). 

John’s model, (1995). For structured reflection. Available at: https://skillsforlearning.leedsbeckett.ac.uk/preview/content/models/04.shtml (Accessed on: 4.6.19). 
Johns, C. (2000)  Becoming a Reflective Practitioner. Oxford; Blackwell
Kolb, D. (1984) Experiential Learning: Experience as the Source of Learning and Development, Prentice-Hall, London. 

Rolfe, G., Freshwater, D., Jasper, M. (2001) Critical reflection in nursing and the helping professions: a user’s guide. Basingstoke: Palgrave Macmillan.

Smith, S. and Martin, J. (2014), “Practitioner capability: supporting critical reflection during workbased placement – a pilot study”, Higher Education Skills and Work-Based Learning, Vol. 4 No. 3, pp. 284-300. Available at: https://www.emeraldinsight.com/doi/abs/10.1108/HESWBL-04-2014-0009 (Accessed on: 6.6.19). 

Kaitlyn Reed. EAEE5002/C     Section 2 Reflective log:
	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau

Brief description of the activity (no more than 50 words)

	Year 1 pupils (aged 5/6), language task, focusing on the term theme of animals and where the live/come from. 

In the writing corner the children were to complete a fun game of pairs where the children had to match the animals to their homes. For example, The pig in the sty, A horse in the stable etc. The task was to then write in their book’s sentences on these cards. 

	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	The aim of the task is to get the children communicating with one another and speaking in full sentences whilst pronouncing words correctly. Alongside being able to write full sentences and form letters correctly remembering punctuation. 

The objective of the lesson is that the children will work in their levelled groups and play a group game of pairs matching the animals to their homes. Once they have found a pair, they will then say the sentence out aloud. For example; The pig lives in the sty. To put a challenge on the task for the higher-level pupils, they are to include adjectives to describe the animals also. After the game is finished the paired cards will be placed face up in the middle of the table and the children will write the sentences in their book. Ensuring the children are forming their letters correctly a ‘Letter Mat’ will be provided to each child which will include capital letters and lower-case letters. To remind the children to use capital letters and full stops they will use a green pencil to start the sentence and a red pencil to form the full stop. 


	Eich rôl chi                                                                   Your role

	Following Ferre Laevers emotional wellbeing and involvement scales (1997) and his communication, language and literacy planning the learning environment, the beginning of every term and a new theme starting, every staff member within the setting, focusing on the same theme arrange a meeting to brainstorm and collect everyone’s ideas based on the curriculum and skills needed to be met within that academic year. Curriculum for Wales, (2015). Collecting and making new resources and wall displays to fit the lessons is all part of the planning and dedicated jobs are allocated to keep everyone on task. Regarding the activity carried out, the teacher made a list of the animals required to be included in the game of pairs. Following this I collected the images online, printed, cut and laminated to be ready for the lesson. When ready the teacher asked me to set out the activity where I placed the cards on the table, got the children’s books ready and the right coloured pencils on the desk ready and sharped. Each member of staff within the classroom, three members of staff in year 1, are allocated groups before the lesson begins so we are aware of what group of children we are working with. One member of staff will be working on the focus group whilst the other two are set in the allocated areas that are set up in the classroom and ready for the children to use. The children are then swapped around after completing the focus group to keep the children engaged and eager to learn. The staff member on the focus group will also be swapped day to day to keep the lessons interesting and the teaching skills available. Whilst the groups swap, the task may need to be adapted to suit the children’s needs.The allocate areas in the classroom are introduced by me and the other staff members at the start of the week to allow the children to be involved and have their say on the tasks they wish to complete. By getting the ‘voice of the child’ we find the children a keen to get involved and feel a part of their learning journey. Children’s commissioner for Wales, (2019). These Tasks are set out all week and will be added too and adapted throughout the week if the children have completed and achieved the outcome. 

My role within the classroom as an LSA to communicate with the teacher and other staff members in the class to get the resources and work ready, and to be aware of the task ahead and what skill we wish the children to achieve out of it. To be enthusiastic and willing to work at any task given with a positive attitude. My role is to encourage the children to participate and enjoy the lesson making it as fun as possible. To adapt any task the children are given to suit their individual needs if the task is proving to difficult in order for them to achieve and preform well, boosting self-confidence. 


	Agweddau cadarnhaol – pam?                                    Positive aspects – why?

	The children were excited to complete the writing task as they got to play a game before writing. This was a positive aspect as the children sometimes do not wish to complete writing tasks and will lose excitement when asked to do so. Starting the task on a high was a positive to the children. 

Through playing a game and communicating with one another the children all had a chance for their voice to be heard. Working as a team was a fantastic result for the children and boosted their enthusiasm towards the task. 

Another positive aspect to the activity is that the children were all confident to answer questions about the animals and finding words to describe them. This was brilliant as it involved the children gaining confidence and knowledge from one another instead of only staff members. 

A positive atmosphere and all children were on task making it easier for the children to concentrate and enjoy. Every child was present on the day as well as staff members. This has a positive outlook as an individual within the class has Additional Learning Needs and finds it hard to adapt to the atmosphere of the classroom if there is someone missing or a supply teacher in. 


	Agweddau heriol – pam?                                             Challenging aspects – why?

	The activity was that the children were very excited and talkative after playing the game. The children found it hard to switch from a game which involved movement and speech to picking up a pencil and writing quietly and individually. 

Another challenging aspect to the activity included getting the lower ability group to stay seated and listening to their peers. They are a very hand on group who find it hard to sit, concentrate and listen to others. This was distracting to the person who’s turn it was to speak and concentrate over the others moving and fussing with the staff member asking them to return to their seat and be quiet. 


	Pa wybodaeth arddangoswyd?                              What knowledge was demonstrated?

	Knowledge demonstrated proved I know the children well in my class on an individual level and what their main weaknesses are. I knew I would have to adapt the task to the children’s different abilities and needs and to a level suitable for them but still challenging. Being the school’s ELSA (2017) (Emotional learning support assistant) I’m able to help the children learn new ways of staying focused and calm in class. Completing a degree in Early years has helped me gained knowledge on how to stay professional and plan activities for the children.  


	Pa sgiliau arddangoswyd?                                       What skills were demonstrated?

	Skills demonstrated included communication skills between the pupils and me and also staff members in order to help the children complete their task and vi staff members to work together to plan and achieve. A positive attitude that showed patience and kindness towards helping the children. Observing the children to seek their abilities and weaknesses whist taking notes to file and feedback to the class teacher. 


	Pa werthoedd arddangoswyd?                                 Which values were demonstrated?

	All children were treated equally in the class and included in all aspects of the lesson. I helped and explained to all the children and offered extra support when required whilst answering all questions asked. My attention was divided equally, and I ensured I gave praise and positive comments to all. Whilst listening to the children and their answers they were all given time to think and speak, whilst discussing their comments and answers. I was respectful by doing so and encouraging their learning. 


	Beth allai cael ei wneud yn wahanol?  Pam?

What could have been done differently?  Why?

	The group that found it difficult to concentrate in the class could be set outdoors in a quiet area or outside the classroom in a quieter learning corner to complete the task to gain their full concentration. The groups could also be mixed so the higher ability group can show example and help others. 
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Section 4: Personal Development Plan. 

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge

Found out more information on the PGCE course. The next step after completing my degree to become a teacher.

	To further my knowledge and interest in the Early years education curriculum and gain the teaching practise qualification.
	Find out information through speaking to lectures and former students. Attend open evenings and look online at the University website.
	Attend Carmarthen campus, University of Wales Trinity Saint David. 
	Before completing my Early years degree, July 2020.

	2. Knowledge 

Look into and find out more about Autism. 

	To pursue a career in teaching, in the future I will have to support and educate children with autism. Some children may not be statemented, and it is important that I am able to identify and support them through their education. 
	Search online to find courses available.

Visit autistic units and find out more first-hand research. 


	online course able to completed over 12 months. 
	Before completing my Early years degree, July 2020.

	3. Skills

GCSE. 

	To check the GCSE requires to complete the PGCE course.

	Check my GCSE certificate to see results.
	Pibwrlwyd Coleg Sir Gar offer to sit these exams under the WJCE exam board. 
	Before completing my Early years degree, July 2020.

	4. Skills

To gain confidence in speaking my views within my job role.

	As LSA we gain a close relationship with the children and get to know them on a personal level and are aware of their abilities. It is important as LSA we express our thoughts and opinions when I comes to supporting the needs of the children.
	Discuss matters on a 1:1 basis before expressing in a staff meeting. 

Check that what I believe is right is supported by evidence.

Remember that I’m a valued member of staff in the school and am entitled to express my passion and views on situations. 
	Gain relationships with senior members of staff to help gain confidence and express how I feel. 

In a private environment so I feel secure and relaxed. 
	Within the next academic year. 

	5. Values

Ensure I stay patient with all children in the class. 

	In a class of 21 children and 7 with ALN and 3 staff members it can be tough on days to spread your attention. 
	I can show patience by asking the children to wait and I will return to them as soon as possible and when I have the time to give them my full divided attention rather, they trying to please all at once. Try mindfulness techniques to stay calm and focused on priorities. 
	In the Classroom within the school towards staff members with one another, staff to children and children to children. 
	Ready for the new academic year- September 2019. 

	6. Values 

Listening to the children’s ideas and views. 

	The working day can be busy and quick and it is easy to get stuck into routine although it is important to hear how the children are feeling and what they wish to achieve throughout their school day. 
	Make time for ‘cycle time’ so we can all listen to one another. 
Have a ‘voice of the child’ wall display where the children can write their ideas down. This could the be discussed at the end of the day before the children go home. 
	The staff members within the class room and the pupils. 
	By July 2019 to make plans and get ideas ready for the next academic year, September 2019. 

	
	
	
	
	


The environment; within the early year’s settings risk assessments, Health and safety: advice for schools (2018) are completed to ensure the environment is safe and suitable for the children. In a situation, for example if a child falls off play equipment and hurts themselves and no risk assessment sheet was completed this would be a suitable time to reflect on the environment and decisions made.  Reflective thinking doesn’t always need to happen after a situation. Regarding the environment gathering staff together to reflect on the wall displays, outdoor equipment, resources etc. By reflecting on these It helps keep the school a safe environment and ‘up to date’. Creating the right environment is also done through allowing the children to think and speak their thoughts and ideas, provide emotionally support, prompt children to reflect on their work and mistakes and by providing children reflection to ask questions and seek reasons and advice. 





Reflective practise in the Early years.
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Reflective thinking;�Reflective thinking and critical thinking are often used side by side. Critical thinking is used to describe purposely, and goal directed which involves solving problems, and reflective thinking is used to analyse and make judgements of the situation. Dewey (1933) suggests that reflective thinking is an active, persistent, and careful consideration of a belief or supposed form of knowledge, of the grounds that support that knowledge, and the further conclusions to which that knowledge leads. It is about validating and justifying new knowledge in relation to the environment. In Early years settings reflective thinking is done daily based on; �Relationships, the environment, Pedagogy, Direct teaching and assessment and interaction and observations including many more. Katherine Houghton (2017).
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Introduction; Johns and Freshwaters (1998) define reflection as accessing and looking back into previous experiences helping to develop tacit and intuitive knowledge. To learn and plan from previous mistakes improving every time. Working in the early years environment it is not only important that you are able to learn new skills and the theory in your work but that you are able to reflect on the skills you are developing. In order to be able to better the learning and environment for the pupils you must be able to better and improve your own learning and development. There are two types of reflective practise, Reflection-in-action and Reflection-on-action.  








Reflecting on relationships;�It is important when working in an early year setting to gain good and trustworthy relationships with the parents of pupils in the school. The ability to work together, between staff and guardians means a better and more effective home learning environment for the child. By gaining this relationship the guardians will feel more at ease to discuss matters. By applying this two-way communication, the staff from school are aware of the child’s needs at home and can help meet these needs in school. This is where reflective thinking can come into place. Having the discussion with the parents, then reflecting on the situation and how your going to help/having an action plan ready for the nearer future if it was to happen again to explain what you have to offer and support. American Federation of Teachers, (2007). Reflection will also come into place after dealing with a situation regarding disciplining a child. To check school policies have been met and to investigate a situation if it is reoccurring. The Gibbs reflective cycle (1988) follows 6 steps,�description; what happened. Feelings; how you were feelings at the time. Evaluation; what were you happy/unhappy with about the situation. Analysis; give a thought to what happened and what choices you made. Conclusion; what you learnt and is there anything you could have done to stop it. Action plan; describe what you would do next time if faced with the situation again.








Reflection- In-action; �This is reflection that is happening at the time of involvement. Often known as ‘thinking on your feet’. In what Schon (1983) termed the ‘action-present’. It is a response to a surprise – such that the expected outcome is out of our control. Reflection-in-action involves using analysis of observation, listening and/or touch or ‘feel’ to problem solve. Reflection-on-action takes time to develop the skills required to do so and is based on experience and practise. 








Reflection-on-action; �This is looking back on the situation and reflecting some time after it has happened. In order to do this it requires time commitment from all staff members involved that have a important place in professional development. 









































Pedagogy; involves being able to convey knowledge as well as skills in a way pupil’s will understand. At the end of term, if results have not show as positive as wished reflective thinking is in order to find new ways to promote this knowledge and to figure out what is needed to be considered. By using a reflective cycle to do so this will help to figure out the next step, a future plan and reflect on any mistakes and pick up any skills that help if the situation happens again. 








Interactions and observations In play; Every lesson in the Early years refers back to play and sometimes it is hard to think of ways to get the best outcomes by doing so. It is important when planning and teaching to communicate with other staff members to ensure your lessons are kept fun, interactive and include learning through play. When carrying out observations it is a brilliant way to see if you are getting the best out of the children and not only assessing them but to reflect on your lesson plans too. If a lesson within your class hasn’t worked a reflective cycle can be completed to see where improvements can be made for future planning.





Direct teaching and assessment; After teaching a lesson, the thought pops into your head wondering, ‘did the children learn from this?’ – this is the start of the reflective practise. Following this you could question the children to see what they understood and what they didn’t. Children within the early years have individual learning abilities and personalised learning is key. Formal assessments and asking these questions whilst following a reflective cycle will help plan and show where the gaps are within your teaching. Observations can be done following the early years observation form on the Ofsted Early Years Inspection Handbook (2019).
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Why you should reflect; Critical reflection may be done as ‘self-critical reflection’ (Mezirov 1998) – a process conducted by oneself on one’s own material. Not only does reflection help with your own practise but by improving your own learning you are improving the way you deliver lessons and knowledge to the children offering more opportunities to them. Considering other people’s feelings and reflecting on your own will help make the environment a solid, confident environment knowing that everyone follows the same relationship policy and know how to reflect and improve confidently. Reflecting helps create a sense of closure and creates a strong team development. Be prepared for a frequently accruing situation makes it easier to deal with ensuring everything is carryout safely and positively, ensuring the children are always safeguarded. 
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Reflective cycles; There are several different reflective cycles to choose from. Some more in depth than others. For example, the Gibb’s reflective learning cycle is a 6 step cycle that considers feelings whereas the Kolb’s experimental learning cycle is a 4 step cycle which simply flow and feed into one another. When completing a reflective cycle the Rolfe et al, (2001) model should be considered. This simply includes answering the steps following;











�Depending on the right reflective cycle to use will depend on; the outcome you have in mind, be varied for different learning styles, be directly linked to the situation and be appropriate for all members of team. When completing a reflective cycle all participates should be honest and open minded in considering other feelings. Being realistic towards the action plan and ensure everyone is aware and clear of the outcome. Keeping the conversation on the target and not going off track will save time and help keep the process clear and successful.





Reflective writing; Schon (1983) states it is one of the defining characteristics of professional practice. It is a metacognitive strategy which can be used as a process for recapturing experience, considering what occurred and why, what may need to be done differently in the future and the implications of doing so. It is an active and individual process which should culminate into a personalised action plan. When writing it requires a clear understanding, clear line of thought including examples and an analytical approach.  It includes your personal perspective, reasoning proving your well informed and relevant literature and reflected on the relevance to your own development proving you recognise that situations are rare but sometimes reoccurring. Experience and practice can be included with confidentiality continuously being considered. 








