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TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

Word Count - 1058

The aim of this essay is to critically evaluate the modern police force and how it has evolved to become more professional, how the core values of policing in the UK have remained since inception and how this effects modern policing and how Police Constables maintain professional standards. It will also review how police forces aim to support and develop inclusivity amongst the ranks. The concept of professionalisation shall be discussed. Using Lumsden (2017) article on officers’ views on the professionalisation of policing during time of government reforms to policing and establishment of the College of Policing. Watkinson-Miley, Cox and Deshpande (2021) followed student officers’ experiences undertaking the Police Constable Degree Apprenticeship and their real-life experiences of policing and the academic requirements and how they cross over. It reinforces the discrepancy the theoretical intent and tactical delivery for professionalising the police.
The Neyroud review of police training (2011) was catalyst for change. The College of Policing and National Police Chiefs Council have been proactively developing a pathway for a more professionalised police force. In the context of policing, professionalism means it has become more regimentally structured with institutionalised training, including a strict code of ethics and an increased emphasis on standards of professional and intellectual excellence. Important components include tertiary education and a developed body of knowledge derived through research, Green and Gates (2014).
Modernisation started in 2012 with the establishment of the College of Policing, Home Office (2012). As part of the restructure the College of Policing introduced The Police Education Qualification Framework (PEQF) in 2016. The PEQF is based on a modern curriculum affiliated with educational institutions. The framework includes a greater focus on academic training for police officers.
To understand the impact the article by Lumsden (2017) highlighted an emphases on police officers’ opinions on the professionalisation of policing, against the background of governmental reorganisations to policing which included the establishment of the College of Policing, evidence-based policing, all within a period of austerity. As a result the 2008 financial crisis police funding was significantly cut by the Conservative government in 2010 as part of the national austerity recovery plan.
Police officers viewed the professionalisation linked to government reforms focusing on education and recruitment, building of evidence-base and ethics of Peelian policing principles. These fundamentals are linked with public management principles which can be used to control and discipline staff.
Standards of Professional Behaviour originate from the Police (Conduct) Regulations 2012. Holding police officers to account for their behaviour, reflecting the expectations that the College of Policing and the public have of police officers. The Code of Ethics is a fundamental element in the training of all police officers and should be at the core of every decision made, as seen in the National Decision Model (NDM).
[image: ]
National Decision Model, College of Policing, 2014

The Independent Office for Police Conduct (IOPC), established in 2018, is a non-departmental public body responsible for overseeing the handling of complaints made against police forces in England and Wales. At a constabulary level the Professional Standards Department (PSD) are internal investigative teams dealing with public and internal complaints concerning police officers and staff. The National Police Chiefs’ Council (NPCC) target a culture of ethical policing, to enhance the public perception. Legitimising the force is seen as addressing the growing distain between minority communities and the general population. NPCC are working to ensure fairness and inclusion for all minority or under-represented groups. An inclusive police service, drawing on the talents and trust of all communities, is better equipped to protect the public. “To encourage ethnic minorities to want a career in the police, wrongs must be righted – black people must not feel unduly targeted by policing powers and feel supported as victims”, National Police Chiefs' Council (2022)
In the 43 forces in England and Wales, the number of officers with fewer than 5 years of service was 42,719, which accounted for 31% of all police officers. Of these, 27% (11,694 officers) had less than 1 year of service, Home Office (2021)
These statistics can be taken in two ways. First, due to the length of service all 42,719 frontline officers would have received training through the PEQF and be representative of the professionalism of policing. Second, that while recruits are trained to a higher professional standard, the years of austerity measures, where officers numbers reduced from 143,763 in 2009 to 135,301 in 2021 a 6% fall in police staff, Home Office (2021). Inversely, recorded crime increased by 27% from 2010 to 2018 (ONS) and funding to police forces has reduced by 30% over the same period, House of Commons (2018). Calum MacLeod, chairman of Police Federation in England and Wales, stating that “policing is in crisis”, “we do not have the resources to engage with the public – all we’re doing is firefighting going from one call to the next call, dealing with one crisis after another” and “resilience is down, demand is up” Hayward (2018).

Following six months formal classroom-based education, student officers fulfil 12 weeks with a tutor on operational duties. Post their deployment student officers prefer operational learning over academic learning, Watkinson-Miley et al (2021). ‘Formal, classroom-based training was insufficiently connected with operational police work’ Constable (2017). Brown (2018) stated that ‘an essential element of university training comes from stepping outside the institution and meeting a wider range of people, the experience of real-world policing however undermines the attitudes to academic learning’.
This issue is not new and predates the 2012 reforms. Despite favouring tutorship, several issues have been identified, ‘Training Matters’ (2002) noted that a lack of resources and experience on shift is impacting the development of probationers. Officers with limited experience arebeing coerced into becoming tutor constables, a result of staff shortages with little consideration given to whether the individual possessed the qualities, Her Majesty’s Inspectorate of Constabulary (2002).
CONCLUSION
Restructuring of police forces since 2012 with the aim to refine and professionalise them has been done with the best intent and in theory should deliver the required outcomes. However, it has been undermined by a lack of financial resourcing resulting in forces struggle to cope with demand.
Student officers value the practical experience of real-world policing above the theoretical classroom-based learning. Again, resource constraints impact on the experience of those delivering practical training to probationers which in turn slows down the desired professionalisation of the police.









 
1000 words - Policing roads
Critically evaluate the role of the police in one of the following areas:
· Policing the roads (application of regulations) 

WORD COUNT: 1064

The aim of this essay is to critically evaluate the role of the police in application of regulations in respects of policing the UK roads network which as of 2021 covered approximately 247,800 miles (National Statistics, 2022). Specific reference shall be made on Her Majesty’s Inspectorate of Constabulary and Fire & Rescue Services (HMICFRS) 2020 report Roads Policing: Not optional an inspection of roads policing in England and Wales which criticises the current state of UK roads policing making 13 recommendations to address the deficiencies identified, particular interest to Recommendation 13 in respects of police training (HMICFRS, 2020). 
The emergence of technology in roads policing, the role of ANPR cameras and speed cameras which assist designated traffic officers and the trends with investment in technology and compared with reduction in designated roads policing officers, and Operation SNAP which uses the dashcam footage submitted by the public as evidence to prosecute offenders.

[bookmark: _Hlk112788769]The result of the 2010 general election has had a profound long-term effect on policing in the UK. The Conservative coalition government made significant budget cuts - Between 2013 and 2019, there was a 34% reduction in the expenditure for roads policing, equating to approximately £120million. In 2010 there were 3,472 designated roads policing officers, by 2017 there were 2,643 (Saarinen, 2018).
[bookmark: _Hlk112788778]In the 2016 Road Traffic Law Enforcement review (Road Safety GB, 2016), the Transport Select Committee highlighted significant concerns. “As the number of traffic Officers has fallen, so too has the number of offences detected. However, the number of causing death offences’ has not fallen. This suggests the reduction in overall offences recorded does not represent a reduction in offences being committed.” (Walker, 2016). The number of drivers reported for careless or dangerous driving falling from 276,000 in 2011 to 179,000 in 2016; Seat belt offences falling drastically from 137,000 to a mere 19,600 and the amount of roadside breath tests conducted dropped 21% from 661,778 in 2012, to 521,349 in 2015. The only offences identified as increasing were speeding offences. 2.15million offences prosecuted in 2017 up from 1.61million in 2011, this bucking of the trend is identified as being due to the growing national infrastructure of ANPR and Speed cameras catching offenders (Saarinen, 2018). 
The National Police Chiefs Council (NPCC) states there are currently around 13000 ANPR cameras nationally, which submit on average approximately 55 million ANPR ‘read’ records daily (NPCC, 2020). The UK network of ANPR and speed cameras is an example of ‘future-orientated and pre-emptive risk management approach’ (Corbett, 2008) established to minimise risk, by manipulating the behaviours of drivers, who conform due to the awareness of coverage of the cameras.  The primary goal of the ANPR cameras is to disrupt crime by tracking vehicles of interest, In 2018 generating 203million hits on these vehicles. Secondary, benefit is its adoption for use in identifying road traffic offences, in the previous 5 years issuing 6.96million penalty tickets equating to fines worth in excess of £470 million (Griffiths, 2020).

Recommendation 13
By 1 April 2021, the College of Policing and the National Police Chiefs’ Council should establish role profiles for defined functions within roads policing and identify the required skills and capabilities
The Roads Policing: Not optional an inspection of roads policing report (HMICFRS, 2020) unearthed that whilst in classroom-based learning student officers received training on road traffic policing and its legislation, but when it came to exposure to real life roads policing training equated to only one week across a majority of forces. One week’s training deemed as inadequate to achieve competency to police the roads sufficiently. The report further discovered that in some forces there was no opportunity for student officers to carry out attachments to road policing units. The lack of training undermines the importance of roads policing and leaves officers unprepared in fulfilling their responsibilities.  
The report states that a transition from general policing role to a specialist role requires specific training to obtain the required skillset to fulfil that role. Highly formal and structured training exist to become detectives, firearms officers, and dog handlers, but the across the 43 forces in England & Wales there is no national standard for the skill and qualifications required for roads policing officers. One force had an intense 3-week course, whilst a number of forces had no recognised formal training and instead relied on ‘on the job training’ with no formal learning structure.

Recommendation 9
With immediate effect, in forces where Operation Snap (the provision of digital video footage by the public) has been adopted, chief constables should make sure that it has enough resources and process to support its efficient and effective use.
Operation Snap ‘deputises’ members of the public as covert members of the police, facilitating the provision of digital video footage from dashcams for use in evidence for road traffic offences. Police underestimated how popular the operation would be as such infrastructure and resources to process the abundance of evidence provided by the public was inadequate and further resources should be invested to process the information.

CONCLUSION
[bookmark: _Hlk112794658]The HMICFRS 2020 report is thorough examination of the state of roads policing in the UK and is concluded that the number of those killed on the roads had been in decline over the previous 30 years, but this changed in 2013, where a gradual increase began to emerge. This increase coincided with an annual cut to the roads policing budget by £120million. The result a reduction in the number of dedicated roads policing officers, reflecting in the substantial reduction of roads policing enforcement. The offences still being committed, but insufficient number of designated roads policing officers to identify and apprehend offenders, and response officers have a deficient skillset to be able to assist in identifying and apprehending offenders. Louise Ellman MP, chair of the Transport Committee, said: “If enforcement of road traffic laws is to be effective, the decline in specialist roads policing officers must be halted. Engineering and education have a role to play but there must be a real likelihood that offenders will be stopped and prosecuted." (Road Safety GB, 2016) The investment in technologies has assisted in the identification and prosecution of certain traffic offences captured on cameras and allowing the submission of public dashcam footage is a bonus in identifying and prosecuting offenders, but papers over the cracks of an improperly resourced and trained roads policing workforce who are unable apply the regulations sufficiently.  





























1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

WORD COUNT: 1094  
The aim of this essay is to critically evaluate the methods used by the police in gathering information and how it is developed into working intelligence using 3x5x2 model, how this intelligence is classified and disseminated to officers and specialist policing teams. How the 43 Police Forces in England and Wales ensure parity by utilising the National Intelligence Model (NIM), standardising processes, and giving a structured framework to develop strategies in identifying, capturing, and convicting criminals.   
In policing terms ‘information’ refers to all information obtained, recorded, or processed for a policing purpose. Including information which has been subject to a process of evaluation known as intelligence (College of Policing, n.d.). 
Breakspear defined intelligence as “a corporate capability to forecast change in time to do something about it. The capability involves foresight and insight and is intended to identify impending change which may be positive, representing opportunity, or negative, representing threat” (Breakspear, 2013). Troy provided a concise definition by comparison - “Knowledge of the enemy” (Troy, 1991).   
Information must be filtered and graded before it can be established as Intelligence. The 3x5x2 model grading system is the gatekeeper to forming intelligence. The first stage is verifying the quality of the source. Open sources of information are widely available but may not be accurate, reliable, or valid. Used to develop understanding and identify factors that impact crime, disorder, and community concerns, corroborating other information by indicating lines of enquiry and to develop subject and problem profiles (College of Policing, 2015c). 
The first stage is based on the reliability of the source and consists of three options:
1.	Reliable 
2.	Untested 
3.	Not reliable
If a member of the public is providing intelligence for the first time the source would be untested – the quality of the source or any ulterior motives to provide information is undetermined. Unreliable would information provided in the past that has been proved to be wrong or malicious. 
The next stage is how is the intelligence known. 
A. Known Directly
B. Known Indirectly but Corroborated
C. Known Indirectly
D. Not Known
E. Suspected to be false
If a police officer conducts a stop search and the individual was in possession of illegal drugs and the officer submitted an intelligence report the source would be reliable and Known Directly. If someone has provided information that has been told to them maybe classified as ‘known indirectly’. Following its secondary grading, the third stage is how this developed intelligence is disseminated.
Handling:
P. Lawful Sharing Permitted
C. Lawful Sharing Permitted with Conditions.       
[image: ]
(NAFN.gov.uk, n.d.)
INTELLIGENCE MATRIX
The Intelligence Matrix is a simple table that provides a visual aid on the quality of intelligence and an indication of the level of confidence in that intelligence before decisions are made how to disseminate and use. 
[image: ]
(NAFN.gov.uk, n.d.)

Dissemination is the act of spreading news, information, ideas (Cambridge Dictionary, 2022). Police intelligence sharing should adhere to the Human Rights Act 1998. This intelligence is communicated internally and externally. Internal communication can be achieved through informal conversations liaising with colleagues and partners within the criminal justice system. External communication facilitated through partner agencies outside the criminal justice system. (College of Policing, 2021).  Each police force has a designated ACPO officer who takes ownership of intelligence for their force. This involves strict control, conscious of legal issues surrounding what is communicated, how, and the timing of media strategies involving press conferences and media appeals. 

Tasking and Co-ordination of intelligence products provides transparency in the identification of priorities and the deployment of resources in a measured manner. It ensures that all cases have a clear designation and direction upon formal adoption. (NHS Counter Fraud Authority, n.d.) Successful Tasking and Co-ordination empowers police forces to proactively disseminate intelligence, so it is utilised efficiently and effectively in disrupting criminality (College of Policing, 2015b).   
THE NATIONAL INTELLIGENCE MODEL (NIM)
The National Intelligence Model (NIM) introduced across the 43 Police forces in England and Wales in 2004. A move to standardise policing practice, providing a structured framework of a rational business process that prioritises and plans the use of resources derived from Intelligence Led Policing (ILP) (Maguire and John, 2006). ILP itself is a pro-active - strategic, future-orientated and targeted approach to crime control, focussing on the identification, analysis and management of problems and risks, rather than traditional re-active policing of crime (Maguire, 2000). The ACPO (2005) Code of Practice on the National Intelligence Model, introduced in 2005 under the Police Reform Act 2002, provides a statutory basis for the introduction of NIM minimum standards and its basic principles (Hall, 2005).   
[image: ]
(National Criminal Intelligence Service, 2000)
  
CRITICS OF NIM

PhD Researcher Paige Keningale identified six limitations to intelligence gathering (Keningale, 2022).
1. Quantity of Intelligence reporting – This is concerned with the volume of intelligence reported and the insufficient resources allocated to process, expired intelligence waiting to be processed, with other more pertinent intelligence not getting processed.  

2. Variation in the use of products – The structure established to provide parity across police forces in England and Wales, but a disparity in how police services approach and prepare content has been identified, affecting reliability of information analysed (John and Maguire, 2003) 

3. Lack of Training – Difficulties caused by reliability of analysed information and subsequent decision making due to some analysists not having received adequate training and failing to prioritise and action most pressing intelligence. 

4. Time Consuming – Identifying links between information held and that on other policing databases is time consuming, a challenging task which is unable to be achieved quickly and may not meet time constraints for providing information. 

5. Uncritical/biased analysis - An analyst fails to critically think and clarify decisions when data handling, causing issues in subsequent decision-making (Richards, 2010)

6. Policymakers – Internal distain of Policymakers in the intelligence they receive from analysts and vice versa, analysts frustrated by dereliction of their product. Undue pressure placed on analysts to provide the information policy makers want to hear to fit in with their vision and decision making (Richards, 2010).    

  CONCLUSION

Disney illustrator Carl Barks is attributed as saying “work smarter, not harder” (Goodreads, n.d.) the adoption of the structured business framework ‘The National Intelligence Model’ across the UK police forces aims to embody this. To streamline, make an efficient and effective proactive police force in disrupting criminality, not a reactive police force. Keningale identified that the model is only as good as how it is implemented. Personal and politic agendas, as well as lack of investment in resources and training have sort to undermine the ideology of the NIM and impact its usefulness in law enforcement.      



















 

1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 


WORD COUNT: 1077

The aim of this essay is to cast a critical view on the policing of public protection incidents, defining a victim before discussing the impacts on individuals, utilising Victim Support UK five effects on victims of crime to highlight the impacts. A definition of public protection shall be giving before looking at the victim codes of practice that UK forces are bound to. 
How Serious and Organised Crime Groups are defined, how their criminal activities cost the UK £37 billion every year and the UK governments Serious and Organised Crime Strategy to combat criminality using four objectives - Pursue, Prepare, Protect and Prevent delivery framework, (4Ps). Led by the National Crime Agency (NCA) whose mission statement is to lead the UK’s fight to cut serious and organised crime, protecting the public by disrupting and bringing to justice those serious and organised criminals who pose the highest risk to the UK (National Crime Agency, 2018).  
WHAT IS A VICTIM 
Oxford Learners Dictionary defines a ‘victim’ as ‘a person who has been attacked, injured, or killed as the result of a crime, a disease, an accident (Oxford Learner's Dictionaries, 2022). This definition is broad but concise to cover policing of criminal offences. A more appropriate definition of “Victims” provided by the United Nations from their Declaration of Basic Principles - means persons who, individually, collectively, have suffered harm, including physical or mental injury, emotional suffering, economic loss or substantial impairment of their fundamental rights, through acts or omissions that are in violation of criminal laws operative within Member States, including those laws proscribing criminal abuse of power’ (United Nations, 1985). This definition refers to the psychological and emotional effect of victims in addition to physical and financial. 
IMPACTS ON VICTIMS 
As can be derived from the latter definition after the physical injuries have healed, there are the psychological and emotional effects. Every victim of crime will be effected in their own way, a victim of a serious assault maybe able to process the incident and move on, while a seemingly insignificant crime may have a profound effect on the victim. This relates directly to vulnerability of individuals being at increased risk of harm, whether it be physical, mental or emotional (Harmon, 2016).   
Victim Support UK highlighted 5 effects victims of crime may suffer:
1. You feel angry, upset or experience other strong emotions
2. Things suddenly fall apart for you
3. You show physical symptoms
4. You blame yourself thinking you should have done things differently
5. You develop long-term problems such as depression or anxiety related illness.
 
They also identify other mitigating factors which can affect how a victim may react to a crime:
1. The type of crime
2. Whether you know the person who committed the crime
3. The support you get (or don’t get) from your family, friends, the police and other police around you.
4. Things that have happened to you in the past. 

(Victim Support, n.d.)

PUBLIC PROTECTION – VICTIM CODES OF PRACTICE
The term 'Public Protection' is increasingly being used as an umbrella term to describe what has previously been known as Adult Support & Protection and Child Protection. Child Protection applies to unborn babies, up until the age of 16 years of age. Adult Support and Protection from 16 years onwards (NHS 24 Knowledge Lab, n.d.). The UK governments Victims Codes of Practice details how the police should deal with each and every victim of crime in offering public protection (Ministry of Justice, 2021). Adherence to the Codes of Practice ensures safeguarding of victims, avoidance of miscarriages of justice, which cast critical doubt on the ability for police to fulfil duties and generates public mistrust.        

SERIOUS AND ORGANISED CRIME GROUPS
Serious and organised crime is defined as ‘individuals planning, coordinating and committing serious offences, whether individually, in groups and/or as part of transnational networks.’ The most common offences associated with them are: child sexual exploitation (CSE); illegal drugs; firearms; fraud; money laundering; bribery and corruption; modern slavery; human trafficking and cybercrime (HM Government, 2018).

[image: ]
(HM Government, 2018) 

In 2018, the NCA was aware of over 4,600 organised crime groups operating in the UK, but more concerningly states most serious and organised crime remains hidden, the true scale difficult to measure and likely to be much greater (National Crime Agency, 2018). 
Serious and Organised Crime Groups (SOCG) as can be seen from the non-exhaustive list, that they do not discriminate and if there is a way to illicit money from victims they do so without remorse. County Lines drugs distribution networks are having a detrimental effect on all police forces where they cause significant harm, including violence, use of firearms and exploitation of the young and vulnerable. 45% of all thefts are linked to heroin and crack cocaine users. Disrupting these SOCGs would impact significantly on associated local crimes which would protect the public. 

STRATEGIES – FOUR OBJECTIVES
The governments Serious and Organised Crime Strategy identifies four objectives in their aim to protect citizens and prosperity by leaving no safe space for serious and organised criminals to operate within the UK and overseas, online and offline. The following gives a visual aid detailing the 4Ps and how they aim to accomplish those goals. 

[image: ]
(HM Government, 2018) 

Point 4. Highlights the establishment of a single whole system approach, in which functional collaboration of agencies inflicts significant damage on the abilities of SOCGs to function. The following image shows the structure and agencies involved in combating SOCGs.  
 [image: ]
(HM Government, 2018) 
At a regional level there are nine Regional Organised Crime Units (ROCUs) they are the principal link between the NCA and police force. ROCUs are regional police units with specialist capabilities, used to investigate and disrupt serious and organised crime. 
CONCLUSION
The governments investment into agencies and strategies directed at disrupting and stopping SOCGs is a pro-active approach into public protection. Since its introduction the NCA accounted for 12,000 arrests and safeguarding 7,800 children (National Crime Agency, 2018). Further significant investment along with cohesive working strategy will safeguard countless victims of crime from being targeted, but concerns are that the true number of SOCGs within the UK is believed to be significantly higher than currently identified. 
The Victim Codes of Practice have been established to ensure victims of crime get a standardised thorough level of service, which aims to safeguard, protect and treat with respect those victims of crime, so they are at less risk of repeat victimisation and have a positive experience from police interaction. 

 


























1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

WORD COUNT: 1051

“To be scientifically literate is to empower yourself to know when someone else is full of shit.”
(Tyson, 2017)
The aim of this essay is to critically analyse the concept of evidence-based policing from its origins born out of evidence-based medicine, developed by Professor Lawrence Sherman. Its integration in modern policing practice, and the establishments resistance to change. The concepts created and ‘what works’ in practice in relation to theories of crime prevention and strategies adopted to reduce re-offending.
Police forces in England and Wales received £7.7 billion funding in 2018-19 which in real terms was a 30% reduction from 2010-11, resulting in forces reducing the total size of their workforces by 18% between 2010 and 2018. 15% in frontline officers, 40% in Police Community Support Officers reducing effectiveness in fulfilling its fundamental role (Home Office, 2018). Coinciding with this was the establishment of the Police Educational Qualification Framework (PEQF) and move to legitimately professionalise the role of the police through training and education. A part of that education is a grounding in the fundamentals of Evidence-Based Policing as an aid to pro-actively target a reduction in crime by targeting crime prevention methods.   
To critically analyse Evidence-Based Policing and its place within modern policing practice, its effect on both ‘Crime Prevention’ and ‘Reoffending’ both these terms must first be defined. 
The United Nations Office on Drugs and Crime states that “Crime Prevention comprises strategies and measures that seek to reduce the risk of crimes occurring, and their potential harmful effects on individuals and society, including fear of crime, by intervening to influence their multiple causes" (Young, 2008). 
The Home Office Modern Crime Prevention Strategy is to “make crime harder to commit, less appealing for criminals, and more unlikely in certain communities, situations or in relation to certain products’ (Home Office, 2016)
Theorists have distinguished three categories in crime prevention:
1. Primary Crime prevention (universal)
2. Secondary Crime prevention (at-risk)
3. Tertiary crime prevention (known offenders)
(Kiener-Manu, 2019)
All three pertinent to crime prevention and evidence-based policing.  As it indicates - Primary crime prevention is anything generic that can be implemented to prevent crimes, whilst secondary will rely on the identification of vulnerable targets whether it be a person, business or place and preventative measures would be tailored to their specific needs to combat re-victimisation. Tertiary would use the identity of known offenders to approach prevention, and target methods to thwart reoffending.    
Simply put to reoffend is commit another offence (The Free Dictionary, n.d.). The annual cost of reoffending in the UK is estimated to be over 7 billion pounds. A significant monetary cost and with the personal emotional cost to victims the call to identify means to reduce re-offending is a priority.
WHAT IS EVIDENCE BASED POLICING?
Professor Lawrence Sherman adapted the concept of Evidence-based medicine for use in developing evidence-based policing (EBP). Evidence-based policing is the use of the best available research on the outcomes of police work to implement guidelines and evaluate the police force. EBP uses research to direct practice and assess practitioners. It uses the best evidence to shape the best practice (Sherman, 1998).
Extensive analytical studies utilising the evidence-based policing matrix, a tool developed to collate information to evaluate police studies and to develop strategies, to prevent crime indicate a proactive, place-based, and specific policing approach were more positive in crime reduction than a reactive policing approach (Lum, Koper and Telep, 2010).
Critics of Evidence-based policing from within the policing ranks argue they face a ‘broader range and a more ambiguous mix of values’ than can addressed by the EBP, (Thacher, 2001). While those long serving officers not exposed to the professionalisation of the police force and receive a grounding in Evidence-based policing, push back against the concept, according to (Palmer, Kirby and Coleman, 2019) a majority of UK police officers were not involved in evidence-based practices and his participants believed education had little practical relevance in operational policing.  
The crime reduction toolkit collates the best research evidence on what works to reduce crime. The toolkit can be used to assess the effects of a range actions on reducing crime and the validity of the evidence (College of Policing, 2022).    
Developed by academics at University College London the EMMIE framework is a rating and ranking system used in the crime reduction toolkit. The EMMIE uses five elements to rate each intervention (College of Policing, 2015a). 
Examples of strategies with a proven track record based out of EBP:
1.	Hot Spot Policing: Where based on locations identified as problematic, random patrols lasting approximately 15 minutes at some point every two hours resulted in incidents decreasing 25% and calls to police declined by about 8%.
2.	Burglary Risk: In the first 2 weeks following a dwelling burglary the property and those in the immediate area are at significant risk of being targeted and strategies to prevent offences implemented by making frequent patrols in those time scales (Potts, 2019).       
3.        A restorative justice (RJ) conference is a pre-arranged face-to-face meeting involving a victim and offender who has committed a crime against that person. (College of Policing, 2015d) The reoffending rate for those who engaged in RJ process was significantly lower than those who did not (College of Policing, 2022b). Where the RJ was administered, it is estimated that for every £1 spent, between £1.20 and £14 was saved (Strang et al., 2013)
Successful offender management can support successful rehabilitation and reduce reoffending - Durham Constabulary’s pioneering ’Checkpoint’ initiative reduced reoffending by 15% where offenders avoided prosecution if they engaged in rehabilitation programmes for substance abuse and mental health. Per 1000 offenders it is estimated a saving of approximately £2,000,000 is made (Halliday, 2020). 
CONCLUSION
Evidence-based policing has proven its value from its inception through to its implementation and establishment as part of the modern-day professional police force. It has proved difficult to establish due to serving officers relying on their own experience and disputing the value of EBP. Through the educational framework all officers now get an education in EBP and ‘what works’ in relation preventing crime and protecting the vulnerable. 
The examples of monetary savings identified are significant and could be further invested into recruitment and training so there are more officers acting pro-actively in preventing crime rather than being reactive to crimes after they have been committed.  
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	




	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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