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Section 1
The word media comes from the Latin Medius that means “the middle layer” (Maryville University, no datea). It follows that media is the means of mass communication bringing information and entertainment from one body to another (The University of Chicago, no date). According to Bradley (2017) media is everchanging and developing at a rapid pace. It follows that the development of digital media over the years has been fuelled by the human impulse to communicate as pointed out by Maryville University (no dateb). Sangrano (2018) points out that the development of media is split into four categories known as the pre-industrial age before the 1700s, the industrial age between 1700 and 1930, the electronic age between 1930 and 1980 and finally the information age between 1900 and 2000. As pointed out by United Nations (2019) there has been a rapid expansion within the development of digital technology during the information age, in terms of mobile phones, iPads and computers which now form part of a child’s home and education media context.
In addition to the rapid development of digital media, there is increasing evidence suggesting that children are spending a large amount of time on technology at home and school (Badri et al, 2016). NHS Greater Glasgow and Clyde (2021) support this, calming that children are spending approximately 6.3 hours a day on digital media devices such as mobile phones, video games, the internet and watching television. Although screen time enables children to learn and develop new skills, too much of it can have a negative effect on their wellbeing (Internetmatters.org, no dateb). This claim is supported by Zamperoni (2018) stating that several studies have suggested that increased levels of screen time for children can lead to reduced physical activity, increasing the chances of depression and lower wellbeing.
According to Parent info (2018), children are better at using digital technology compared to their parents due to them growing up in a digital world.  It follows that some adults who did not grow up in a digital world have a hard time adjusting to the unfamiliar territory of digital technology. This is supported by Auxier et al (2018) stating that two-thirds of parents say that parenting has become harder today due to smartphones and technology compared to 20 years ago. Cole (2019) claims that parenting is harder today as parents must work harder than ever to protect their children’s safety within the digital world. It follows that digital rules are harder to enforce especially if parents have less understanding than their children. According to Hanson (2017), Vygotsky conducted a theory called the Zone of proximal development which promoted the importance of children learning from a more knowledgeable other. It follows that Vygotsky believed that children would not be able to reach the same level of learning without an adult supporting them (Kurt, 2020b). However, due to children being able to navigate digital media better than adults they are now becoming the more knowledgeable others within the digital world. 
In addition to parent’s lack of digital knowledge, there is significant discourse in the literature as to whether digital media is good or bad for children today (Timsit, 2019). Ofcom (2019) support this claiming that only 54% of parents believe that the benefits of digital media outweigh the bad for their children. However, Livingstone et al (2019) and Earp (2017) stress how important digital media is for children stating that they are building digital skills, problem-solving skills, resilience and exercising their right to play, supporting the UNCRC convention on the rights of the child article 31, every child has the right to play (Unicef, no datea). Livingstone et al (2017) support this stating that the importance of allowing children access to digital media promotes all children’s rights such as education, rest, leisure, and play. Accordingly, digital technologies provide children with a host of playful opportunities stimulating their imaginations through constructive play and it also promotes social development. However, Rosen et al (2014) disagree with children accessing digital media, calming that it can have a negative impact upon children as it reduces physical activity leading to increased obesity and decreased health. 
It follows that childhood obesity due to screen time is widely documented as pointed out by Robinson et al (2017). Fang et al (2019) carried out a study that found, increased screen time can lead to obesity in children. Khajeheian et al (2018) support this claiming that there is a 40% decrease in obesity in children whose parents limited their time compared to children who did not have limitations. Almond (2018) suggests that screen time is a potential cause of weight gain as individuals are inactive and are using up less energy. According to Gig Cymru Nhs Wales (2019) one in eight reception age children are now obese and one of the factors contributing to this is inactivity and screen time. It follows that being inactive can also disrupt an individual’s appetite leading to passive eating. Internet Matters Team (2018) claim that 31% of parents with children aged four to five are concerned about the lack of exercise their children are getting due to digital media. 
Furthermore, Olsen (2015) also points out how digital media can have an impact on children’s well-being and can have an influence on children’s body image. It follows that body issues affect children from as young as the age of three and the desire to be thin effects some children from the age of six (Wolfram, 2019; Familydoctor.org, 2019). As pointed out by Goodyear (2019) social media is extensively used amongst young children and adults providing a variety of videos and images related to the human body. This is supported by The Children’s Society (2020) stating that social media networks such as tiktok, Instagram and Facebook expose young children to unpopular and popular ways to look, leading to negative body-image thoughts and low self-esteem. Mental Health Foundation (no date) conducted research to find out the potential causes related to body image worries within children. The results of the surveys completed by the children presented that 13% of boys and 37% of girls claimed that celebrity’s online media caused them to worry about their own body image. 
Notably, children under the age of 13 should not have access to social media platforms (UK Safer Internet Centre, 2018). However, in a study conducted by Shalynn et al (2013), 250 children between the age of 7-12 completed a survey to determine how active they were on social media, the findings of the study found that 18% of children under the age of 10 were subscribed illegally to social networking sites. However, the rate of underage users on social media is continuing to rise and reached 20% in 2018 (Ofcom, 2019). It follows that allowing children under the required age to access social media sites not only exposes them to images that affect their body image but can also expose them to inappropriate language, gambling, and pictures/videos containing violent content (Internetmatters.org. no datec). In addition to children observing violent media Rymanowicz (2015a) points out that it can teach children aggressive behaviour that they are later likely to mimic. This supports Bandura’s social learning theory on symbolic models where bandura explained that online media, movies and television could have an impact on children (Kurt, 2020a). Bandura suggested that children learn through observation and mimic the behaviour presented within the environment around them (Lancley, no date). It follows that children from as young as 14 months are able to repeat actions observed from videos as short as 20 seconds (Shrier, 2014).
In relation to children’s age and digital media Chassiakos et al (2016) points out how children are now being introduced to digital media from as young as four months compared to children in the 1970’s who were introduced to televisions at the age of four. According to Grist (2020) and Hill (2016), 25% of children own their own iPads today and 92.2% of children under the age of 1 have accessed a digital device. Moreover, Council on Communications and Media (2011) discourage the use of digital media for children under the age of two stating that it can have a negative effect on their development and has no known positive effects on them. It follows that allowing children under the age of two to access digital technology can increase the risk of developmental delay and cognitive problems (Chaudron, 2015).  Chassiakos et al (2016) also point out how children under the age of two have difficulty learning from 2d-dimensional videos due to the lack of symbolic thinking and the memory flexibility they require to transfer knowledge from a 2-dimensional world to a 3-dimensional world. However, Gilchrist (2020) and Kucirkova and Jenny (2017) disagrees stating that even from an early age, children show signs of mediating their own media and they are developing their motor skills through tapping and exploring screens.
Furthermore, another main concern of accessing a tablet from the age of 2 is the significant effect it can have on children’s language and literacy (Canadian Podiatric Society, Digital Health Task Force, 2017). It follows that television media has the most effect on a child’s language development during the earliest years (Gottschalk, 2019; Anderson and Subrahmanyam, 2017). Hill (2016) supports this claiming that the lack of social interaction between children and parents when watching television can have lasting effects on children’s development. Lusted and Joffe (2018) carried out a study to examine interactions between parents and children when around a television and other on-screen content. The findings of the study found that parent and children interaction was minimal whilst observing on-screen content. Although television media has significant effects on children language, Ofcom (2020) claims that TV consumption has significantly dropped by 95% since 2015. It follows that children are now accessing other digital media devices to watch videos and play games with a 36% increase on tablet usage in 2019. 
In relation to the increased use of digital media, Al-Harbi (2015) points out that media is fast becoming an immediate environment for children. According to Oswalt (no date), the immediate environment is usually made up of immediate family or organisations the child interact with such as parents, teachers, peers and family. This supports Bronfenbrenner’s ecological systems theory supporting how children’s development is influenced and supported by different types of environmental systems (Ettekal and Mahoney, 2017). As pointed out by Santa Clara University (no date) immediate environment is formally known as the Microsystem system within Bronfenbrenner’s ecological system. It follows that media fell under the Ecosystem system, formally known as factors that can affect children’s lives but does not have a direct relationship with them. However, Valkenburg and Piotrowski (2017) supports Al-Harbi’s claim stating that the effects of media are now becoming immediate and direct. 
Although there is evidence of the negative impact media can have on children’s language development Tenor (2013) argues that it can have a positive effect on language and writing skills. It follows that the correct activities such as reading and learning apps can become beneficial for children’s language development (Earp, 2017). Glichrist (2020) supports this stating that the correct media provides children with creative and playful ways of learning as well as enhancing their reading skills and aids language and literacy problems. Bittman et al (2021) carried out a study to examine the effects of digital media on children’s reading and language development. The study found that children who were provided with the correct resources and apps on digital media devices were able to recognising more words. It follows that digital media apps can also aid speech, language and communication interventions within the early years due to the opportunities for interaction and engagement (Grist, 2020).
It follows that there are a range of views and research papers that support both the positive and negative aspects of children accessing digital media devices. However, Welsh Government (2015a) and Pavlick (2017) point out the importance of children accessing digital media as it can enhance future employability and it can facilitate the inclusion of communities of marginalized youth. Therefore, Bleeker (2020) suggests ensuring that children have a balanced approach when allowing them to access digital media devices and to limit possible risks to health and development. Firstly, limiting children’s screen time can prevent obesity and improve children’s sleeping pattern (Mayo Clinic Staff, 2019; Internetmatters.org, no datec). Secondly, ensuring devices and websites have parent controls installed can prevent children from accessing social media websites preventing them from seeing inappropriate media for their age (Nspcc, no datea). Finally, providing children with the correct apps can support development and improve children’s wellbeing as pointed out by Internetmatters.org (no dated) and Glichrist (2020).

Safeguarding and supporting your young child in a Digital World
The purpose of this leaflet is to support parents and carers in safeguarding and supporting their young children when accessing digital media devices. Timsit (2019) point out how digital media is an unfamiliar territory for some adults who did not grow up in a digital world and it can sometimes be difficult to adjust to the new digital era. In addition to this, some parents lack in skills and confidence to inform themselves about online safety for their children (Third et al, 2013). Bradley (2017) and Ofcom (2020) points out how media is developing at a rapid pace with 6 in 10 children under the age of 4 now using digital devices to access online media. Therefore, it is important to teach children how to stay safe online and to help them become digital citizen’s (Richardson and Samara, 2020; Lal, 2019).
Section 2


What is a digital citizen?
The United Nations Education, Scientific and Cultural Organization (no date), defines a digital citizen as someone who is aware of their own rights and can navigate digital media safely and responsibly, someone who is able to find, access and use information successfully and finally, someone who has a critical, sensitive, and ethical manner. 
According to Hollandsworth et al (2011) if children lack digital citizenship awareness it can lead to challenging and even dangerous student conduct. Therefore, it is important that parents support their children in becoming digital citizen’s (Richardson and Samara, 2020).
Parents can support their children in becoming digital citizens by:
· Leading by example.
· Teach children to treat people how they wish to be treated online as well as in person.
· Talk to children about online issues.
· Do not be scared.

Welcome to the new digital world.
Unicef (2017) points out that digital media has already changed the world as well as children’s childhoods. Accordingly, digital media is essential to children as it offers them opportunities to socialise, communicate and learn (Welsh Government, no datea). It follows that Digital Media has a growing role within children’s lives and is becoming increasingly domesticated and normalized (Ling et al, 2020). Therefore, Welsh Government (2015a) and Welsh Government (2011) state the importance of children obtaining access to a variety of digital media as we are heading towards a future where digital technology will play a big part within our lives. 
(Virtual Library, 2020)
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(Dearing, 2017; Government of Canada, 2017)


How can I protect my child from online dangers?
There are so many ways and steps parents can take to protect their children online as pointed out below:
Firstly, Nspcc (no dateb) suggest talking to your children about online safety by asking them to show you what they enjoy exploring whilst on digital media devices as this will allow you to understand the apps and the online media they use. It follows that 30% of children access websites their parents would not approve of; therefore, it is important to learn about the social media sites your children use such as the age requirements and content it provides (Ofcom, no date; Turner, 2020).
Secondly, Rudikin (2017) and Easterbrook (no date) suggest that digital media used by young children should be adult-guided and parents should keep digital devices visible to them at all times.
Finally, Internet Matters (2020) suggest implementing parental controls with a secure password on websites and devices your children use to control websites and to set rules for how long children use them.

· Online pornography – 1 in 10 children under the age of 10 have viewed online pornography (Warner, 2017).
· Sexting – 23% of children have received a sext by the age of 14 (Rood, 2015).
What online dangers could my child encounter?
Bleeker (2020) carried out a study to find out common concern’s parents have when allowing their children to access digital media. The results of the study indicated that parents were most concerned about their children being exposed to inappropriate content whilst online. However, there are several other dangers children may encounter online as pointed out by internermatters.org (no datec) and Nspcc Learning (2021) such as: 
· Cyberbullying – 36.5% of people claim they were cyberbullied in 2020 (Broadband Search, no date).
· Online grooming – 4,373 children were subject to online grooming in the year to April 2019 (Nspcc, 2019).
· Radicalisation – 27% of children under the age of 15 were referred to Prevent in the year ending March 2019 (Home Office, 2019).

What are parent controls and how do I manage them?
Parental controls are a software tool that enables parents to set controls on their children’s digital devices (Werdmuller, 2018). Schwartz (no date) state that parental controls provide parents with a piece of mind, reducing the chances of children being exposed to inappropriate content as well as online predators. Nspcc (no datea) supports this stating that parental controls block and filter inappropriate content as well as controlling purchases within apps. However, Knorr (2020) suggests that parents should be honest and open with children when using parental controls as that’s when they work best, parental controls should not be used as a spying method. For more information and a step-by-step guide on how to set up parental controls please visit -  https://www.internetmatters.org/parental-controls/ 





[image: ]
(Easterbrook, no date)
For further information and guidance visit:
https://www.consumernotice.org/data-protection/internet-safety-for-kids/
https://www.nspcc.org.uk/keeping-children-safe/online-safety/ 
https://www.internetmatters.org/ 


	Activity Plan for Digital Literacy SkillsSection 3


	Number of children: 4
	Age of children: 7
	Number of adults: 1

	Location: ICT Suite
	Preparation time: 10 Minutes
	Activity time: 1 hour 30 minuets

	Resources: Two Lego kits, Lego rules and responsibilities, two iPads, parental controls, table, chairs, iPad charger cables, stop motion apps, iPad case and screen protector, interactive whiteboard.

	Links to digital literacy/competence outcomes:
The children will partake in an activity which requires the use of iPads and an interactive whiteboard. Therefor the children my achieve in some of the outcomes listed below:
· Citizenship – Year 2 – add their name and date to work they have created and orally provide a reason for doing so.
· Interacting and collaborating – Year 2 – Use an online collaborative platform to create or edit a file. 
· Interacting and collaborating – Year 2 – Save work using an appropriate file name.
· Producing – Year 2 – Use keywords to search for specific information.
· Producing – Year 2 – Create and edit multimedia components in order to develop text, image, sound, animation and video.
· Data and computational thinking – Year 2 – explain to others how a designed solution works.
(Welsh Government, 2021; Welsh Government, 2019).

	The activity:
One practitioner is going to take a group of four children aged 7 into the ICT suite situated next to their classroom. Firstly, the practitioner will ensure the area is visually risk assessed to ensure the children’s safety. Following this, the practitioner will place two unopened Lego boxes onto the table, badges and two iPads. The practitioner will then read out the Lego Therapy rules and ask the children to choose which role they will be taking on throughout the activity.

Once the children have chosen their roles and applied their badges the practitioner will station nearby and observe the children in play only stepping in if there is conflict between children, to remind them of the Lego therapy rules, if a child is at risk of harm or if a child has invited them into the play. The children have free choice on what they are going to build and will work collaboratively to create the scene for their stop motion activity. During the building process children can use the iPads to search online for pictures to inspire their building process. 

After the children have completed the scene, they can then complete their stop motion activity by taking turns to move the Lego people before taking pictures on the stop motion app. Once all pictures have been taken the children will then save their stop motion video under an appropriate file name before streaming it in their classroom via the interactive whiteboard for their peers to see.





According to Welsh Government (no datea) digital media is essential within children’s lives as it provides them with opportunities to socialise, communicate and learn. In addition to this Welsh Government (2015) and Welsh Government (2011) state the importance of allowing children to access a range of digital media as the world is heading towards a future where digital technologies will play a fundamental role within people’s lives. It follows that the Welsh Government are working towards making Wales a digital nation by ensuring everyone in Wales has access to digital technologies (Welsh Government, 2020a). In addition to this, one of the main purposes of the new curriculum for Wales focuses on the use of digital technologies within schools to communicate, create and to find and analyse information. Furthermore, the Digital Competence Framework was made available to schools from September 2016 making it the first element of the new curriculum released (Welsh Government 2018b). Therefore, the activity planned provides an example where children’s holistic learning is supported by digital technology, in line with the welsh government policy (Welsh Government, 2017).Section 4

The planned activity involves four children aged 7 and will take place on the school grounds within the ICT suite situated next door to their classroom. The activity the children will partake in is a stop motion activity and has been planned around the children’s interests in Lego and digital technology. This supports the UNCRC convention on the rights of the child Article 3, as it states that the interests of the child must be an adult’s priority in all decisions made involving them (Unicef, no dateb). According to Lanekids (2013) planning around the children’s interests can also provide benefits such as better school outcomes, positive peer friendships and provides children with a greater sense of empathy and desire to help other children when needed. Therefore, better school outcomes could be linked to the children’s enjoyment as the planned activity has been developed around the children’s interests in Lego and thus it enables children to become more engaged within the activity, increasing their opportunities to learn (Trivette, no date).
Moreover, in relation to the importance of digital technologies within children’s lives and the Digital Competence Framework (Welsh Government, 2019), the planned activity supports the use of digital technology as it involves the use of iPads and an interactive whiteboard supporting the four strands of the digital competency framework. Firstly, the producing strand is supported as children have access to the internet through the iPads enabling them to search for images to inspire their creations. However, accessing images online could potentially lead to the children viewing inappropriate content (Internetmatters.org, no datec). In addition to this, iPads will have appropriate parental controls installed to minimise the risk to children as suggested by Internetmatters.org (no datee). Secondly, the interacting and collaborating strand is supported as the children are using a pre-installed app to create and edit a stop motion video once their Lego creation is complete. Thirdly, the children will orally add their name and state the date within their stop motion video, supporting the Citizen strand within the competency framework. Finally, the children will share their stop motion video with their peers via the interactive whiteboard in the classroom, explaining how they created the video step by step supporting the data and computational thinking strand (Welsh Government, 2021; Welsh Government, 2019; Welsh Government, 2018a). 
According to The Lego Foundation (2016), Lego is an ideal play-based activity as it encourages children to use their imaginations and to become creative enabling them to take lead in their own play. The Lego Foundation (2018) points out that play-based learning during the early years of primary education is often neglected but is still deemed essential for children as it can transform their educational experiences and strengthen learning motivation and future outcomes. It follows that play-based learning supports Vygotsky’s cultural-historical theory as he believed that play is an essential part of childhood as it supports cognitive, social, and emotional development (The Open University, 2016). Songara (no date) and Brodie and Mather (2017) point out how during a Lego Therapy activity, children have set rules to follow, and they take on distinct roles such as engineers, suppliers and builders developing their collaboration skills. In addition to this, the planned activity supports Vygotsky’s theory on real play activities including taking on and acting out roles, following set rules and creating imaginary situations (Scharer, 2017). It follows that the use of digital technology can support and enhance the activity whilst supporting the digital competence framework as it is encouraging the children to plan and develop through the use of image, sound, animation and video (Welsh Government, 2019). 
According to Welsh Government (2015b), the importance of child-led play was recognised by Donaldson when he created the new curriculum for Wales as he states that children enjoy a challenge and can apply their knowledge and skills to create their own ideas. According to Freund (no date) and The lightbox (no date), a stop motion activity is child-led play at its best as it encourages imaginative thinking and empowers children to create independently. Furthermore, child-led play will also be supported throughout the activity as the practitioner will station themselves nearby, observing the children in play, only getting involved if a child is at risk of hurting themselves, if there appears to be conflict between children or if they are invited into the play by a child. However, due to the location in which the activity will take place the children may be unintentionally interrupted by members of staff entering the room to access the photocopying machine. According to Weldemariam (2014), unintentionally interrupting children’s play could decrease the benefits that child-led play offers children, therefore practitioners need to be cautious when child-led activities are taking place. Rymanowicz (2015b) supports this stating that interrupting child-led play leads to taking away the children’s freedom to explore leading to the play experience loses meaning. 
In addition to the activity being a play-based, child-led activity and planned around the interests of the children, all four purposes of the new curriculum for Wales are supported. Firstly, the curriculum sets out to develop ambitious and capable learners who are ready to learn throughout their lives (Welsh Government, 2021b). In addition to this, the activity supports this purpose as children are using digital media creatively to create their stop motion video. Secondly, the activity is child-lead therefore children have to apply their knowledge and skills whilst creatively solving problems supporting the enterprising, creative contributors who are ready to play a part in life and work purpose (Welsh Government, no dateb). Thirdly, the healthy and confidant individuals’ purpose is supported throughout the activity as the children’s well-being is supported due to the activity being based around their interests (Welsh Government, 2015b). Finally, the activity supports the ethical, informed citizens purpose as well as the UNCRC conventions on the rights of the child article 31 as the children are exploring their rights to play (Unicef, no dateb).
Upon the evaluation of the planned activity, it was identified that no modifications had been recognised in supporting children with additional learning needs. As Childcare (2019) points out, every child is different, and some activities may require different modifications to enable all children to have the same experiences. This supports the Equal Act 2010 which states that no child should be discriminated against and that every child should be provided with the same equal opportunities (Welsh Government, 2018c). In addition to modifying the activity, Hernwall (2016) points out how iPads can easily be adapted to meet the needs of all children. According to Tda (2009), iPads can be modified for children with a sight impairment by using a clear and enlarged font. This is supported by Mamer (2018) stating that iPads can be modified for students who are visually impaired by enlarging the font and incorporating an anti-glare screen. It follows that adapting an activity to meet the needs of all children supports the UNCRC conventions on the rights of the child Article 2 and Article 23 as no children should be discriminated against whatever their ethnicity, gender and needs (Unicef, no dateb).
In the final evaluation, it was noted that no modifications had been made to the activity in supporting children with additional learning needs. In addition to this, changes will be made to support visually impaired children, ensuring all children are provided with equal opportunities as suggested by Tda (2009) and Mamer (2018). This supports the Equal Act 2010 stating that every individual should not be discriminated against and should be provided with equal opportunities (Legislation.gov.uk, 2010). However, in addition to the activity meeting the purposes and the strands of the new curriculum for wales and the digital competence framework, the planned activity is deemed effective and minimal changes would be made prior to the activity taking place.
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