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STUDENT NAME: Amy Morgan
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Use of Generative AI in Assessment 
 
 
 
(Lecturer to indicate Yes or No against each element)
 
	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 
 
 
 
 
 
 
 
 
AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
 

 
 
 
 
 
 
 
 


Introduction 
In this essay I will critically evaluate teaching and learning through the observation of three practitioners within the Post Compulsory Education and Training (PCET) programme at the University of Wales Trinity Saint David Swansea. Using the findings from my observations, relevant academic literature and professional standards, I will critically analysis which teaching and learning approaches work well and reflect on what they mean for my own practice in the future. The main themes I will be covering will be pedagogical approaches, inclusive practice, learner engagement strategies, assessment for learning approaches and behaviour management.
 

Analysis of Observed Teaching Practices 
There are several different pedagogical approaches in teaching behaviourism, cognitivism, constructive and humanism, these teaching approaches look at learning in different ways. Some focus on changing behaviour from the outside, some focus on how the mind processes information, and some focus on student actively building their own understanding. Each one leads to different teaching strategies and different results from learners (Badar, 2024; Корешникова and Сорокин, 2024; Mondal, 2025; Sutaman and Febriani, 2021; Kosova and Galustyan, 2025). 
Across the three observations, a range of pedagogical approaches can be identified. Humanist practice was the most consistent theme for Practitioner 3, this appeared in the respectable, enjoyable atmosphere. Practitioner 2, was through the bilingual delivery and that valued Welsh language and culture, and with practitioner 1, it was the decision not to force shy learners to speak. All three practitioners practiced humanism by explaining the subject in different ways so that learners with and without prior knowledge could follow.
Constructivist approaches were visible through experiential learning, such as making wax melts and decorating pendants, through checking learners' prior knowledge, and through linking the subject matter to real life experiences. 
Cognitivism was present through structured presentations and accurate answers to questions, but it was also the most common area for development, as two of the three practitioners were recommended to add aims and outcomes at the start of their sessions. 
Behaviourist approaches appeared the least, it was mainly present through classroom management with practitioner 3 managing rowdy learners and practitioner 1 with technical difficulties and late arrivals, rather than through rewards or reinforcements.
Effective ways to keep learners engaged include using technology appropriately, designing learning activities that suit learners’ needs, encouraging active participation, and ensuring tutors provide support, interaction and motivation throughout the learning process (Carroll, 2021: Al Mamun and Lawrie, 2023: Ahshan, 2021: Wei et al., 2026: Yang, Liang and Zhang, 2025). 
Across the three observations several learner engagement strategies were evident. Hands on activities was the most common theme, practitioners 2 and 3, both took this approach with practitioner 3 making wax melts and practitioner 2 making and decorating pendants. Practitioners 1 and 2 both used the strategy of explaining in different ways so everyone could understand, with or without prior knowledge of the subject matter. All three partitioners applied two-way interaction by giving everyone time to talk, listening to everyone and interacted well with the class. All three practitioners showed teacher enthusiasm with their passion for their subject matter, making the experience enjoyable. Practitioner 2 checked prior knowledge by assessing where learners were in their level of knowledge before delivering their session. While practitioner 1 made their session relevant by linking the subject to real life experiences and kept momentum while handling technical problems and late arrivals without losing the flow of the session. Practitioner 3, managed behaviour by bringing rowdy learners back on task. This observation on learner engagement strategies supports Carroll’s (2021) research where teachers need to use one or more engagement strategies to get learners involved and improve learning outcomes. According to Carroll (2021) research indicates that engagement depends on several factors, the learners themselves, how the task is designed, and the environment they are learning in. Because of this using a mix of strategies tends to work better than relying on just one.
Inclusive teaching practices in education focus on acknowledging, valuing and supporting diversity within the learning environment to ensure all students have equal opportunities to succeed. As student populations become increasingly diverse including students from different racial and socioeconomic backgrounds, first generation learners, working class students, and those with disabilities, the importance of inclusive teaching has grown significantly. It is regarded as a key educational component that promotes students' sense of belonging and recognition, both of which are essential for meaningful engagement, academic success, and active participation in education (Addy, et al, 2021).
Across the three observations several inclusive practices emerged, practitioner 2 valued language and culture by supplying bilingual slides, and the constant use of the Welsh language for Welsh speakers and learners. Practitioners 1 and 2 catered for different levels of knowledge by assessing prior knowledge and explaining so everyone could follow the session with or without prior knowledge. All three practitioners demonstrated inclusivity by speaking and listening to everyone giving everybody time to talk, giving an equal voice to all. Partitioner 3 displayed safety and access to resources by supplying PPE and ensuring there was enough resources for everyone. While practitioner 1, welcomed late arrivals without disrupting the session. Inclusive practice links to the humanism pedagogical approach as it values each learner as an individual while also linking to the professional standard Demonstrate dignity, courtesy and respect towards others.
Assessment for Learning (AfL) is an approach that integrates assessment into the teaching process to enhance student learning. It emphasises continuous collaboration between teachers and their students, with learning goals guiding activities and progress being regularly monitored, discussed, and reflected upon. The information gathered from assessments is used to adapt teaching methods and support improved learning outcomes. During their teacher training teachers develop AfL skills through instruction, observation of effective practice and repeated opportunities to apply feedback and modify their teaching strategies (Van Orman., Gotch., and Carbonneau. 2025). 
Across the three observations several assessments for learning approaches appeared. Practitioner 2, displayed clear aims and outcomes at the beginning of the session, so learners knew what to expect in the session. Practitioner 2 also displayed initial assessment by assessing where learners were in their knowledge of the subject. All three practitioners answered questions, spoke and listened to everyone. Practitioners 1 and 3 adapted their teaching by explaining their subject in different ways so every learner could understand. Practitioner 3 also assessed learning by overseeing learners using the wax burner and pouring hot wax safely.
[bookmark: _Int_RknRyDad]According to Al-Khazaali (2021) classroom and workshop management strategies aim to establish a positive learning environment that promotes student engagement, participation and academic performance. One effective approach is to reduce didactic teaching and encourage learners to contribute more to discussions and arranging seating to encourage collaboration and sharing ideas. These strategies create a more interactive learning environment and can have a positive impact on learners' academic success. Ullah and Hafiz Muhammad (2022) believe effective classroom management involves managing challenges such as noise, disruptive behaviour, and inadequate facilities. These challenges can be addressed by encouraging active learning through content related questioning, practical activities, and group work. Establishing clear classroom rules as well as adapting teaching approaches to the lesson content, learners needs, and available resources can help create a productive and inclusive learning environment. 
All three practitioners displayed efficient planning and preparation, each session had enough resources for all learners, practitioner 1 even printed off their power point presentation as a back-up just in case they had technical issues. Practitioner 3, managed health and safety by supplying PPE, supervised the use of the burner and hot wax while delivering the session in a safe and calming manner. They also managed behaviour by bringing rowdy learners back on track while overseeing safety. Practitioner 1 managed interruptions such as late comers and handling technical difficulties without losing the flow of the session. Practitioner 2 rearranged the layout of the classroom so all learners could have access to all tools and resources in their practical activity. All three practitioners delivered a calm, enjoyable atmosphere, while also showing all learners dignity and respect.
Implications for Professional Practice 
Observing three sessions revealed to me that there is no singular approach to teaching. Each practitioner combined explicit instruction with a practical activity, the strongest practice came when the practitioners adapted to the learners in their sessions. Checking prior knowledge and explaining the topic in different ways allowed learners with or without prior knowledge to participate, reflecting constructivist and humanist principles. I also observed that covering the legalities in the wax melt session give the session depth beyond the practical task. 
Three aspects stand out. First, inclusive practice, the use of bilingual slides valued Welsh language and culture for both Welsh speakers and learners. Supporting the professional standard understanding Welsh culture and language. Second, respectful participation giving everyone time to speak and be listened to, without forcing shy learners to participate created a safe environment, which links to Rogers’ humanist emphasis on learners feeling valued (Feigenbaum, 2024). Third, balancing safety and behaviour management, in the wax melt session practitioner 3 refocused rowdy learners while supervising learners use of the hot wax, showing that management and safety work together in a practical setting.
Several challenges were identified. Although all three sessions placed a strong emphasis on learner-centred approaches, two out of the three practitioners did not clearly communicate the aims and outcomes at the beginning, as a result learners may have had a limited understanding of what the sessions would consist of. This highlights the importance of combining learner centred teaching with clear guidance and structured learning outcomes. A second challenge involved balancing real life experiences with emotional safety. Connecting the subject matter to learners’ personal experiences may have increased engagement for some learners, however this approach could be distressing or triggering for other learners. This suggests the importance of providing learners with the option to choose what they share and given notice at the beginning of the session of potentially sensitive content to ensure a supportive and inclusive learning environment, in line with the professional practice Value and promote diversity, equality of opportunity and inclusion. Thirdly practical difficulties were also identified, including the layout of activity space restricting access to decorating tools in the clay pendent session. There was also limited space for all learners to observe the workings of the wax burner. Lastly there was no documented evidence of assessment of learning strategies beyond questioning and observation. Incorporating an end of session recap or learner feedback exit tickets could strengthen the assessment process and provide learners with more opportunities to reflect on their progress and understanding.
Implications for my future professional development going forward I will state aims and outcomes at the start of every session, prepare contingency plans such as printed materials and check prior knowledge before teaching.
I will adapt the bilingual approach to my own subject, building my Welsh confidence gradually. I will adapt real life senarios by making sharing optional, and I will adapt the layout of the classroom so all learners can access all resources when needed. 
I will avoid starting my sessions without clear expectations, I will avoid assuming all learners are comfortable speaking and sharing their lived experiences and avoid arranging spaces where equipment is difficult to access.
For professional development I plan to seek further feedback from learners', peers', tutors and colleges. Build my confidence through reflective practices and assessment of learning. Be up to date on my subject matter, keep developing my session structure and continue to build my confidence while making sure everyone has a safe space and are included.
Conclusion 
This essay critically evaluated teaching and learning through the observation of three practitioners, focusing on pedagogical approaches, learner engagement strategies, inclusive practice, assessment of learning and classroom management. The observations showed that no single approach was used but a combination of different approaches. Humanist and constructivist principles were the most consistent, seen in the practical activities, checking prior knowledge, explaining the subject matter in different ways and creating a respectful enjoyable atmosphere. Cognitivist and behaviour management. This supports the literature, which suggests that combining strategies is more effective than only using one.
The observation also highlighted areas for development, including clear aims and outcomes at the start of the sessions, the layout of practical activities, ensuring emotional safety when connecting content to lived experiences, and incorporating a broader range of assessment for learning strategies. These findings highlight although learner centred approaches encourage engagement and participation, they should be supported by clear structure and careful planning.
Overall, the observations have influanced how I will approach my own teaching practice. I will ensure I will begining each session with clear aims and outcomes, assess learners prior knowledge and plan for contingencies. I will also continue to strengthen my inclusive practice, including to continue to strengthen my use of the Welsh language. I will continue to seek feedback and reflect on my experiences to build my confidence as a practitioner.
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Appendices
Practitioner 1
PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.


Section One:
	Trainee Teacher Name:
Practitioner 1
	Feedback completed by:
Amy Morgan

	Date:
23/09/26
	Topic:
Materiality in Sculpture



Section Two:
Please comment on the below:

Planning and Preparation:
Your planning and preparation was well excecated and very informative for students that do not have prior knowledge of the subject matter.
How you printed off your power point so you could continue to teach.

Teaching and delivery:
You came across really confident, and knowledgeable of your subject matter. You interacted well with the class, and was able to explain your subject matter in different ways so everyone could understand whether they had prior knowledge or not.

Links to professional standards:
Demonstrate, dignity, courtesy and respect towards others – you give everyone time to talk and you did not force people to talk if they were to shy to. 
Plan and deliver effective learning, teaching and assessment – you had knowing knowledge of the subject matter as a whole.


What went well:
Your delivery, how you engaged the learners, how you managed to like your subject to real life experiences. I thought that you handled technical difficulties really well and you did not let it hinder your delivery, the same can be said for how you handled late comers. 

Areas for development:
As I have stated above how you linked your subject to real life experiences, even though I found it welcoming some offer students may find that triggering, depending on their own lived experiences. 
To include your Aims and Outcomes at the beginning of your lesson so the learners know what to expect.

Practitioner 2
PGCE PCET Microteach 
Peer Observation Form
 
Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.
 
Section One:
	Trainee Teacher Name:
Practitioner 2
 
	Feedback completed by:
Amy Morgan

	Date:
23/09/26
	Topic:
Clay pendants


 
Section Two:
Please comment on the below:
Planning and Preparation:
· Preparation was well executed.
· Clear aims and outcomes.
· Presented bi-lingually 
 
Teaching and delivery:
· Very knowledgeable of your subject matter.
· Assessed where the learners where in their knowledge of the subject matter.
· Explained the subject in away everyone could understand whether they had prior knowledge or not.
 
Links to professional standards:
· Plan and deliver effective learning, teaching and assessment – knowing what you are teaching as a whole
· Understanding the importance of the Welsh culture and language – the constant use of Welsh throughout your power point was a nice touch for Welsh speakers and for students wanting to learn Welsh.
 
What went well:
· Even though you were nervous at the beginning of your lesson your confidence grew as the lesson progressed.
· You delivered clearly what your aims and outcomes were for the lesson.
· You came across very knowledgeable on your subject matter.
· Are you were able to relate your teaching to all students even ones with no prior knowledge of the subject matter.
 
 
Areas for development:
· Have more confidence in yourself you are very knowledgeable on your subject matter.
· Have a different layout so students can see/ access the tools needed to decorate their pendants in the activity.


Practitioner 3

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name:
Practitioner 3
	Feedback completed by:
Amy Morgan

	Date:
23/09/26
	Topic:
How to make scented wax melts



Section Two:
Please comment on the below:
Planning and Preparation:
· Well planned – you didn’t just teach how to make wax melts but went into the legalities behind it. 
· You supplied enough resources for everyone to participate.
· Supplied PPE for people who needed them.

Teaching and delivery:
· You started off a little nervous but that soon went when you got into your subject matter.
· You came across very passionate and knowledgeable.
· You made the whole experience enjoyable
Links to professional standards:
· Plan and deliver effective learning, teaching and assessment – a lot of preparation went into your lesson, you went in to the legalities, and you managed to deliver it in a safe and calming manner.
· Demonstrate dignity, courtesy and respect towards others – you managed to give everyone time to talk, and were able to rain the rest of the learners in when they were getting rowdy, while also overseeing students used the burner safely.

What went well:
· Your passion for your subject really came through. 
· You spoke and listened to everyone. 
· Answered questions with accuracy. 
· Were able to rain people in when they got a bit rowdy while still observing and keeping learners safe when using the hot wax.
· Had the option of PPE for learners who may need them.

Areas for development:
· To include your aim and outcome in the beginning of your power point, so your learners know what to expect in the session.
· Have more confidence in yourself, and your ability to teach, you are very knowledgeable and passionate in your subject matter.
· Maybe have a smaller selection of scents when you have a smaller class, and increase them when you class increases.
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