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	Target
	What I have done in this assignment...


	Target 1
	Re-look at Harvard referencing guidelines to ensure you reference literature in accordance with academic protocol.
	I have checked the Harvard referencing guidelines to ensure that all of my references are accurate and in accordance with academic protocol.

	Target 2
	Occasionally, your points are under-developed.  Ensure you recognise areas where further critical discussion would be worthwhile.
	I have endeavoured to ensure that all of my points are critically analysed and discussed as far as I am able to.  



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Word Count: 2711
Schools in Wales have a responsibility to continually reflect upon their strengths and weaknesses and strategically plan for improvement (Welsh Government, 2014). Whilst schools plan to develop and improve, they must continuously focus on and strive for raising standards and establish clear actions the school will take to achieve this (Caldwell and Spinks, 2008; Hanover Research, 2014). This information must be presented in a school development plan (SDP) which is available to all stakeholders so that they can support the school’s vision while keeping the school accountable (Brighouse and Woods, 2013; Welsh Government, 2014). 
In accordance with BERA (2018) my placement school during Professional Teaching Experience 1 (PTE1) will be referred to as School X to protect its anonymity. School X is a primary school in an urban setting with 276 pupils, 32% of which are eligible for free school meals which is almost double the average in Wales of 19% (Estyn, 2018; My Local School, 2019). This report will explore and critically reflect upon School X’s SDP and focus upon how they plan and embed one of their priorities into school culture. The focus priority in this report is pupil voice, which the school plans to utilise to further develop and influence changes in curriculum and to inform school development (see Appendix). 
While discussing pupil voice it is crucial to note that the UK government signed the United Nation’s Convention on the Rights of the Child (UNCRC) in 1991 (Welsh Government, 2015a). Article 12 of this agreement states that children have the right to form and express their own views on matters that affect them (UNICEF, 1989). Significantly, in 2011 the Welsh Government made the UNCRC law, indicating that children and young people in Wales must be consulted about matters that affect them before decisions are made (Welsh Government, 2015a). Also, Every Child Matters (HM Treasury, 2003) published by the UK Government reiterates the importance of the voice of the child and commits to listening to these voices when considering policy making and legislature. Furthermore, advocators for pupil voice argue that it must be embedded into the everyday culture of a school, rather than a one-off exercise if a school is truly going to engage with listening to their learners (British Council, 2017). Therefore, schools have a fundamental responsibility to listen to their learners and take their ideas and opinions into account whilst decision making on policy and practice because it is their right to be heard (Alderson, 2008; Lundy, 2007; Welsh Government, 2015b). 
There is a strong argument that pupil voice groups have the ability to inform and transform teaching and learning (McGregor, 2007; NASUWT, 2020). Advocators assert that if pupil voice is utilised, it can bring real change and improvement to a school (Pulis, 2016). McGregor (2007) goes further than this to argue that schools will not be successful in achieving change if they do not consider engaging with pupils. Consequently, pupil voice groups are becoming commonplace in primary schools across Wales as they are generally viewed as good practice (Estyn, 2019a). In the new Curriculum for Wales, teaching is moving away from re-creating the same lessons taught to previous cohorts and moving towards following learners’ interests and shaping the curriculum around what is relevant to them by incorporating pupil voice (Welsh Government, 2020). Therefore, one might argue pupil voice becomes inseparable from good teaching and learning as learners will be beginning to guide their own learning and taking more responsibility for it (Donaldson, 2015).
Moreover, there is a debate that involving learners in decisions about their education leads to improved results in attainment and can lead to lifelong learning (Jeffrey and Woods, 2009; McGregor, 2007). Advocators for learners being involved with leading and planning their own learning argue that through this opportunity learners develop their metacognitive skills as they gain knowledge about how they learn (Donaldson, 2015; Estyn, 2019b). Furthermore, it is argued that if learners have autonomy over what they are learning, they are more engaged during lessons as they are following their own interests which leads to motivation (Edes, 2020; Estyn, 2019b). So, one might argue that if schools adopt pupil voice policies, they can raise attainment and engagement (Rudduck and McIntyre, 2007).
While pupil voice groups are widely regarded as good practice there is a debate about whether pupil voice groups should be managed or facilitated by adults. For some, it is essential that they are managed carefully by practitioners to ensure that contributions are valued and worthwhile (British Council, 2017). Furthermore, there is an argument that it is best practice for pupil voice groups to be organised with a fixed agenda (Pupil Voice Wales, 2018). In contrast, Hart (2009) argues that if schools are to take child participation seriously, teachers must become facilitators and not managers who attempt to control their participation or voice. Moreover, when engaging with pupil voice practitioners must ensure that they are listening to their learners, and not just listening for contributions that they want to hear (Edes, 2020; Haynes, 2009).
Nevertheless, there is a risk that despite pupil voice groups being established within schools, they are not actually following good practice (Brighouse and Woods, 2013). For example, Estyn (2019a) have criticised some schools for having superficial pupil voice groups as the pupils are not always given the autonomy to make a real change within their schools. As argued by Rudduck and McIntyre (2007), pupil voice has the power to alter what happens in classrooms only if there is an environment in which learner’s thoughts and ideas are valued and harnessed effectively. Thus, the core issue of pupil voice is how far teachers allow learners to participate in decisions about their education (Alderson, 2008; Hart, 1992). Hart’s (1992) ladder of participation illustrates the complexity of pupil voice and the reality of superficial and tokenistic pupil voice. Lundy (2018) argues that it can be damaging to a child’s self-esteem if their voice is heard but no real change is implemented. In contrast, if learners feel that their opinions and ideas have value, it can lead to a sense of belonging in their schools and ownership over their education (British Council, 2017; Rudduck and McIntyre, 2007). One way in which schools can ensure that they are effectively harnessing pupil voice is to record the minutes of meetings and use them to inform meetings between governors and senior leadership teams (Lundy, 2007). Therefore, one might argue that schools must not use pupil voice groups as a mere token to exhibit engagement with learners, rather pupil voice groups must be used to give learners a platform to make significant change within their classrooms and schools (Lundy, 2007).
As already outlined, School X has committed to building upon their already established implementation of pupil voice in their SDP. A SDP is a continuous process involving self-evaluation, strategic planning, action and review (Brighouse and Woods, 2013; Welsh Government, 2014). They are a three-year plan of how a school will develop and improve in their vision of good teaching and learning (Welsh Government, 2014). However, School X’s SDP is reviewed annually and amended if stakeholders agree that a priority has been sufficiently met. 
The first stage is self-evaluation where the school must determine its strengths and weaknesses and identify what they could do to improve. School X gathers data in various ways in order to self-evaluate their progress over the previous year. For instance, they analyse data such as end of year outcomes for Years 2 and 6, attainment gaps between learners eligible for free school meals and their wealthier peers and attendance records. It is imperative that while examining data there is always a focus on what can be done to sustain good practice, improve areas of weakness and boost standards (Welsh Government, 2014).
However, Estyn (2019a) states that end-of-key-stage data is not the most effective way of measuring impact as it does not allow schools to reflect upon the well-being of learners, and so qualitative data becomes significant to self-evaluation. As established by the Welsh Government (2014) it is good practice to involve all stakeholders in the creation of the SDP, and School X does this through parent and pupil questionnaires, and meetings with staff and governors. Brighouse and Woods (2013) state that it is good practice for a school to not only listen to parents’ views, but to use these to inform school development. Also, School X had recently had an ESTYN inspection and used their inspection feedback as a means of identifying areas that need to be developed. This inclusive approach towards evaluation ensures that all stakeholder’s voices are valued, and the school can create a holistic overview of their strengths and areas to develop. 
The next stage of developing the SDP is strategic planning, and schools might take different approaches towards this. For example, some schools may use a bottom-up approach which involves all stakeholders. Dodds and King (1996) emphasise that while it is good practice to use a bottom-up approach while creating the SDP, in order to be successful, the headteacher must take a leadership role while implementing the action points. In contrast, other schools might use a top-down approach which Early (1998) argues will be detrimental in ensuring that all stakeholders support the SDP and will therefore not result in robust change and improvement. School X does use a bottom-up approach during the evaluation process; however, the senior leadership team and governors discuss what areas the school should focus on before consulting other stakeholders.
When stakeholders and leadership have identified areas to be improved, they generally focus on two to five priorities to develop so that the SDP is manageable and can realistically be achieved (Hanover Research, 2014). Success criteria for each priority is included in the SDP to ensure that all stakeholders remain focused on the intended outcomes and so that the impact can be under on-going review (Welsh Government, 2014). 
Once strategic planning is complete, the school and stakeholders will carry out the outlined actions and aim for improvement. It is important that staff are allocated responsibilities during the implementation of the SDP, and they must clearly be named on the plan to ensure that everyone understands their roles (Hanover Research, 2014). The majority of the action points in School X’s SDP name staff who are responsible for carrying out this role and who must monitor these actions. To ensure that these staff are able to successfully achieve the action points, the SDP allocates resources that are required, including cover if necessary (Dodds and King, 1996).  It is essential that this part of the planning process is given considerable consideration to ensure that the ‘right people with the right skills’ are able to effectively implement the school’s objectives (Welsh Government, 2014, p. 15).
The final stage of the SDP process is reviewing impact; however, it is crucial to reiterate that improvement is a continuous process (Hanover Research, 2014; Welsh Government, 2014). School X views the SDP as an ongoing and continuous process which is reviewed by staff termly. Each action point within the priority is given a RAG rating, which is used to evaluate the school’s progress in developing the action points. However, One Education (2017) argues that this is not an effective evaluation and that instead, schools should be RAG rating the success criteria of the priority as a whole. This is because the impact on boosting standards in teaching and learning must be the driving force of the SDP, and School X’s RAG rating system opens the danger of the school evaluating itself green simply because they have succeeded in carrying out their action points (One Education, 2017). 
Another way in which the impact of the SDP can be measured in a pragmatic way by discussing with stakeholders whether things have improved. School X measures the impact of changes by engaging in dialogue with pupils and getting their feedback on their work. School X also writes an end-of-year evaluation on each priority, outlining what further action is required. However, as Brighouse and Woods (2013) warn, there is a danger when using this approach that it might not truly reflect any improvement as it is subjective. Therefore, one might argue, schools should use a blend of both approaches to ensure that priorities are being measured accurately. It is essential during the evaluation process that schools consider whether they have succeeded in improving a priority, what adjustments they need to make and plan accordingly for the next cycle of improvement (Welsh Government, 2016).
Priority three of School X’s SDP is to build upon pupil voice and, as already discussed, it is important that learners are given the opportunity to make meaningful changes if schools are to demonstrate a real commitment to pupil voice (Estyn, 2019a; Haynes, 2009; McGregor, 2007). In their SDP plan, School X illustrates how they plan to use pupil voice to affect decisions regarding lesson planning and development of the new curriculum throughout the school year (see Appendix). School X has planned for learners to have their voices heard by pupil voice groups presenting to stakeholders such as the headteacher and governors (see Appendix). Moreover, action points two, three and seven directly demonstrate how the school plans to utilise learners ideas to inform curriculum planning (see Appendix). Therefore, pupil voice in School X is not superficial, as Estyn (2019a) warns it can be as the learners are given opportunities to have their voices heard and actions to be taken as a result (Lundy, 2007).
While the pupil voice groups are limited to a certain number of children, all pupils in the school are able to voice their opinions through ‘our voice, our choice’ in action point seven (see Appendix). This is in accordance with NASUWT (2020) who stress that all learners have the right to voice their ideas. However, Brighouse and Woods (2013) argue that there needs to be a focus on learners developing the skills needed to effectively voice their opinions if a school seeks to truly embed pupil voice. In their SDP, School X states that this priority is to ‘build upon existing good practice’ utilising pupil voice. Therefore, one might decipher that learners are already well-rehearsed in sharing their ideas confidently. 
Advocators for pupil voice argue that learners’ voices must influence decisions that affect them (Rudduck and McIntyre, 2007). Thus, it becomes apparent that learners should have a voice in school development itself (McCall et al., 2001; Rudduck and McIntyre, 2007). This report has already stated that during the self-evaluation process in School X Year 6 learners are given a questionnaire to anonymously share their views on the school’s strengths and weaknesses, as outlined in action point one (see Appendix). This is used to inform the following year’s SDP after review by the headteacher and governors and so this demonstrates that School X does listen to their learners and use their voices to improve and develop. 
In conclusion, overall, it appears that School X is using their SDP effectively throughout the cyclical process of school improvement and using research informed pedagogy to boost standards and the well-being of their learners. It is fundamental that all staff have worked collaboratively to develop a SDP for it to be effective (Brighouse and Woods, 2013; Welsh Government, 2014), which School X has adopted by using a bottom-up approach to self-evaluation. To ensure success, the SDP must be a cyclical process of self-evaluation, strategic planning, making improvement and measuring impact (One Education, 2017; Welsh Government, 2014), and School X does view the SDP as a continuous cycle of improvement by regularly reviewing and amending accordingly.
During my career as a teacher one of my responsibilities will be to contribute to the effective planning and implementation of the SDP, and therefore undertaking this research has been significant in developing my own understanding of the different approaches schools may take in developing a SDP. In the new professional standards for teaching and leadership in Wales, teachers have the responsibility to identify areas of improvement in their own and others teaching and enable improvement by developing a plan (Welsh Government, 2019). Thus, it is essential that while teachers and schools must strive for excellence, there must always be a focus on improvement to enhance good teaching and learning (Brighouse and Woods, 2013). 
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