	Target 1
	Ensure that I plan my essay before writing it, thinking about the key ideas within each paragraph, and how they connect together in my essay. 

	Target 2
	To work on my use of in-text citations.

	Target 3
	Proofread to ensure clarity.


Targets:

Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles.
Identify one of these pedagogical principles as an area for development and justify the next steps in your development. 


Introduction
This assignment will focus on reflecting on the progress made during the first professional teaching practice and will identify one pedagogical principle which will be developed in practice. During the placement, the researcher focused on four pedagogical principles, these included Assessment for Learning (AFL), blended learning experiences, real life contexts and cross-curricular themes. These four principles allowed the researcher to focus on a range of aspects and helped to develop knowledge and understanding for the teaching practice. However, for this essay the researcher will focus on one of these principles in detail and justify next steps in development.
By looking into all four pedagogical principles, the researcher decided to focus this assignment on AFL. This was chosen as the researcher was interested to research further into the strategies and how to best implement them within the classroom setting. The researcher will look at some of the strategies used in placement, which included the lollipop sticks and the no hands up approach of AFL, and discuss the use of effective questioning and the importance of this. An aspect of AFL which has been seen to be “essential is that any dialogue should evoke thoughtful reflection in which all pupils can be encouraged to take part” (Black and William, 1998 cited in Welsh Government, 2021, p.25). Through the use of the strategies and the use of questioning, this ensures that all children have the opportunity to share their views and opinions and to be included in discussions within the classroom. 
This principle was also chosen as it was the focus of the bridging experience, which the researcher found to be beneficial to be able to share and gain information from peers in order to develop own practice and professional learning. Assessment for Learning (AFL) has shown to be developed over time and has a range of definitions, however, the main focus which the researcher had found was that AFL is a process in which learners go through in order to develop their knowledge, understanding and learning (Welsh Government, 2010, Welsh Government, 2021, Schellekens Bok, de Jong, van der Schaaf, Kremer & van der Vleuten, 2021, Hattie & Timperley, 2007, William, 2018). This suggests that it takes time for children to develop and that AFL strategies can help support that process. 
One definition of AFL which was created by ARG in 2002 which stated to close the learning gap in education (Ninomiya, 2016 cited in Schellekens, Bol, de Jong, Van der Schaaf, Kremer & Van der Vleuten, 2021). However, parts of this definition were not agreed with and therefore changed in order to ensure that AFL is included in every day practice, that there is room for reflection by the teacher and pupils and to help enhance learning and development (Schellekens et al, 2021). This shows the shift from using summative assessment to using formative assessment within the education system. AFL supports the use of formative assessment which includes supporting and improving children’s learning and development, whereas, summative assessment involves looking at children’s achievement and comparing this to a scale (Schellekens et al, 2021). This shows that the shift towards the use of formative assessment will benefit children more as it helps to understand where they are at in their learning and how to move forward in order to develop their learning. 

Critical discussion of chosen aspect
The AFL strategies come under three main sub headings, these are the use of questioning, the quality of feedback and peer and self-assessment (Welsh Government, 2021). The focus will be on the use of questioning within the classroom by using lollipop sticks and the no hands up approach, which are both strategies of AFL. The reason that questioning has been chosen as the main focus is because the researcher found, during placement, that it helped to get an understanding of where the children were at in their learning and also what they had learned from the lesson. The researcher found that using questioning was effective, especially during the plenary as it consolidated what the children had learnt and what the next steps would be, which can be linked to Hattie & Timperley (2007), who believed that there are three main questions which are “where am I going? How am I going? And where to next?” (Hattie & Timperley, 2007, p.82). This helps the teacher and students to recognise the strengths and weaknesses in their learning in order for them to move forward or recap any aspects in which they need to improve. This also helps the teacher to plan for future lessons and ensure that every child understands and has reached their full potential. Pagliaro (2017) would agree with this as they state that the use of questioning has moved towards helping to promote pupils learning and to enhance their understanding and knowledge, rather than focusing on children having specific knowledge about a subject. 
One aspect in which the researcher found about the use of questioning was that although it is an effective strategy, the questions used need to be thought of and planned before hand in order for them to be effective, as the Welsh Government (2021) suggest that the questions need to be clear and have meaning. Boyne, Clements & Wright (2018) would also agree with this, stating that “effective questioning is easier said than done…” This suggests that in order to help children to develop and enhance their learning, the teacher needs to ensure that the questions used for each lesson are clear, are linked to the lesson and ensure that the children understand. The Welsh Government (2021) suggests that effective questions should encourage children to discuss and to think, and to include all children in the process. 
A way in which the researcher helped to ensure this is by the use of lollipop sticks, which is one of the AFL strategies designed to ensure that all children are able to feedback and to engage with the lesson. This strategy is also known as choosing a random person to answer a question, and is also very similar to the no hands up approach (Welsh Government, 2021). Both of these strategies involve the teacher to choose the children at random to answer a question or to respond to a statement. This approach has been seen to be beneficial for children’s learning, however, there are also some limitations of these approaches which will be critically discussed. As stated previously, questioning has been shown to benefit children in their learning and development, by using the strategy of lollipop sticks within the classroom, it helps to ensure that all children have the opportunity to feedback. As stated by William (2018), if a group of children decide for one person to feedback, this may result in the other children taking a step back and not participating or engaging with the lesson. Therefore, by using lollipop sticks or the no hands up approach, every child will have to be alert and engaged with the lesson as they may get chosen to answer a question. Also, when using this strategy, after one child has been chosen to answer by putting their name back in the pot also helps to keep them engaged, as if their name was taken out of the put after one question, they may then disengage and think that they will not be called upon again (Welsh Government, 2021). 
The Welsh Government (2021, p.76) believes that this kind of “approach leads to higher quality and more focused talk” which can help to develop children’s thinking and problem solving skills, which will therefore have a positive effect on their learning and development. Using this approach can help to challenge children, for example, by focusing on a topic and being asked questions on this, over time the teacher can increase the use of challenging questions in order to build on their knowledge and understanding (Fletcher-Wood, 2014). Therefore, it is important that the teacher is aware of where each individual child is at in their learning in order to ask appropriate questions. 
Vygotsky’s theory is important in this aspect as he believed in the use of scaffolding, which is when a child has support from a teacher or one of their peers to complete or understand a task, which then over time will result in the child being able to complete the tasks by themselves as they would have built on their learning (Aubrey & Riley, 2019). A way in which one person has described the process of scaffolding is that it is “a kind of teaching by modelling, showing and telling” (Olson, 2014, p.45 cited in Aubrey & Riley, 2019, p.61). This suggests that by going through this process, it can help children to develop their knowledge and understanding which will have a positive effect on their learning and development. However, this process may take some time before the child feels comfortable enough to complete some tasks individually, which may take up most of the teachers time. This may result in having a negative effect on other children in the classroom who may not be getting as much support. However, as stated previously, children may also gain support from their peers, which would free up the time of the teacher in order for them to support every child in the classroom (Aubrey & Riley, 2019). This would ensure that all children that need the extra support with their work will be able to gain this from their peers, which some children may find it easier than working alongside the teacher. Linking back to the lollipop sticks approach, by increasing the intensity of questions over time, the teacher is scaffolding the children’s learning and encouraging them to use their thinking and problem solving skills alongside their learning. 
According to Dylan William, by using the random child to answer or the no hands up approach, it changes the atmosphere within the classroom as the children who would not usually answer any questions would be asked to participate and those who always answer the questions will be asked to let other children have the opportunity to feedback (Fletcher-Wood, 2014). This allows for every child to be given the opportunity, it is also important to ensure that the classroom is a safe environment where the children feel comfortable to answer any question, whether they are right or wrong (Pagliaro, 2017). This suggests that if a child does not feel comfortable enough to participate then it may have a negative effect on their learning and development. This is also an important aspect to encourage children to support one another and to help others, which links back to the scaffolding theory (Aubrey & Riley, 2019). This aspect links in with the four purposes of the new curriculum in Wales, which states that children should be “ambitious, capable learners” (Donaldson, 2015, p.29), as through the process of questioning and the strategies used within the classrooms, it helps to ensure that all children are able to develop and build on their learning in order for them to be ambitious and to be capable in their learning. Another one of the four purposes which links in is for children to be “ethical, informed citizens” (Donaldson, 2015, p.30). By children being asked questions, they are then made to think of possible answers and also listen to other children’s ideas which over time helps them to build on their knowledge and understanding of different topics and helps them to become well informed people within their community. 
Another aspect in which links in with the random child to answer a question or the no hands up approach, is allowing children time to think about the question and the response. According to the Welsh government (2021, p.25), the average time a teacher gives children to think of an answer is 0.9 seconds. For some children this may be enough time, however, for others it may not give them time to process the question in order to think of an answer. This also depends on the question in which the teacher is asking, for example, if the question only had a one word answer, then it would not take as much time to think as a question which could have multiple answers. The Welsh Government (2021) believe that by stretching the 0.9 seconds of waiting time to 3 seconds, this would have an increase in more children participating and children able to provide an in depth answer to the question. According to Liu (2017), teachers waiting time is lower than 2 seconds, which agrees with the Welsh Government (2021) which stated that the waiting time was 0.9 seconds. Liu (2017) states that after 2 seconds of waiting time, the teacher tends to intervene and either answers the question themselves, or uses prompts to help the child to answer. This may interrupt the child’s thoughts about the response they were going to give which may have an effect on their confidence as they may be unable to think as fast as some other children in their class. It is important that children are given the opportunity to provide an answer and to be given the time to think of a response, in time this will help with their confidence and their self-esteem. As stated previously, it is important to scaffold to help children to build on their skills and their learning, this then creates a supportive and safe environment for the children to develop (Welsh Government, 2021). An aspect in which is interesting to note is that it is important “to promote active thinking rather than passive waiting” (Welsh Government, 2021, p.25). By a teacher being passive, children will not learn or develop. The teacher needs to ensure that enough time is given for the children to process their thoughts and to respond in a positive way in order to build children’s confidence and self-esteem. 

Conclusion
By researching about the AFL strategy, questioning through the use of lollipop sticks, it has helped me to build on my knowledge and understanding which will help me in my teaching practice. It has helped me to build on my professional teaching standards which will benefit me in my teaching practice and in the future in a career as a teacher. I intend to use this approach in my future practice as I have found it to have many benefits for children’s development and learning, for example, it provides every child with the opportunity to feedback and to participate in their learning. This links in with the United Nations Convention on the Rights of the Child (UNCRC) as children have the right to express their thoughts and feelings and they have the right to participate in activities (Welsh Government, 2021). It is important that children are given a wide range of opportunities in order to help them learn and develop in a safe learning environment. I believe that the use of scaffolding would work well with the lollipop sticks method as it helps children to build on their knowledge and understanding over time. I understand that there is a need to prepare questions in advance in order to ensure that they are appropriate and meaningful to the topic. 
I will also take into my practice the amount of waiting time for children to answer questions, as stated previously children have the right to share their thoughts and views (Welsh Government, 2021). I believe that this is important as some children need a longer period of time to process their thoughts, I will ensure that all children are provided with the opportunity. I will also ensure that the classroom is a safe and caring environment for the children to learn in as I believe from my research that it helps children to feel comfortable to participate and enjoy at school (Pagliaro, 2017). I believe that my research has helped me to build on my professional learning which I will continue to build on throughout my practice as a student teacher and as a teacher in the future. My pedagogy will also be developed and built upon by trying different techniques or adapting strategies in order to suit the age of my class, as for example, I used the lollipop strategy while in a reception class which I found worked well as I used coloured sticks which matched the colour of the groups the children were in. However, as I will be going into a year 5/6 class next time, I will use the same strategy, however, I will use plain coloured lollipop sticks as the children will be more aware if I used colours to match their groups. This will allow me to reflect on this strategy and to see how it works with a higher year group. 
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