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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

I currently work with undergraduate students on the BMus at the recently formed Wales Academy of Voice and Dramatic Art (WAVDA) within the University of Wales Trinity Saint David (UWTSD), leading on L5 module Presenting Performance and L6 module Independent Projects. These roles involve the design and delivery of lectures, seminars, practical workshops, and coaching sessions with students in their preparations for the performance of sung classical repertoire, teaching research skills and conducting supervisory sessions for students’ individual research projects and dissertations. I am an assessor of both written and practical work and draw on my professional network and creative practice as an opera director to enable students to access observer and work placements within professional contexts. I have coached and directed scenes with cohorts of singers at the National Opera Studio, on education projects as a staff director at Welsh National Opera (WNO), scenes and full productions for Royal Welsh College of Music and Drama (RWCMD), Royal Conservatoire of Scotland (RCS) and acted as an Industry Steering Committee Member for the Department of Performing Arts Foundation Course at Bath Spa University.
 
From 2015-2019 I undertook a practice-based PhD sponsored by Cardiff Interdisciplinary Research in Opera and Drama (CIRO) at Cardiff University’s School of Music, where I am now also an Associate Researcher. I regularly collaborate on delivering cross-disciplinary student workshops and present my own research within the wider context of institutional and professional practice. I have presented research papers at conferences and published articles in both academic publications and production programmes for opera companies, regularly work within higher education as Associate Lecturer or professional director of opera productions with undergraduate and postgraduate students in the areas of design for performance, acting, contemporary theatre practice and vocal performance at RWCMD, RCS and University of the Arts London (UAL).





	






SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

At WAVDA, I based my design and delivery of the L5 module Presenting Performance on the module descriptor and accompanying assessment criteria provided by the Programme Director, as well as the number of students, contact hours and location of sessions (K1,K2). I did this to map areas of learning, and design a learning trajectory for students according to the repertoire of art songs and operatic arias they were working on in other contexts, such as concurrent modules, performing commitments and their varied needs (K1,V1,V2). 

I value the importance of dialogue with students both individually, in tutorials, and as a group to discuss intended outcomes and our expectations for the module (K3,K4) which profoundly impacts the group’s peer-to-peer negotiation of a contract of behaviour and learning: ‘dialogic approaches are much more likely to succeed in helping students make optimal use of feedback’ (Race, 2020: 139) (K5,V1,V2). As a result, students benefitted from working with some of the same repertoire for both module assessments (a mock-audition and a work-in-progress performance). I was able to direct them towards different but complementary areas of learning. For example, mapping and physicalising their characters’ changes of thought in an aria supported students’ holistic grasp of the material, helped them build confidence and embody character, while associating thoughts with objects and situating them in actual spaces enabled them to build scenes and tailor their points of focus to specific live and filmed performance environments (K1,V1,V2); thus they developed skills required for different assessments (K2,K3,K4). 

I employed materials from my own creative practice and research around productions of Bhekizizwe (2021) and Ariodante (Davis, 2022) as well as other teaching ‘toolkits’ (Race, 2020; Constantine, 2020) (V3). I used case studies to illustrate professional standards and quality, (V4) and to introduce approaches to performance for critical discussion (K1,K4) so ‘students further deepen their learning by making judgements and applying criteria to evidence of learning’ (Race, 2020: 36). Exercises drawn from toolkits supported formative skills; reflective discussions ensured the module developed learners’ critical thinking about performance practice (Ewans, 2016), meeting requirements of the assessment criteria (K6). 

For lectures, I prepared presentation slides and video links, sharing them via email or Padlet for independent asynchronous tasks such as further reading, video watching or attending performances (K3,K4,V2). To contextualise the module within broader culture, I timetabled opportunities for the group to experience and discuss performance environments through attendance of WNO dress rehearsals, offering access to my own Bhekizizwe studio rehearsals, and participation in post-show discussions (V4). The impact on learners was to provide a forum and nurture a culture of critical engagement with performance.

Students report they need and want to learn, understanding through doing and discussing feedback – a model ‘providing a solid foundation upon which to design educational and training programmes’ (Race, 2020: 15). I therefore designed learning activities to integrate different learning styles – visual, aural, discursive, haptic (K2,K3,K4) – allocating my attention equitably, with adaptability built into the planning of sessions to travel a different path if it ‘felt’ helpful to the group’s learning. This ‘feeling’ was informed by my experience of working as a director, cultivating mindfulness in myself before leading sessions, and sensitivity to students’ learning styles from individual and facilitated peer-to-peer reflections; the performance assessment was process-led, devised and staged by students themselves. (K3,K5). 

I plan and have (de)briefing conversations with colleagues such as pianists, conductors, vocal coaches, musicologists, and designers to integrate students’ learning across departments and institutions. My contribution to steering committees (Bath Spa), newly formed departments (UAL, WAVDA) and course descriptors ensures courses are relevant and learners well-equipped for progression to professional engagements (K5,K6).










	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

I engage learners in actual lecture halls, rehearsal spaces, and virtual environments – over Zoom and Teams for remote tutorials and seminars, using VLEs such as Blackboard at Cardiff, Moodle and Stream at UAL and UWTSD – employing a range of teaching approaches and modes of delivery that support blended learning. In response to the Covid pandemic, I began and now continue the practice of recording lectures for learners unable to attend in person. Learning from this experience, I now also enable subtitling and add audio-description to lecture slides; the impact of this has been to increase accessibility and inclusion of learners with hearing disabilities, to support those with neuro-divergent diagnoses (such as dyslexia and ADHD) or for whom English is not their native language (V1,V2,V4,K3,K4). 

At UWTSD, RCS, RWCMD, I coach student singers employing established techniques (Constantine, 2020; Johnstone, 1987; Stanislavski, 1967) in a combination of individual, pair, small group, and project group sessions, adapting these to the specific repertoire and spaces available to us. If there is an academic focus, for example on the Level 6 module Independent Projects, this also involves setting written and/or practical learning tasks that develop research skills for formative and summative assessment. I monitor students’ interactions and development informally in-session myself, as well as through peer-to-peer presentations and the group sharing of work-in-progress; I do this to better gauge how students really learn, whether on a deep, surface or strategic level (Race, 2020: 6-37) (K1,K2,K3,K5). 

When I run practical coaching sessions as a stage director, I model informal processes of continuous assessment through the giving of notes and creative collaboration with learners and other teaching colleagues. These are essential processes and skills for preparing learners for professional performance-related environments (K1,K2,K3). 

As a guest director at RWCMD, I have worked individually with L5 and MA Design for Performance student-designers to develop costume and set designs for operas, in consultation with their course leader and other tutors; this allows learners to plan for, experience and reflect on their level of engagement with evolutions in the sector (Baugh, 2005), acquire and apply skills in a supported environment, whilst modelling professional working relationships (K2,K3). The impact of this is enhanced quality of student designers’ work, externally recognised in Linbury Prize-winners and students being employed professionally by WNO and Opera’r Ddraig, as well as embedding cross-institutional collaborations (V4,K6). 

In my supervision of L6 students’ Independent Projects at UWTSD, I offer research guidance, encouragement, academic advice, and pastoral support to broaden students’ horizons and promote knowledge exchange; students develop creative and research skills through investigating their own areas of interest, the sharing of which can be mutually motivating and generate cross-fertilisation of ideas (K2,K3). I regularly mentor observer, student and assistant directors on professional placements, as well as coaching early-career professional singers to support their career development. I do this to ensure professional standards in performance and that my teaching and student training remain relevant (V1,V2,V4,K6).

I participate in departmental discussions on appropriate pedagogies, pastoral support, standards of graduating students and teaching to ensure quality in the student experience (K5,K6). To monitor and implement policies on diversity, equity, and inclusion in my teaching, I contribute to group debrief discussions with both students and teaching colleagues at UAL, RWCMD, Cardiff University, Bath Spa and UWTSD (K2,K3,V1,V2).

As Research Associate at Cardiff University School of Music, I contribute to CIRO activities through guest lecture presentations, conferences, interdisciplinary workshops across academic departments (Music and MLang) and in collaboration with professional cross-sector organisations, such as WNO (V3,V4,K6). I do this to inspire and embed feedback loops between current professional practice, research, teaching and learner experience.





	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

As an opera director with 22 years professional practice, I bring a robust awareness of national and international standards relevant to learners aspiring to careers in the performing arts (V4). As lecturer, at the beginning of modules or assessed projects, I discuss projected learning outcomes, modes of assessment and weighting with learners; at UWTSD, this aligns with university assessment criteria and appears on the module brief, both of which are also made available to students on Moodle (K1,K2,K4). 

I am a panel member for practical assessments and mock auditions, where not all members are involved in the module’s delivery. These are recorded for external moderation and quality assurance. This ensures consistent cross-institutional standards and industry relevance (K6). I make a point of acknowledging positive attributes and comment on how students might improve (Ramsden 2003: 204). Written assessments are marked by a second marker, discussed and moderated, before final grades are issued. A cross section of graded work, including that which is borderline, is moderated externally. My involvement in assessment discussions helps me reflect on the grades I award and the feedback/feedforward I provide as courses evolve (at UAL and WAVDA), where performance assessment criteria differ from that of written work (V4,K6). Assessment discussions are particularly important on L6 Independent Projects, where students’ research is assessed on portfolio submissions of creative, written and performed work, relating to my own field of research (Leavy, 2009; Nelson, 2013; Davis, 2020, 2022, 2024) (K5,K6).

On L5 Presenting Performance, I work with colleagues to ensure a collaborative approach to assessing student learning, appropriate to learner level, repertoire choices and performance spaces; we continuously assess students and coach them in a discursive, supportive and practical environment with opportunities to integrate learning in rehearsals and run-throughs, in preparation for a formal performance assessment (K1,K2,K3,V1,V2,V3). Continuous formative assessment and encouraging the asking of questions are integral to effective learning (Race, 2020; Ramsden 2003); on the Presenting Performance module both are generative of creative and learning processes. I believe in and practise kindness when giving critical feedback. I model, facilitate and encourage appropriate peer-to-peer feedback through small group sharing, group circle reflections, and note-giving on work-in-progress, such as a run-through of an aria or scene (WAVDA), the sharing of a particular element of a research project or design journey (RWCMD) to embed collaboration, a sense of community, courage and resilience within learners’ experience. This ensures students are prepared for assessments, performance environments and autonomy beyond the University setting. The impact on students is validating, motivating and instils an appreciation for critical feedback as part of professional creative processes and quality enhancement (K1,K2,K3,K6,V1,V2).

Rehearsals involve the layering of tasks to integrate feedback and the practice of skills, whereas run-throughs allow me to monitor student learning and the effectiveness of my own feedback to learners. I draw critical attention to any competing feedback in sessions with students and colleagues to encourage reflection. This raises everyone’s consciousness of collaboration (K5). 

Mid-way through Independent Projects, I facilitate a research audit of tasks completed, still to do and research or skills still to acquire, formulating individual action plans with students in tutorials; this mitigates against student levels of anxiety, refocusing them on goals (K2). 

I am appraised by students, who regularly feedback informally to me and the Programme Director in corridor conversations, emails and formally in Module Review, upon which I then reflect and consider where I can make improvements. Following one neuro-divergent student’s feedback on a guided meditation exercise to prepare for auditions, I include this earlier in the module schedule to increase potential opportunities for students to benefit (K3,K5).








	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	FHEAEngagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

I plan modules and their delivery to be equitable and inclusive, adapting my approach to balance learners’ individual circumstances and learning goals with material to be covered and assessment criteria. I have learned to do this through initial group consultations, individual tutorials in-person and/or online, as well as during, towards the end of sessions and at module checkpoints (K2, K3, K4). The impact of this approach to coaching is to empower individual learners with agency (and me with insight) and generate trust: it provides a contract of behaviour and knowledge exchange. This celebrates diversity in the group learning environment and nurtures a sense of social justice, evidenced in many of the subjects chosen for research by Independent Project students (V1, V2).

Student groups I engage with are frequently of mixed international origin and culturally diverse backgrounds. I draw on my early career experience in teaching EFL and EAP to support learners of mixed cultural background and ability in English, directing those students who present specific needs (such as support with languages, administrative hurdles, technical knowledge, physical restrictions, etc.) to student services and other support groups (V1, V2). 

There are often different generations within groups, neuro-diverse learners (such as those with ADHD or dyslexia) and occasionally learners with physical disabilities (for example, deafness, physical injury with mental and emotional side-effects), which necessitate a personal approach to understanding learners’ needs and inclusion. Knowledge exchange, reflection and experience have taught me to address different learning modes. I enable speech-to-text functions in presentation software, and audio description when recording lectures (K3, K4). I also encourage and support learners to form WhatsApp and Padlet groups for the communication of ideas and feedback sharing because of the speed, flexibility, ubiquity and accessibility of mobile devices (K4, V1, V2). 

Based on informal feedback, assessment results, student module reviews and peer appraisals, I have positively impacted supporting learners by delivering engaging mixed-media, live and recorded presentations, running skills-based workshops and rehearsals, academic tutorials, and facilitating in-person and online seminars. This combination of environments has offered students opportunities to experience different learning modes, integrate knowing, doing and critical reflection for deeper learning (Race, 2020). (K1, K2, K3, K4, V1, V2, V4). 

In my role as a practitioner-researcher, I present at research conferences, participate in interviews for radio/TV/internet broadcast and publication, contribute to the production of ‘Insight’ events and production guide videos for major opera companies, and write articles for opera programmes (see end citations). The impact of these activities broadens access and inclusion for learners in the experience of opera and performance, develops stakeholder relationships, promotes appreciation, discussion and understanding (K4,K6,V4).

I have integrated opportunities for students to access my professional environment as a director into the design and delivery of modules, such as Presenting Performance at UWTSD, Design for Performance at RWCMD, or From Page to Stage at Cardiff University. I encourage learner attendance of dress rehearsals and public performances, organising observerships, student and professional placements through my network of contacts. These have positively impacted students’ own creative practice, leading to skills development, professionalism and employment (RWCMD, WNO, Opera’r Ddraig) (K1, K2, K6, V4). 

I facilitate discussions with performance students, professional performers and post-performance audiences; their inspirational impact is acknowledged in student feedback and the press, and is appreciated by audiences and those in management positions of arts organisations. These environments foster a culture of reciprocity, leading to collaborations and knowledge exchange between educational and professional institutions (CIRO); graduating students have progressed to further study, professional work and careers within their chosen field or, indeed, gone on to formally support other learners (RWCMD; Bhekizizwe) (K3, K6, V2, V4).







	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

After 5 years in TESOL, I completed an MA in Theatre Directing which led to working internationally as an opera director and, latterly, a practice-based PhD. I attended CPD workshops and training sessions through Cardiff University’s DTP to support my research and teaching. I designed and project managed my research schedule alongside directing commitments, sharing insights with peers through post-graduate research forums, at conferences and through CIRO. I engaged prominent professional collaborators and opera companies through interview-based methods and production case studies to put the latest cultural theories on dialogical realism and cultural value to the test. Following my critical review of published sector-wide studies and current professional practices, I endorsed a more holistic training for opera professionals and made recommendations that also inform my design and teaching of modules. My PhD culminated in my own theoretical formulation for Performing Realism (Davis, 2020) which has received over 100 downloads, been read by significant figures in the field, led to teaching at UAL, and transformed my creative practice. (K4, K6, V3, V4).

I have presented practice-as-research papers at in-person and online conferences on award-winning productions and premieres of contemporary operas Written On Skin, Bhekizizwe, and As One. These advance a/r/tography, ‘explaining phenomena through aesthetic experiences that integrate knowing, doing, and making: experiences that simultaneously value technique and content through acts of inquiry; experiences that value complexity and difference within a third space’ (Irwin, 2004: 31). Writing for peer-reviewed academic publications and articles for opera company programmes has enhanced the quality of my feedback to students on their written work (K6,V3,V4). 

Contribution to research blogs, conferences and interdisciplinary workshops on translation with CIRO and WNO enables me to consider the strengths and weaknesses of my own and others’ research, creative and pedagogical practices: ‘we may do things unthinkingly, but when we think about them, this brings in a consciousness that gives them the quality of performance’ (Carlson, 2004: 4). (K1, K2, K5, K6, V3, V4).

I evaluate professional standards through participation in conferences, peer-reviewed publications, social networks, membership of professional bodies such as AGMA and Equity, auditing rehearsals and directing co-productions of operas. My activity across several institutions within the UK provides me with opportunities for comparison and reflection, to share my professional experience whilst developing pedagogies that relate to the broader creative sector. This feeds forward and regenerates my directing practice, which is assessed in the press, by fellow practitioners, stakeholders and companies who employ me (K5, K6).

Contribution to departmental and interdisciplinary meetings as an HPL keeps me abreast of the rapidly evolving institutional territory in the HE sector; I complete institution-specific and VLE training; learning and teaching issues are discussed, modules and programmes planned and updated. (K5,K6). 

As a co-developer of creative and educational projects with colleagues in Cardiff, I directed the contemporary opera Bhekizizwe, investigating migration through educational opportunity, consulting on the planning of workshops, website resource pages (www.bhekizizweopera.com) and facilitating post-performance discussions that ran alongside the opera’s live tour of venues in Wales. I directed a film of the opera, which has since been shown and discussed in educational settings in Wales and England (K3, K4) as part of a Cardiff University Innovation for All project in collaboration with Arts Council Wales, the ESRC Festival of Social Science 2022 and Equalities and Social Justice practitioner Tony Hendrickson. These raised awareness of race and faith-based inequality by recognising intersectionality and the impact that has on peoples’ individual and communal lives. Feedback questionnaires with audiences and workshop participants were also conducted as part of this project for a forthcoming impact study (K6, V1, V2, V3, V4). 







	Citations (500 words)

	Baugh, C. (2005). Theatre, Performance and Technology. London: Palgrave MacMillan.

Bhekizizwe Opera (2021). Available at: https://bhekizizweopera.com (Accessed: 17/1/2024).

Carslon, M. (2004). Performance: a critical introduction. 2nd edn. London: Routledge.

Constantine, M. (2020). The Opera Singer’s Acting Toolkit: An Essential Guide to Creating a Role. Bloomsbury: Methuen Drama.

Davis, B. (2020). Performing Realism: a practice-led study of contemporary realism in the staging of opera. PhD Thesis. Available at: https://orca.cardiff.ac.uk/id/eprint/130179/ (Accessed 22/1/2024).

—. (2022). Staging Ariodante: cultural cartographies and dialogical performance. In
Williams J. & Horlor, S. (Eds), Musical Spaces: Place, Performance and Power, 299–334. Jenny Stanford Publishing.

—. (2024). Semi-staging Written On Skin: An experiment in the “doubleness” of lived experience and unfolding performative invention. In the forthcoming Routledge Companion to Autoethnography and Self-Reflexivity in Music Studies, eds C. Wiley and P. Gouzouasis. London: Routledge.

Ewans, M. (2016). Performing opera: a practical guide for singers and directors. Bloomsbury: Methuen Drama.

Gouzouasis, P. (2006). A/r/t/ography in music research: A reunification of musician, researcher, and teacher. The Arts and Learning Research Journal, 22(1): 23–42.

Gouzouasis, P., Irwin, R. L., Gordon, C., & Miles, E. (2013). Commitments to a community of artistic inquiry: Becoming pedagogical through a/r/tography in teacher education. International Journal of Education & the Arts, 14(1). Retrieved from: http://www.ijea.org/v14n1/v14n1.pdf (Accessed 7/11/2023).

Irwin, R. (2013). Becoming a/r/tography. Studies in Art Education, 54(3): 198–215.

Johnstone, K. (1987). Impro: Improvisation and the Theatre. London: Routledge.

Leavy, P. (2009). Method Meets Art: Arts-based Research Practice. London and New York: The Guilford Press.

Nelson, R. (2013). Practice as research in the arts: Principles, protocols, pedagogies, resistances. Palgrave Macmillan.

Race, P. ([1998], 2020). The Lecturer’s Toolkit: A Practical Guide to Assessment, Learning and Teaching. London and New York: Routledge. 

Ramsden, P (2003). Learning to Teach in Higher Education. London: Routledge Falmer.

Stanislavski, C. (1967) An Actor Prepares. Translated by E. Hapgood. London: Penguin.



Opera Programme Articles:
Bhekizizwe. (2021). Director’s Note. Staging Bhekizizwe. Opera’r Ddraig. Available at: https://bhekizizweopera.com/en/page/programme/directors-note/3063 

The Queen of Spades. (2020). ‘Obsession and collision in Tchaikovsky’s The Queen of Spades’, Feature Article and Director’s Note, Lyric Opera of Chicago, USA.

Ariodante. (2019). Director’s Note. Lyric Opera of Chicago, USA.

Ariodante. (2016). Director’s Note. Canadian Opera Company. 

Cosi fan tutte. (2011). The Arabian Phoenix. Welsh National Opera.

Hansel and Gretel. (2010). Director’s Note. Portland Opera, USA. 

Il trittico. (2007). Time is essential. Opera Zuid, Netherlands. 

Online Production Insight and Interview Material:
Inside Opera: Ariodante (2016). Canadian Opera Company. Available at: https://www.youtube.com/watch?v=JXbIUzIS98o 

WNO Guides: Cosi fan tutte (2011)

Academic conference papers and presentations:
- Finding Hannah “in-between”: an experiment in liminality and a/r/tography around the event of the UK premiere of As One, featuring transgender dancer Jarry Glavin, for Lontano Festival of American Music in London. CIRO, Cardiff University. (2021). 
-Opera as diamond ring and other valuables. Cardiff. (2018).
-Dialogue as a research methodology. Cardiff. (2018).
-Staging Ariodante. Cardiff. (2017).
-Khovanshchina and the centenary of the Russian Revolution. Cardiff. (2017).
-Lifting realism off the floor. OBERTO conference on Operatic Acting. Oxford Brookes. (2016).





SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Professor Clair Rowden

	Job Title
	Professor of Musicology

	Fellowship Status
	Fellow

	Institute/Centre/Unit
	School of Music, Cardiff University

	Email address
	RowdenCS@cardiff.ac.uk

	In what capacity can this individual comment on your professional practice?

PhD supervisor





	Second Referee:


	Name
	David Bebbington

	Job Title
	Academic Director (Quality)

	Fellowship Status
	Fellow

	Institute/Centre/Unit
	WAVDA, UWTSD

	Email address
	d.bebbington@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Programme Director at WAVDA where I have led on two modules (L5 and L6).






SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	[image: A signature on a white background

Description automatically generated]

	Date 
	6/2/2024



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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