	
	
	



Start at My Feet – Commentary

	Targets 
	Target 1 
	Target 2 
	Target 3 

	
	Read even more relevant books and journal articles as well as websites when researching - ensure you include current documentation.
	Endeavour to synthesise research into your writing to aid the support of your key points
	Continue to offer practical ideas to support the theory into practical techniques.


Introduction
Throughout this commentary I will explore the challenges and opportunities in School X’s community and identify how these issues influence teaching, learning, pupil well-being, and other aspects of the school. I also intend to examine how the school's curriculum is designed to meet the learners needs regarding the four purposes.
The school’s catchment area is economically disadvantaged and is in a Communities First area (Hwb). Due to the school's locality, it typically attracts children considered as living in poverty. Approximately 29.3% of pupils are eligible for free school meals, which is higher than the Welsh average percentage of 23.7% (Welsh Government, 2023). As a result of this, attainment in education may be affected as low attainment levels and children growing up in poverty are strongly connected (Save the children, 2009). The school's approach largely contributes to reducing educational inequalities, they use the pupil development grant to help mitigate the gap. The pupil development grant (PDG) is used to ‘overcome the barriers that prevent learners from disadvantaged backgrounds to achieving their full potential’ (School X, 2022).  It is recommended that the grant is used for tailored learning and teaching interventions (Save the children, 2009), school x stated in their PDG Strategy Statement that they intend to provide intervention that focuses on the attainment of these learners (School X, 2022). One of their intended outcomes was to ‘poverty proof’ the school day by using the PDG to ensure basic needs are met by providing items such as snacks and warm clothing.
Maslow’s hierarchy of needs emphasises the importance of learners feeling content and secure in the learning environment to effectively learn (Maslow, 1943, cited in Walsh, 
2016, p.101). Erwin (2004, cited in Thompson, N. E., & Wheeler, J. P. 2008, p.236) agrees that humans have basic needs that need to be understood as they “provide a solid foundation for creating and managing a high-quality learning environment”. This information, along with school x’s prior knowledge of the local area, shows the importance of creating an effective learning environment for pupils. Creating positive environments for learners provides them with the ability to learn, which in turn is grating their rights as they are being given access to an education (UNICEF, 2019). 
School X are a Gold Rights Respecting School as they have adopted the UNCRC rights of the child. Furthermore, Estyn also commented on the rights of the child being at centre of the school, along with their ‘supportive and caring ethos’ (Estyn, 2016). They also commented on pupil's work being displayed to create a stimulating environment. Furthermore, bridging days in school x showed me that the learning environment is a safe and secure place for children, providing them with opportunities to interact and learn.
Relationships with Parents/Guardians whilst in school
Parents are seen as their child's first educators, aiding them in building an understanding of the world around them (Bornstein, 2015, pg.55). Therefore, parents thoughts and views are heavily influential on their children, meaning children will predominantly get their views on education from their parents.
A child's educational outcome corresponds to their parents' educational attainment (Gensowski, M, et al, 2021, pg. 1074). Many pupils who attend school X come from the catchment area. Reasearch shows that in the last census, in 2021, the street in which the school is situated had 64 out of 255 residents with no GCSEs or equivalent, this is 25.1%, which is more than the results across the whole of the UK which had 18.3%. (Streetcheck, 2021). This implies that due to parents educational attainment, children of school X are more likely to have similar educational outcomes. However, Desforges and Abouchaar suggests that by 7 years old, the extent to which a family engages with their child's learning is six times more influential of the child’s educational attainment than the quality of the school (Estyn, 2020).
Thus, family engagement is crucial to children's learning which is emphasized by Estyn (2020) as they highlight this importance saying that prioritizing family engagement is beneficial for the school's improvement. Harris and Goodall (2007, quoted in Welsh Government 2016, p.5) also express this as they believe “Parental engagement in children’s learning makes a difference, it is the most powerful school improvement lever we have.”
School X found that parents attitudes towards children's learning is often that it is the school's responsibility alone and therefore they should not need to engage themselves.  To overcome this challenge, school X has turned it into an opportunity, and encourage parents to engage with their children's learning by providing regular workshops for them to participate in, which in turn enables the school to build a relationship with parents.
FaCE toolkit is a method used to develop and strengthen family engagement and actively support childrens learning (Welsh Government, 2016). It provides practical support for schools and emphasises engagement on children that are from deprived backgrounds and those receiving less support for their learning at home (Welsh Government, 2016) which is common school X. 
‘Find out Fridays’ are another method used as it gives parents the opportunity to come into school and gain information about their childs learning. This also allows parents to ask any questions, voice any concerns, and share experience or advice with other parents or members of staff. By doing this school X are considering parents as partners in education, and according to Estyn, this is vital in creating an effective community (2020). 
Family ELSA Programmes are also available for relevant families. School X found that when ELSA’s begin to talk with children, a lot of the issues that tend to come up are issues within the family home. The school decided that some families would benefit from family ELSA sessions. These are sessions allow time for the parents or adults           
within the home to come into the school and talk with a trained ELSA. These are confidential discussions that run on a six-week programme and provide additional, relevant support. Over the six weeks, ELSA offers weekly emotional support, home visits, family check-ins, and can also help contact third-party agencies for support. 
These methods used by school X help to create a positive relationship between the parents and the school, and positive relationships between families as home, which both benefit the child's well-being. These interventions allow the school to show they are a welcoming place and contributes getting to know families.  By building these positive relationships it enables the school to be more active in providing help for families and their children. For example, it can contribute to multi-agency working and appropriate referrals being made to benefit children.  In relation to learning, if basic needs aren't being met, pupils are unable to focus on their learning (Burleson and Thoron, 2014, p. 2). If a child comes to school without breakfast, a basic need, they are unable to learn until that need it met. Furthermore, if the school and parents have a relationship and communicate, they can arrange for that child to receive breakfast in school, which overcomes a challenge of learning.
Opportunities are made when these relationships are formed as they are modelled to the children and shows the children what healthy relationships look like which in turn helps their well-being. Modelling healthy relationships for children contributes to the social, emotional, and physical development in their child.
However, challenges to relationships with parents/guardians could be that the school does not physically communicate with the parents as their child walks to and from school, parents are working so are often unable to take time of work to attend sessions, another reason could be that some parents do not feel the need to come to school and participate in these sessions. To overcome this, the school try to hold numerous sessions to be more accessible.


How the School works with Parents/Guardians and the community
School X is a community that school that adopts a unique way to collaborate with the home and community to support learning effectively. Bronfenbrenner highlights the importance of multi-agency working within education. The theory views child development as a process that is influenced and impacted by the environment a child is in, and he believes it is made up of the microsystem, mesosystem, exosystem, macrosystem, and the chronosystem (Guy-Evans, 2023). These systems are interrelated, therefore the relationship between each system is important. The Welsh Government (2022) model for community focused schools has a similar concept to this in that they also adopt the view of interconnection and believe that the elements do not work in isolation and heavily influence one another.  
One of the aspirations of the Curriculum for Wales is to support young children to be ‘ethical, informed citizens of Wales and the world’ (Welsh Government, 2023). School X uses this as an opportunity to engage with the community and pride themselves on their community engagement. 
Subsidiarity within the Welsh Curriculum has allowed school X to design their curriculum based on their learners needs. Research showed that many of their learners had ‘limited life experiences, limited diversity, and underdeveloped social skills’ (School X website, 2023). Contextual learning influences teaching as it can be used to make a more meaningful learning experience for learners, helping to prepare them for life (Osika, A. et al, 2022). Data from the local area showed that the use of racist language and incidences was an issue within the school and the local community. As a result of this, the whole school topic became ‘Don’t hate, educate’. School X used this issue to shape their curriculum around the community as they wanted to give their pupils an understanding on education, along with the skills to question these incidents, and not just accept them. By basing the topic on a subject which is currently ongoing in the local community, school X is developing ethical informed citizens of their local community (Welsh Government, 2020). 
Another strategy used to work with parents and the local community used by school x is the Doc Leaf Project, which encourages people in the community to get back into work. This is done through volunteering in the school for a minimum of 16 hours a week, whilst working towards a childcare or NVQ qualification. Besides providing an opportunity for future employment and upskilling the local community, it also involves putting money back into the community.
Having welcomed families from war-torn countries, school X has been dedicated in learning about migration and the impact it has on children and families. As a result of this, they have become the first school within their county to win a School of Sanctuary award (Pembrokeshire County Council, 2023). School X has created a welcoming and inclusive environment where they support the children as well as their families. Families are encouraged to come in on a regular basis to do activities with their children such as cooking, these sessions allow families to meet people in similar situations and make friends with one another. This provision also allows positive relationships to be made between the school and families whilst provide a safe and secure environment. 

Conclusion
From bridging experiences and research, I have understood the importance of schools working with parents and the community. I have learnt the impact and influences the community has on teaching, learning, and pupil well-being, and ways in which it presents opportunities and challenges. I have realised how much of an impact the community has on children, and how coming from a more economically disadvantaged background can cause barriers and typically cause lower attainment levels.   
This will influence my teaching practice as I have seen the benefits of promoting social capital within families and the wider community, to not only ensure equality, but also equity. I will consider the community in which the children are living and understand this 
can pose numerous challenges. In line with the professional standards for teaching and leadership, I intend to incorporate collaboration and consider all partners in a child's learning (Welsh Government, 2019), that being families and the community, as I have gained an understanding of how powerful learning can be when working together. 
I feel that I have seen numerous methods of collaboration within bridging session in school x, including Find out Fridays, the Soup Kitchen for the local community, and clinics from the doctor's surgery, as well as having a community-based curriculum.
Pedagogy will also influence my teaching as I aim to provide learners with the ability to reflect upon real life, authentic learning experiences (Welsh Government, 2019). By creating these real-life experiences, it makes it more relatable and engaging. 
I have seen pedagogy within school X in relation to the whole school topic being ‘Don't hate, educate’ as this was something current going on within the community that was relatable to the learners.
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