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AI Acknowledgement
I acknowledge the use of ChatGPT on https://openai.com to gather information on specific Elsa intervention examples and website finding. I used the prompt(s): 

1. Can you please give me a website that says who identifies a child for ELSA interventions.
2. What is a specific ELSA intervention that targets mistake making? 

I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 


	Targets
	What have I done to improve 

	Learn how to reference websites correctly 
	Engaged with the UWTSD Harvard referencing guide 

	Read more widely from academic texts to add greater depth and breadth to work
	Engaged with a wide range of academic texts such as Estyn case studies 

	To continue to develop counter arguments to critically evaluate aspects to be cautious of 
	Used literature to develop a critical analysis 



Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential and the possible challenges that may arise. 
The aim of this assignment is to identify and discuss an intervention that could be beneficial to a child identified. An intervention is outlined as a process that changes or prevents a certain outcome (Cambridge Dictionary, 2019). In terms of education, this relates to teaching practitioners taking action to ensure their learners progress in an area that they are struggling in or need more attention to succeed in (Calderwood, 2023). Interventions ensure equity rather than equality amongst students. Equity is the term which recognises that each individual has different needs and circumstances, meaning some children may need more support than others to meet the same outcome (Marin Health and Human Services, 2021). The Equality Act (2010) highlights that everyone should be allowed the same opportunities regardless of contributing factors of discrimination such as age or disability. Interventions ensures that The Equality Act (2010) is implemented in schools as it ensures all pupils have the same opportunities to develop their learning and reach their full potential (Lowri, 2023). The UNCRC Article 3 recognises that the best interests of a child should be at the centre of all matters concerning them. This includes decisions made about them, such as recognising the need for an intervention which should eventually aim to bring out their best possible self (UNICEF, 2022).
 The QTS standards for Wales highlight under the Pedagogy standard that good teaching and learning ensures that achievement, well-being and learning success is achieved throughout schools by enabling all learners to gain opportunities to achieve their full potential (Welsh Government, 2019). Interventions fit under this category of the QTS standards as teaching practitioners should be able to recognise their pupils needs to be able to allocate them the correct support necessary to reach their full potential in learning.  The Curriculum for Wales (2015) introduces the concept of 4 purposes for learners to achieve their upmost potential. The 4 purposes stated within the curriculum emphasise that children should become healthy, confident individuals ready to lead fulfilling lives as valued members of society. Interventions can help children who need extra support to achieve this potential (Welsh Curriculum, 2023). 
The child identified is a 9-year-old boy named Idris. Idris is currently a year 4 pupil meaning he is likely to be at progression step 2 of the Curriculum for Wales in terms of his learning. This is evident through his ability to tell the time on an analogue clock (Hwb, 2020). Idris often shows signs of disappointment when he fails to perform tasks or gets an answer wrong. Additionally, he often sulks and goes into a bad mood when he does not get his own way. These factors indicate that Idris may have poor self-esteem and could benefit from being introduced to a growth mindset so that he could become more resilient within his learning. Idris is also keen to impress adults. This suggests that he has low confidence, so he seeks approval from adults to feel validated. Idris enjoys working alone and kicking a ball around by himself rather than with friends which suggests the possibility of poor social skills. Despite the possibility of Idris having poor emotional development, he is aware when he needs some time alone away from the classroom which could mean he is beginning to recognise when he gets overwhelmed. 
In terms of his physical development, Idris typically shows signs of good gross motor skills. This is evident through his ability to perform tasks in physical lessons such as jumping and turning which he often finds most enjoyment in. Idris has a wide range of vocabulary which suggests good language development, however, he often has difficulty concentrating when reading and writing and also for long periods of time meaning he could have low cognitive skills. Idris enjoys outdoor activities such as gardening and also enjoys completing jobs such as cleaning and photocopying. This suggests he enjoys activities that give him a sense of achievement. 
Emotional and social development and mental well-being are essential factors to consider in children’s learning. The Curriculum for Wales (2015) acknowledges that children must build on their emotional and mental well-being by developing resilience, empathy and confidence in order to achieve positive learning outcomes (Welsh Government, 2020). It is argued that poor emotional attachments within early childhood can lead to poor emotional regulation in later childhood and an inability to manage stressful encounters (Arya et al., 2024). Similarly, John Bowlby (1969) states that emotional regulation and resilience are key components that provide children with the ability to learn. He argues that these are determined through the process of attachment in early childhood in which a child must develop an emotional bond with a primary caregiver (Cherry, 2025). Bowlby argues that without an attachment, children can face many emotional and social challenges later in life such as a lack of trust and ability to form positive relationships (NSPCC, 2021). However, Vygotsky (1962) is of the thought process that children’s emotional development and regulation is shaped through social interactions and the modelling of emotional experiences (Mooney, 2013, p.100-102). 
Donaldson (2015) outlines within the Pedagogical Principles that supporting emotional and social development and positive relationships is fundamental in delivering good teaching and learning (Welsh Government, 2023). A child’s emotional regulation and development can be shaped through their experiences. Adverse childhood experiences (ACE’s) are negative experiences that can affect a child’s emotional development and lead to poor emotional regulation and resilience. Children with poor emotional development can often display behaviours such as isolation, withdrawal, dependancy and irritability (Whitters, 2020, p.4–5). Idris often displays signs of poor emotional regulation. This is able to be recognised due to his isolation and withdrawal from the lack of interaction with peers and also dependancy on adults through his need to seek approval from adults. 
To aid Idris’ poor emotional and social development, ELSA has been the chosen intervention. ELSA is known as an Emotional Literacy Support Assistant. ELSA interventions are under the sector of Social Emotional Learning interventions which seek to improve the social skills and mental well-being of children so that their overall learning can be advanced (Palphreyman, 2023). ELSA is a whole school approach to meeting the diverse emotional, social and mental well-being needs of children (Bristol City Council, no date). ELSA interventions were first introduced to schools in 1990 by educational psychologist Sheila Burton to aid schools in developing emotional and social development for pupils within their own environment and without outside agencies (ELSA network, 2017). The approach is personalised to each child receiving the intervention to target their specific needs. 
ELSA sessions are conducted by a specially trained teaching assistant who is educated annually by educational and child psychologists (Cognus, 2021). ELSA sessions are held weekly and on a specific day and time to ensure consistency. ELSA interventions are a regular method used within School X and take place on Thursday afternoons, typically lasting between 20-30 minutes dependant on the child’s engagement which is determined by the teaching assistant performing the intervention.  However, some schools may choose to conduct the session during a lunch time or break time which negatively impacts the children’s right to play, and relaxation as stated in the UNCRC (UNICEF, 2022). This may also lead to the children having negative connotations with the intervention. 
ELSA sessions are generally based around informal conversations and worksheets surrounding social, emotional and mental well-being. ELSA is a continuous practice which typically takes the course of around six to twelve weeks but is dependant on the pupil and can be extended if deemed necessary. The overall aim of ELSA is to advance learning which can be achieved through developing emotional and social skills (Well, 2024). Children are often identified for requiring an ELSA intervention by their class teacher. However, concerns can also be raised by the school ALNCO, parents or other external agencies (Palphreyman, 2024). Once a child is identified as requiring extra support with their emotional and social development, the school will have a formal referral process which could then lead to a meeting to outline the child’s needs and areas requiring additional support to develop. The people who are typically involved in these meetings include the teacher, the school ALNCO, the ELSA and potentially the parents. A support plan is then created to ensure progress is made throughout the course of the intervention (Bowerman and Davies, 2018). 
ELSA sessions can take the form of group or individual sessions, depending on the pupils needs. Using Choudry model of interventions, ELSA takes the form of wave 2 or wave 3. Wave 2 being group interventions that target specific groups of children with similar needs, and wave 3 being individual interventions with one-to-one support provided (Choudry, 2021, p.167). 
The intervention primarily takes place in a quiet and safe environment within schools. The ELSA interventions in School X takes place in a designated quiet room away from other distractions. This area stimulates a calm response from pupils due to the relaxing atmosphere created by pillows and fairy lights. An Estyn case study conducted in 2020 reflects on a school in Wales use of a cosy and homely environment in aiding children aiming to improve their well-being through emotional interventions. The study identifies that this creates a welcoming atmosphere for the children receiving the intervention to feel more relaxed and at ease, meaning they are more likely to open up about their feelings (Estyn, 2020). This could be a beneficial area for Idris to use when he feels he needs quiet time away from the classroom. However, this type of area could be seen as unfair on pupils who do not receive the intervention as they do not get the chance to experience the benefits of the calming environment. Similar to this point, ELSA interventions could also be negative towards the pupils who receive it as they may be labelled by peers for receiving extra help with their mental well-being due to negative correlations.
ELSA interventions are frequently recognised amongst schools as having a small budget allocated for resources and materials. In a recent study conducted, 14% of ELSA agreed that the interventions have little to no budget allocated from schools meaning they must purchase and create resources for the sessions themselves. This places a strain on the teaching assistant due to little planning time allocated (Well, 2024). This barrier could be removed if schools allocated a slightly bigger budget to ELSA interventions. However, in alliance with school budget cuts being dispersed across Wales, this factor could affect other areas of schooling in terms of the funding such as resources which could be reduced.
Bandura (1977) social learning theory is a thought process behind ELSA interventions. Bandura theorises that behaviours cannot be learned but rather changed through the process of observing, modelling and imitating. ELSA interventions often have a focus on praise and rewards which is a key component of Bandura social learning theory (Nabavi and Bijandi, 2012). ELSA interventions often have activities surrounding the adult modelling appropriate behaviours and responses to the child receiving the intervention. An example of these are rewards charts or scenario activities. However, it is argued that Bandura social learning theory puts too much emphasis on social interaction without recognising emotional factors that can influence development (Learning Everest, 2022). Contrastingly, Maslow Hierarchy of needs theory (1970) identifies that all 5 basic needs of children must be met first before they can advance in other areas such as schoolwork. The 5 basic needs are psychological needs, safety needs, love and belonging, esteem and self-actualisation. Maslow theorises that these needs must be met in order (McLeod, 2024). Level 4 of Maslow hierarchy of needs being esteem is an area identified for improvement for Idris due to his low-self esteem and resilience. ELSA interventions are a beneficial method to use in schools as it can help to improve poor self-esteem which is identified by Maslow Hierarchy of needs as an essential area to seek development within. However, it can be argued that Maslow places too much fixation on the order of needs without recognising that other levels may be more important to fulfil depending on the individual (West, 2022). 
ELSA can bring many benefits to both individual children and the school. Research conducted on ELSA interventions in 2015 suggests that not only does ELSA improve emotional regulation amongst pupils, but it also improves their attendance, behaviour and whole class performance (Dodds and Blake, 2015). Moreover, an Estyn case study (2020) suggests that when implemented appropriately, ELSA is a beneficial method to strengthening resilience amongst children with poor emotional and social development (Estyn, 2020). ELSA is the chosen method of intervention for Idris due to his signs of poor emotional and social development. The ELSA intervention method can help to develop learning as a whole rather than just the targeted area (Pickering, Lambeth and Woodcock, 2019). The intervention could also help to target other areas of Idris learning such as his lack of ability to concentrate for long period of time. However, many ELSA interventions are implemented during lesson time which could be detrimental to children’s learning and development as it takes them away from teaching time. This may be recognised as being unethical (Fairall, 2020). 
Another benefit of ELSA interventions being implemented in schools include that children feel a sense of belonging and security when being listened to (The ELSA programme, no date). To add, ELSA is beneficial for children seeking to improve their interactions with others and build positive relationships. However, in contrast to this, ELSA sessions should not be isolated as they can only be beneficial to pupils in the classroom if the teacher is briefed after every session on what the child has been working on so that the development can then be continued within the classroom (Rogers and Kelly, 2024). 
A barrier for ELSA interventions being implemented is that in small school settings there is often only one trained ELSA meaning there is a high dependancy on the member of staff. Not only is this difficult to ensure consistency if the staff member is off school, but it also places pressure on the member of staff being the only trained ELSA. This barrier could potentially be overcome by training another member of staff to balance out the workload. However, this could lead to the intervention becoming less cost effective (Virbauskaite, 2025). 
Due to the ELSA in the school being a regular member of staff that the children interact with, they are likely to have built a good rapport and relationship with the pupils receiving the intervention. This means the children are likely to open up more and trust them due to the sense of security (Bowerman and Davies, 2018). However, this could also make the child receiving the intervention feel judged and a fear of being viewed differently by the ELSA as it is conducted by someone close to them. This may be a barrier for Idris to receive an ELSA intervention as he is often keen to impress and please adults. 
The Education Endowment Foundation (EEF) outlines that Social emotional learning interventions is a cost-effective approach to benefit children’s social interactions, emotional regulation and decision-making ability. The EEF identifies that these interventions can gain at least 4 months of learning progress for children when implemented correctly. Contrary to these benefits of social emotional learning interventions, the EEF highlights that there is little evidence to support their implementation. However, it is essential to recognise that the EEF focuses primarily on learning outcomes for pupils without recognising the holistic benefits that can be gained for pupils (Education Endowment Foundation, 2021). 
An example of a specific ELSA intervention activity that would be beneficial for Idris is a mistake making game where he would be tasked with building a tower with blocks but not completing the task perfectly. The activity would start with the ELSA modelling the game while verbally pointing out the mistakes made and then quickly moving on to continue the activity. This would allow Idris to become aware that mistake making is normal and should not be dwelled upon. The aim of the activity is for Idris to identify where he made a mistake and that it was acceptable for him to as he still ended up with the same outcome in the end as if he had built the tower perfectly as he would still have a tower built regardless of how the creative process took place. This activity may engage Idris as it would give him a sense of achievement which he often looks for when finding enjoyment in activities such as photocopying and tidying the classroom. During the activity, the ELSA would be encouraging meaningful questions and answers such as ‘How does the mistake make you feel?’. This activity would be beneficial for Idris due to his frustration when making mistakes or failing. 
To conclude, after critically analysing the use of ELSA interventions in schools and how they can benefit Idris, the outcome is deemed to be that ELSA interventions need significant attention and consideration to be successful in aiding social and emotional development of children. Areas such as budget, staff pressure and time management take a significant role in the barriers of ELSA that prevent the intervention from reaching its upmost potential. However, the benefits that occur from ELSA interventions are widely displayed in studies and research as creating the best possible environment for learners which is the centre focus of all schools. As a result, ELSA interventions would provide Idris with the chance to develop his social and emotional learning skills which evidently, creates the opportunity for his learning within the classroom to develop towards its full potential. 
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