Evaluating The Purpose Of The School Development Plan On Improving Learner Outcomes: A Critical Examination Of A Policy Area, Underpinning Research, And Potential Impact.
School development plans also known as SDPs are a range of long- and short-term targets which are created to address the targets identified via a range of stakeholders within the school.  Targets are created in order to develop schools’ professional practice. The targets aim to assist schools in implementing a strong, evidence-driven approach to planning that results in improved learner outcomes and aligns with current best practices in schools across Wales. (Welsh Government, 2014). Stakeholders can include parents, teachers, governing bodies, headteachers and institutions such as Estyn and the local authority. These parties are able to identify a range of targets for the school, such as Welsh development, attendance or parental engagement Rao, Janmaat, & McCowan (2016). These targets are often a result of national aims such as 1 million Welsh speakers by 2050 (Welsh Government, 2017); local issues that have been raised such as poverty or school-based targets identified in their tracking and testing results such as writing and reading (Welsh Government, 2024). According to street checker (2025) the area school A is based in is a highly deprived area with 53.66% in deprivation in one or more areas this indicates that the area is highly deprived. Egan (2020) and Connell (2010) state that there is a strong connection between children who live in poverty and children who preform lower than average in academic settings. This can be a result of children not having access to adequate food, clean clothing and financial burden. There are a range of policies and in classroom strategies which can assist in the reduction of the attainment gap and assist students and families who live in poverty. These have been introduced due to the identified impact that poverty has on education and well-being.
School improvement is defined by Mincu (2015) as identifying areas in which the school is lacking in and identifying where the improvement can be made, such as Parental engagement or identifying that students from lower income backgrounds are achieving lower than students from advantaged backgrounds. The school’s role is to develop in these areas supporting learners to achieve higher outcomes and close the attainment gap. An example of school improvement via the root of parental engagement can be underpinned using the ecological theory developed by Bronfenbrenner in the 1970s. the theory states that child development is dependent on the environment around them, successful environments for children will be integrated with one another meaning that schools and parents should be intwined. When parents engage with the school environment in a positive light and promote school for their children, learners are able to see the importance of school often leading to improved engagement, creating an environment in which children are able to raise their academic achievement (Ryan and Paquette, 2001and Education northwest, 2023) 
According to the school standards and organisation act (2013) there are three main bodies in charge of promoting school improvement which are states as the local authority, the schools governing body and the head teacher. These authorities must look at their vision for the school which often lies in the school’s mission statement and take on self-evaluation, this should focus on the progression of learners and the how to support sustainable school improvement of learning for both teachers and learners. Schools must evaluate themselves over time by observing how the improvement plan is being implemented – is it continuous through the school and if the plan is impacting learners’ outcomes positively (Central south consortium, 2024). However, Narciss, Koerndle, & Dresel (2011) outline the risk of self-evaluation. They state the schools can be bias schools may see limited improvement and claim that the target has improved learners outcomes dramatically, this could be for a range of reasons such as personal beliefs that the targets work or in a limited range of cases it can be to secure funding for interventions that the school want to work even if there is little evidence of its effectiveness. To prevent this schools are inspected by Estyn who aim to support schools in their self-evaluations and self-development (Estyn, 2025). Additionally, the Welsh government have published ‘School improvement guidance: framework for evaluation, improvement and accountability’ in 2022 and was updated in 2024 which links school improvement to the curriculum stating the importance of learner progression. It is stated by the Welsh Government (2024) that school improvement must have learner progression at the heart of its aims to be successful and relevant, it must include a whole school approach which will be integrated throughout all year groups and focuses on what learners need to become ambitious capable learners (Welsh government, 2022). While the curriuclm is based on learner porgression there could be implications for genrallising targets for a school who only focuses on progression. Students who are more able and talented, it could also leave other areas of the school such as outdoor education and implications of factors such as poverty could be put on the bottom of the list which will improve learner progression in some areas but other areas will be deemed as less important dispite the curriculm being proposed as a rounded curriculm (Mogale, 2023). 
Relative income poverty is measured by the national average, if household income is below 60% of the national average it is identified as deprived. According to Welsh government (2024) statistics Wales is identified as the area in which is above average for deprivation compared to England, Scotland and Northern Ireland. The statistics show that this has been the case since 1999 and continues to rise as time progresses.  It is also identified that 29% of children in Wales are living in poverty, with this age group being the most affected. However, it must be noted that these figures are dated up to March 2024 and new figures are due to be published in the next few months in which could affect the figures. It is also stated by the Welsh government that the sample sizes are limited so the data is not as accurate as it physically could be. This is shown by another Welsh government documentation about Wales poverty which states that 21% of households are in poverty (Welsh Government, 2024).  
Duncan , Jean Yeung, Brooks-Gunn, and Smith (1988) explain the effects that poverty has on a childs mental well-being, children grow up in poverty are often more likely to suffer from lower moods, hunger and embarassment from unwashed clothes or not being able to eat like others. Bywaters, Skinner, Cooper, Kennedy, & Malik (2023) have conducted research on the effects poverty has on household dynamics the leading factor effectining children who live in povery is physical neglect, while this is often not down to the parenting but the financal situation of the families. It must be noted that children often go without a hot meal or food over the weekends, often the only access to food is through the governments free school meal programmes, another impact of poverty that is contributed to neglect includes inability to effectivly provide clothing as a child grows and / or provide children with clean clothing for sustained periods of time. This can lead to poor physical and mental wellbeing. This is also underpinned by Rees & Rees (2023).
Additionally, Estyn (2024) denotes the impact that poverty has on the development of children, stating that children who do not have access to early years provisions for a variety of reasons such as inability to access transport, to provide appropirate clothing or the area not having funding to provide early years care. Furthermore, Estyn (2024) identifies that children who are living in poverty are at a disadvantage when it comes to accedmic attainment in children as young as 2 years old, the report concludes that for children to thrive academically they must access early years provisons such as flying starts and nursery classes. By attending these provisons children are supported academically and families are supported through interventions implemented by schools and independent provisions.
Estyn (2023) created a report outlining strategies in which will aim to reduce the impact of of poverty on young children and support educational outcomes. One of which is based on ‘community focused schools’ this scheme aims to develop schools so that they are able to serve as hubs for their communities, providing resources and support to mitigate the effects of poverty on students. This is underpinned by the Welsh government (2022) guidance document that focuses on the importance of community focused schools. This can be seen in a range of schools across Wales via the implementation of  ‘take what you need trollies / rooms. Many schools in Wales have implemented trollies in their classroom and collection / drop off points. This initiative aims to provide families with any essentials they may be in need of but unable to acquire themselves this inclusive but not limited to clothes, toothpaste and food.  However, there is a case to be argued that these trollies can be a source of shame for parents having to take in front of other parents and therefore, fostering feelings of shame and embarrassment for parents (Jacobson, Villarreal, Muñoz, & Mahaffe, 2018).
 Additionally, schools have been advised to implement initiatives like "Reducing the Cost of the School Day," which aims to make school more affordable for low-income families. This includes the implementation of free school meals for all children that are of compulsory school age (Child poverty action group, 2022). One argument against this comes from the contradiction between initiatives that aim to reduce poverty such as Estyn (2024) which promotes attendance of flying start and nursery provisions to reduce the impact of poverty while forcing parents to are below the poverty line to pay for school meals for their children in these settings.
	Take what you need initiatives have been implemented in schools across Wales due to the wealth of research which states that children who live in poverty are at risk of lower academic achievement due to hunger and lowered wellbeing (McKenzie, 2019). Take what you need initiatives are inclusive of essentials such as food, clothes and hygiene products, by providing parents and caregivers with products and essentials it promotes equity in the community and aims to reduce the impact of poverty on children’s well-being and their physical health. It has been found through research that these initiatives have improved learns educational outcomes and wellbeing (Stubbs, et al., 2016). 
However, McMillon (2016) argues that community school engagement is impertitive for any school initiative to be successful. While research states that these take what you need initatives are successful as stand alone actions it can be infered from McMilions work that this is not the case and engement is vital to the success. Without active enagment parents / caregivers are prone to avoiding the intiative due to fear of judgement or regection, indiviuals who are in need of support are often left feeling as imposters feeling as though they do not need the support as much as another person and therefore taking from these trollies can lead to a wide range of negative emotions (Bénabou, Jaroszewicz , & Loewenstein, 2022 and Chen & Son, 2024). Therefore in order to mitigate these risks schools must be open and honest with families allowing them to feel comfortable and supported throughout any expeircences they may have, this would support families in asking for support when needed and through suppotive measures allow parents to feel a reduced sense of embarassment. Another barrier for take what you need initiatives is often the cost for schools, while schools are entitled to school development grants and pupil grants there is no set grant for poverty effect reduction. Therefore, the items placed on these trollies or stored in the rooms are often taken out of the school budget, despite there being an overall increase of 8% over the last few years (Welsh Government, 2023). This often leaves schools having to decide whether they replace stationary, furniture and activities or fund these initiatives as it is not outlined in budget discussion in Wales (Sulasmi et al., 2023). 
On the other hand, when implemented with support from stakeholders the initiative can empower children to take ownership of their situation and aim to support them through their futures by creating positive relationships and build resilience in the community. The take what you need initiative will assist families with the cost-of-living crisis which is currently on going in Wales (national health service, 2022) and ensures that their basic needs are met through supplying clothing food and hygiene products. This helps to ease their financial burden, elevating the impact of poverty on health and wellbeing allowing students to fully engage in all aspects of school life, regardless of their financial, social, or economic background. Furthermore, Estyn (2022) found that through the initiatives implementation of these initiatives’ children become more engaged with their learning environments and are therefore able to make increased progression across the six areas of learning and gain deeper understanding of the learning taking place than they could when they were experiencing the effects of poverty. Children who took advantage of the scheme showed improved displays of wanted behaviour and began to show increased amounts of empathy towards their peers (Estyn, 2022).
School development plans aim to implement and achieve plans in which improve the school setting by sharing best practice between schools in the local area and across Wales, this can be done via teachers, stakeholders or Estyn (Welsh Government, 2014). Poverty in Wales effects 21% of households in Wales with allowance for these statistics to vary due to sample sizes varying and the validity of these results being dependent on the number of recipients (Welsh Government, 2024). Children who fall under these households are often subject to neglect through no fault of the parents, this includes starvation to an extent / malnutrition and poor physical and personal hygiene (Rees & Rees, 2023). This often impacts the physical and mental wellbeing  of children as well as their academic outcomes (Bywaters et al., 2023).  To combat this schools have introduced take what you need initiaives. Creating a safe space has been found to be the imperitive factor in these initiatives ensuring that famlies feel respected and safe when asking for support with food, clothing and hygine products (McMilion, 2016). Without the safe and judgement free envrionment for parents, they may feel as through they are being judged which can lead to negative emotional attachment towards the school, prompting feelings of embarassment and guilt (Bénabou, Jaroszewicz , & Loewenstein, 2022 and Chen & Son, 2024). However, when parents have a positive space to ask for support it allows children access to food, clothing and hygine products, this improves mental and physical wellbeing and futhers childrens acedmeic outcomes due to the effects of poverty being reduced on children  (Stubbs, et al., 2016). It must be noted that while these initiatives improve the effect for learners there will be on going stress at home and therefore not all effects will be mitigated through one initiative.
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