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Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The MEET phase took place online with the Network Lead and personal tutor. During the MEET phase, we briefly discussed the Great Teaching ToolKit the Four Best Bets which are
Understand content
Supportive environments for learning
Maximise opportunity
Activating hard thinking
I engaged in a mini task that required me identify how the Four Best Bets to linked to the Pedagogical Principles of the Curriculum for Wales. I identified links regarding encouragement of learners to set high expectations and engage in personal challenge, encouraging collaboration and interaction, create authenic content and understand the content that you are teaching, activating hard learning and linking with assessment and social, emotional and positive relationships linking to creating a supportive environment. By doing this, it allowed me to begin to recognise what I need to be considering in every aspect of my planning and teaching.
Video links from teachers working in the Lead School were also shown to enlighten how they incorporate the Four Best Bets into their teaching practice. This was really useful as they provided examples of techniques and strategies they used, and give further examples of how they implement them. There were also images included in Powerpoint presentations to further demonstrate examples.
The teachers also discussed and provided useful tips and recommendations on how to implement effective AFL techniques into our teaching, focusing on:
Sharing criteria with others
Quality of questioning / Quality of talk​
Quality and use of Feedback​
Peer and self-assessment ​
Examples included class quizzes, allowing children to help construct success criteria, What went well and Even Better if (WWW, EBE), DIRT (directed improvement and reflection time), peer assessment. 
I have noted down the techniques they mentioned and will select the four I feel are most appropriate for the ages of children I am teaching and will implement these strategies into my planning and teaching as part of the TEST phase.
	The MEET phase presented some really useful information, tips and strategies that can be effective in the classroom. Teachers from the Lead School highlighted important points such as ensuring I am aware of what I am teaching, have a clear understanding of the content and subject vocabulary and am able to anticipate and prepare for answers that may arise as part of demonstrating the "Understanding content" element of the Four Best Bets. The importance of demonstrating positive and enthusiastic attitudes and behaviours as part of the "Supportive environments" element has allowed me to think about the way I praise children and address areas for improvement without emphasising on the errors to strongly. From this MEET, I will ensure that I praise one part of the child's work when setting targets for development/improvement.

However, although the teachers commented that the strategies they discussed could be adapted for Primary children also, I do think that it would of been useful to hear from teachers from primary school to hear examples of AFL techniques that they consider effective when teaching. The MEET phase was very detailed and informative but felt better suited to trainee secondary students. Some of the AFL techniques seemed to advanced for Primary so I will ask the staff within my placement school for any other recommendations of AFL strategies that they think will work for me.

Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Peer and self-assessment

The class teacher demonstrated the AFL technique of "Annwyl Partner" at the end of a lesson on instructive writing. This technique involved pupils swapping their book with a partner and providing feedback on their work. Pupils would write their comment on a sticky note and stick it into their partners book on the page of the work they were assessing. The teacher wrote a sentence starter on the board for children to use if needed, "I think you did..." and "To improve you need to..." The class teacher verbally provided different examples of what criteria the children could look for when assessing their peers work such as "did your partner include a title, sub headings, time connectives" and also to assess spelling and the use of capital letters and full stops.



Sharing success criteria with learners

Marking success criteria- The class teacher asks students to stick a chitty in their books before starting an activity. The chitty includes the lessons learning objective, up to 5 success criteria, links to LLC and Numeracy and differentiation codes. Pupils are able to regular refer back to the lesson objective as a reminder of what they are aiming to achieve during the lesson. The success criteria provides specific steps or features that children must include in their work to achieve the lesson objective. Once the task has been completed children are asked to read through their work, or can read through a partners work and tick off the features of the success criteria if it has been included in the work. If a feature of the success criteria has not been included in the work children are to put a T and circle it to show it is a target for improvement or something to be aware of next time.















Quality of question/quality of talk

Kahoot quiz- I asked the teacher if I could use a Kahoot quiz in during the plenary of a lesson recycling. The class teacher had never seen a Kahoot quiz before and encouraged me to use this. I created a quiz that used multiple choice questions, questions with more than one answer and true or false questions. I made sure to include higher level and lower level questions to ensure an inclusive approach for all the pupils in the class as there is a wide gap between the higher and lower level learners. I thought that this would be a fun activity to end our lesson and would also help with developing DCF skills for both myself and the pupils.

A Kahoot quiz is an interactive form of assessment whereby pupils need internet access to participate. Pupils are given a game pin which they must enter to join the quiz. Pupils read the question on the whiteboard and can see the possible answers displayed in different colour boxes. Pupils must choose the correct answer and using their own laptop click the same colour that corresponds with with the answer they have chosen. E.G if a pupil chooses an an answer that is displayed in a yellow box on the whiteboard, they must click the yellow box on their laptop. Points are generated based on whether pupils selected the right or wrong answer and also how fast they answered.
	Peer and self-assessment

This technique was effective for the majority of learners in the class but some of the lower achieving pupils struggled to peer assess due to being able to read their peers work and also being able to think of areas for improvements or targets. Although this technique was effective in terms of identifying pupil understanding by providing feedback, it was not a technique that proved successful for all learners in the class especially with the lower attaining pupils who would be restricted with opportunities to engage in this technique as they would be unable to provide feedback to the higher attaining pupils due to not being able to understand the increased difficulty of their content. Furthermore, the feedback provided by pupils may not always be accurate or beneficial to making improvements. 




Sharing success criteria with learners

Marking success criteria- I implemented this technique during a Language lesson on instructive writing. Using the chitty to discuss lesson objectives and success criteria allowed for pupils to engage in a class discussion whereby we discussed what the children were aiming to achieve at the end of the lesson, and the steps that could assist them to achieve the outcome. By discussing criteria as a class it presents opportunities to expand each point and provide examples of how they can apply/include the criteria in their work. Also, the discussion of success criteria provided pupils with opportunities to ask questions or share their lack of understanding, which allowed me to identify areas that required further explanation.

As the success criteria is stuck in their book for each new lesson, the pupils were able to refer back to it throughout the lesson to ensure they were following the necessary steps and including the necessary criteria in their work.

At the end of the lesson pupils marked their own work or peer assess using the chitty with the LO and success criteria and would tick each criteria that the could identify had been included in the piece of work. If the work did not include a certain criteria pupils would mark a T next to it for target which would inform them or their peers to include this next time.

​​​​​​​

Quality of question/quality of talk

Kahoot Quiz- The pupils thoroughly enjoyed participating in Kahoot quizes as it was a new implementation for the class. The Kahoot quiz allowed me to assess the understanding of all learners in the class based on the report that was generated when the quiz was completed. The reports showed what answers that each pupil answered correctly or incorrectly, the time it took for them to answer and the answers they missed. From this I was able identify the areas that pupils displayed understanding through correct answers and areas of the topic that required further teaching and developing from the incorrect answers. This information was highly useful when planning for future lessons as I was able to identify area of the topic that required recapping and include this in the next session in order to secure learning before progressing the topic further. I was also able to include higher level and lower level questions to challenge all learners and provide differentiation. The quiz also generated questions from myself to the pupils based on what they had answered and enabled pupils to ask me questions to develop their understanding if they answered incorrectly. The quiz could also be used as a long term assessment tool when introducing new topics. Pupils could engage in a quiz at the start of a topic to demonstrate any existing knowledge of a topic and could then be assessed towards the end of a topic to identify if learning and understanding has progressed throughout the sessions of a particular topic.







       Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The SHARE phase of this bridge was very insightful as there were several methods of AFL discussed that I was unfamiliar with such as Flipped Learning. I found this technique particularly interesting especially as it was used by a student in a Secondary setting. It was interesting to hear about different techniques that are used in KS3 settings as I am only familiar with the more popular techniques within KS1 and KS2 settings.

WAGOLLS seemed to be the most popular and preferred choice of AFL, and many reasons of justification were that they provide realistic target for children as they are using a child's work as the aim to work towards. Pupils are able to identify good and bad points about a piece of work and use these judgements to influence their own piece of work.

Another popular strategy was using success criteria to address the specific steps pupils should follow to achieve the lesson outcome. This was more prominent in KS1 and lower end of KS2.

Myself and my partner collaborated to deliver a chosen method of AFL having realised we had both implemented the same AFL techniques during our TEST Phase as a result of working in the same school and with similar age groups (Year 3 and 4). My partner focused on WAGOLL and I focused on a Kahoot quiz.

The SHARE phase provided opportunity for us to reflect on our TEST phase and identify the main challenges we found when attempting to implement 4 AFL strategies. The most common challenge that students seemed to face was time management in regard to being able to implement an AFL strategy within the plenary of a lesson. Due to the implications of COVID alongside not being able to judge how long a lesson will take, whether it will be completed in one session or run into a second session it proved difficult to set aside the time to implement AFL. Therefore it was stated by many including myself that future focus will be on developing time management and awareness in the class in order to be able to successfully use an AFL strategy of choice.

	On reflection, the SHARE phase has provided examples of different AFL techniques that have been used in KS1,2 and 3. All of which were delivered with detailed explanations and evaluations using WWW and EBI. Students were through in sharing their findings from their TEST phase which was highly beneficial to here and learn from the experiences of others. This experience has allowed me to recognise what AFL techniques worked well as a result of testing 4 during my TEST phase (Kahoot, checklist, marking success criteria and WAGOLL) and ways in which I can improve the outcomes when using different AFL techniques.
As a result of this experience, I will continue to develop my confidence when using AFL techniques and continue to work on my time management to ensure I am able to implement an AFL strategy successfully into the plenaries of my lessons.
The SHARE phases of bridging allow for sharing of ideas and opinions which is always useful when engaging in developing practice as it allows for different considerations and perspectives to be voiced which may contribute to an individuals pre-existing view, allowing for change or adaptations to be made as a result.
By listening to the experiences and view of others it can provide opportunities for personal learning to occur through sharing of experiences, methods and approaches.







DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? Yes 
To develop my knowledge and understanding of how literacy is taught in the FP I have enrolled in a "Help your Child with reading" course which is run by my LA. It aims to help parents and practitioners develop knowledge and skills of how to help their child learn to read using the Read, Write Inc scheme. This has provided highly beneficial to me as a parent of 4 year old twins whilst homeschooling but has also developed my professional knowledge of the scheme which has assisted with my placement of PTE1 which was  reception class. The school used the RWI scheme so by engaging in this course I was able to gain an understanding of how the scheme worked and how to use the scheme in practice. One of my lessons for my PTE was to deliver a "word of the day" session each day using High Frequency words. I was able to use my understanding of the RWI including the initial sounds and special friends and the rhyme phrases used to assist with letter formation in addition to how to pronounce these sounds correctly. When recording a LOOM for each word of the day I would demonstrate the letter formation in the air using the rhyme used in RWI  for example "around the apple and down the leaf" when forming a. The pupils would be able to see me doing this action on the LOOM and would then copy my action and the sound I was making for that letter. As this was the scheme they were used to from the classroom it allowed me to deliver learning experiences that were understood by the pupils as part of their prior learning. The course involved completing weekly tasks and activities that were assigned during a one hour weekly meeting. These meetings ran from January to March 2021. A certificate will be issued on completion of the course. 


Cymhwysedd Digidol / Digital competence
Evidenced by an asset? Yes
I have used a Kahoot quiz as a form of AFL on during my Block 1 PTE. This was a new concept to me that I had only learnt about as a result of engaging in a Kahoot quiz as part of my university online lectures. Kahoot allowed me to create my own quiz questions based on the lesson topic and allows full class participation through access of chromebooks. Using this was a development in my online skills through providing interactive learning opportunities for all pupils, enabling full class participation. The pupils really enjoyed the quiz and I created several more as a plenary AFL technique as a result. 

Datblygu’r Gymraeg / Welsh language development
Evidenced by an asset? Yes
To develop my use of incidental Welsh in the classroom I enrolled on an online beginners taster session through Dysgucymraeg.com that focused on Welsh development for beginners. Although I already knew all of the topics discussed it was beneficial to recap certain topics such as numbers which will help when writing the date in Welsh and also pronunciation of letters to improve my oral Welsh in the classroom. The session focused on greetings, feelings, numbers, introductions and days/months. The Dysgu Cymraeg course helped build my confidence of using incidental Welsh in the classroom and provided opportunities to develop my pronunciation. I was able to ask questions regarding mutations, letter sounds and English to Welsh translations to further progress my Welsh oral, reading and writing skills.


Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? Yes
The P.E Shed website was useful for providing ideas for outdoor sports games and activities during PTE 1 Block 1. As my mentor was absent due to COVID 19 isolation the P.E shed was a useful resource to provide ideas for myself and the supply teacher for P.E sessions. The website includes different warm up activities, coordination games and exercises and dance and fitness activities. The website provided useful lesson ideas for the P.E sessions and I will continue to use this website for inspiration for P.E ideas in my next PTE. 



Safonau/ Standards

Professional Experience Template 1: Progression in learning through LLC lesson on instruction writing
Pedagogy Standard: Choose an item. Progression in Learning
What did you do and why?
As part of LLC in my PTE1, I planned and delivered progressive lessons based on Instruction writing. My role was to deliver 3 consecutive lessons that built upon the knowledge and understanding of pupils based on the previous lesson. Each lesson advanced learning of the same topic to provide opportunities for pupils to expand and develop their current understanding in more depth and context. The intended outcomes of these lessons was for pupils to be able to recognise the features of instruction writing and be able to apply these to their own produced pieces of work. 

What have you learned?
Progression in learning was evident throughout these activities as pupils were developing their knowledge and understanding of the topic through completion of each activity. The first activity required pupils to engage in a class discussion to successfully place a set of visual instructions on how to make a ham sandwich in the correct order. Pupils needed to show understanding of the lesson objective and criteria such as recognising that instructions are set in a chronological order. The topic then evolved during the lesson to pupils having to complete a 6 box flow map the stages of instruction making, which then led to a further lesson that required pupils to write up their own set of instructions on How to make a Ham Sandwich using their flow maps as support. Pupils were required to activate their prior learning and knowledge from previous lessons to ensure their work included the necessary criteria for instruction writing. The topic progressed further by requiring pupils to make corrections to their work before typing their instructions up using ICT.  Cross-curricular themes were present throughout the progressive lessons in terms of Art when creating a flow map, LLC through writing and DCF when typing up. 
The experiences also exploited subject disciplines through the procession of the three lessons. The first lesson focused heavily on class discussion of ideas and contribution which can assist with development of language skills such as expanding vocabulary, listening and responding to what is heard and voice personal views and opinions. The discussion of instructions also had a mathematical element too it through addressing how instructions are set and must be followed in a particular order, and also through the use of time connectives which show the chronological sequence of events. The final lesson included the development of digital competence skills as pupils had to use a chromebooks to write up their instructions. Pupils were required to start their own devices, navigate to the correct programme, select appropriate fonts and sizes and digitally save/submit their electronic content.
This experience taught me the importance of securing understanding before progressing a lesson in order to ensure pupils are able to engage with the learning content and demonstrate a clear understanding. If a clear knowledge and understanding is not secured before progressing the learning it can cause further issues due to gaps in pupils knowledge. Although these lessons did not progress learning dramatically in terms of introducing new information each lessons, progression in learning was evident as pupils were able to participate in a progressive process that enabled them to gain clarity and justification of their understanding through activities that supported development and understanding of current knowledge. Themes and ideas were developed through each lesson to produce a final project that reflected the learning process. It was important for pupils to secure this knowledge and be confident in their knowledge to ensure that progression in learning could occur as a result of a solid foundation of knowledge and understanding for the next lesson.
To ensure that pupils were able to progress their learning I used AFL techniques such as recapping previous lessons through questioning and discussions at the start of each lesson, Annwyl Partner, WAGOLL and the Traffic Light Method. This was important in order to identify that pupils had secured their knowledge and understanding before further building and developing the content. The reinforcement of the learning also allowed pupils to begin to build up recognition of the information and context that they were learning. I ensured to reinforce the learning at the start of each lesson through a class discussion so pupils could recap what they had learnt so far.
There were appropriate levels of differentiation throughout each lesson to cater for each child's learning needs and provide opportunities for challenge. The activity for each group was set to suit the attainment of pupils within that lesson and to ensure that pupils were able to engage with the content appropriately. By providing differentiated content in the lessons, I was able to support the learning of each group based on their knowledge and understanding of the topic. Differentiation was provided through different success criteria for each learning group which can be viewed in the lesson plans. By differentiating the success criteria I was able to set challenge and expectation for all groups without risking pupils being left behind or pupils engaging in content above or below their attainment. 
Throughout the progression of lessons I was regularly seeking advice and support from my class mentor. As these lessons were planned and taught during my first week of PTE I regularly sought advice, guidance and recommendations from my class mentor in order to identify positives aspects about my teaching and delivery and areas for improvement.  I was lacking in confidence and relied upon the advice and support from my mentor as reassurance. Regular advice and support allowed me to develop my techniques and strategies through feedback and recommendations which assisted in adapting different styles and techniques into my lessons as my confidence grew. 
What next?
This experience has allowed me to recognise the importance of building on pupil’s prior knowledge in order to progress learning. It is fundamental that knowledge is secured before introducing new information. I will continue to ensure that my future lessons consist of building on pupil’s prior knowledge and experiences before progressing the lesson. I will continue to focus on planning for appropriate levels of differentiation in my lessons so pupils are able to engage in content that is suited to their attainment which I will achieve by receiving support and guidance from my mentor.
I would like to focus on cross-curricular themes and subject disciplines for future planning to gain a deeper understanding of how to provide these opportunities in my lesson to enhance learning. 



Professional Experience Template 2:  Planning and delivering Welsh home learning activities 
Pedagogy Standard: Choose an item. Challenge and Expectation
What did you do and why?
During my PTE 1 block 2 placement I was asked to plan for two welsh activities that would be delivered as a home learning activity. The first activity I planned was about the body parts in Welsh. 
The introduction of the lesson required pupils to watch a videoclip of "pen, ysgwyddau, coes a traed" and to sing along and join in if they can to activate prior learning and understanding of body parts in Welsh which had been introduced  the previous week. The core of the lesson involved an activity requiring pupils to recognise the different parts of the body and to label them on a drawing.
For this I created a “parts of the body” slideshow that would include a voiceover. The voiceover (and camera) provided discussion and explanations of the content on each slide as to provide a form of interaction for the pupils. I was able to build up contextual background of the task by introducing the Tin Man who was the prop of the activity, and providing examples of what the pupils would be engaging in. I encouraged pupils to repeat the body parts after me to develop their Welsh pronunciation and recognition of the names.
The core activity required pupils to draw a picture of the Tin Man and to label the different parts of his body in Welsh, using the slideshow for support. Pupils were then encouraged to write two sentences using "Mae..tost gyda fi" to describe which part of the Tin Man was hurting. Following this, pupils were asked to make a Get Well Soon Card for the Tin Man.

The second Welsh activity I planned was adapted from Teddi Twt ar y fferm from the Welsh Scheme of Work. This activity included a ppt I had created following the concepts and dialogue of Teddi Twt ar y fferm, and and a voiceover to read the story. The core activity was for pupils to draw and label the farmyard animals and to use the sentence "Mae...yn..." to describe how the animals from the story were feeling. 

What have you learned?
To encourage the development of pupils Welsh Language skills I provided opportunities during the pre-recording for pupils to repeat the words after me. This encouraged pupils to copy the sounds of the word they heard me say. I included rhetorical questions during my recording to engage the pupils in hard thinking. Pupils Welsh Language skills were the focus of this activity and this involved their reading, written and spoken Welsh skills. Pupils were encouraged to repeat after me during the recording when I was saying the body parts in welsh to develop their pronunciation of welsh words and sounds. When engaging in the activity pupils were developing their Welsh Language skills in reading by attempting to recognise the words for the different parts of the body on the slideshow and copying these to their labelled drawings. Although pupils were not able to successfully read all of the words, they were building up the knowledge and skills to identify the sounds/letters of the words. The development of written Welsh Language skills was evident through the requirement of pupils writing two welsh sentences and filling in the word of their choice. 

For the activity pupils had to draw a picture of the Tin Man and label the different parts of his body in Welsh. Real life, authentic contexts were presented through the activity through the requirement for pupils to be able to use the names of body parts in Welsh in a sentence to say "Mae...tost gyda fi", connecting the terms to real life experiences. The pupils adapted the role of the Tin Man and had two write two sentences using "Mae...tost gyda fi" by filling in the blanks with parts of the body they had learnt, which helped them understand how what they were learning can be be used in everyday contexts. Learning becomes more meaningful when pupils can make connections between what they have learnt and how to apply these in real life contexts. 
The activity for the pupils was to draw a Tin Man and label the different parts of his body in Welsh and to the use the sentence "Mae...tost gyda fi" to describe how what part of his body is hurting, allowing connections to be made between learning and real-life experiences that they would have experienced themselves. 

I demonstrated enabling improvement during the plenary activity of this lesson. I planned for pupils to make a Get Well Soon card for the Tin Man. By adapting the Wizard of Oz theme throughout the lesson, I think outcomes of the learners were improved as the learning was more meaningful to the learners and pupils could make deeper connections. My class mentor said she loved the idea and though the children would really enjoy it. 
This activity allowed pupils to apply their understanding of the lesson to the activity by extending the idea of the Tin Man being poorly. Learning of the body parts were presented in real life, authentic contexts regarding this activity as pupils were making connections between the first activity of the Tin Man being poorly and the creation of a Get Well Soon card for him. I provided the Welsh translations for pupils to write inside their card to introduce new vocabulary and felt that learning had been established through the purposeful activities of the lesson. 

The second Welsh activity I planned was a to recognise the different feelings of farmyard animals. I adapted Teddi Twt ar y fferm to do this which demonstrates my efforts of enabling improvement. I created my own slides, adapting the characters, dialogue and structure of the Teddi Twt story but used Dorothy as the main character instead. My class mentor praised my efforts, commenting on my "initiative" to make the "learning more meaningful".  By relating the main learning objectives of the lesson to the Wizard of the Theme pupils were able to apply their knowledge and understanding of Dortothys character e.g she lives on a farm to the concepts of a welsh fferm activity. 

The LO was for pupils to listen to the story and draw and label the farmyard animals in Welsh. Welsh Language skills were developed through the opportunity for pupils to read along and join in with words or phrases they recognised on screen or by the repeated phrases of the story. The story allowed provided opportunities for pupils to begin to recognise familiar words and phrases  in addition to the names of farmyard animals and feelings. The core activity was for pupils to draw and label farm yard animals. This lesson differed to my first Welsh activity as it had defined challenge and expectation as represented through the Yellow Brick road 3 step challenge. These steps were
Step 1 I can draw1 farm animal and label them in Welsh.
Step 2 I can draw 1 farm animal and use the sentence "Mae...yn..." to describe how the animal is feeling.
Step 3 I can draw 2 farm animals and use the sentence "Mae...yn..." to describe how the animals are feeling.
The yellow brick road 3 step challenge presented challenge for the pupils through the increased difficulty of each challenge. Unlike my previous Welsh activity which stated 1 set of activities to be attempted by all, this challenge gave pupils opportunities to aim for achievement. All pupils were expected to be able to successfully engage with step 1 but were encouraged to aim towards achieving step 2 or 3. The choice of challenges allowed pupils to set expectations for themselves and to engage in challenge to progress their learning. This was an effective strategy to implement challenge and expectation as it did not restrict pupils as is the case with learning groups. Instead, all pupils had equal opportunities to attempt to challenge themselves. The use of "I can..." for each step was used based on the reviewed literature of the Successful Futures review which encourages the use of "I can..." to motivate and encourage pupils though positive reinforcement. By using the yellow brick road challenge, it gave me a deeper insight into pupils understanding of the lesson when marking their work as I could identify which step they had achieved. The level of challenge and expectation presented through this activity was appropriate for the learners age, which was evident through the competed pieces of work by the pupils. 

The development of my Welsh Language skills was developed through these activities by beginning my recordings with Bore da, praising the pupils throughout the recording with da iawn/bendegedig and ending the recordings with hwyl. I was also able to develop the use of my Welsh Language skills when assessing pupils work by using Bore da/Prynhawn da to great and Welsh words to praise effort and quality such as da iawn, gwych, benegedig. 
welsh comments to mark.
Evidence of pupil’s work, feedback and personal comments made by myself and mentors ca n be viewed through my Learning Journal.

What next?
I will continue to use techniques such as the YBR 3 step challenge to ensure appropriate levels of challenge and expectation in my lessons. This will ensure that pupils have opportunities to maximise their learning of the lesson by stretching themselves to aim higher than their current attainment. I have learnt how learning can be more effective when carefully planned to include challenge and expectation as shown through both Welsh lessons, with the first one having set activities for all and the second lesson have activities differentiated into challenges. 
The planning of the Welsh lessons has shown me how the Welsh language can be promoted through different cross-curricular activities, which contribute towards the Four Purposes. This experience has shown me that enabling improvement through initiative and innovation can make more meaningful learning experiences for pupils, thus improving learning outcomes.
I will continue to develop my use of the welsh language in practice to increase my confidence when using it. I will continue to seek opportunities to observe and develop new techniques regarding expectation and challenge during my next PTE to further develop my understanding of how this is implemented in KS1 and KS2. I will continue to seek advice and support from my university lectures, class mentors and forms of literature to develop my knowledge and understanding of pedagogy.


Professional Experience Template 3: Welsh Lesson on What Wales means to Me
Pedagogy Standard: Choose an item. Real life, authentic contexts 
What did you do and why?
As part of developing pupils Welsh language and knowledge of Wales I delivered a lesson on "What Wales means to me?". The learning objective of this lesson was for pupils to create a Mindmap highlighting the important features of Wales and Welsh culture by including illustrations and welsh definitions e.g Mynedd next to a drawing of a mountain. This lesson focused on establishing pupil's knowledge of their local and national surroundings in Wales, and their ability to identify symbolic and relevant features of Wales. A strong focus was given to a class discussion at the start of the lesson to assess current knowledge and understanding in order to identify potential routes for progression within the lesson. I was the lead facilitator of this lesson, and planned the AFL techniques, topics of discussion and activities for the lesson. Input was given from the class teacher (supply teacher) at appropriate times throughout the class discussion and activity to develop discussion topics and retelling of experiences relating to the topic. The images drawn by pupils were going to be used create a class Mind map.
What have you learned?
This lesson aided in developing the welsh language skills and knowledge of pupils in relation to the cross curricular responsibilities of Curriculum Cymraeg. I planned for emphasis on class discussion at the start of the lesson to provide opportunities to establish pupils prior knowledge of Wales and welsh associations. This would also allow for the contribution and discussion of ideas provided by pupils that could be added to our class mindmap on a powerpoint on the board and linked to progression step 1 of LLC Welsh in English Medium Schools "I can use familiar words and phrases and experiment with newly-learned vocabulary". Although learners in my class were age 8-9 years old (Year 4), many pupils struggled with Welsh pronunciation and had a minimal welsh vocabulary relating to this specific topic. Therefore I felt it was appropriate to link progression to step 1 in regards to Welsh in English mediums schools. I would recite a word or phrase to the class and ask them to repeat it back several times to develop pupils welsh language skills. I would also cold call pupils to ask them to recite words independently for further assessment of their ability to recognise welsh words and pronounce them. My own personal welsh language skills were developed throughout this lesson also by including incidental welsh that was noted in planning and also using a welsh word bank I had created for further assistance. 

I demonstrated cross curricular themes by focusing on Welsh as the core focus of the lesson but included elements of Geography during a class discussion when asking learners about environmental features such as mountains, beaches and rivers. Pupils were able to make connections between the lesson and personal interests/experiences for example memories of holidaying in Tenby and Porthcawl, memories of climbing Pen-y-Fan etc. Cross curricular themes were also demonstrated through the Mindmap activity which involved pupils to use their artistic skills to draw illustrations, and also history through discussion of real life authentic content such as links to local historical events and figures such as Richard Trevethick, the Crawshay family and Cyfarthfa castle. Discussion evolved naturally with regards to these topics and pupils engagement and interest was evidently high as displayed through their questioning and curiosity. Furthermore, LLC remained a focus throughout the lesson with concentrated focus on class discussion. This exemplifies progression step 2 of LLC "I can respond to what I hear, read and see, asking questions and showing my understanding".
The standard of real life, authentic contexts evolved naturally from my ability to link the objective of the lesson to my own personal knowledge of local history and events. During the class discussion, topics naturally evolved to local historical events such as the Aberfan disaster which I was able to discuss from personal knowledge and experiences shared with my by family members who were victims. Although this was not a planned topic that I had included in my planning, pupils were highly interested and intrigued by the topic. Based on pupils genuine interest and curiosity in this topic, I was able to develop learning of historical events through relaying of personal knowledge and information, which I further developed by showing images of the Aberfan on the whiteboard to aid further discussion and explanation. Pupil learning was evident as the following day, several pupils entered school saying how they had asked parents/grandparents about the event and were able to share discussions they had had with family members as a result of the lesson. 
There assisted in developing pupils towards the ethical, informed citizen of the Four purposes.
During the lesson I used three different strategies of assessment. To being the lesson, I asked pupils to engage in think, pair, share to identify 3 features they associate with Wales. I then gave pupils 5 minutes to discuss before asking each pair in the class to share their ideas with the class. This allowed me to identify pupils current understanding of the topic and to provide further development and explanation to address any gaps or misunderstandings within the topic. This also allowed for discussion of ideas. I then used Thumbs up/down before the pupils began the Mindmap activity to ensure all learners understood the lesson objective and what the activity involved. During the lesson I used WAGOLL as another form of assessment to show workings of pupils which aided other pupils with an idea of the progression of their work content they were working towards. At the end of the lesson, pupils participated in a Kahoot quiz that I had created based on the topics we had covered in the lesson. This was a whole class participation activity that involved pupils engaging in an interactive form of assessment. A report was generated at the end of the quiz that enabled me to identify areas of the topic that required further development and learning which I was then able to use in my future planning. 
This lesson involved working with in-school colleagues to ensure communication of the lesson objectives and the activities planned. I firstly discussed the proposed lesson with my class mentor when first planning the lesson to address the lesson focus and how it linked to past lessons and also progressive lessons if required. This discussion also involved conversing about resources, work content and desired lesson outcomes. As my class mentor was absent on the day I was delivering the lesson, I discussed the planned lesson with the supply teacher to ensure they were aware of what the lesson focus, the activities pupils would be engaging in and the desired lesson outcomes. I also had a similar discussion with a one-to-one staff member in the class to inform her of the lesson and ways in which it had been adapted so suit the child she was supporting. 
At the end of the lesson I had a discussion with the supply teacher to reflect on the lesson. The teacher provided very useful feedback in my learning journal whereby he praised certain aspects of my lesson such as managing the learning environment. Praise was given to my management of the classroom environment and behaviour management in addition accommodating the pace of the lesson in accordance to the learners progress and engagement. 

What next?
As a result of this experience I will continue to try to provide real life authentic context to my lessons as a tool to relate theory with the personal interest of learners. This will also enhance the interest of pupils through retelling of personal experiences, real life events/stories and generate discussion and debate. By using real life, authentic contexts within my lessons it will assist with making the learning more meaningful to learners if they are able to make connections between what they are learning to real events and experiences. 
I will continue to develop my use and confidence when using the welsh language in welsh lessons and also throughout the day in the form of incidental welsh. To achieve this  I will continue to use incidental welsh to instruct and praise pupils. I will also continue to develop cross curricula themes within my lesson plans to uphold curricula responsibilities and provided opportunities for development of the Four Purposes.

Part 2: Critical Reflection
Template 1: Progression in learning through LLC lesson on instruction writing.

Introduction
The chosen aspect of practice for this assignment is Progression in Learning as part of Advancing Learning in Pedagogy (Professional Standards for Teaching and Leadership, 2019). Reasons for this choice is due to the authors personal desire to develop this aspect of practice in Professional Teaching Experience 2 (PTE). Although the author feels this aspect of practice has been demonstrated in PTE 1, it is hoped that further exploration of the underpinnings of Progression in Learning will develop further understanding of how progression in learning opportunities can be implemented in practice in addition to how progression in learning can be used to enhance the learning experience of pupils using different learning approaches.
Professional template 1 evidences the authors practice of providing Progression for Learning opportunities through a succession of LLC lessons which involved constructing pupil’s knowledge of how to write a set of instructions through a succession of lessons. Pupils understanding of the structure, criteria and purpose of instructive writing was reinforced and further developed through each lesson in order to produce the final result which was a set of instructions on how to make a ham sandwich that pupils produced independently. Nevertheless, further reading of literature in relation to Progression in Learning will provide the author with a deeper understanding of how learning can be enhanced through progressive lessons that build on prior knowledge and experience in order to achieve sustained knowledge and purposeful learning. The authors aims to enhance the core principles of the Curriculum for Wales in future practice by upholding the teacher’s role to “design learning which supports an increasingly sophisticated understanding and application of the statements of what matters”, by promoting opportunities for pupils to progress their learning through experiences that can develop the Four Purposes (Welsh Government, 2020)

Critical Discussion of Chosen Aspect
The Professional Standards for Teaching and Leadership (2019) define Progression in learning as an incremental process that builds on pupil’s prior knowledge and experience to build up a sustained body of knowledge. Progression in learning is central to the philosophy of the Curriculum for Wales and the role of the facilitator is valued to provide the opportunities for which learning can form and develop (Welsh Government, 2020). Donaldson (2015) credits the role of the teacher to provide learning opportunities that allow for the forming and development of knowledge, skills and ideas by planning accordingly. In order to achieve this, teachers must identify pupils current understanding prior to developing new knowledge to establish that pupils have a concrete understanding which can be achieved through assessment for learning strategies throughout the lesson.  This information should then be used to plan for enhanced learning experiences that provides learners with opportunities to engage in discussion to share and develop ideas and engage in meaningful enquiry-based activities which can enable the pupils to assimilate connections between prior and newly obtained information. This aspect of practice is outlined within the Professional Standards for Teaching and Leadership (2019) which state that newly qualified teachers are expected to plan for progress based on the pupil’s evident development of knowledge. Failure to do so can present difficulties further along the pupil’s learning journey as a result of gaps in knowledge and undefined concepts of knowledge as a result of poorly structured thought processes (Hailikari, Katajavuori and Lindblom-Ylanne, 2008).  
Cowan (2008) perceives the process of identifying prior knowledge before introducing new information as essential for sustaining information in the pupil’s long-term memory to ensure that a concrete understanding is stored and can be recalled with clarity. In order to do this, pupils must temporarily store information in their working memory which determines whether the knowledge can be further developed into a long-term memory or discarded as a short-term memory. In this instance, the facilitator provides the required information to further build and expand upon the pupil’s current understanding that is withheld in the working memory (Cowan, 2008). The opportunities presented by teachers to progress pupil’s learning should be subject to the individual pupil’s current understanding and should accommodate their personal learning needs to provide a unified learning experience which values each individual’s progress towards the Four Purposes of the curriculum (Donaldson, 2015). This claim is further supported by Lindblom-Ylänne, Parpala and Postareff (2018) who suggest that pupils can fail to make meaningful connections between prior and new knowledge if the learning is not delivered effectively, which can negatively impact critical thinking skills and result in a lack of self-regulation skills. Planning of enhanced learning opportunities that stimulate, challenge and promote purpose and interest in learners can assist in developing knowledge and information in the long-term memory. Therefore teachers should aim to plan learning experiences that encapsulate prior learning as the core foundation of next teaching practices by planning for collaborative, elaborative and revision learning strategies to further enhance the learning contexts and development (Strehlke, Wegner and Minnaert, 2013).
It is suggested by Wessels (2012) that teachers should use a variety of blended learning approaches such as visual representations, practical demonstrations, resources that are subject specific and pupil generated discussions to allow pupils to build upon their current understanding, thus establishing learned knowledge in the long-term memory. By providing learning experiences that can be interpreted by each individual learner through appropriate vocabulary, real life authentic contexts and examples, and opportunities to share and discuss ideas (Carrasco and Torres Irribarra, 2018), it increases the chances of effective progression in learning as learners are able to accommodate and assimilate prior and new information that is relatable to their own cognitive understanding that has been transferred to the long-term memory and can be recalled when needed (Wessels, 2012). 
Rosenshine (2010) further supports the role of the facilitator in the progression of pupil’s learning due to their guidance and support through the construction and development of new knowledge. Despite progression in learning being viewed as primarily child-led, it must be considered that pupils can only progress their learning through provision of new information, thus likely provided by the teacher as the More Knowledgeable Other (Fani and Ghaemi, 2011). The Great Teaching Toolkit (Coe et al. 2020) reiterate this idea as they support the role of the facilitator in guiding the learning using a Vygotskian scaffold approach to confirm the embedding of knowledge to secure understanding. Without the support and guidance of a More Knowledgeable other in this situation, pupils will likely experience difficulties making connections between secure and new information due to lack of clarity and confirmation, thus presenting difficulties to fill in the gaps of missing or incomplete fragments of information. Nevertheless, if pupils fail to secure the newly acquired information as a long-term memory, their progression in learning can be negatively impacted due to the pupil’s inability to engage in future content as a result of a lack of understanding of themes and concepts that were perceived to be understood (Ahmed, 2018). 
Reinforcement of learning will determine the success of progression in learning of learners through developing detail and context relating to the newly obtained information, building up definitions, examples and detail to form a fully formed understanding. This may be achieved through several lessons of building and developing concepts and ideas that built upon the pupils current understanding which can then be transferred into a schema in the long-term memory. This was evidenced in the authors succession of LLC lessons that built upon pupil’s understanding of the features and criteria of instructive writing.  Further support of this claim can be presented though Bruner’s Cognitivist Learning Theory which states that pupils acquire new knowledge by “organizing and categorising information using a coding system” (Bruner, 1964 cited in (Metsämuuronen and Räsänen, 2018). Bruner emphasised how prior knowledge provides the core foundation from which new knowledge can be constructed through an active learning process that involves pupil’s connecting, comparing, ordering and differentiating new information to produce conclusive links between what has been already learnt and what is being learnt (Metsämuuronen and Räsänen, 2018). This places responsibility on the teachers practice to provide opportunities for pupils to reinforce their learning by bringing the necessary information to the surface in preparation to expand and build upon. This was demonstrated during the professional experience plan assets that show how pupils learning was recapped at the beginning of each lesson through questioning and class discussions to allow for identification of understanding and securing of information from prior learning experiences. 

The philosophy of the Curriculum for Wales states that progression must be valued as a continuum rather than perceived milestone relating to age (Welsh Government, 2020a). Marzano (2005) supports this idea as he states the importance of teacher’s acknowledgement of each individual pupils learning needs and characteristics, and their duty to recognise that the establishment of new information will differ between each student. This also reflects the views of Bruner’s Constructivist Learning theory which advocated that learning was not subject to a child’s age, instead insisting learning progresses incrementally in relation to the pupil’s intellectual potency (Gatt, 2003). Therefore, it is suggested that teachers should allow for pupils to progress their own learning at a developmental pace suited to their learning needs. Teachers should acknowledge that each individual child will progress their learning at different rates and should not be perceived to achieve certain milestones purely due to their age and stage as suggested by Piaget’s Cognitive Stages of Development Model (Feldman, 2004). To overcome this implication Wiliam (2014) believes that Teachers should refrain from introducing new learning content until the identification of secure understanding is observed which could be identified through formative assessment techniques such as questioning and class quizzes to allow for pupils to engage in subject-specific interaction that demonstrates their understanding. By doing this Teachers can be assured that pupils withhold a core foundation of knowledge that is compact, thus reducing the risk of gaps in knowledge as the learning is progressed. 

Conclusion
To uphold the Values and Dispositions of the Professional Standards for Teaching and Leadership (2019) which value the Teacher as a professional learner who “commits to continuous engagement in career long development”, I will continue to develop my pedagogical knowledge and practice through first hand experiences within the classroom. This will enable me to reflect and refine my chosen aspects of practice such as my planning, AFL strategies and differentiation ensure I am providing the appropriate learning opportunities for pupils to progress their learning. Through continuous reflection of my professional practice I will present ongoing opportunities to review, refine and develop my practice to promote the “Rights of the Learner” (Professional Standards for Teaching and Leadership, 2019)., thus evidencing my commitment towards becoming a transformative practitioner who consciously adapts their practice to meet the learning needs of pupils. 
Next teaching steps will be to commit to fostering opportunities for pupils to develop and share ideas, build a sustained body of knowledge and ask questions to progress their learning. This will be achieved through class discussion at the beginning of lessons which will enable learners to explore their thoughts and opinions, consider the views of others and conclude their own understandings through establishing connections which can assist in activating their prior learning. By promoting a positive learning environment that values each pupils as a partner in learning, each pupil can contribute to their peers progression in learning through shared experiences and knowledge, thus fostering opportunities for the development of the Four Purposes for Learners. 
Wider reading of literature has reiterated the importance of securing prior learning before introducing new information to allow for developments in learning to occur incrementally and tangentially (Professional Standards for Teaching and Leadership 2019). Progression in learning should be perceived as an on-going process that relies upon pupils prior understanding to provide a core foundation for which further understanding can be built. Consideration and acknowledgment of each individual learners needs and pace of development will remain a paramount priority when planning for future lessons and I will commit to ensuring that I provide content that is differentiated appropriately to provide the necessary learning content for further understanding to be developed. 
Acknowledging the differences in pupils learning attainment is fundamental if successful and effective progression in learning opportunities are to prosper. Therefore, I will continue to establish pupil understanding by using AFL techniques that will identify any concerns regarding particular learning, thus allowing intervention that can support that pupil’s learning needs prior to introducing new information. Furthermore, I will use my observations of AFL to plan accordingly, ensuring my planning upholds central focus of areas of uncertainty of pupils which further supported by the QTS descriptor of Progression in Learning (Professional Standards for Teaching and Leadership, 2019). 
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