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 In an expanding, multicultural society, multiculturalism is often confused with multilingualism. One reason for this misconception is that when multilingualism in children is discussed, the child is the expert and in a bilingual education the instruction or teaching is in two languages (Issa and Hatt, 2013). Bilingualism is not as simple as having the ownership of two languages. Bilingualism and multilingualism can be distinguished on an individual level and on a social level, societal bilingualism (Baker, 2011). For the purpose of this paper bilingual shall be referred to as multilingual. Multilingual people are defined as:
Those who can understand and/or produce two or more languages in oral, manual  or written form with at least a basic function of use or proficiency regardless of the age at which the language was learnt (International Expert Panel on Multilingual Childrens Speech, 2012, p.1; adapted from Grech and McLeod, 2012, p.121).
Baker (2011) suggests that infants can discriminate between two languages from a very early age and can recognise familiar voices even at the foetal stage. In utero a Mothers voice becomes the most familiar. Vygotsky (in Issa and Hatt, 2013) believed that language was produced as a result of a series of cultural experiences and that with guided learning and facilitation these experiences could be utilised to extend children's thinking before they start nursery. The implication here with regards multilingualism, is that a child at the start of sequential bilingualism will retain thought process’s in their first language. Piaget would suggest that a childs competence of egocentrism in the preoperational stage at age 2-7 years old, can allow a child to absorb information, knowledge or language around them ( Heo et al, 2011).
It has been said that there are different aspects of the brain which process language for sequential and simultaneous language acquisition ( Ojeman and Whittiker, 1978 in Marian, 2018, p. 13). That is, a child acquiring two languages from birth being simultaneous bilingualism and a second language being learnt at an older age as sequential bilingualism. However, Marian (2018) suggests that there is not one area of the brain which works alone in processing language, rather a network of areas which work together. This train of thought now offers more insight than that put forward by Issa and Hatt, (2013) who suggested that there were two hypotheses on storage and retrieval of communication systems for bilinguals in the 1960’s. One being that the brain of a bilingual had two storage systems with a channel of communication linking the two systems through a translation process. The other being a shared memory storage with two different language input channels and two separate output channels. 
There are many influences which affect language acquisition in children. In a multi-cultural environment such as a large city where a diverse amount of language is experienced, there is a large community influence. A child may be exposed to different languages from family, pre-school, extended family and mass media (Baker,2011). Bronfenbrenner's ecological systems theory demonstrates the interplay of influences on a child, starting with the microsystem of the immediate family and externally drawing upon influences from social and culture values from society in the macrosystem (Miller and Hevey, 2012). Alternatively, Chomsky’s work on linguistics in the 1950’s led him to believe that language is a capacity which is innate to human beings and therefore we should not be looking at societal influence's, but inside the brain. The belief that linguistics are innate (nativism) and should be looked at in the brain (internalism), are the two characteristics of Chomsky’s naturalistic approach to language.
There has previously been a view that when more than one language has been learnt either through natural exposure or through education that there have been consequences and that these consequences have been potentially damaging. ( Barac and Bialystok, 2011). Data from the Millennium Cohort Study found from a study of 19,000 British children, that those who spoke more than one language at home were delayed compared to monolingual children at the ages of three, four and five. However, they improved dramatically after age five, to surpass monolingual children academically (Bennet, 2017). Amongst the benefits of multilingualism Bialystok (2011) suggests that multilingual speakers have advanced executive functions, not just in childhood but into early adulthood and then later into old age. Controlled by the frontal lobe area of the brain, executive function enables a person to manage time, pay attention, switch focus, plan and organise, remember details, avoid saying or doing the wrong thing and do things based on experience (Bhandari, 2017). In a world full of fact gathering (convergent knowledge) (Parker- Rees and Leeson, 2015), the divergent thinker is more sought after in the workplace. The needs of employers and the workplace have been highlighted in The Donaldson Report (2015) by recognising that these needs are vital for a steady and successful move into employment for young people. Skills such as critical thinking, creativity and problem solving are seen by Donaldson as crucial for globalisation and technological innovation. The ability to be a divergent thinker leads to more successful, creative problem solving whether in the context of problem finding, solution finding or in solution implementation (Basadur, Basadur and Beuk, 2014). Guildford and Hoepfner (1971, quoted in Basadur and Beuk, 2016, p. 1) describe divergent thinking as, “the generation of a variety of ideas based on given information and is the precursor to deciding on the best idea”. Baker (2011) summarises that from international and cross-cultural research carried out by Kharkhuran, (2008, 2010) and Ricciardelli, (1992) comparing bilinguals and monolinguals on a variety of measures of divergent thinking that the findings largely suggest that bilinguals are superior to monolinguals in divergent thinking.  The Nuffield Foundation Languages Inquiry (2000) Languages: The Next Generation, talks about the importance of communication on a global level. English has previously been the international language of science, law, banking and technology however, when the majority of the worlds people speak more than one language (McLeod et al, 2015) capabilities in other languages are crucially important for a flourishing UK (McDonald and Boyd, 2000).
Bakers interest in Bilingualism leads him to societal bilingualism and the term diglossia. Diglossia is the use of two languages within a society, whether it be one language in the home and community and another within education, or two communities living side by side using different languages. There may be a majority language and a minority language within a country whereby different languages are used for different purposes (Baker, 2011, p 67). Baker also suggests that it is believed in Wales that allowing separate function for Welsh language will relegate the language to a low status and subordinate uses only. Jones (1993, quoted in Kandler, Unger and Steel, 2010) states that, in the last fifty years monolingual Welsh speakers have declined to almost extinction. In 1981 there were 0.8% Welsh monolinguals recorded in the official census and there has been a programme of Welsh language revitalisation since the 1970’s to create a stable bilingual society. In creating a multilingual Wales there is a statutory requirement for a Curriculum Cymreig which is an essential part of the curriculum and ethos for all schools. Developing the Curriculum Cymreig 2003 states that:
      
 A Curriculum Cymreig helps students to understand the distinctive quality of living and learning in Wales, to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country. It helps to foster in pupils an understanding of an outward looking and international Wales, promoting global citizenship and concern for sustainable development. (Welsh Assembly Government, 2003).

Linguistically, the Curriculum Cymrieg recognises that there is a diverse population in Wales and that all in education must have access to the Welsh language regardless of fluency. Pupils at all levels should be encouraged to become aware of the Welsh language and its place with English and foreign languages (WAG,2003). More recently, the Welsh Government has proposed that through promotion and facilitation of the use of the Welsh language there will be one million Welsh speakers in Wales by 2050 and that Welsh language be an integral part of everyday language in all aspects (Welsh Government 2017). However, according to Shadow Welsh language Minister Suzy Davies, the government have ‘no idea’ how to reach this target. Having recently dropped its Welsh Language Bill and the number of teachers in training able to teach in Welsh at its lowest point in a decade, Davies inquires as to what the Governments success strategy will be in order to achieve one million Welsh speakers by 2050. Sian Gwenllian Plaid Cymru’s Shadow Minister for Education and Welsh argues that the loss of the Welsh language bill is a good thing and that now the Government can investigate the possibility of a Welsh Education Act (Nation:Cymru, 2019).
For Early Years Welsh language development, the National Centre for Learning Welsh have asked Early Years Wales, formerly Wales PPA, to support them in piloting their Welsh language assessment tool, ‘Gwiriwr’. This is an online tool which will help support all childcare, early years and play work professionals in identifying their level of competency in Welsh (Early Years Wales, 2018). The Foundation Phase Framework also supports the Welsh Governments Curriculum Cymreig by the implementation and facilitation for children to be able to speak, read and write, mark make to the best of their ability and to use relevant Welsh resources in a cross curricular environment both indoors and outdoors whilst building on previous knowledge and experiences (WG, 2015).
[bookmark: _GoBack]When supporting a child in the early years with Welsh as an additional Language (WAL), English as an additional language (EAL) or any child with a minority additional language, maintaining effective links with the childs home and learning as much as possible about the child’s likes and dislikes can help enable a multilingual child to transition smoothly. Maslow (1908-1970) suggests that if all a childs basic and psychological needs are met such as warmth, comfort, food, well-being and love, they will then reach the pinnacle of self-actualisation and fulfil their potential (Oved, 2017). When engaged with a child with EAL/WAL, scaffolding can be used to aid their learning through interactions, responses, sharing gaze, modelling of sounds, repetition of words and short phrases (Smidt, 2016) Encouraging speech in both languages at home and in the setting allows the child to become fluent in both, without feeling that one language is more important than the other. As demonstrated in the accompanying activity for this supporting paper, sharing songs and books, poems, stories and games in both languages can encourage bilingualism in all children and will give a sense of inclusion and welcome (Payne, 2017). The act of switching between two languages provides the bilingual brain with a certain amount of flexibility which translates well into the classroom (McWatt, 2013). Practitioners should promote a positive attitude to language choices and if practitioners are multilingual, they should use their language other than just for translation and encourage parents to attend multilingual or language programmes after school hours (Rodriguez,2015).                                                                                                                                                                                                                                                                                                                                                                                               
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