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Use of Generative AI in Assessment  
 
	RESEARCH  
	For this assessment, you can use Generative AI to support you in research and data analysis. 
	Yes X
No   ​☐​ 

	STRUCTURE  
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.  
	Yes  ​X
No   ​☐​ 

	PROOFREADING  
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including getting suggestions to rephrase your work.  
	Yes  ​X
No   ​☐​ 

	WRITING  
	For this assessment, you can use Generative AI to create text for submission.  
	Yes  ​☐​ 
No   X 

	CREATIVE  
	For this assessment, you can use Generative AI to create creative materials, such as images.  
	Yes  ​☐​ 
No   ​X

	PROGRAMING  
	For this assessment, you can use Generative AI to create and check code.  
	Yes  ​☐​ 
No   ​X

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ​☐​ 
No   ​X 










AI Acknowledgement   
I confirm that I have not used any AI tools in the research and creation of this assignment.  
I confirm that I have not presented any AI generated materials as my own work.  
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence. 
 

Learning Support Report 
Part 1

Understanding regulatory and legal requirements is crucial when accommodating Additional Learning Needs (ALN) in the post-16 classroom. The successful adherence to these requirements helps provide an inclusive learning environment (Frederickson and Cline, 2015). Educators must ensure their classrooms enable all learners, regardless of specific needs, to access effective learning. This assignment will examine relevant policies and legislation that support this and will link to appropriate professional standards throughout. Further linking to the specific institutional practices of University of Wales Trinity Saint David (UWTSD) will provide additional perspective.
A key piece of legal legislation regarding ALN and inclusivity is The Equality Act 2010 which highlights nine characteristics including disability, sex and religion that are legally protected from discrimination (Equality and Human Rights Commission, 2018). In education, it is required that reasonable adjustments are made to ensure learners can still access appropriate education (Knowles, 2018). Examples include recorded lectures, additional assessment time, additional resting breaks, assistive technology, alternative assessments, attendance flexibility and accessible facilities (Disability Rights UK, 2025).
Further legislation includes the Wellbeing of Future Generations Act 2015, the first of its kind in the world, which is “concerned with improving the social, economic, environmental and cultural well-being of Wales” (Corbyn, 2018, p.1). This is key to educational practices because it recognises the need to ensure learning environments are inclusive and structured for learners to achieve their potential irrelevant of individual circumstances (Corbyn, 2018, p.2). The Welsh Government (2021) also introduced The Additional Learning Needs Code for Wales 2021 under The Additional Learning Needs and Education Tribunal (Wales) Act 2018 to provide guidance for implementing measures that meet ALN, with a focus on prioritising learner perspectives. This values the individual as a key part of the decision-making process which complements the professional standards of creating inclusive learning environments, collaborative working and supporting students to identify and implement individual needs (Educators Wales, n.d).
Educators must acknowledge their responsibility to ensure inclusive learning environments. A proactive approach is crucial to anticipate learner needs where possible (Purdy et al. 2023) and create inclusive classrooms as standard. As discussed by Meir (2018), there has been ongoing concern that educators in further and higher education respond to ALN through a sense of duty rather than a real commitment to support inclusivity. 
At an institutional level, UWTSD policies outline that inclusivity is key. The university mission, as stated in the Strategic Plan 2025 - 2030 promotes collaboration (UWTSD, n.d.a) through a commitment to equip staff and learners with tools and resources to thrive in all learning environments. This commitment to remove barriers by promoting people, sufficient digital and physical learning environments and a commitment to sustainability (UWTSD, n.d.a) aligns with the professional standard to “build positive and collaborative relationships” (Educators Wales, n.d.).
UWTSD also has a Strategic Equality Plan 2024 – 2028 (UWTSD, n.d.b), created through collaboration between learners, staff and other stakeholders to provide further guidance for equality and diversity. Key aspects include ongoing commitment to support training in areas such as challenging unconscious bias and a proactive approach to the creation of a welcoming environment (UWTSD, n.d.b).
In practice, UWTSD have a Disability Support Team who provide a range of tailored support for ALN. The university has a Support Needs Enquiry Form which is triaged to match the individual to an appropriate team member, who will then make contact (UWTSD, n.d.c). Working closely with the Disability Support Team is the UWTSD Wellbeing Service who provide tailored support for mental health or wellbeing needs. They have a similar form (Support Request Form) which also triggers a triage system (UWTSD, n.d.d). Whilst these teams rely upon students accessing the support, there is an additional measure in the confidential Cause for Concern form where staff, visitors or students can raise concern regarding somebody else. This form is also triaged by the Wellbeing team who contact the student or escalate higher if applicable (UWTSD, n.d.e).
Other services to assist with ALN include Study Skills for academic help with elements such as referencing or essay writing, and social and communication support for difficulties in areas such as entering crowded places or navigating social norms (UWTSD, n.d.f). Support ranges from one-to-one appointments to asynchronous modules, with the aim of accommodating individual needs and preferences. 
Frederickson and Cline (2015) explain everybody has a fundamental right to education, and an inclusive classroom will ensure the successful integration of students with ALN so they can learn alongside their peers. Other research also suggests it is more effective to integrate than segregate learners with ALN to increase supported learning and inclusivity (Duggan et al. 2023; Conn and Davis, 2023; Barden and Caleb, 2019). A demonstrated effort to promote this style of learning aligns with the professional standards to “value and promote diversity, equality of opportunity and inclusion” and to “demonstrate commitment to learners, their learning, safety and well-being” (Educators Wales, n.d). 
As highlighted by Jones (2023) often the available guidance is tailored more to compulsory than post compulsory education which presents challenges for learners, particularly those with more complex ALN to access further education at all. Prominent concerns include difficulties transitioning to post compulsory learning environments due to a lack of support facilities, highlighting the pertinent need for specific guidance to enable continued access to education (ColegauCymru, n.d.). As demonstrated in the professional standards framework it is key to ensure diversity and opportunity by promoting access to education and demonstrating an active commitment to creating learning environments that are welcoming and safe (Educators Wales, n.d.). In UWTSD specifically there are policies to support this such as the Lecture Recording Policy (Erickson, 2021) which enables access to content outside of lessons. This is one example of how ALN students can be helped to transition into post-16 learning, but arguably further and more specific guidance is needed at both institutional and national levels (Edwards, 2025). 
In conclusion, adopting and maintaining inclusive practices within the post-16 learning environment requires clear adherence to legislation and policies at institutional and national levels. This assignment has discussed relevant legal frameworks and policies available to support educators to ensure an inclusive classroom environment. As outlined, it is crucial to promote integration wherever possible and honour the requirements of professional standards to achieve this. Linking findings to a specific institute (UWTSD) has helped to demonstrate how this can be achieved in practice. This assignment has also highlighted the need for further specific guidance and support in post compulsory education, as it has identified that most literature is tailored more to the compulsory education sector. Satisfying this need would help in the ongoing aim to ensure inclusivity for all learners, including those with ALN.

Part 2 

I am a Lecturer at UWTSD, teaching Level 4 to Level 6 students in Wales on the BA programmes within the Hospitality and Tourism portfolio. I will provide support statements for Iwan, Megan and Alys. The statements will demonstrate knowledge of relevant policies and procedures in UWTSD, professional standards and wider legislation where applicable, highlighting my commitment to supporting student access to inclusive learning environments. Further justification is that I have previously supported students in similar scenarios, and this awareness of how these specific factors can challenge students is something that I have been exposed to in my current employment. 

Iwan
Iwan’s finances are causing him significant concern regarding his studies which could have a detrimental effect on his engagement (OfS, 2025). Iwan is from a deprived area and the first from his family to study higher education. These factors often demonstrate a lack of familial emotional support needed to thrive academically (Roksa and Kinsley, 2019) raising wellbeing concerns as well.
Iwan could increase hours at his part time job but is concerned this could have a negative impact on his studies. I question if Iwan will have sufficient time for independent study and whether this increased non-academic workload may impact on attendance. It is crucial that correct support is in place to lessen the risk of disengagement (Reid, Jessop and Miles, 2020).
It is advised that Iwan contact UWTSD Student Support via the Support Request Form (UWTSD, n.d.g) so an advisor can offer tailored support. It is also important to provide Iwan with financial support information. At UWTSD there are bursaries including the Placement Bursary enabling up to £250 of support for placement associated costs (UWTSD, n.d.h) and the Digital Connectivity Bursary which can help with the purchase of a device (UWTSD, n.d.h). It is advised that Iwan contact the Financial Support team (available via email) to ensure knowledge, access and support for other financial assistance including the Student Financial Support Fund (UWTSD, n.d.h) and budgeting help.
As Iwan’s lecturer I will employ strategies to encourage engagement including one-to-one sessions and signposting to academic support including Study Skills and Info Skills (UWTSD, n.d.i). I will seek Iwan’s consent to monitor progress with wider UWTSD support teams so I can assist in the continuation of appropriate support. This will ensure I am aligned with professional standards such as collaborative working and incorporating practices that meet the needs of individual learners (Educators Wales, n.d). I will also encourage peer support, which may be beneficial to reduce the isolation Iwan could have as a first-generation university student. I will incorporate icebreaker techniques and group working to prompt social engagement. The anticipated outcome is an increased access to additional support due to peer bonding (Smith and McLellan, 2023).
In line with the UWTSD Mitigating Circumstances Policy (Erickson and Gough, 2026) I will discuss extenuating circumstances and interruption of studies with Iwan so he is aware he could apply to pause his studies if desired. These measures could enable Iwan to return to his studies when he feels it is more appropriate. However, it is important to highlight that these measures could impact on Student Finance so careful consideration is crucial.
A clear and open channel of communication will help Iwan feel equipped to access suitable support. Encouraging Iwan to continue communicating will help ensure his progress can be monitored and will allow required changes to be implemented without unnecessary delay. This will mitigate risks in relation to Iwan’s financial and academic needs, which is crucial as he works through the programme.
Megan
Megan is a prospective student that requires an inclusive learning environment adapted for her anxiety and potential dyslexia. Megan could have trouble during lecture presentations and whilst attending placement, so whilst she does not have a diagnosis, her needs must still be recognised.
Megan’s circumstances could impact on her verbal participation and completion of group work (Archbell and Coplan, 2021) and she should be signposted to the Disability Support team for specialist advice and access to diagnosis for Specific Learning Difference if she wishes to (UWTSD, n.d.c). Elements including financial support through Disabled Students’ Allowance could also be explored.
Megan is advised to contact the Wellbeing team, via the Support Request Form (UWTSD, n.d.g) for triage to an appropriate team member who can provide mental health and wellbeing support. Matching Megan to the best representative will be key to ensure comfortability.  
Megan’s concentration concerns could result in knowledge lapses, and slower progression rates (Edwards, 2025). Megan may have trouble reading, writing and in assessment preparation which could impact academically and increase anxiety (Brunswick and Bargary, 2022). The UWTSD Mitigating Circumstances Policy (Erickson and Gough, 2026) outlines extended deadlines to assist with ensuring appropriate assessment for students with ALN. As a formal diagnosis may be required, other options should be explored including extenuating circumstances, perhaps supported by the Wellbeing Team or the Programme Manager if appropriate. 
As Megan’s lecturer I will utilise the UWTSD Support for Study Policy and Procedure (Plantinga, 2023) to ensure academic engagement and wider university life engagement needs are addressed appropriately. This guidance will provide specific action points, including where I can support Megan and where other university teams would be more beneficial.
The Equality Act 2010 (legislation.gov.uk) outlines that even without formal diagnosis, it is still required to make reasonable adjustments for learners with ALN. I will ensure that there are alternative participation measures such as anonymous digital tools to encourage non-verbal participation. This may increase confidence and prompt verbal contributions. For group working, Megan will likely feel more comfortable in lower numbers so, where possible I will aim for pair working or smaller group settings. 
Megan’s ability to engage with classroom materials could be reduced. I will upload resources to Moodle ahead of scheduled classes so Megan can familiarise herself with upcoming content. This aligns with the UWTSD Support for Study Policy and Procedure (Plantinga, 2023) and professional standards that address supporting individual needs and utilising technology to support engagement (Educators Wales, n.d). The UWTSD Lecture Recording Policy (Erickson, 2021) will also be utilised to ensure Megan can access recordings independently, providing further engagement opportunities.
To support Megan, it is important to maintain clear and consistent communication. Ensuring I regularly check in with Megan to identify potential changes and determine suitability of current support will help to maintain Megan’s engagement. This will mitigate associated risks regarding her ALN. It is crucial to ensure this is in place early on in her study journey to maximise success (Barden and Caleb, 2019).
Alys
Alys’ pregnancy requires physical, emotional and academic support as Alys could encounter challenges that impact on her engagement. The support of the UWTSD Student Pregnancy, Maternity, Paternity and Adoption Leave Policy (n.d.j) will assist with ensuring Alys has appropriate support to continue with her studies during and after pregnancy. As outlined in the policy, Alys will need to meet with a suitable staff member to compile a written support plan. This is usually the Programme Manager, and as Alys’ lecturer I can facilitate this. 
The increased likelihood that Alys may experience attendance issues demonstrates the importance of accessible learning resources such as recorded lectures (Erickson, 2021), advance access to presentations and reasonable adjustments in line with protected characteristics outlined in The Equality Act 2010 (Equality and Human Rights Commission, 2018) and the UWTSD Mitigating Circumstances Policy (Erickson and Gough, 2026). A clear alignment with the professional standard of ensuring individual learner needs are met (Educators Wales, n.d) will be crucial.
In-person placements require careful navigation also. In line with the UWTSD Student Pregnancy, Maternity, Paternity and Adoption Leave Policy (n.d.j) a risk assessment will need to be completed, with a further onsite risk assessment potentially required. Students are not usually permitted to participate in placements after seven months of pregnancy or for two weeks after birth which could necessitate an application for extenuating circumstances or interruption of studies. Support with this is available via the Wellbeing Team, a support measure that Alys is advised to access through the Support Request Form (UWTSD, n.d.g). The team will be able to assist Alys with completing applications and will also be able to introduce other measures including mental health support that may be required during this time of immense change.
As Alys’ lecturer I will encourage consistent communication, so Alys feels supported. I will discuss and implement a tailored support plan and arrange to meet with Alys at regular intervals to evaluate progress. I will maintain contemporary knowledge of relevant policies outlined in this support statement to ensure my advice is appropriate and to align with the professional standards of ensuring strategic leadership and acting on relevant policies (Educators Wales, n.d). 
Whilst Alys’ pregnancy could impact on her ability to engage with the programme, the appropriate support from me as her lecturer and the wider institutional teams at UWTSD will help to enable Alys to continue engaging with her studies during her pregnancy and afterwards as requested. Regular check ins with Alys are fundamental to success as pregnancy is not only a significant life change but can also present differing needs at differing times (Manze, Watnick and Freudenberg, 2023). This proactive approach will help to ensure that Alys is supported appropriately and will help to ensure that the risks associated with pregnancy are suitably mitigated. 
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