Using the knowledge gained from the decimation of various issues, choose two that you believe are most likely to impact upon your professional practice in the future. Exercise initiative and personal responsibility to access your strengths and weaknesses relative to the two chosen and identify opportunities for your personal and professional development following completion of the PCET programme.

[bookmark: _Hlk41071621][bookmark: _Hlk41078362]This assignment will look at issues within the contemporary Post Compulsory Education and Training sector (PCET). The author discusses the most prominent and pertinent issues and will provide an action plan that identifies the areas for development for the future of the author.
To do this the author provided a presentation to her peers investigating contemporary issues that impact on the PCET sector in the Youth and Community Work (YCW) undergraduate degree. 
The author considered four separate issues that were observed whilst on placement at the University of Wales Trinity Saint David (UWTSD) and presented them to her peers. The four issues presented, discussed and investigated with peers were the reduction in universities offering the YCW degree; the home and study balance of older students; entry-level attainment; and the challenge of teaching a vocational or practical job within a classroom.
Following the presentation, six questions were asked of peers to gain an understanding across the PCET programme. These questions were: do you think that, in your experience as a PCET trainee lecturer, there are concerns regarding students home and study balance across the board, could they be degree specific?; Has the previous attainment of students impacted their ability to learn in the classroom, although attainment within the degree programme; have you seen a decrease in the number of students on your chosen degree programme? What were the reasons for this?; Throughout the PCET programme we have discussed different pedagogy’s, learning styles and how to best educate everyone taking the individual into account. Does this mean an issue for you considering your subject matter?; Is it a challenge to teach a practical job in a classroom? And finally considering the last questions and, considering the current situation and the need to move on to online teaching and assessment how has this impacted on your ability to teach? What has given you new opportunities and what are the considerations when moving on to an online way of teaching?
The author received feedback from eight peers who are currently studying on the PCET programme.
Through the feedback it was clear that the four original issues that have been identified by the author, could be reduced into two. These two are the YCW degree programme and its students and pedagogy’s and the teaching styles that fit within them, considering most recently online learning. These two issues are relevant to the author as the preferred professional development is to become a lecturer on a YCW degree programme.
Feedback indicated that peers commented on issues around attendance, attainment and the study/homelife balance of students. Many mentioned specifically that, as mature students themselves they found it difficult to balance their children, work and studying the PCET programme, as well as identifying that students they were teaching had the same issues. One peer who provided feedback commented that they were unable to attend a whole module as a result of their work commitments and that they had witnessed the same concerns and issues with those on the course he was specifically teaching.
Whilst on placement the author noted the number of mature students to significantly outweigh the number of ‘typical’ students. Although there is no definition for a mature student Hubble and Bolton (2020 p.3) in their paper to the House of Commons in their 2020 ‘Mature Higher Education Students in England’ report states that the term is “usually used to refer to older students, particularly students over 21 at the start”. Hubble and Bolton go on to explain that mature students tend, in the main, to apply for and take part in vocational and practical undergraduate degrees. 
Some of the issues the author has noted, supported by peer feedback, is that students who have more responsibilities at home have found it more challenging to meet deadlines or attend all lectures.
Hubble and Bolton (2020 p. 13) claim that mature undergrad students are less likely to complete the course, to graduate with a higher class of degree, to enter education with A-levels, GCSEs or BTEC’s and that mature students are more likely to already be working in a highly skilled employment area. These points have been observed whilst the author has been on placement. Several students have dropped out of each year of the undergraduate degree. Several students have lower confidence in their ability and are therefore not achieving the higher grades possible and many are still working full-time was trying to fit in full-time education at the same time.
Hubble Bolton (2020 p. 16) claim that there is a drop-off in the number of mature students studying at undergraduate level. They attributed this to several things including the cost of studying, the removal of grants and bursaries and the responsibilities students have at home on top of what would be the studying responsibilities.
In a degree program in which there is a response ability to go on placement, the author has noticed that this has compounded those issues.
Crispin (2019) Claims that there is little known about to how mature students, and ones with children, can balance the demands of parenthood and home responsibilities with studying responsibilities. Crispin (2019) claims that mature students spend significantly less time on their studies than those who are younger as they spend that time predominantly in the family home or at paid employment.
Lowe and Gayle (2007 p.233-4) conducted a study in which they looked at the impact of the work and study life of students. They identify that having a family, working, and studying as having both positive and negative consequences. This is supported by the authors peers in their feedback, that a student’s ability to manage an undergraduate degree and balance their work, homelife and study to be a personal one. 
Laboratory 
Although there is nothing the author can specifically do to reduce the level of responsibility a student has at home, or at work she is able to support the student in a pastoral manner. The author has a positive and good approach to support students and is one of her strengths. The author believes there is a role for the PCET educator supporting students who have other responsibilities through their undergraduate program. It is the opinion of the author that this could be through one-to-one tutorials, catch-up sessions for missed lectures, recording lectures and posting them online and to be aware of other support mechanisms available to students outside of the responsibility of the lecturer. There are some areas gaps in the knowledge of the author in these areas.
The second issue that came out of the presentation and subsequent feedback was the use of different teaching styles and methods and the pedagogy’s associated with them. When considering the different forms of teaching, the overall views of peers was that face to face teaching was more beneficial to students no matter the subject area, but that there may be some undergraduate degrees which required it more than others.
The YCW undergraduate programme involves a large fieldwork and practical learning as well as the theoretical components. The Education Training Standards Wales (ETS 2019 p.7) states that fieldwork is a vital component of the YCW undergraduate degree ‘A wide range of placements continue to be used across a spectrum of work with young people.’
Although there are elements of the undergraduate degree that are practical (cognitivist or constructivist approach) this must be underpinned by sound theoretical knowledge. As such there are elements of the programme which are behaviourist in their approach, such as safeguarding.  It is the authors preference to teach in a cognitivist or constructivist manner.
These three main learning theories, derived from psychological schools, are generally used to describe the way in which topics are taught or learnt, according to Aubry and Kelly (2019) ‘psychological schools of thought which are of relevance to education and learning theory’
Behaviourism is explicit, there is a right or wrong answer to a question, or a specific process in which guidelines or rules need to be followed. Any other approach would be wrong. Rogers (2007 p.89) rationalises that behaviourists ‘assume knowledge is truth independent of both teacher and learner, that it is the same for all learners’. Within the YCW undergraduate programme this would include safeguarding and risk assessment processes. However other aspects of YCW are far more nuanced than predetermined, which makes constructivist and cognitivist teaching are more appropriate. 
Constructivism is concerned with building upon prior knowledge and previous experiences. Aubry and Kelly (2019 p. 128) state that constructivism ‘stresses the significance of students constructing their knowledge and understanding by being interactively involved in the learning process’. This enables students to explore their practice and discuss the theory which underpins their learning. It also affords the learner the ability to learn from their peers and how other students, or the lecturers themselves, might have managed a specific situation. We all learn from each other.
Considering the final learning theory, cognitivism, Aubry and Kelly state that it concentrated its focus on the learner as an individual, and that, as a result lectures should be delivered in a way in which meets the needs of individual students. Aubry and Kelly (2019 p. 128) say that cognitivism is a ‘theoretical position which stresses that thinking and understanding are fundamental to the learning process’. This means that for the student to learn they must be able to input and direct their learning themselves. However, this is challenging for lecturers and students alike.
The author has recognised, as part of placement, that students have found it difficult and challenging when behaviourist teaching strategies have been used, such as chalk and talk, and have preferred lectures when there is the opportunity to discuss practical and personal experiences on the topic.
This could be in opposition to the way in which teaching is moving into the digital age.
The Welsh government, in 2019, published “Digital 2030: A strategic framework for post-16 digital learning in Wales”. Within it they describe the want for those within further education in Wales to be more converse in digital use and learning to enable the students to enter the digital age. Digital 2030 (2019) was published in recognition of the UK Government’s Further Education Learning Technology Action Group. (2019 p.9). The purpose of this group was to consider the use of emergent technologies within PCET and, how this could be improved. Digital 2030 describes post-16, or PCET, as those in further and higher education, those taking part in workplace learning and those who are adult learners so includes universities, colleges, community-based and workplace learning.
The need for digital teaching has been accelerated in recent times due to the Coronavirus pandemic. According to the National Institute for Health and Care Excellence (NICE 2020) the coronavirus is a new flu-like virus which affects the respiratory system and can lead to death. As a result of the threat of coronavirus in March 2020 all universities moved onto an online learning only. Wales Online commented that an email sent to students at the University of Wales Trinity Saint David said, ‘The University has asked Institutes to move to online delivery of programmes and assessment where possible from Monday 23 March’ (Online, 2020).
This resulted in students and lecturers having to equip themselves quickly and in a reactive way, so that they can meet the needs of assessments and the needs of students, respectively.
However, this does not meet the need for YCW students to fulfil their placement and practical of preferred ways of learning. On the 20th May 2020 Kirsty Williams, Education Minister for Wales, explained the publishing of a “resilience plan” (Williams 2020) for PCET education in wales which considers vocational and placement-based programmes. Williams (2020) said 
“closed to face-to-face learning on March 20… universities have moved to delivering online lectures, tutorials and reviews… Importantly, the plan also identifies the learners for whom the coronavirus is likely to cause most restriction… vocational learners who need to access colleges or workplaces to complete their courses.”
Whereas the author can adapt to many forms of teaching there is a lack of knowledge and experience in teaching online. The author is confident in teaching face to face but needs to adapt to online teaching.
When considering these issues in PCET, as identified above, the author needs to address her continual personal development with regards to these issues and discuss her further developmental needs.
Action Plan:
	Areas for development
	Rationale
	Strategy
	Timeframe

	Increase awareness of pastoral support on offer to students
	Enhance knowledge on support on offer from student union, student services and other providers in the area so that I can signpost students appropriately
	Meet with student support, mentor, and research other relevant support services.
	Mentor Meeting – June 2020
Student Support – November 2020
Other support – August 2020

	Become more converse in digital learning options
	To provide a wider range of learning experiences to students for online learning
	Contact Tom Cox (UWTSD) for support
Arrange to observe Tom Cox in lectures
Continue to learn to use Teams, Zoom and other online learning platforms
	Feb 2020

Semester one 2020
March 2020 and ongoing


	Complete MA
	Enhance knowledge and understanding of subject matter and expand knowledge in other areas.
	Research and apply for appropriate MA programme 
	Enrol September 2020, complete 2022
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a)
Hi Katie,  
 
First Off, loved the presentation and voice over! Well done! You sounded so calm and so confident  
Answers:  
Question 1. In all honesty I personally feel that this issue and concern with balance is down to the individual as opposed to the discipline. For example, I was surprised to learn the mature students don’t achieve as high results, as when I was teaching the level 4 skills class that were mainly mature students, international and working lots of hours too – it was the most engaged class I taught, eager, willing, vocal. The level 6 class made up of a majority of younger students were a real task to engage. It was never highlighted to me that a discipline might affect work/life balance in my PCET experience, however I have spoken to student nurses that have found the balance difficult to achieve.  
I haven’t answered Q2 hun as I don’t really know. It is down to me, not the question! 
 
Question 3..Honestly yes, but for level 6 students. I am unsure of the reason, however as the semester went on far less students attended. This might have been to do with Covid. The class was a mix of international and mainly younger students, not that I saw the mature students return much either. For the level 4 skills class there was full attendance. I loved teaching these guts and they appeared to love learning. Maybe it was down to it being their first tear so the novelty of study was still present. When I was involved with a class last year, was an I.T session, it was a really boring class, totally passive learning and I don’t think they all came back after break, let alone the following week! I think the teacher heavily influences student retention  
Question 4. Not really. I think teaching business and the different skills associated allows you to be flexible and creative with how you deliver what you teach. I don’t feel comfortable with a lot of chalk and talk, I find it tedious on times and that’s why I try and incorporate something different within my lessons. Being taught about the differing pedagogies has helped me to consider student learning styles and I’ve been able to adapt how I teach for certain classes, based on seeing how they best learn. If I was teaching something else then it may be an issue. 
Question 5. Depends what the job is. I feel classrooms should be designed to facilitate true representation of a role where possible. I have not had an issue myself, I have been lucky with my mentor who has taught me how to be creative in the classroom, however a different mentor may not have given me those tools, or sign posted me to where I can find the info. With technology and facilities developing we are lucky as teachers to be able to deliver realistic lessons. However, if classes do develop online in light of Covid then we will lose the practical element and in turn some impact of learning, my opinion anyway 😊 
Question 6. Hahaa! Didn’t even see this question before answering the last one. It has given me new skills and taught me how to use different technology, however I don’t feel my lessons have had the same impact on the learners being delivered online. As a student I don’t feel we have been goiven the same standard during Covid as we did beforehand, that’s no disrespect to any of our teachers, it’s just different and not having the classroom element to learn about the module has I feel put us at a disadvantage.  
 


b)
Feedback - Katie 
Hello Katie, 
Here is some feedback, I hope it helps. Great presentation!!! 
 
Question 1​ 
Do you think that, in your experience as a PCET trainee lecturer, there are concerns regarding students' home and study balance are across the board, or could they be degree specific?​ 
 
The groups I have been working with were predominately younger students who had naturally progressed onto the degree course from school. As a mature student myself, I returned to education at the age of 28 and I found this extremely difficult in comparison to my younger peers. I was working 30 hours per week and trying to balance this with university work and lectures. It has proven very difficult to complete assignments on time.  
 
When I progressed onto the PGCE program, I had to further reduce my working hours to participate in the course. I also missed a whole module as I was required to work Wednesdays and could not afford to lose the income from my job. I was quite fortunate that the company I worked for was quite flexible, so it has just about worked out in the end. 
I witnessed a few students suffer from the same issues I had, with their attendance suffering heavily, and even some cases of students dropping out. This is definitely an issue across a lot of FE programs. I have seen some Masters' courses that are designed for mature students who are already working towards their careers, where they come into university in small blocks and the majority of the course is based around distance learning. Obviously this will work for some degree programs but would be challenging for others. 
 
Question 2​ 
Has the previous attainment of students impacted their ability to learn in a classroom, or their attainment within the degree programme?​ 
 
I would agree previous attainment has had an impact on certain students’ ability to learn in the classroom or towards a degree program. I have witnessed students who think their previous experience or knowledge is different to what the teacher is doing. For example, they have learned in a different style or preferred another method. Also, if they are being marked differently by different lecturers, this has resulted in a negative attitude as a result. 
 
Question 3​ 
Have you seen a decrease in the number of students on your chosen degree program? What were the reasons for this? 
​ 
Being a sports' degree student, I have seen the industry grow. Over the past decade the variety of sports degree courses appears to be increasing each year and I think this has reflected the growth of careers within the industry. I believe more people are looking at the different opportunities and are enrolling onto courses as a result. 
 
Question 4​ 
Throughout the PCET program we have discussed different pedagogies, learning styles and how to best educate everyone taking the individual into account. Has this been an issue for you considering your subject matter? ​ 
 
I did not find this a problem, I think coming from a sports coaching background, I have attended many different courses, where I have learnt about different coaching and learning styles. The link between sports coaching and teaching is very similar. It was quite easy to transfer the skills across from one to the other. 
 
Question 5​ 
Is it a challenge to teach a practical job in a classroom?​ 
 
Again, coming from a sports degree viewpoint, I feel it is important to have both practical and theory-based sessions; this blended approach really helps different students’ approach to learning. If something has been missed or forgotten during the practical session it can be explained in an alternative way in a theory-based session. 
 
 
Question 6​ 
Considering the last questions and, in light of the current situation and the need to move into online teaching and assessment, how has this impacted on your ability to teach? or has it given you new opportunities and what are the considerations with this moving onto an online way of teaching?​​ 
With the use of different technologies, it is possible to teach online and in different ways. However, I think with the sports industry it is impossible to complete a course without any face to face contact.  It is probably the most important factor; how the coach deals with the players, how they interact, the different coaching styles, it is virtually impossible to practice this over a distance learning approach. 














c)
Caitlin Littlejohns Feedback for Katie Gardner  
(Got a bit carried away answering these questions so I do apologise for the lengthy feedback! Should you need any further explanation or additional comments please let me know. Caitlin )  
 
 
Question 1 
Do you think that, in your experience as a PCET trainee lecturer, there are concerns regarding students' home and study balance are across the board, or could they be degree specific?​ 
 
As student I recall mature students on my degree (Fine Art) often struggled to attend a huge percentage of the course. The nature of a Fine Art course means that it is a very flexible learning environment with a great deal of studio time embedded into timetables and expected of the students. I would often notice that many mature students wouldn’t be around during this ‘studio time’ due to life and at home commitments.  
 
With this flexibility dialogue is of huge importance to the course. It wasn’t unusual for timings of lectures to swap and change fairly regularly. On the most part this was primarily due to running over on timings due to discussions during group seminars etc. Upon reflection, these were some of the most engaging and insightful moments during my degree, where I certainly got a sense of what it truly meant to be studying in an art school. Due to various commitments I noticed that some mature students wouldn’t be able to give up time for these moments (understandably) however I couldn’t help but feel they were missing out.  
 
This sense of missing out due to their home and study imbalance became particularly apparent during my final year. During this time I witnessed a number of students really begin to struggle with the pressures of the final year and were unable to commit enough time to their learning and as a result some failed to submit. I recall one mature student in particular having no sense of what to do in terms of their Dissertation and was very muddled in regard to the Degree Show quite late in the academic year. (These modules consisted of the two major marks for that academic year so it was a really shame to see) I do believe the lecturers were as considerate and helpful as they could be to these students. In fact, I feel it was the rest of the student cohort who became very frustrated and lacked patience in dealing with them during lecture and studio time (mainly due to our lecturers having to address their confusion from ‘missing out’ and revisit things we had already learnt or discussed.) Maybe they felt it was taking up their lecture time having to cover old ground so to speak. That being said, I cannot solely say that it was the mature students who struggled with this imbalance. I definitely witnessed a number of students dropping out due to not being able to meet the demands of the course and homelife. We enrolled as a year group of around 26 students from what I remember but graduated as a group of 19.  
 
During my placement within the same Fine Art department I think this issue is certainly more prevalent. At levels 5 and 6 in particular there are numerous students who struggle to attend on a regular basis. Across the two years there are students from each who are having to resit the year due to this issue.  
 
I do believe this issue could be seen across the board and is not necessarily degree specific. I see it as dependent on the individual. However, from my personal standpoint I feel that the open nature and practicality of a course such as Fine Art opens up the potential for more students to struggle with this imbalance, mature or not. One reason being is that a large amount of the course especially at level 6 is very much independent self-directed learning with lecturer guidance and support. This demands a lot of time and motivation in both a theoretical and practical sense. This is where I see most students struggling.  
 
Question 2​ 
Has the previous attainment of students impacted their ability to learn in a classroom, or their attainment within the degree programme?​ 
 
From experience as both a student and student-teacher I would agree that previous attainment does affect some students. I have witnessed an attitude of “I don’t need to learn this, I already know this’ so to speak on many occasions. Some mature students in particular often fail to take on board constructive criticism from academics in terms of their creative ability and work. For example, one student I worked with closely during my placement would continually refer to all he previously learned from an art course they completed in a different country many years ago. It was apparent from tutorials and submissions that they were still adopting the instruction of those previous lecturers and couldn’t see the potential in considering new academics views. There have been a number of occasions where it is clear they are unaccepting of challenge outside of the norm. This issue can also visible during discussion based lectures where a particular student is closed off and completely disregards any opposing viewpoints of other students.  
 
Question 3​ 
Have you seen a decrease in the number of students on your chosen degree program? What were the reasons for this?​ 
 
Generally the numbers seem to be decreasing in comparison to 15 years ago where class number were definitely considerably larger to what we see on the Fine Art Degree now. These were usually classes of around 30/40 students whereas over the last three years I don’t think the classes have exceed 20 students. I believe one potential reason for this could be down to the entry level attainment. Also, due to universities having to meet demands of students numbers in competing with other institutions. I feel that lecturers are facing pressure to accept students who perhaps aren’t at the Fine Art degree stage but should rather consider a Foundation course beforehand. Sometimes I feel that people believe the practical nature of a Fine Art course will make it an easy qualification to attain and are not fully understanding of the complexity of the course before enrolment. There have also been occasions where I feel students don’t take the independent self-directed studio time seriously and hence struggle to meet expectancies and keep on top of the workload subsequently facing dropping out.   
Question 4​ 
Throughout the PCET program we have discussed different pedagogies, learning styles and how to best educate everyone taking the individual into account. Has this been an issue for you considering your subject matter? ​ 
 
Initially this scared me somewhat during the PCET programme in particular hearing the words ‘emergent technologies.’ My first thought was I couldn’t think of anything worse to embed technology into fine art teaching. However, in reality I’m pleased to say this was not the case! In fact, I think the potential for a wide range of strategies is one of the huge positives of a Fine Art course. There are so many opportunities to make use of different strategies within the teaching. A week of teaching for a student will range between lectures, practical workshops, tutorials, group seminars, group critique and independent studio time. I think this is what is so special about a practical degree. Through this process I feel the course allows huge potential in catering for all learning styles. If there is something that for arguments sake isn’t suited to the individuals learning style, more often than not within that given week there would have undoubtedly been some learning which was suited to them. I dare say this is always the case but it is certainly something I have enjoyed experimenting with during my placement and would endeavor to continue in future teaching.  
 
Question 5​ 
Is it a challenge to teach a practical job in a classroom?​ 
 
It is essential that during a practical degree such as fine art that the environment is suited to the lesson content and the learners. I find it distracting and difficult to engage the students and keep motivation and momentum of the lesson going if the classroom isn’t suitable. Nevertheless, I think this is something that with continuing to gain confidence I will overcome. Fortunately, practical elements of this course are mainly catered for in terms of the learning environment and materials (workshop spaces, open spaces for drawing, installation rooms and studio spaces are available to all students and staff to make use of.) 
 
Question 6​ 
Considering the last questions and, in light of the current situation and the need to move into online teaching and assessment, how has this impacted on your ability to teach? or has it given you new opportunities and what are the considerations with this moving onto an online way of teaching? 
 
My ability to teach is quite different to what I was experiencing at the physical placement. I think this situation has meant it’s taken time for lecturers to adapt to and make use of the online platform Microsoft Teams. My mentor and staff have allowed me to provide tutorials and support to students however I have not delivered a lecture solely. I feel the students have responded extremely well to the online teaching on the most part. Especially when you consider how important the studio and learning environment would be to a practical degree such as fine art. That being said, for fine art I do not believe that the online platform should ever be considered as a replacement, it can never equate to the art school learning environment. It has many positive attributes to consider to utilise in future but it is not able to provide the tactile, multisensory or materiality of an art degree.  
In contrast, as a student I am hugely missing the physical learning environment of the PCET programme. I have struggled somewhat to adapt. I think this is mainly because  I find it really helpful to listen and engage in discussions with lecturers and other students whilst learning. I have found without the real teaching environment my ability to learn is compromised.  
 






d)
Contemporary Issues in PCET 
 
Hi Katie, once again your work is at an exceptional standard, although you may disagree. I found your investigation into the four areas (Reduction in youth work opportunities; homelife and study balance; pedagogies; and entry level) was very insightful and beneficial for future practice. Below you will find comments within the four arears and some answers from the questions you have provided.  

Reduction into youth work opportunities 

Unfortunately, I do not have a great deal on knowledge on this particular area; however, I can imagine that some of these issues are applicable to  students who are carers or have numerous amount of other commitments which prohibits them from undertaking further education. You have undoubtably outlined that due to the present shortages of youthwork positions has indeed had an ‘knock-on’ effect on the need for post-compulsory institutions to provide such qualifications. While you have indeed identified that the profession is regulated by qualifications, there seems to be a continuous lack of interest within this area.  
Within Wales, the ‘Youth Work Strategy for Wales’ acknowledges the adversities that young people (11-25-years-old) experience and has increased unprecedent levels of funding to combat these adversities and to strengthen the sector as a whole. However, within Wales the system is solely based upon the ‘voluntary’ engagement from young people; therefore, it is entirely dependent on whether young people recognize these adversities and want to improve their lives. With that said, there are commitments which the Welsh Government and the UK government need to adhere: for instance, the UNCRC is an international treaty which recognizes children's rights. The Welsh Government is the first government to embed the UNCRC into all its policies/legislation. These responsibilities have to be met, however, there are still number of areas which they fall short. But the policies have to be met—nothing more. So, the government cannot control children and young people’s aspirations or ability to engage with such services. Yet, they can indeed improve the already limited services or improve the opportunities available; hence the strategy document I afore mentioned. The purpose outlined in the document are as follows:  

· encourages young people to gain and develop knowledge, understanding, attitudes and values, 
· To make constructive use of their skills, resources and time. 
· Promote opportunities and access for all young people whatever their race, gender, sexual identity, language, religion, disability, age, background or personal circumstances. 
·  A key role for youth work is to challenge oppression and inequality 

In order to improve a number of adversities and opportunities, the strategy pays particular attention to young people’’s skills and attributes. Through the Learning and Skills Act 2000, section 123, Welsh Ministers have directed local authorities to provide, secure the provision of, or participate in the provision of youth support services. 
As you are probably aware, education attainment is dependent on socioeconomical factors, such as poverty, health and finance. While childhood poverty was announced to be eradicated by 2020, the reality is that it still exists. This is arguably down to the implementation of austerity. Nevertheless, the Welsh Government is committed to its promise to improve services by developing excellent youth workers. Here are a few points outlined in the document:  
“We want voluntary and paid workers to:  
· Access regional and national opportunities for networking and conferences, focusing on sharing good practice and providing information 
· Have opportunities to act as system leaders, playing an active role in the development and delivery of youth work policy 
· Be highly skilled and have access to opportunities for ongoing development at the outset and throughout their careers, no matter their chosen pathway 
· Feel confident that they are able to practice youth work in a stable environment where their role is valued in the longer term.” 
Working towards these aims, we have:  
· Established the Coherent Route of Recognised Youth Work Qualifications in Wales and provided funding for workforce professional development  
·  Contributed to raising the status and standing of youth work professionals by introducing professional registration through the Education Workforce Council (EWC)  
·  Funded Education Training Standards (ETS) Wales to ensure the quality of youth work training  
· Included youth work within the Professional Teaching Awards Cymru, recognising the importance of both non-formal and formal education approaches. 
· supported networking and sharing of practice through the Youth Work Quality Mark, Youth Work Excellence Awards and annual national conferences 
 
Homelife and Study Balance  

Within existing body of literature, undertaking further education has it complexities and can be a difficult process as it can affect individuals home life, health and financially. While there are incentives and support available for students to combat a number of these issues, a significant proportion of students are not aware of the services or do not just simply seek the support. Again, institutions can only provide these services, and some may not have an effect on their homelife. However, I think that institutions should have a greater outreach approach for working with external services to support students and those within their communities. Having support just within the institutions just limits holistic support network for students. In addition, depending on the issues, staff members may be ill-equipped to deal with certain issues; are unaware of the support available; and feel undertrained. Therefore, it would be beneficial to provide training to increase the likelihood of intervention to prevent issues from snowballing.  
 
 
Pedagogies and Entry Level Attainment  
 
Pedagogies and entry level attainment correlate with one another. As we have investigated the concepts and identified their advantages and disadvantages, the appreciation of the concepts is integral of supporting learners through their education. A number of factors can influence what pedagogies are used; for instance, a class size and room setting can impact the delivery and the learning experience. Of course, you were in the right to identify that some lecturers use just traditional methods, but sometimes using ‘expositions and chalk and talk’ is the only alternative. However, within schools they have Individual Learning Plans (ILPs); therefore, integrating some methods to address their learning styles would be beneficial as it puts the learner at the heart of every sessions.  
 
 
In relation to your questions, I do believe that these issues will have a detrimental impact on students' welfare, education attainment and access to further education. These issues have their own complexities and will impact the way professionals work.  
 
Sorry for the lenghty feedback.  
Hope this helps.  
 
John 
 
e)
CIPR Feedback for Katie
Here is my feedback on your presentation, really enjoyed listening to it!
As a mature student who has a home and a family to look after I do struggle at times to find that time to balance study and family life, however with sufficient time limits and structure I have been able to manage it (with some difficulty). With placement, assignments and external life(family, home, part time work, social) it can be difficult however it could also be an issue of a particular persons character that they are unable to deal with the stresses of the work load and external factors. Personally, I don’t feel that it is degree specific as everyone manages differently.
Students previous attainment does demonstrate ability this is if they have previously attained academic qualifications then that would demonstrate they can again, however the lack of previous attainment does not preclude them succeeding. This can be mature students often measured by life experiences. For example, who would have thought after ten years of no academia that I would have a first class degree
I did see a decrease in number of students within the first year this was due to commitment and financial issues, furthermore they did also leave to pursue careers in other study areas after completing the first year (Health and Nursing studies) However the third year was also an issue for many as they were unable to deal with the copious amounts of work and other commitments together.
In my subject of teaching I have found that the different learning styles has been somewhat of an issue as I was unaware of all of the pedagogies and therefore utilising these in a large classroom of (52) was somewhat difficult, however I did adapt my teaching strategies (I hope) to enable all of the students to follow the content of teaching.
As a teacher I feel that it would be a challenge anyway no matter what type of subject/material would be taught. Furthermore, if a practical job was in a classroom it would need to have sufficient room enabling students to participate, however adaptation would allow this regardless of the situation.
The situation we are in has given me the opportunity to attempt new ways of teaching such as online presentations and marking methods. However this was a challenge as I was in the early stages of learning the process and therefore had to work the majority of it out myself. I feel I was able to give sufficient information however I would have liked to complete the year seeing the students as they complete their studies on a personal note rather than team meetings. I feel that technology and the way forward is digital however personal lecturing (face to face) does give a university the feel and experience of how HE should be. There is no right or wrong in my opinion.
Hope its ok
Catrin


f)
Katie Feedback 
Hi Katie! 
Below is my feedback for your issue, split into a few paragraphs. 
 
As someone who has gathered little experience from my PCET placement, this is a difficult first question to answer. Although I do think there are problems experienced to some degree across the board, some subjects and programmes might provide a more challenging experience for students, which could have impacts on the balance itself. 
Student’s attainment during my placement has not affected their ability to learn because their attendance is generally very good. I imagine that it would become a problem is one’s attainment is very low. 
On the PCET course and also within my teaching placement, I have not observed large differences in the number of students attending each class. My placement class sizes were rather small (usually between 6-10 students) and their attendance levels were generally very good, although some students missed some sessions on rare occasions. The level has stayed roughly the same and has not decreased. 
The different learning styles we have learnt about is not a huge issue for me, as I am able to adapt teaching and learning strategies, as well as activities, depending on the subject, content and class. I feel that I am able to do this with ease whilst also respecting those in the class and considering their ability and level. 
The challenge of teaching within a classroom applies to all subject matters, not just a practical job. It can also be a challenge to teach outside of the classroom, as lectures are also taking place in the field to provide students with an different experience from what they are used to. 
Online teaching may be helpful in terms of providing support and answering student’s questions outside of lectures. However, face-to-face teaching is by far a much more effective way of delivering content and knowledge to students. I was given the opportunity to take part in online tutorials during my placement, but due to a lack of content from my mentor and the change in requirements of teaching hours, I did not take part in these. 
 
Hope this helps! 
Josh 









g)
Hi Katie, great topic!!! Great to read about it. 
 
Q.1 
Reflecting on personal teaching experience, on my placement most students' concerns were regarding with home and study balance. Not that I was aware of any specific concerns, but I believe that some if not most causes of mental health issues have educational routes or a lack of them, and that reflects on the students capacities to follow briefs, projects, deadlines. It could be degree specific, but I never experienced this on my placement or even previous degree as tutors were always willing to accommodate deadlines and offering extra support. 
 
Q.2 
Definitely creates an impact, the extra pressure and responsibility does not allow an easy mind, without this it becomes hard to retain or focus on teaching, or even particular occurrences. Although the ability to learn it is there, it’s not solely and it bring concentration and motivational issues. 
 
Q.3 
Throughout the programme there was a decrease of students missing lectures due to personal occurrences, missing critiques due to not being able to keep on track to do studying while struggling with different home-based situations.  
 
Q.4 
Due to being and art course I always felt that teaching practices could differ to accommodate students, students can adapt their methods of studying (VARK model Garder’s multiple intelligences theory) and applying on the way the choose to interpret projects. 
 
Q.5 
As it is an art course, the studios were equipped with material and the necessary machinery to apply practical teaching in the classroom. 
 
Q.6 
As it is mostly a practical course, personally I felt more challenges, but opened and taught new option and perspectives, ideas to present work and creativity played a huge role over the current situation.  
 
Susana Cardiga
h)
Feedback for Katie from Kianna  
 
Hey, really enjoyed your presentation and I learnt a lot. Here’s your feedback. 
 
As a student at 22, I do not feel as though I am a mature student with other responsibilities such as looking after my family or having a full-time job etc. I have a part time weekend job which works around my university work and placement. However, even though I have not experienced the many difficulties that come with being a mature student, I have close family (my brother and sister-law) who have two children aged 8 and 2 and they are both working from home with their full times jobs and my brother is in his final year in university (part time) and my sister-in – law has recently dropped out of the first year of her masters because it had all become too much for her and therefore she could not find a balance between her job, children, husband working from home and being in University part time and also doing all that herself as the stress was too much for her mental health and she said it wasn’t worth it. Also, the degrees include mechanical engineering degree and a couselling masters – which I feel are programmes which would have a lot of mature students. Whereas, a sports programme which I taught on was all students who went through from FE into HE (aged 18-20).   
 
During my teaching I did experience many students requesting extensions and just not caring about handing the assignments in on time – which I feel was sometimes due to negative attitude however I did not know the actual reasons for many extensions as the teachers did not share that with me. 
 
When choosing my teaching placement, I choose to teach same degree programme which I studied as my ungraduated degree. When I started my placement, I was shocked at the low numbers on the programme which was 11 (there was never full attendance either). Though, when I studied the same programme 2 years ago there were around 19-20 students which is double to what the numbers are now. However, when I asked the teacher why the numbers were so low, they said they think it is because the programme was within a college and because the same programme is run by UWTSD many students would prefer to study at an actual university and gain the proper university experience. Also, there as not explanation given to me, to say why they was never full attendance on the programme I was teaching.  
 
For me being a practical teacher is essential as I am working towards a sport lecturer, however the practical elements of this job would be within a practical environment rather than the classroom. Though, teaching the Gym Instructing course during this time has massively impacted the practical elements the course and the teachers/students are having to find different ways of completing the practical elements. 
​ 
Due to the current situation, I have had a very little opportunity to teach online classes, because one of the course I teach (I teach two different programmes) the lecturer is doing one to ones and therefore he said if I have already completed the hours I need that he does not need as much.  
However, if I would have had more opportunity to teach online, I would have definitely said yes because I feel I would have leant more ways of teaching and my confident would improve with online delivery which would have benefited me in the future.  
 
Hope this helps. 
 
Kianna  
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Introduction 



Reduction in universities offering youth work degree

Home/ study balance of older students

Entry level attainment

Challenge of teaching a practical job in a classroom







Reduction in youth work opportunities

Reduction in universities offering youth work degree programme 

National Youth Agency (NYA) (2019) found that although youth work qualification programmes are ensuring that students continue to have access to JNC qualified lecturers and supervisors issues for the youth work degree include:

Student numbers dropping by 50% from a peak in 2010

Many youth work courses are insecure in their institutions because of university-wide pressure on student numbers and resources  

Significant reductions in suitable fieldwork placements due to the loss of local authority youth services 

Students having large amounts of personal commitments as carers, parents and from employees

Tight financial circumstances

Returning to formal learning after significant gaps and/or without academic A-Level qualifications 

Issues with health, especially mental health







Home life and study (im)balance

There is no official definition of a ‘mature student’ – this term is usually used to refer to older students, particularly students over 21 at the start of a degree programme





Observed in placement

 ETS and House of Commons (HOC)

Increased number of mature students:

Requesting extensions

Not submitting work

Struggling to attend lectures

Dropping out of studies

Not handing in assignments or work

Finding it hard to balance their commitments outside study with studying





Mature students vrs young students:

ETS – 16 more mature students withdraw from youth work degree in wales than young students

HOC - Mature undergraduate students are more likely to drop out of their course

HOC - Mature students are less likely to graduate with a first or upper second class degree. 67% in 2016-17 compared with 79% of young students. 







Pedagogies, the classroom and a practical job.

Pedagogy vrs university need

Vocational degrees

Behaviourist approach vrs humanist approach

Typical view of a lecturer vrs impracticality in a practical degree

The move onto online learning has been a struggle for students as they are used to active lectures where they are expected to take part and get involved, this is far more difficult to plan for, and facilitate online.











Entry level attainment 

Mature students

High Alternative Learning Needs students

Confidence re-joining education

Returning to formal learning after significant gaps and/or without academic A-Level qualifications 

Not able to manage demands of degree programme















Some questions to consider…









Question 1





Do you think that, in your experience as a PCET trainee lecturer, there are concerns regarding students' home and study balance are across the board, or could they be degree specific?





Question 2





Has the previous attainment of students impacted their ability to learn in a classroom, or their attainment within the degree programme?





Question 3





Have you seen a decrease in the number of students on your chosen degree program? What were the reasons for this?







Question 4





Throughout the PCET program we have discussed different pedagogies, learning styles and how to best educate everyone taking the individual into account. Has this been an issue for you considering your subject matter? 





Is it a challenge to teach a practical job in a classroom?









Considering the last questions and, in light of the current situation and the need to move into online teaching and assessment, how has this impacted on your ability to teach? or has it given you new opportunities and what are the considerations with this moving onto an online way of teaching?







Question 6





Question 5
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